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The purpose of this handbook, is to provide key workers in early years settings with a document designed to promote their understanding of the importance of effective communication for young children’s learning and development, focusing on transitional periods.
The staff group that this handbook is aimed at, are those who work in early years settings, such as nurseries, day care centres, and crèches. These professionals are those who work with children from birth, to the age of 5.
The information sourced in this handbook is reliable, and gives simple, basic definitions and descriptions of troubles that key workers may be facing, in relation to the transitions that the children in their care may be facing. This handbook will also provide examples of interventions that can be used to aid with transitions in the early years.
The purpose of this handbook is partly to provide children with the best opportunities and experiences possible, through ensuring that key workers are ready and prepared to supply those children with everything they can to provide the optimal care. If children are provided with enough information and support before and during the transitioning process, then they will be able to move smoothly from one place to another. If they are not prepared, and unsure of new settings, friends, practitioners etc., then they may find the process traumatic, which could cause emotional and social impacts. For example, if a child makes a strong connection with a practitioner, they must be reassured that they will receive that same support in their new settings, just as with making new friends. If a child fears a new setting, they will not want to attend, which is something a child should never have to feel, they should always be made to feel safe, secure, and confident in their settings. 
The quality of care and education provided to children depends on the key workers they are cared for by. If key workers are provided with the correct information they need to support children during transitions, which can be some of the hardest time infants and children go through, then they will be able to receive the best quality care possible. If key workers do not know how to support children through transitions, then the children could face turbulent situations, where they are put through more emotional stress than is necessary at this age (Villa et al., 1992).



Transitions
Transitions are big milestone events for children, and can have different effects on children, depending on how smoothly they are enabled to transition. Times of transition provide opportunities for growth and development; physically, intellectually, emotionally and socially. These times however can also be challenging, where settings are changed and what is expected of the children, as well as the procedures in these settings, are unfamiliar to them. A transition period is not just a singular event, it is a process that folds out slowly over time, where the children, their parents, and any key workers and practitioners involved must work together to ensure a smooth and welcoming experience. (www.earlyyearsmatters.co.uk, 2017).
Times of transition are very important in children’s lives, and it should be ensured that they are provided with a quality, enriching experience. Maslow (1954) believed that children had a hierarchy of needs, and in order for them to be completely happy and satisfied with their lives, every single level of need would need to be met. First were physical needs, usually met by parents. The secondary level of need however, is safety, both physical and mental. If a child does not feel safe in their settings, then, according to Maslow, they will not be able to meet any more of their needs. In order to feel safe, a setting must have the appropriate equipment and security to keep the children physically safe, as well as the right staff, who are caring and comforting, in order for them to then reach the next level, of love and belongingness. The higher levels, self-esteem and self-actualisation, are unlikely to be met by young children, and therefore not focused on in the early years. 
Transitions have always been important times for children, and positive and negative experiences can be reflected in the abilities and personalities of the children. The Children’s Act of 1989 looks at the rights of the child, and the respect that they need to be given for their opinions, (HM Government, 2017). For example, during the Second World War, children were taken away from their lives in the city, usually out to rural Wales, where they did not speak the language. These children faced having new siblings, moving home, having new parents, new schools, and more, all in one period. These kinds of experiences will have been extremely traumatic, and because of this, it is vital that the transition processes that children go through now, must be gentle, forgiving times, where children can make their own decisions, ensuring they are comfortable throughout. 
No child should ever be excluded or disadvantaged, whether it be because of ethnicity, culture, religion, home language, family background, special educational needs, disability, gender or ability. Putting a child into a new setting can be a daunting time for parents as well as for their children, and it is important that both parents and their children are comfortable and relaxed, as well as confident that they will get on well with their new setting. Settings should always ensure that the children feel nurtured and safe, and ensure that they respond to the needs of the child. Practitioners should also respect cultural background, and get to know each child and tend to their personal needs. Involving everyone including practitioners, the children, and the parents, is vital to smooth transitions, as the process can reduce anxiety for everyone involved, if they feel truly included. (www.oxfordhsire.gov.uk, 2017).
Needs of the child 
In times of transition, as well as throughout their early years, children have a number of different needs, as explained by the Early Years Foundation Stage (EYFS). They focus on four different aspects that are believed to be the most important factors in early childhood education. The first, is the ‘Unique Child’, as from birth, every child should be enabled to be resilient, capable, confident and self-assured. Positive relationships are another aspect, and this principle is about children learning to manage their feelings and build relationships. The third aspect is having enabling environments, where practitioners work alongside the children and can see the environment from the child’s perspective and reflect on what else they can offer.  Learning and development are the last aspect featured, which states that young children are active learners, and must be provided with opportunities to explore and interact with the world supported by interested and sensitive adults. 
By ensuring that the child is provided with access to these features, it is more likely that they are going to transition smoothly. If the child knows that they are being thought of as an individual, then they are more likely to feel included and welcome, and if they can see the people around them, especially adults, trying to make bonds and create relationships with them, then they can learn slowly how to build relationships. If a child is moving to a new setting, then they must immediately see some effort of relationship development from a key adult, otherwise they may feel unwelcome. If the environment is suited correctly to children and their needs, then a child should soon become comfortable in their new setting (Foundation Years, 2017).
Bronfenbrenner (1998) created a model that suggests that, over time, interactions made between the child and their environment, which he separated into several systems, shaped their development. He believed that every possible factor that could affect a child’s development, needed to be considered. His method had four systems, the Microsystem, the Mesosystem, the Exosystem and the Macrosystem, listed from the closest to the child to furthest. The Microsystem looked at how the individual’s family, peers, siblings and school affected their development. He believed that these relationships needed to be strong and well established for a child to live fully. Then, the Mesosystem, which he believed to be of similar importance as the Microsystem, and looked at how religion, relationships, area and facilities aided in development. If a child does not have the correct facilities to care for themselves, such as with toileting, then they will struggle to learn independence and autonomy. The Exosystem focused on extended family, parents work environments, the mass media and the neighbourhoods the children live in. Children are easily influenced, and therefore being exposed to the mass media could have more of a negative effect on them, than if say a 20 year saw the same thing. Finally, the Macrosystem, focusing on laws, history, culture and economic systems, these he believed had an overall influence on people, but are the furthest from the individual themselves. 
Bronfenbrenner believed that the closer these links were to the individual, the stronger the effects they had on them. Bronfenbrenner’s theory demonstrates children’s need to have strong adult figures in their lives, in order to have reliable individuals to look up to, and to help learn about the world from.
The key people that are there to aid children through transitions are key workers from settings and parents. Key workers are there to comfort, reassure, and care for the child while they are in their settings. According to Nokali et al. (2010), parents can work with settings to aid their child’s development, for instance, they might use the same academic tools at home as those that are being used in their setting in order to further academic development. Parents must be able to motivate their children, and encourage them at every new stage of development, and through transitions to ensure they move smoothly through settings. 
Role of the adult 
According to Crolwey (2014), effective education needs practitioners who know that children develop quickly during the early years; physically, intellectually, emotionally and socially. All children should be entitled to being supported in their knowledge, skills, understanding and confidence, in order to help overcome any disadvantages. Children should always be given chances to engage in activities planned by adults, but also to plan activities for themselves, to enhance their motor and sensory skills. 
Practitioners must work to ensure that the children in their settings feel included, secure and valued. They have to be able to build positive relationships with children’s parents, in order to work effectively with them and their children. Early years education should focus on developing what children already know and can do. Practitioners need to encourage the children to have positive attitudes along with a disposition to learn, in order to prevent early failure. (Gray and Mcblain, 2012)
Key workers responsibilities are to observe the children’s progress, as well as to take note of what they are interested in and how they are developing. Key workers are there to work with parents and carers, to speak with them about sessions, and to contact them when they have concerns about their child, to do with language, hearing, development etc. Key workers also liaise with other settings to evaluate the child’s welfare, and how they are progressing. It is the key workers responsibility to work with parents and carers, as well as Special Educational Needs Coordinators, if the child requires their expertise, or if the key workers have concerns about the child. If a care worker ever has concern about the child, then it is their role to contact the parents and sort these issues out (www.ladybirdpreschool.org, 2012).
Parents and practitioners should be continuously working together, in an atmosphere of mutual respect, working to ensure the children feel confident and secure. Settings should be well planned and well organised and that is the responsibility of the key workers, to ensure that the children feel comfortable and can explore freely, in order to develop their motor and intellectual skills. 
Bowlby (1988) believed that children came into the world already biologically programmed to form strong attachments with others, as it aids in survival. Bowlby believed that children had a biological need to form one main attachment to a significant figure in their lives. He believed that this attachment needed to be to a woman, specifically a mother figure in the child’s life, in order for the child to be able to build strong relationships. He called this attachment ‘Monotropy’, and called this section of the theory ‘The Importance of Mothering’. The effects of a lack of this relationship was called ‘Maternal deprivation’, which had a number of lasting side effects on the child in later life, including a cold personality, delinquency, and an inability to form strong, lasting relationships. 
This means that it is important that children are given the opportunity to build strong relationships from birth, however whether it be to a mother or father figure, does not matter. So long as infants can make a strong connection, then they will be able to continue to build relationships with both adults and other infants. Parents must pay attention to what the child is interested in, and tune into how they learn, this will allow parents to peak their interests and explain tougher topics with different activities, such as creating models, singing songs and making rhymes. Another bonding activity could be reading together, which could be done throughout childhood. This could provide a child with consistency, as no matter what setting they are in, they will always be reading at home with a parent/carer. 
Throughout the transition process, both parents/carers and practitioners must work together in order to provide the child with some stability. If a child is nervous about changing settings, then they should be given as much information as possible in order to soften to drastic change in their lives. For infants going through transition processes, they could face some of the most turbulent times in their lives. If a child does not feel happy in their transition, then it shows that their parents and the practitioners working with them clearly are not taking the time to make them feel welcome and secure (www.pbs.org, 2017). 
It is always important to keep strong connection links between settings and families, and is just as important to maintain these communication links, and ensure they are constantly in use, especially in times of transition. According to the BBC (2015), strong communication links between parents and their child’s settings help them to enjoy more, and improve their opportunities to do well. Settings should ensure that they remain in contact with families of the children in their care, by informing them of how and what their child is learning, as well as with their individual progress. Parents should receive yearly reports on their child’s progress, and should receive letters on other issues, such as closures and events. It is especially important that both the setting and the child’s parents keep record of the information they share, as when changing setting, this information could be used to inform the new setting on the child’s needs and abilities. 
Interventions
Transitions, for anyone, take a lot of time and effort, and children often tend to spend a lot of the transition process waiting. Whether they are waiting to find out where they are going, waiting to start in the new setting, or waiting to meet their new key workers and classmates. These times of transition can be extremely stressful and frustrating for children, especially if they are not given all the details they need for their new settings, or if they are not familiar with the setting they will be moving to. Children might be nervous about making friends and about fitting in, along with a number of other issues. (Center on the Social and Emotional Foundations for Early Learning, 2008).
According to Early-Years (2012), all early years settings should have a ‘Settling in Policy’, to show the procedures that the settings use to support children through this phase. There should be policies designed to cater to the child’s emotional well-being, and all parents should familiarise themselves with these policies in order to help prepare their child for the transition they will be undergoing. 
Most early years settings will use a staggered start process to introduce children to a setting, however the Department of Education (2015), have developed ‘Learning to Learn’, which is a Framework to reduce the amount of time children are allowed to settle in, in order to take account for previous experience. The purpose of this is to ensure that children can experience the full or part-time day in their new setting as soon as possible, so that they can join in and experience every feature of the school day that they are provided with. The guidance that the Department of Education has provided, is there to help practitioners to settle the children into their new settings, and to help parents understand why schools have these settling-in arrangements, and what the process really involves. 
For transition into primary school, it is expected that most children are fully settled into their first year within the first two weeks of starting. Strong connections need to be created between the old and new setting, in order to ensure a smoother transition. Children should always be given the chance to visit the setting they will be transitioning to before they actually begin there, in order to get familiar with the staff as well as the learning environment. The Foundation Stage curriculum focuses on the skills and knowledge that children already have. Practitioners from the child’s new setting should communicate with the old setting, in order to clarify the child’s needs and abilities. This also provides practitioners with ways to improve their processes and practices, and to learn how children cope with transition, and how to improve this process.
Outcomes
Programmes like Sure Start, according to Institute for Government (2012), have been extremely successful. These programmes contributed greatly to the development of services for families with young children, which the government did not previously have, whereas now the government can see that they need to support early years interventions. There has been an increase in the use of these services, and children’s centres have proven very popular with parents. 
Early years interventions are there in order to make sure that young children get the education-based experiences which will prepare them for school. Evidence currently suggests that early-years interventions programs are beneficial to both children and their families. They seem to be especially beneficial to children who come from low income families. Once the interventions are put in place, actions are made immediately to increase the quality of the service, such as by training staff, and changing of the physical environment. From the results of most studies no the matter, the impact on attainment tends not to last, however the impact on attitudes towards education tend to last longer. In the UK, evaluations of Sure Start programs lack consistency, in that there are a mixed base of results. This shows that some caution is needed when looking at results, as to not only look at the positive results. (Education Endowment Foundation, 2017).
Overall, it appears that early years intervention programmes, such as Sure Start, are effective, however practitioners must still take care in order to cater to the needs of every individual child. Every child is an individual, and deserves a care plan created specifically for their needs, which is what practitioners and key workers should strive to provide. Early years education is important, and all children should be provided with equal opportunities to be educated and to experience the world with other children their age. 
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