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[bookmark: _Toc191543597]Executive Summary
This report analyses an operational challenge at Greenwood Primary School in the form of low interaction of Special Educational Needs (SEN) students with technology since effective, personalised digital learning tools are not available. Despite efforts in adopting the traditional teaching approaches, it is established that it is not effective especially for the special needs students who end up dropping out of school, performing poorly or not being accepted in class.
In response to this challenge, the report seeks to integrate innovative tools of digital learning that will enhance the learning of SEN students. As part of this solution, applications of assistive technologies in learning process, adaptive learning platforms, and game-based learning resources are used for enhancing learning process. It is geared towards increasing the involvement of the students, facilitating delivery of instruction that is more student-centred and to improve academic achievement.
Using the findings from the analysis, it is argued that the organisation culture of Greenwood Primary School is relatively pro-creative and innovative and well-supported by leadership and schooling for inclusion. However, some problems may still hinder the implementation such as lack of funds, organisational culture that may not support change, and technical issues. With the aid of Lewin’s Force Field Analysis, the report outlines the measures to build on the driving forces by seeking external grants and donors and training teachers.It also proposes a step-by-step strategy for big change, staff familiarisation, and pilot tests, as well as constant assessment of the results to achieve this new method.

[bookmark: _Toc191543598]Introduction to the Organisation and My Role
[bookmark: _Toc191543599]Introduction to the School
The selected organisation for this report is Greenwood Primary School; it is a primary school situated in London, United Kingdom. As observed, the institution, Greenwood Primary School focuses on students from different cultural and economic stability (Tan, 2024). The school is an English-medium school that is following all the National Curriculum standards of England and works for a safe, positive academic, and holistic success of the learners.
Greenwood Primary is an SEN-friendly school and uses modern learning techniques to address learning needs and interests of the students (Emma, 2024). As a Teaching Assistant at Greenwood Primary School, I bear the responsibility of helping teachers and students and overseeing most of the class activities happening in the class. In the school, leadership has put an  enormous emphasis on the aspect of creativity and innovation in teaching and learning approaches to enhance students.
[bookmark: _Toc191543600]Description of My Role, Responsibilities, and Experiences
As a Teaching Assistant, I assist learners academically as well as in behavioural challenges and work with them on a one-on-one basis or in groups. My primary responsibilities include:
· Assisting teachers in lesson preparation by organising classroom materials and resources.
· Supporting students with special educational needs (SEN) by adapting learning activities to suit their abilities (Strogilos et al., 2023).
· Monitoring student progress and providing feedback to teachers.
· Encouraging student engagement through interactive activities and technology-based learning tools.
· Managing classroom behaviour and ensuring a positive learning atmosphere.
· Collaborating with teachers and parents to support students' overall development (Lakkala et al., 2021).
From my experience in Greenwood Primary School, I have learnt the importance of flexibility and innovations  in the education sector. Due to my interaction with students, I have seen how instructional methods affect the learning process from close quarters.
[bookmark: _Toc191543601]Brief Outline of the Operational Problem Identified
Another operation challenge noted in Greenwood Primary School is inefficiency in using digital tool in responding to students with learning difficulties. Though technology is incorporated into everyday school lessons, there are few teaching aids that can be used by SEN students as recourses that are interactive in their nature (Starks and Reich, 2023). With these approaches of learning, many of the students quit participating and this result in low grades and general disownment of classwork. Kocdarand Bozkurt (2023) emphasises that this case indicates that users require a new solution to approach learning need of students with the help of digital learning tools and assistive technology. The proposed solution will address the need of narrowing the digital divide, encouraging student engagement and improving learning outcomes in a unique and effective manner.
[bookmark: _Toc191543602]Critical Analysis of the Importance of Creativity and Innovation in the Education Sector
[bookmark: _Toc191543603]Definition of Creativity and Innovation
Creativity and innovation play a paramount role in education for the better delivery of learning activities in teaching institutions. Sawyer and Henriksen (2024) define creativity as the process of coming up with unique and useful ideas that are unique and original. It involves thinking beyond conventional boundaries, exploring new perspectives, and finding unique solutions to problems. In education, creativity manifests through lesson planning, diverse teaching strategies, classroom activities, and assessments that foster critical thinking and curiosity.
According to Marion andFixson (2021), innovation is the development of ideas into useful things, processes and products for the betterment of people’s lives. Creative thinking is related to ability to generate ideas whereas innovation refers to introducing change into actual practise of a specific organisation or activity. According to Page et al. (2023), innovation can occur in numerous ways such as the introduction of the new technologies, implementation of effective teaching strategies, as well as changes in curriculum that is responsive to the needs of students. Together, creativity and innovation serve as catalysts for continuous improvement in the education sector.
[bookmark: _Toc191543604]Importance of Creativity and Innovation in the Education Sector
Innovation and creativity remain pertinent in handling emerging issues affecting the education system today. As seen, the current students differ from a decade ago in terms of technological competence and there are diverse demands on education to produce individuals equipped for the knowledge-based society (Srivastava, 2023).
First, the integration of creativity and innovation promotes increased student engagement among the learners. According to Wang (2022), the conventional strategies of delivering content, for instance, lecturing, are not very effective in engaging the learners of the current generation. Project-based learning, incorporating game elements in the classroom, and digital tools enhance the students’ motivation and their performance.
Besides, creativity and innovation are needed to advance problem- solving and thinking skills. Singha and Singha (2024) point out that current students they no longer are expected to memorising information but rather, they must think critically to analyse the information and find ways of solving a particular problem. As-such, creative teaching fosters perspective and rationale to enable more students to critically develop and inquire diverse ways to solve a problem.
Another advantage is the prospect of developing a learning environment inclusive of all the disability groups. Innovative practises lead to equity about various learner’s needs among them the special education needs (SEN) (Aguis, 2024). The students are given equal chance through the incorporation of assistive facilities, teaching methods, and learning profiles.
In the words of Gajdzik& Wolniak (2022), creativity and innovation contribute into preparedness for careers. Although there are new positions in the world, they require flexible, technology-savvy and innovative employees. The incorporation of these competencies in to the curriculum prepares the students for learning throughout their lifetime and their careers.
Finally, creativity and innovation enhance the development of professionals in education. Innovative-oriented teachers are also ready to learn new strategies, test them during the lesson, evaluate the results, and modify approaches if necessary (Kilag et al., 2023). It also improves the reputation of the school and create a sustainable future as the culture of improvement is involved in the attitude of students.
[bookmark: _Toc191543605]The Impact of Innovative Practices on Education
Innovations are changes that greatly affect how teaching is done, how students are taught, and how schools are run. Some practises like the flipped classrooms, blended learning and inquiry based instruction come close to engaging the learners in active learning process in class. Teachers then adopt the roles of mentors that help the students to discover ideas on their own and in groups. They utilise other forms of learning such as online lessons, neighbouring, virtual reality, and simulation learning depending on the learning modality and rates of the learning process, (Imran et al. 2024). These technologies are particularly beneficial for SEN students, enhancing engagement and understanding.
Innovation also revolutionises assessment methods. While traditional assessments may overlook diverse student abilities, innovative techniques like formative assessments, peer reviews, and project-based evaluations provide a comprehensive view of student progress (Devaki, 2024). These methods encourage critical thinking, self-reflection, and continuous learning.Operationally, innovation enhances school management. Digital tools improve communication, data management, and resource allocation, increasing efficiency and transparency. Additionally, innovative professional development programs help educators stay current with evolving educational trends and technologies, improving both teaching effectiveness and job satisfaction.
[bookmark: _Toc191543606]Theoretical Models Supporting Creativity and Innovation
Several models support creativity and innovation in education. Tidd and Bessant’s Innovation Model identifies four key dimensions of innovation, known as the 4 P’s of Innovation:
1. Product Innovation: Introducing new or improved educational tools, such as digital platforms and interactive technologies.
2. Process Innovation: Implementing new teaching methods to enhance learning and administrative efficiency, like blended learning models (Kumar et al., 2021).
3. Position Innovation: Rebranding educational programs to shift stakeholder perceptions, such as emphasising STEM education to attract diverse learners.
4. Paradigm Innovation: Shifting fundamental beliefs about education, such as transitioning from teacher-centred to student-centred learning environments (Lee and Branch,2022).
Emami et al. (2023) provides based on Amabile’s Componential Model of Creativity, the attempts that enrich creativity through domain-relevant skills, creativity-relevant processes, and intrinsic motivation. According to this model, there should be conditions of autonomy, master, and purpose. Another helpful concept is Lewin’s Force Field Analysis that belongs to a group of change management tools (Bozak, 2003). It assists assess how driving and restraining forces may impact on the innovation practise within organisations. 
[bookmark: _Toc191543607]Identification of the 4 P’s of Innovation and Application to Your Idea
The 4 P’s of Innovation framework, developed by Tidd and Bessant, offers a structured approach to understanding the various dimensions through which innovation can occur within an organisation (Bessant and Tidd, 2007). These dimensions include Product, Process, Position, and Paradigm, each focusing on different aspects of organisational change and development.
[image: Model 4 Ps of innovation (Source: Bessant & Tidd, 2013) | Download ...]
Figure 14 P’s of Innovation
Source: (Zastempowski, 2016)
	Type of Innovation
	Description
	Examples in Education

	Product Innovation
	Introduction of new or significantly improved products or services.
	Interactive learning tools, educational apps, e-books.

	Process Innovation
	Improvement of internal processes to enhance efficiency and effectiveness.
	Blended learning models, new teaching methods, digital assessment tools.

	Position Innovation
	Changing how products or services are perceived by stakeholders.
	Rebranding a curriculum to highlight STEM education or digital literacy.

	Paradigm Innovation
	Fundamental shifts in organisational beliefs, values, or assumptions.
	Transitioning from teacher-centered to student-centered learning approaches.


Table 1Explanation of the 4 P’s of Innovation
Source: Self-Created
[bookmark: _Toc191543608]Application to My Innovative Idea
The innovative solution proposed to address the operational challenge at Greenwood Primary School—the lack of an effective digital engagement strategy for students with Special Educational Needs (SEN)—aligns primarily with Process Innovation. The solution involves implementing interactive digital learning tools designed specifically for SEN students (Trott, 2016). This includes assistive technologies, adaptive learning platforms, and personalised digital resources to cater to diverse learning styles and needs.
This innovation is categorised as process innovation because it focuses on enhancing the teaching and learning process rather than introducing a new product (Manners-Bell, J. and Lyon, 2022). It aims to improve classroom practices by integrating technology that fosters inclusivity, engagement, and better learning outcomes for SEN students. The emphasis is on modifying existing instructional methods to create a more interactive and supportive learning environment.
[bookmark: _Toc191543609]How Process Innovation Adds Value to the Operational Problem
The application of this process innovation thus generates value since it seeks to proactively solve the cause of the disengagement of the SEN students. Firstly, it supports students with different abilities get to learn within a class that caters for all so that they can be active and increased productivity in class (Tidd and Bessant, 2018). Some of the features include speech-to-text, visual learning, teaching, and assistive tools, games, and activities.
Secondly, it enhances teaching efficiency. Digital media enables teacher to delivery content more personalised without adding extra burden on themselves; this is because the learning platforms adapt the content learnt according to the student’s throughput (Taylor et al., 2021). Classification also allows for timely action to be made on identified students to ensure none of them stays behind on their progress.
According to Colomer et al. (2021), it enables learning by groups, peer contacts, group work, and academic and interpersonal interactions. Through effective implementation of the process innovation that changes teaching strategies by use of technology, the process innovation essentially benefits both the SEN students as well as enhancing school delivery as a whole at Greenwood Primary School.
[bookmark: _Toc191543610]The Creativity Process Applied to Develop the Innovative Solution
Using Design Thinking approach to come up with a solution for the problem of low digital learning engagement among SEN students in Greenwood Primary School. This process is human-oriented, cyclic and aimed at understanding clients’ needs, problem restatement, and creating value through client feedback and testing (Poleac, 2022).
[image: The 5 Stages in the Design Thinking Process]
Figure 2The 5 Stages in the Design Thinking Process
Source: (Essentia.dev, 2023)
[bookmark: _Toc191543611]Description of the Creative Thinking Process
Design Thinking consists of five key stages: Empathise, Define, Ideate, Prototype, and Test (Kim et al., 2023). This process encourages a deep understanding of challenges while fostering innovative and practical solutions.
	Stage
	Description
	Application to the Innovative Idea

	Empathise
	Understand the needs, experiences, and challenges of the target group.
	Observed SEN students, interviewed teachers, SEN coordinators, and parents to identify engagement and learning gaps.

	Define
	Clearly articulate the core problem based on insights gathered.
	Defined the problem: “SEN students face limited engagement due to the lack of personalised, interactive digital tools.”

	Ideate
	Generate a wide range of creative ideas and potential solutions through brainstorming.
	Conducted brainstorming sessions with teachers, exploring ideas like gamified apps, speech-to-text tools, and visual aids.

	Prototype
	Develop a simple, tangible version of the solution to explore its feasibility.
	Created a prototype of an interactive digital learning platform with visual aids, audio support, and gamified tasks.

	Test
	Test the prototype with the target group, gather feedback, and refine the solution.
	Tested the platform with SEN students, gathered feedback from teachers and students, and identified areas for improvement.


Table 2Step-by-Step Application of the Design Thinking Process
Source: Self-Created
[bookmark: _Toc191543612]Reflection on the Effectiveness of the Process
The Design Thinking process proved to be highly effective in developing an inclusive and engaging solution for SEN students (Balakrishnan et al., 2021). The empathy stage provided valuable insights into student challenges, while the define phase ensured a clear focus on addressing the core issue. Ideation encouraged creative thinking and collaboration among staff, leading to a variety of innovative ideas. The prototype allowed for rapid testing of concepts without significant resource investment, and the testing phase provided critical feedback, enabling iterative improvements.
[bookmark: _Toc191543613]Critical Evaluation of the Idea’s Viability Using Lewin’s Force Field Analysis
[bookmark: _Toc191543614]Introduction to Lewin’s Force Field Analysis Model
[image: Lewin's Force Field Analysis Explained]
Figure 3Kurt Lewin’s Force Field Analysis
Source: (Change Management Coach, 2025)
Kurt Lewin’s Force Field Analysis is a change management model used to evaluate the feasibility of implementing new ideas or initiatives within an organisation (Walker, 2023). It identifies two opposing forces: driving forces, which support change, and restraining forces, which resist it. According to Belaidi (2023), organisations exist in a state of equilibrium, and change occurs when the balance between these forces shifts—either by strengthening the driving forces, reducing the restraining forces, or both. This model is particularly useful in educational settings, where change often involves multiple stakeholders, including teachers, students, parents, and administrators.
[bookmark: _Toc191543615]Application of the Model to Evaluate Driving and Restraining Forces
Regarding the major innovation prescription for Greenwood Primary School, this proposal is based on developing added interactivity to educational content for SEN students. This is because by applying force field analysis on operating environment, it is easier to determine what will facilitate or resist the implementation of this initiative.
The driving forces are factors that promote the use of digital tools in a school system. First, the increased motivation can be attributed to the higher student activity since interactive tools address the students on various levels and can be quite beneficial for SEN students (Aguinaldo et al., 2022). Secondly, the work also shows that the school embraces a policy of integration of students with disabilities; this correlates with the use of technology in the teaching-learning process. Furthermore, more technology is available in the teaching learning environment making it easier to incorporate the gadgets in learning facilities and there is assertion of support for the innovative teaching methods. Both parental demands for an individual approach to the child’s education and governmental initiatives for supporting digital education contribute to the implementation of such innovations.
On the other hand, there are several restraining forces likely to slow down the success of this idea. The most critical factor is budget, because schools usually do not have much funding, so it is difficult to buy devices, licences, and maintain IT equipment (Ntorukiri et al., 2022). One challenge is the Question of resistance among the teachers, especially from the use of multimedia and other technologies to help teach or concern for disrupting existing practises. Having inadequate IT structures and poor network connectivity are also some of the factors that slow down the process. Similarly, Gomez et al. (2022) pointed out that general training is requisite since teachers will have confidence in new tools that they are implementing. The difficulties could encompass teaching and learning differences for SEN students, as well as issues of flexibility to teaching through online platform. Finally, the issue of data protection and security should be considered to maintain an appropriate level of safety while working with new instruments digitally.
[bookmark: _Toc191543616]Analysis of How the Forces Impact the Feasibility of Implementing the Idea
The application of the driving and restraining forces in implementing an interactive digital learning system determines its possibility. The robust driving factors, including emphasis on inclusion, technological capability, and favourable policies also contribute to similar reform (Taylor et al., 2021). The awareness that there are advantages of the use of digital tools especially in enhancing participation and learning achievement of SEN students supports the initiative. Additional support from teachers and parents also supports argument for its adoption.
However, there are six restraining forces which are major challenges. Budget constraints could in my view be considered the greatest challenge; investing in the acquisition of technology calls for capital which could at the initial stages be heavy. It is possible that some of the staff may resist using the available digital tools, and this will hinder the process of implementation. Technical issues, such as inadequate infrastructure, also present obstacles (Colomer et al., 2021). However, there are some students who may need special education needs, and they might struggle to access learning with the use of technologies hence inhibiting their learning. However, measures of ensuring that data is protected from misuse to conform to the legal requirements and gain the confidence of parents and other stakeholders need to be put in place.
[bookmark: _Toc191543617]Strategies to Manage the Forces
For the purposes of improving the likelihood of the implementation of the proposed innovation, one should aim to strengthen driving forces and reduce restraining forces. Mitigating the issue of budget could require finding funds from governmental or non-governmental organisations or from educational technology providers or community fundraising (Poleac, 2022). To break the resistance to change, there is a need for teachers to be trained on new technology where training must entail creating awareness for them on new products that can be used in class. Hence, addressing technical issues associated with the school’s technological education needs can be overcome by improving the schools IT provisions and availing adequate technical support. In this context, encouraging students to participate in the design and feedback loop will make them respond positively to the use of digital tools. 
[bookmark: _Toc191543618]Critical Discussion on the Organisation’s Climate for Innovation
Organisational climate in Greenwood Primary School affects creativity and innovative measures since organisational climate is a significant component of organisational culture. The culture of innovation is present in the school, mainly because it promotes inclusive education, teachers’ professional development, and the adoption of novel teaching practises (Kim et al., 2023). However, like any other institution it is noted that the extent of this support depends and is predetermined by factors such as organisational culture, leadership and available resources.
[bookmark: _Toc191543619]Evaluation of the School’s Support for Creativity and Innovation
Greenwood Primary School is a creative school that embraces the culture of creative and innovative thinking in the ways and means of teaching. A lot of freedom is afforded to teachers to try new methods of delivery of instruction with a view of increasing interest and understanding of the students (Balakrishnan et al., 2021). The school often holds professional development sessions for faculty, with topics of digital competence, instructional learning, and diverse classrooms. This speaks of a culture that encourages training and acceptance of innovations in all practises ongoing within the society.
Despite allowing creativity, the rate of change might at times be hampered by certain levels of bureaucracy coupled with sticking to conventional methods of instruction (Walker, 2023). The concern for following the country standards curriculum and other administrative measures may sometime hinder the flexibility that is needed to implement new changes as and when they are required. However, the school’s leadership does engage in discussion regarding the future of education with the staff, which motivates staff members to share successful teaching practises and devise new projects.
[bookmark: _Toc191543620]Organisational Culture, Leadership Support, and Resource Availability
Greenwood Primary School has a culture that champions teamwork and diversity, two factors that are fundamental for the creation of innovation. Belaidi (2023) have revealed that teachers collaborate in teams to collaborate on lesson plans, resources and best practises when it comes to plan and adoption of teaching practises. This practise is quite effective because it nurtures unity and collective campus culture leading to the adoption of change.
Another factor that determines the climate of the school about innovative is leadership support. The headteacher and department heads show a positive approach to embracing new technologies and pedagogy in education (Aguinadlo et al., 2022). They promote training events, experimental teaching practises, and evaluation of their utility among the staff. In this regard, the leadership ensures that teacher contributions are considered in decision-making processes, which boosts morale at the workplace among employees.
However, Ntorukiri et al. (2022) also added that more challenges, such as resource scarcity, continue to be felt in the country. Although the school has tried to incorporate technology in teaching and learning, the problem exists in how to acquire hone more technologies, computers, and software’s, maintenance and technical support. Ensuring results are within the organisation’s budget can also mean that changes must be done in order of priority, and this can mean that new projects may be started after a considerable period due to the level of investment required.
[bookmark: _Toc191543621]Likelihood of the Management Team Adopting the Innovative Idea
Largely due to the supportive context for school development and leadership personnel’s commitment to improvement, the chances that the management team adopts the proposed interactive digital learning tools for SEN students are high (Gomez et al., 2022). This idea correlates well with the objectives of the school’s developmental programme of making the learning environment to be friendly for children with learning disabilities as well as increasing their participation in classroom activities. In addition, the constantly stressing on the significance of digital literacy and teachers’ training enhances the likelihood of the implementation success in the management. Nevertheless, the proposal should feature a clear implementation plan, cost, and relevance for addressing certain issues in that field of education. If the proposal describes measures on how to obtain external funding, train teachers, and integrate the solution, the proposal will receive enthusiastic support from the leadership team.
[bookmark: _Toc191543622]Conclusion
This report has critically discussed and analysed the significance of creativity and innovation in the education setting of Greenwood Primary School for the purpose of creating and establishing an interactive digital learning solution for the SEN students. It also revealed that even though the school follows highly affirmative organisational culture that embraces teamwork and diversity, there are often constraints that might manifest in the form of less fund and or technical difficulties. Lewin’s Force Field Analysis helped identify key driving forces – leadership support and inclusion of education goals while restraining forces are lack of resources and resistance to change.
Innovation and creativity are critical to current learner’s demands especially in enhancing learning and learning environment of the SEN learners. The proposed solution of implementing an IT-enabled pedagogy for learning introduces an ambient, participatory, as well as flexible learning environment hence fitting in the school strategic plan on inclusion.
In conclusion, there are great benefits to be derived from the suggested digital learning tools and they present a new horizon in achieving students’ engagement, differentiated course delivery and better academic achievement. To maintain the development of Greenwood Primary School as an open and friendly learning institution that will always be changing to fit different students’ needs, the institution should promote learning and innovation.
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