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1.  Introduction

I began teaching in 2016, following completion of my M.A. in Criminology and Applied Criminal Justice, at the University of Wales Swansea. The face of higher education appears to be changing given increased workloads placed upon academic staff, increased student fees, and overall demand. I am now approaching my 5th year in higher education, this report will be utilised to demonstrate, review, and improve upon my practice as a lecturer in the University of Wales Trinity St David.
This portfolio is a reflective teaching intervention cycle report, which will examine my experiences as a University lecturer during the Covid 19 pandemic. The reflection will follow the Gibbs Reflective Cycle (Gibbs, 2014), as outlined in section 3 of the portfolio. It will also explain and rely upon other pedagogical models where appropriate. (Ryan, 2011)
The onset of the Covid 19 pandemic during the early part of 2020 saw a wave of changes in pedagogical approaches, with the overall aim of ensuring student engagement, whilst protecting students and staff from the risk posed by the pandemic. The speed of this change was primarily driven by health and safety concerns, for students and staff alike, however, it could be argued that the transition to a more blended approach to learning was already evolving prior to the pandemic with the latter forcing the pace of change. (Guardia and Maina, 2018)









2.   Reflective report on a teaching intervention   
This reflective report will follow the, Gibbs Reflective Cycle (Gibbs, 2014). 
Fig 1
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 (Gibbs, 2014)
2.1 - Description
The Coronavirus Pandemic caused immediate and significant issues for the teaching staff within the academic team. The online approach to teaching was not only a major change for students within the University, but also a steep learning curve, for academic staff. The transition required 3 key elements.
· The ability to move learning content onto an online platform (UKPSF A4 & K2)
· The ability to understand the technologies required to complete this, under the umbrella of technology enabled learning (TEL) (Lindberg and Olofsson, 2010) (UKPSF A1 & K4)
· The ability to ensure a student learning experience that was at least comparable with face-to-face input (UKPSF A4 & K3)
These 3 elements undoubtedly caused significant challenges within the Institute of Management and Health. One of the fundamental problems was that of technological capabilities, it was apparent that some of the ideas being discussed, were by colleagues who were highly proficient with technology, whilst other colleagues had very little technological skills. It appeared that the ethos of starting at the weakest point of proficiency and working upwards had been somewhat overlooked. (Kirschner, 2015)
2.2 - Feeling 
Initially I felt apprehensive whilst delivering technology enabled learning (TEL), I was concerned that the learning that students would receive would not compare favorably to ‘on-campus sessions. I was also concerned that the lack of interactions through physical presence, non-verbal communications, and the absence of a live ‘ebb and flow’ lecture session would severely hinder my ability to interact and teach, and more importantly students' ability to effectively interact and learn (UKPSF A2 & K4).
Upon reflection I realised that these anxieties were closely linked to a general feeling of uncertainty caused by the pandemic. The situation transcended the usual private/professional elements of one's life and both these elements became intertwined.
2.3 - Evaluation
I decided to gain an understanding on what the situation meant to the students and to evaluate the most appropriate pathway forward.
My approach was to engage in a session, with the students on the impact of the pandemic upon themselves and their families. I was candid with them explaining that the situation was new for everyone and that I was also finding the situation very difficult. (UKPSF A2 & V2)
I engaged them in conversation about what they wanted and expected out of their studies and how best, (together) we could achieve that. As I have previously alluded within my portfolio, my approach is one of shared responsibility for learning with the student and my approach during evaluation simply follows my overall ethos. (Freire, 2018). (UKPSF A4 & V1)
There is little doubt that mass society from young to old has felt huge levels of vulnerability during this pandemic, my first aim for the students was to reassure them that they are not alone, and that their safety in a physical and mental health context was the priority. (UKPSF A2 & V2)
The response I received from students was excellent, I found them to be generally very positive and understanding. They appreciated my honest and supportive approach to the problems we all faced and my reassurances that any support that was needed would be there for them at any time. I also explained to them that there may be occasions when I needed their support, my purpose for stating this is that we were all in the pandemic together with all the uncertainty and potential vulnerability that can cause. (UKPSF A4 & V4)
2.4 - Analysis
During the analysis stage of my reflection, I discovered that the transition to the TEL model of teaching is very challenging. Simple issues such as students not putting their cameras on or Wi-Fi outages became a hinderance to effective sessions.
The unwillingness of students to engage visually on screen is very apparent, with only approximately 20% of students engaging with a live camera during sessions. This means that I could not assess facial expression or levels of understanding due to a blank screen. 
The difficulties with the pandemic emergency were that lecturers were effectively trying to implement instructional design (ID) and learning design (LD) without the required time, training, or knowledge to do so, within the TEL paradigm. The implementation of instructional design (ID) & learning design (LD) is a process of suggested steps to enable teachers to plan, implement and evaluate their teaching (Carr‐Chellman and Duchastel, 2000). (UKPSF A1, V2 & A4)
As Moallem points out, during face-to-face teaching, ID & LD models are implicit in a skilled teachers decision making, however online delivery requires a far greater design process (Moallem 1998)
An example of my experience in this area, was the uploading of asynchronous lectures to the Moodle platform. Owing to the number of modules I teach (with over 120 students), lectures are pre-recorded via the Panaopto platform, uploaded onto Moodle, and then automatically released the week before the lecture date to allow students time to assimilate the learning (UKPSF A1, K1 & V4)
This system can cause both students and the lecturer 3 simple problems.
1. The student does not view the lecture prior to the related tutorial that is often linked to recent lecture material.
2. The lecturer can ‘forget’ what week is delivering what material due to the product has been uploaded some weeks or even months earlier.
3. There is a danger that asynchronous can become non- synchronous without strong levels of preparation.
Although asynchronous lectures appear at first to be simple and attractive, the reality can be different, with constant refreshing and concentration required on delivered material.
An additional issue with the online delivery model is that the product was inconsistent among professionals, students would receive quite diverse types of online experience depending on the technological skills of the lecturer concerned. There is compelling argument that planning and preparing online courses not only requires individual expertise but also whole team collaboration (Bernath 2009). This does not require the same pedagogical approaches to te delivery of material, however the access to the material should be consistent. (UKPSF A1 & V2)
Some colleagues within the institute were fully aligned to the techno-pedagogy paradigm, whilst others were the opposite and floundering under the pressures of the ‘new normal’. The techno-pedagogy paradigm recognizes that, liberalization, globalization, modernization, and digitalization in the education system has made a change in basic assumptions from the conventional chalk-and-talk methodology of teaching to a digital pedagogical or techno-pedagogical approach through multimedia based technical devices. (Baldwin, Ching and Friesen, 2018)
It is unsurprising that educators need to keep up with the technological tools at their disposal if they are to successfully interact with generations that are increasingly technology proficient. I real terms technology is touching every dimension of modern living, it is arguable that it would be unwise to deny its increasing impact upon education,
Teachers need to be competent and fluent in the usage of educational technology with the latest tools to understand, develop and author the complex web of relationships among tools, technologies, practices, and users. Teachers must realize their function in technology-oriented classrooms (Thakur, 2014).
“Over 80 percent of faculty involved in online teaching and/or development are involved in both the development and the teaching aspects” for a given course”.
(Seaman, 2009, p.21)
This quotation by Seaman is perhaps good evidence, that even in 2009 many years before the stresses of a worldwide pandemic. It was not clearly recognized by universities, but the development of online pedagogical approaches was significantly more complicated in many aspects than face to face teaching. (Baldwin, Ching and Friesen, 2018)
The emphasis post pandemic has been to undertake this process with academic staff who have never designed an online product previously, and therefore felt extreme pressure in ensuring that the TEL and the face-to-face online learning come together as one.
In a study conducted by Baldwin (et al), the context of Instructional Design is often completed and the paradigm of the acronym, ADDIE, Analysis, Design, Development, Implementation & Evaluation (Smith and Ragan, 2005). These distinct reflective and review phases, require, time, expertise, technical knowledge, and one would argue some previous experience of online planning and delivery. (UKPSF A1, K2 & V1)
The renowned American academic Lee Shulman stated that subject matter knowledge and pedagogical approaches were being treated as mutually exclusive. He proposed that the educational training should combine the 2 approaches to increase synchronicity. He proposed the notion of pedagogical content knowledge. This approach does not separate the 2 elements instead it sees them as completely intertwined. (Shulman and Wilson, 2004).
Upon reflection it appears that Shulman's viewpoint is logical, I design and align my subject matter knowledge, directly with the approach I intend to adopt in delivering that knowledge to students (pedagogical approach), the 2 elements for my teaching approach are inseparable. (UKPSF A1, K2 & V1)
In addition to Shulman's theory Khoeler et al, discussed a further element to Shulman's theory. That element is technology. The Technological Pedagogical Content Knowledge theory (TPAK) is a theory that was developed to explain the set of knowledge that teachers need to teach their students a subject, teach effectively, and use technology to assist in the process. This later paradigm was Shulman's theory with the addition of modern technology. 
It can be seen from figure 2 below that the TPAK model combines 3 overlapping circles bringing together, Pedagogical Knowledge (PK), Content Knowledge (CK) & Technical Knowledge (TK). The correct balance of these 3 elements is focused on achieving TPACK.
Reflecting upon this within the context of the current pandemic and my teaching approach, has made me consider the importance of each element. I have concluded that content knowledge is clearly important when instructing students, however, the pedagogical approach is more crucial. I use this logic in my own teaching for the following reason, a subject matter expert could be a world leading authority on their chosen discipline, but the inability to teach it or possessing poor pedagogical approaches would mean that the student would learn very little. (UKPSF A1, K2 & V1)
Conversely a person with half the subject matter expertise but possessing an high level of pedagogical expertise would educate the students to an higher level. The key is to balance both to achieve parity and indeed quality. The third element is technology which is clearly particularly important in the current circumstances. My experiences in the last year have taught me that technology is the enabler for the other 2 elements. Technology has also changed the way that I interact with students but overall, my approaches are the same from a subject matter and pedagogical standpoint.
Fig 2.
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(Herring, Punya Mishra and Koehler, 2016)
2.5 - Conclusion

In conclusion the speed of the situation caused by the pandemic meant I felt I was ‘sprinting just to catch up’. The amount of demand placed upon front line lecturers was enormous, however I understand that the University was also under huge pressure as an organization. Having experienced crisis management and critical incident decision making in my previous career, I have learnt that keeping things simple is usually the most effective tool, certainly during early-stage interventions. (UKPSF A4, K4 & V4)
I believe that students should have been given a clearer direction over what they could expect during an extraordinary time. I also felt that the understanding on the impact of the pandemic on academic staff and their families was not given due cognisance by the University in the initial stages of the crisis.
I also concluded that it is at least arguable, that students should have at least some adjustments to student fees, students have been paying full student fees for a service which is not the same, my colleagues and I worked tirelessly to enhance the student experience, however this still fell short in my view of the full student experience. This viewpoint is further expressed in a recent BBC article titled, “Coronavirus: Should university students get a refund?” (Jeffreys 2021, online). 

Jeffrey’s discusses an increase in discontent amongst students with, the current online process being the main cause of disagreement. Over half a million students signed a petition in England to reduce annual fees from £9000 to £3000. And the although the national student's union have not called for a rebate in fees or a reduction, they have called for a national hardship fund to be implemented in a similar fashion to that of Northern Ireland which grants students £500 each under the current circumstances. (Jeffreys 2021)
There are however significant financial difficulties for universities to embark on a mass rebate scheme for students across the board and as Dr Gavan Conlon of the London School of Economics stated.
“If universities were asked to repay £1,000 to all first-year students it would cost the sector about £375m. To put it into context, it is about 3% or 4% of total income associated with teaching for that cohort. So, it's a huge amount of income."
(Jeffreys 2021, online)
My reasons for alluding to the anger and anguish being experienced by students in both academic and financial terms is that their anguish will be transmitted to their lecturers and other frontline professionals. This has a direct impact on the approaches both pedagogical and pastoral that those professionals undertake with their students. (UKPSF A2, K6 & V1)
Returning to critical incident decision making, this was crucial to students as they were paying rentals for accommodation. During the period of development of the pandemic, increasingly face-to-face lectures were cancelled, until eventually all my lectures were online. This meant that some students were in halls of residence or other rented accommodation and paying for the privilege when they could have achieved the same from home.
Again, this caused tension between the students and the UWTSD, which may have been avoidable if critical decisions were made earlier with clarity and consistency. In many ways the route to a full lockdown was predictable, and I believe we could have done more earlier to avoid students being locked into the remote learning cycle from their rented accommodation. 
If outcomes are unsure in any critical incident, it is always advisable to under promise and over deliver, unfortunately, however difficult those early decisions were for the UWTSD, I believe that on occasions the opposite was achieved. 
2.6 - Action Plan
Given the scale of the emergency caused by the pandemic, it is unlikely that universities will ever fully return to the traditional face to face teaching techniques. In future I will ensure that we meet more regularly as a team to plan and prepare online delivery in a more consistent and collaborative fashion. It is also imperative for the University as an organization to allow sufficient time for frontline professionals to properly prepare for the delivery of technically enabled learning (TEL). (UKPSF A1, K2 & V1)
As previously stated, the implementation of instructional design (ID) & learning design (LD) needs careful planning and preparation if the product is to meet the high standard required for students who are paying full tuition fees for their education. I would argue that without proper planning and preparation of such material the product delivered would be sub-standard, and unfair to students paying their fees but moreover would be unethical for  Universities across the sector.
It is also my view that we need to be more creative with the type of assessments students are expected to undertake. Traditionally the essay, report or exam is still the chosen method of assessment within the University. Given modern day approaches to pedagogy I believe that to develop more interesting, diverse, and practical means of assessment would benefit students and staff alike. 
My intention in the future is to seek technology enabled learning (TEL) training at every given opportunity. I need to upskill in the following key areas. 
· Improving student engagement by inviting comment and suggestion on my teaching attributes
· Wider understanding of media platforms such as MS Teams.
· Wider understanding of Panopto
· Enhanced skills on student engagement in the virtual lecture.
· Develop a wide range of academically appropriate assessment tools, this could potentially include
·  Panopto based PPT presentation assessments.
·  The use of portfolio based continuous assessment.
·  Practical exercises such as mock interviews. 
(UKPSF A1, K2 & V1)
2.7 - Curriculum Planning   
As previously discussed, the adaption to online learning requires the academic to design and plan learning experiences within a creative distinct environment with the help of digital technologies. This design and planning imply certain pedagogical content knowledge (PCK). (Rapanta et al., 2020).
“Teaching staff of all backgrounds and ages have had to prepare and deliver their classes from home, with all the practical and technical challenges this entails, and often without proper technical support” (Hodges et al. 2020 – online)
I experienced a wide range of advice from various colleagues within the University on how to replace face to face content with a TEL approach. However, welcome this advice, the problem with it is that it offered no insight into the context of my teaching style or how I planned and prepared my material pre pandemic. 
In simple terms the professional chain was only as strong as its weakest link. Any attempts to upskill staff in more technological approaches should focus from the bottom up are not from the top down. 
On a personal level, the support offered, by IT colleagues within the University has been excellent. The difficulty with the whole issue is the differing levels of knowledge and expertise by frontline lecturing staff when considering the TEL experience.
This viewpoint from the Hodges resonated strongly with my reflection upon this experience. The ability to ask a simple question within an office environment had been replaced with the requirement to telephone or email a colleague, this made an enormous difference to the pressures involved in delivery.
As Kirschner stated.
“If one looks at teaching as profession based upon a combination of complex cognitive and higher order skills, highly integrated knowledge structures, interpersonal and social skills, and attitudes and values the TEL distinction need not be made. Teachers need to receive training in how to apply what they've learned in a variety of situations and over an unlimited time span (lifelong learning). TEL is simply the newest tool on the horizon.”
(Kirschner, 2015, 309-322)
Kirschner explains it succinctly, do not view the technology as the teaching, it is not, the technology is the tool to assist the teaching. Indeed, recent studies have shown that the preparedness of university staff to perform online learning effectively, was hindered by the complexities involved and the lack of organizational planning (Baldwin, Ching, and Friesen, 2018)
Also, Anderson alludes, online learning refers to a type of teaching and learning situation in which.
(1) The learner is at a distance from the tutor/instructor,
(2) The learner uses some form of technology to access the learning materials
(3) The learner uses technology to interact with the tutor/instructor and with other learners 
(4) Support is provided to learners 
(Anderson 2011a).
The emerging theme inspired by Anderson's work which relates to the current pandemic emergency is how can I as a lecturer, engage with my students and establish a strong academic student relationship to assist learning in both reciprocally. (UKPSF A2, K1 & V2)
Anderson discussed the following.
A cognitive presence - teachers focusing on students' preparedness to participate in online experiences.
A social presence - referring to technological communication that teachers must be open to with their students, following the loss of spontaneous student teacher communications on campus.
A facilitators presence - embracing teachers facilitatory discourse direct instruction and embodying resource and mentoring activities.
Figure 3 below shows a tripartite system of engagement suggested by Anderson;
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(Anderson, 2011)
In simple terms my aim as a lecturer following the above ethos, is to consider my teaching practice developed during my experience on campus and build and develop those learning experiences and adjust them to suit the online or blended approach to teaching which the present & future will undoubtedly bring. (UKPSF A1, K2 & V1)
The pandemic has brought very many challenges to professionals across the sector however looking at these challenges in a positive light it is also brought many opportunities to develop and enhance the learning experience for students across University settings and to enhance the product available to students in their future learning experiences.
2.8 - Assessment
Effective assessment could prove to be the most challenging aspect of the evolution from face-to-face teaching to the online or blended approach. One of the main difficulties with assessment in the online world is the difficulty and ensuring integrity of the student behavior. Given the fact that there is a definite control shift from lecturer controlling most aspects of the experience in the face-to-face context to the student receiving much more control within the online context. 
Current research shows that the continuous assessment model is favorable as it concurs with the expectation upon students to self-regulate and drive their own learning this has been shown to be a particularly key factor in the success of online learning (Cho and Shen, 2013). 
The current pandemic crisis is a new situation for students, on self-regulation in their learning will be a crucial route to success within the University life. Some methods to enhance self-regulation could include assessment-based reflection or portfolios, this ensures that the student not only takes a reflective approach to their own learning but is assessed on this approach on a continuous basis as they progress. (Marton and Saljo, 1976)
Hodges draws an important comparison, emergency online learning during a pandemic is not the same as online learning. 
“Let's face it: many of the online learning experiences that instructors will be able to offer their students will not be fully featured or necessarily well planned, and there's a high probability for suboptimal implementation.”
(Hodges et al., 2020)
Hodges expands on this by explaining that there is a substantial difference between ‘emergency online delivery’ which is hastily constructed and delivered due to the circumstances that the University or the wider community face. Compared to ‘online delivery’ which ideally for a fully online University course should be prepared at least six to nine months before the commencement of such a course. (Hodges et al., 2020)
The shift of control towards students self-regulated learning will inevitably mean that change in assessment processes is necessary. it is arguable as part of the assessment process should include student participation and asynchronous activities with a predefined timeline for completion. It is important from my point of view that lectures do not experience burnout through continuous synchronous teaching, whilst at the same time being expected to plan and prepare online or blended learning experiences.
In many ways it is not surprising that the TEL paradigm of learning is growing exponentially, what other aspect of the world we all occupy is not changing due to technology, there is no reason to argue that education is different. As Garrison and Kanuka once argued, thoughtfully designed blended learning experiences can preserve and enhance the traditional values of higher education. (Garrison and Kanuka, 2004)
In a changed world it is the right time to approach the blended and online approaches to education with positivity and excitement as opposed to viewing the change as a threat, this was arguable heading our way anyway, the pandemic has just accelerated the inevitable.
In my view the key to a successful transition to more blended and online delivery, is allow academic professionals sufficient time to plan and prepare asynchronous and synchronous material to enhance the student experience. And allow academics to be as creative as possible in developing new methods of assessment with consideration to the self-regulated nature of student learning experiences in the future.
3.	Action Learning
Following on from the first component of my course I decided to incorporate this section on action learning. During the first reflection I emphasized the importance of the team ethic and I now believe it would be helpful to compare some of the challenges faced because of remote working within the action learning ethos (Action Learning Centre, 2014)

Action learning is a problem-solving approach asking necessary questions, actively listening, sharing, and learning ideas and methods, reflecting honestly, taking appropriate action or adjustment, and benefiting students and colleagues alike. Within our academic team there is an ethos of action learning, we have a vigorous and honest approach to our approaches, we have held weekly (online) meetings both professionally and socially every week since the lockdown.
The relationship we have developed within the team has allowed its members to candidly share views and idea for a healthy workplace environment which benefits us and students alike. We do not always agree, however we celebrate this as it is an obvious bi-product of open and honest relationships, in essence we follow figure 4 below naturally;
[image: ](Fig 4) 







(Manchester University 2021)

4.	Teaching Observations Introduction
4.1 - Observation of Louise Holmes, Lecturer Law & Legal Practice, UWTSD
On Tuesday the 23rd of February 2021, I attended an online lecture conducted by Lecturer Louise Holmes, Louise is responsible for the delivery of the Law & Legal Practice portfolio at the UWTSD. The module is entitled Contract Law.
This module is designed to introduce students to the basic principles of contract law and the skills necessary to interpret primary and secondary sources, including the following.
· Demonstrating a critical understanding of the fundamental principles and concepts which underpin contract law and the underlying policy considerations. 
· Demonstrate an awareness of the ethical and commercial issues which arise within contract law e.g., the question of the applicability of restitution damages to contractual problems, and the ability to debate these issues in relation to personal beliefs and values. 
· Demonstrate a systematic understanding the fundamental legal techniques of reasoning from precedent and interpreting statutes, including knowledge of fact.
(UKPSF A1, K2 & V1)
· The assessment methods for the module are, Component 1 – 50% 1. Structured essay on how contract laws have developed and apply them to a case-based scenario, using the appropriate case law and statute. 
· Assessment Component 2 – 50% 2. One 2-hour exam.
Louise is an experienced and practicing solicitor in the city of Swansea, having spent many years within the legal profession, it was very apparent from the outset of the session that her subject matter knowledge was first class. Louise’s style is to be open, engaging, and informal with her students, this is not always easy to achieve within the TEL paradigm as some students did not have cameras or microphones switched on, this resonated strongly with my own online experiences. Louise injected her own energy and experiences into the learning which engaged students in debate (UKPSF A4, K2 & V1)

“If students are to learn desired outcomes in a effective manner, then the teacher’s fundamental task is to get students to engage in learning activities that are likely to result in their achieving those outcomes. It is helpful to remember that what the student does is actually more important in determining what is learned than what the teacher does.”
Thomas J. Shuell (1986. p411)  
As stated previously Louise is a professional solicitor and akin to myself, she does not have a long-experienced background in teaching, however on viewing the session I noted that Louise was still operating at level 3 under the Briggs Paradigm, that is to say.
1. What it is the students are to learn and what are the intended or desirable outcomes of their learning. 
2. What it means for students to ‘understand’ content in the way that is stipulated in the intended learning outcomes. 
3. What kind of teaching/learning activities are required to achieve those stipulated levels of understanding   
(Biggs, Catherine So-Kum Tang and For, 2011)     
4.2 - Observation by Jane Thoms, Lecturer, Policing & Criminology, UWTSD
Peer Review 13th April 2021
Conducted by: Jane Thomas (Lecturer)
Lecturer: Peter Doyle
Level 4 Tutorial BMPL 4001
This tutorial worked with students around the College of Policing ‘Crime Reduction Toolkit’ aimed at providing students with a continuous understanding of the use of the toolkit in order to achieve the best use of crime reduction interventions that were presented as a lecture and discussion with the students.
The session started with an introduction to the upcoming assignment submission. Students were informed of the arrangements for the following week where, there would be opportunities to discuss final submissions with Peter (UKPSF A4). There was an opportunity to reflect and give clarification from the previous lecture on the subject that accompanied this crime reduction toolkit tutorial. This enabled student to reflect on previous information as this tutorial would be more case study scenario and thus asking students to reflect of knowledge gained in previous lesson (UKPSF A3).
This session then moved on to a case study scenario where a discussion around the fiction town of Sanford, which is used for police training. The scenario was presented so that students had to discuss the issues with the problem of antisocial behaviour. The PowerPoint showed elements of different pictures from damage fences, drug paraphernalia, damaged CCTV, drink cans, and clear evidence of problems. This element of learning enabled students to participate in a discussion in what changes they would make in order to tackle the antisocial problems. The use of technology in this way was engaging for students. That visual element enabled students to be more innovative and creative in their replies (UKPSF K3).
The discussion was managed well where Peter encouraged those students who were less engaging in the discussion to bring ideas to the concerns (UKPSF K5). All students engaged within this activity.
From the discussion students were directed to the College of Police where the crime reduction tool was shared with the students. One of the students was given the responsibility to find and share the 'took kit' with the group on teams (UKPSF K4). This tool kit was used in dealing with the case study scenario and students were able to eliminate via filers areas that could help them within their scenario in Sanford town. Peter reinforced to students that they are able to use the tool case to support students in assignments (UKPSF V2, A4).
Through Peters lecture there was a range of learning methods and teaching strategies adopting for students. Throughout Peter brought key elements and ensured that students understood elements and formal points. Clear evidence of lesson planning (UKPSF A1) and a great engagement with all students
4.3 - Observation by Louise Holmes, Lecturer Law & Legal Practice, UWTSD
Teaching observations: 29th March 2021
Conducted by: Louise Holmes
Lecturer: Peter Doyle
Module: Evidenced-based approaches to Policing decisions (Level 4)
The module is designed to prepare the student to apply the relevant evidence-based policing models to decision making and problem solving in a professional police context with the aim that students should be able to:
· Explain the principles of and engage in effective problem-solving techniques and evidence-based policing and apply to policing practice.
· Understand the rationale behind and the application of the National Decision Making Model (NDM), the National Intelligence Model and how it is applied to policing practice.
· The indicative content for this module includes the following:
· Problem solving techniques
· Principles of problem solving and crime prevention
· Tools for effective problem solving
The assessment methods for the module are two coursework assessments of 2000 words each with a weighting of 50% each.
Session: Group activity; Crime Reduction Toolkit (On-line)
Peter commenced the session by providing the students with reassurance regarding the forthcoming assignment deadline.  It was emphasized that there would be opportunity to ask further questions and details of when sessions dealing with the assignment would take place.
Peter then introduced the session by informing the students how the session fitted in to the module as a whole and also outlining the structure that the session would take. (UKPSF A1 & K2). Therefore the purpose of the session was evident from the outset (Petty, 2014, p.413).  The session then moved on to a discussion about the fictitious town of Sandford and policing issues within the local community.
Despite the difficulties of on-line learning Peter made use of a variety of questioning techniques to ensure participation and engagement from all learners present.  There was a directed discussion in which, with sensitive responses and encouragement, Peter was able to ensure all those attending contributed and were encouraged to develop the points that they made from merely descriptive observations to analytical commentary, thus moving towards the higher levels of Blooms Taxonomy.(UKPSF  A3 & V1)  This is particularly difficult in an online environment with the majority of students electing not to turn on their cameras but, nevertheless, the benefits of a group activity were apparent.  In ensuring that every learner had an equal opportunity to get praise and reinforcement during the session esteem needs were satisfied in accordance with Maslow’s hierarchy of needs. (Petty, 2014, p61-62).(UKPSF A2,K2, & V2)
The session was improved by Peter’s own experiences in a real world context as well as juxtaposing this with real sources that would be used by the police. (UKPSF K1 & V4)  As the majority of these students intend to join the police force this was particularly effective.  The use of case studies and real sources encourages deep learning rather than surface learning in accordance with Moon’s continuum (Malthouse and Roffey-Barentsen, 2013, p16-17).  Students gave practical responses to the issues raised and Peter was then able to counter this with reference to case studies and research in support. (UKPSF V3) This obviated the need for the traditional ‘chalk and talk’ style lecture delivery and was therefore more inclusive.  There was also reference to concepts discussed in previous sessions. 
There was a good use of technology to ensure continual engagement.  This was particularly apparent through the use of the Bubble Map where students were able to see the relevance of the statements and points that they had raised during the earlier discussion. (UKPSF K4) Peter was keen to keep students participating and therefore asked students to both share their screens and read out pieces of information that appeared on screen.  This prevented the session from becoming a monologue which is often counter-productive in the on-line learning environment (especially without the ability to see the students) and allows the lecturer to continually assess engagement.  The session therefore remained learner focused by incorporating a range of activities that were aimed at the idea of andragogy as problem centred rather than content-orientated (Armitage et al, 2012, p81-82). (UKPSF A1 & V2)
Peter has great rapport with his students which he establishes through his informal and non-confrontational style.  His knowledge of the subject matter given his professional background is also apparent which engenders confidence in the students at a deeper level.  The session was both informal and informative and Peter maintained a clear and well-paced communication style throughout.  Pausing and recapping where appropriate to ensure all students benefited from the session. (UKPSF A3 & K5)

5. 	Continuing Professional Development 
Introduction
I am a member of the Society of Evidence Based Policing, and utilise the resources available from the Society in my teaching. I have given an explanation of EBP below and how crucial it has become to tackling modern day policing issues within the United Kingdom.
In an evidence-based policing approach, police officers and staff create, review, and use the best available evidence to inform and challenge policies, practices, and decisions. As a way of working, it can be supported by collaboration with academics and other partners.
The 'best available' evidence will use appropriate research methods and sources for the question being asked. 
Research can be used to:
· develop a better understanding of an issue – by describing the nature, extent and potential causes of a problem or looking at how a change was implemented; or
· assess the effect of a policing intervention – by testing the impact of a new initiative in a specific context or exploring the possible consequences of a change in policing.
(College of Policing, 2019)
5.1 - Continuous Professional Development (Log 1)
The Society of Evidence Based Policing, Virtual Conference, Manchester, 2020.
Alex Murray - Met Commander, Chair of the Society of Evidence Based Policing

Alex Murray is Commander for Central Specialist Crime in the Metropolitan Police, UK.
He was previously the T/Assistant Chief Constable of West Midlands Police, UK.

Alex Murray is Commander for Central Specialist Crime in the Metropolitan Police, UK, and the chair of The Society for Evidence Based Policing. He was previously the Temporary Assistant Chief Constable of West Midlands Police, UK.
Alex began with an overview of EBP and alluded to the current pandemic crisis, which had meant that the conference a virtual event in 2020. He went on to explain, the historical context of policing in the UK, with the formation of the Marine Police in Londons Dockland in the early 18th Century, this was achieved by the collaboration between 2 men, Patrick Colquhoun, a magistrate and social reformer & Jeremy Bentham, a liberal social reformer, who held ideas some would argue are more suited to 21st century thinking than 18th century, indeed this was EBP in action in the 18th Century. Bentham is extensively used as a proponent of classical criminology in my pedagogical approaches on the subject.
Alex went on to explain that modern EBP has become critical to ensuring that police forces research ‘what works’ without defaulting to more speculative approaches. One example he gave was that for every response officer that the Metropolitan Police have invested in using the EBP approach, they have returned 170% in crime reduction or detection.


Reflection
I was surprised at the beginning of Alex’s opening address to the SEBP Conference as it was apparent that he was recording his address whilst on a train to work in London. However he handled the situation with some aplomb, firstly he explained that he was in an empty carriage due to the pandemic, and that it was 6am, he then spoke for 26 minutes with knowledge and confidence on historical policing concepts and EBP.
It then occured to me that this was Techonolgy Enabled Learning (TEL) in action and that in certain contexts your location of presentation does not matter. It also occured to me that senior officers rarely do things without some considerable pre-thinking (time allowing) and that Alex’s decison to present in this fashion was deliberate and successful, it could have come accross as a flippant approach to a serious subject but it certainly did not. (UKPSF A1, K2 & V1)
5.2 - Continuing Professional Development (Log 2) 
Overview & Content
The Society of Evidence Based Policing, Virtual Conference, Manchester, 2020.
Professor Tom Kirchmaier
Director Policing and Crime, Centre for Economic Performance, London School of Economics.
Professor Kirchmaier is the Director of the Crime and Policing programme at the Centre for Economic Performance, and Professor of Risk at the Copenhagen Business School. His interest is large-scale quantitative data analysis. He works very closely with all urban police forces, as well as most other forces on the full spectrum of questions on policing and crime. Last year, he developed for and with the Home Office, an evaluation tool of police (Randomised Control) Trials, and previously worked on demand prediction work for Her Majesty Inspectorate Constabulary & Fire Rescue Services and the National Crime Agency.
Professor Kirchmaier's presentation covered the following:
· In London, Knife Crime with injury has now been falling for over two years, and is back at pre-crisis levels.
· We show that gangs are driving the knife crime problem, and hypothesise that technological changes (consumers of drugs buy them online) are in part behind this rise in knife crime.
· Gangs form in areas with higher levels of deprivation, higher percentage of lone parents, higher levels of social housing
· Poverty is persistent, major re-distributive policies have impacted the evolution of cities (and the criminal activities that take place in them)
· Gangs have an incremental effect on knife crime. It is estimated that an additional gang in an area increases knife crime between 15% and 35%
· The issue is multi-faceted, and the current rising trend is likely the result of changes in technology (affecting drug markets), and a lasting effect of austerity.
Professor Kirchmaier outlined that knife crime began to rise sharply in 2014 and the research has shown that the changing demographic of the illegal drug markets has had an impacy upon knife crime, as technology has changed the way drugs are bought, the main platform for purchasing is now online. This has caused ‘turf’ wars between rival gangs within urban areas.
It was also explained that London is the hotspot for most knife crime experiencing around twice as much as the next nearest area in the Northwest of England. Overall however, the picture has been improving since 2017 with knife crime with injury steadily declining since then.
The demographics that indicate the problem are:
· Victims are predominantly young and male.
· There is a false belief in the need for protection making young people carry knives (vicious circle)
· Gangs can become role models for younger children
· Knife crime and gang activity show a high level of correlation
· Changes dynamics of the drug marketplace.
Professor Kirchmaier also studied the poorest areas of London in 1889 and then overlayed the modern-day knife crime problem map over this data, this showed that knife crime issues in 2020 were contained within the poorest areas as outlined over 100 years ago.
Factors such as unemployment, migration, social housing and single parent families and poverty had direct links to the knife crime problem. Professor Kirchmaier also outlined that the introduction of a gang into an area with the above demographic will increase knife crime between 15% & 35%. Conversely the richest areas of London over 100 years ago are still the richest areas today and have the lowest levels of knife crime.
Reflection
Professor Kirchmaier’s presentation was very interesting, his empirical approach to understanding the knife crime problem in the UK, has shown but there are direct links between unemployment, social housing, poverty, lone parenting & migration with the knife crime problem in the UK.
It was also fascinating to hear that when looking at the map from 1889 relating to poverty and crime and then overlaying the hotspots for knife crime in London upon that map it could be seen clearly that the areas are the same as they were over 100 years ago. It is arguable that this data cements the Professor's theory that the demographics of knife crime and populations living within certain areas have a direct impact on criminality. 
I can certainly relate to this from my 30 years' experience of policing there was little doubt that poverty, poor housing conditions, poor parenting and adverse social experiences were key indicators, for young people becoming involved in criminal activity. I currently teach a cohort of MA students in criminological theory, one of the key criminal logical theories is that of the strain theory, this study was first proposed by the French sociologist Emile Durkheim in the mid-19th century and later a further proponent of strain theory was Robert Merton. 
The theory discuss is the gap between the aspirations of groups within society to achieve possession wealth, with their inability to achieve it due to financial constraint. Merton contends that this can cause a strain which leads to deviant or criminal behavior in order to attain the aspired goal (Robert King Merton, 1957)
Upon reflection, online teaching although remote in nature is also highly personal, I have seen the reluctance of students to activate their camera during sessions, this could be a nervousness relating to their own personal space or accommodation. The students within the University will come from a wide range of backgrounds, from affluent to modest and it is critically important that every student is made to feel comfortable and part of the cohort. I have experienced first-hand the need for empathy and sensitivity during these challenging times. (Action Learning Centre, 2014)
As previously stated, I am of the view that disadvantaged young people have a more difficult ladder to climb both academically and whilst seeking employment, it is personally very important to me that their hopes and aspirations are given a fair and equal chance. (UKPSF A1, K2 & V1)
5.3 - Continuing Professional Development (Log 3) 
Overview & Content,
The Society of Evidence Based Policing, Virtual Conference, Manchester, 2020.
Jerry Ratcliffe
Professor of Criminal Justice, Temple University, Phildelphia
N.B - Professor was interviewed by Commander Alex Murray on a live link to Maryland, USA.
Jerry Ratcliffe is a former British police officer, college professor, and host of the Reducing Crime podcast. He works with police agencies around the world on crime reduction and criminal intelligence strategy. After an ice-climbing accident ended a decade-long career with London’s Metropolitan Police, he earned a first class honors degree and a PhD from the University of Nottingham. 
He has published over 90 research articles and nine books, including most recently “Reducing Crime: A Companion for Police Leaders.” Ratcliffe has been a research adviser to the FBI and the Philadelphia Police Commissioner, an instructor for the ATF intelligence academy, and he is a member of the FBI Law Enforcement Education and Training Council. He is a professor in the Department of Criminal Justice at Temple University in Philadelphia, USA. 
Professor Ratcliffe's presentation includes;
· How far ahead the medical field is 
· How we can make up for shortages in our evidence base
· Why academics can't be purists when wanting to work with 
· the police
· We bring more science into policing when we stop doing the things that don't work
Professor Ratcliffe began by outlining that the problems facing modern day police forces both sides of the Atlantic and were multi-faceted and that it would be easy to over complicate the techniques available to combat some of these issues. Professor Ratcliffe suggested that problem identification was the primary concern when looking for problem resolution. From his research the professionals who were most resistant to EBP approaches were those that believed they knew the problem and also the answer. 
He alluded to the book ‘Evidence-based Policing Translating Research into Practice’ by Lum & Koper where they proffered that importance of experience within policing was over-emphasized when it came to applying EBP approaches, and that empirical research was the best indicator of solutions (Lum and Koper, 2017). Professor Ratcliffe understood the viewpoint of these 2 academics but stated that the knowledge of an experienced police professional should not be underestimated.
The comparison was then drawn between medicine and policing, Professor Ratcliffe stated that from an evidence viewpoint medicine practice have tens of thousands of randomized trials to extract evidence from, in policing which has been with us properly for about 190 years has literally a few hundred, it is therefore important to use all the sources of ‘solution’ together and practical policing experience is a key part of that in his view.
In his view there is no room for the ‘purist’ in EBP approaches, the police officer who has 25 years' experience and believes the he/she has all the answers, is no more a danger to the process of EBP than the academic who believes that all the answers lie in research, the key is collaborative approaches to create an amalgam of the knowledge available. The other issues that police officers face is that they have more stakeholders, i.e. politics and the public.
Professor Ratcliffe is a proponent of simplicity and discussed the PANDA model:
· Problem Scan
· Analyse Problem
· Nominate Strategy
· Deploy Strategy
· Assess Outcome
The open-minded approach adopted by Professor Ratcliffe is based upon humility and an ethos of working together. I will now follow on reflecting on what this means for me in my professional practice.
Reflection
Professor Ratcliffe’s viewpoint is very refreshing in its outlook. He believes that the answers to problems that exist within policing can come from a plethora of sources. He recognises the importance of academic and empirical research, however he also respects the importance of professional policing experience. In addition, he explains that the pressure applied to the police service from various stakeholders from government to the public at large is enormous.
Whilst reflecting upon the interview and drawing comparisons with my academic practice, I identified some obvious comparisons, from my experience within academia, there appears to be a workload issue, which can lead to staff forgetting that we are all there for the students and that everything should revolve around the students. 
I experienced this within policing, when workloads are so onerous that the public become a hinderence and tolerance levels begin to dip. This is of course not the publics fault or the students fault (in University) however the more that is asked of individual members of staff the more diluted their availability is to students.
This is an area which has caused me increasing concern since the start of the pandemic. Recently I conducted a short online survey with MA level students to assess their satisfaction with the module and also with my approach. I briefed them before hand and outlined the importance of constructive candour. I have outlined some of the comments below;
· Powerpoints were a good guide to follow for the understanding of the assignments. nothing to improve, just maintain the understanding of assignments with use of subheadings please.
3/26/2021 1:17 PM
· Peter is very good at explaining things when you have further questions about a topic/subject, he ensures you understand before moving on. Peter is also only an e-mail away if you need help with anything (due to government restrictions). Although studying is much easier whilst your in a class room and face-to-face, Peter has adapted well to the new teaching regime.
3/26/2021 1:17 PM
· Knowledge of the subject was excellent and he presented to a high standard
3/26/2021 1:14 PM
· Great at answering queries about the content and assignments. Patient when content needs to be explained further and good at explaining content in ways which everyone can understand.
3/26/2021 1:13 PM
· Module material and teaching of it adopted well to completely online based. Perhaps one area for improvement might be situating this module in a different semester to one that may have similarities e.g. Contemporary Issues in Criminal Justice and this module and a lot of similarities in first assignment topics which could be somewhat confusing and difficult for students to manage use of sources etc.
3/26/2021 1:18 PM
(UKPSF A1, K2 & V1)
----------------------------------------------------------------------------------------------------------------
Although the comments on the whole were very encouraging there are also clear lessons for me in improving my practice. Closer corroboration with colleagues on subject material is one area which I will focus upon for the new academic year. 
Following on from Jerry Sutcliffes interview it also strikes me that there are some academics who believe that they have all the answers in relation to students problems, however many of them never ‘ask’ the student what the problem is! I cannot relate to this approach, throughout both portfolios I have alluded to the symbiosis bewteen teacher and student, this is a critical element of my approach, I cannot teach anyone without undertstanding what their needs for learning are.
With reference to Professor Ratcliffe’s comments on Lum & Koper’s viewpoint, I would add this as a final reflective note, one can be the most excellent academic, but this alone does not make an excellent teacher. The ability to use life experience, empathy, patience and tolerance are just a few of the extra ingredients which are in my view essential.
6.	Infographic Poster (see next page) 
The Covid Times
Friday 1st May
Issue #1
Abstract
This teaching intervention cycle examines and discusses the provision of online learning resources during a time of a global pandemic. The transition from a face-to-face teaching paradigm to both asynchronous & synchronous online approaches is examined. There is a clear ‘student first’ approach to this teaching intervention, using the ethos that if an approach is ineffective for student learning, then it is not adopted. 

Rationale 
The rationale of the intervention is clear, the students within the University of Wales Trinity St David, are facing a seismic shift in pedagogical approaches from their respective academic tutors. The ability for the student to adapt and develop their learning in synchrony with their tutor is critical if the standard of education they are to receive is to compare with pre-pandemic methods.
It is important to listen and watch students to ensure I understand their concerns and any other non-verbal cues they are displaying. It is equally imperative that the academic tutor is able to assess and gauge the success or limitations of chosen approaches to ensure maximum learning opportunities for the student.

Tasks
At the outset of the teaching year in September 2020, I saw my fist task as one of student reassurance. There could be no active learning amongst students if levels of anxiety linked to the pandemic were high and somewhat frightening for them.
I encouraged a student forum to enable support to each other and explained that any issues students had could be brought to my attention at any time. I created an environment of joint enterprise in navigating the difficulties that we all faced. I encouraged students to strive for self-motivation and autonomous learning, whilst remembering that they had me as their tutor and the whole university for support when needed. 
I also increased student self-motivated activity;
· We watched a film on the London Riots the students were tasked with identifying 3 causal factors for the riots without prompting. 
· A crime problem was examined on a fictitious housing estate with students tasked with finding policing solutions using evidenced based approaches.
Roles
I organised an open forum tutorial whereby students were able to post any concerns they had directly to myself and, if they wished, their fellow students
 It was emphasised that the isolation that we would all now face made it even more important to attend the online sessions, not only for reasons of learning but also for health and wellbeing in meeting others, albeit virtually. I explained the other stakeholders such as friends, family and loved ones, student support services. We developed out own mantra as a group which was – ‘we shall not suffer in silence we will speak out’. 

Assessment
I have adopted several assessment models to my current teaching practice, including;
•	Traditional Essay/Reports
•	Online Presentation
•	Moodle Quiz
•	Virtual Police Interview Panels
•	Role Play Debate
•	Use of MS Teams & Panopto

Learning Objectives
The overall learning objectives for my student cohorts is set out by the UWTSD on the course descriptor document. I explain to my students that my role is to deliver to them criminological and policing theory, but to heavily underpin this theory with real life
practical examples.
I pay particular attention to police integrity and professional behaviour, I explain to the students that I will discuss the successes and failures of policing in equal measure and explain its complexity in a world of 24/7 media. I often use the below analogy;
“My role is to distil the essence of the role of a police officer for you to understand what that role means, feels like and the weight of expectation
it brings.”
From a professional standpoint I am attempting to prepare ambitious young people to be the best officers they can be and to learn from the mistakes I and my colleagues may have made in the past.
Research
The emerging theme, inspired by Anderson and relating to the current pandemic emergency, is: How can I as a teacher engage with my students and establish a strong academic student relationship to assist learning in a reciprocal manner?
Cognitive Presence Teachers focusing on students' preparedness to participate in online experiences. 
Social Presence Technological communication that teachers must be open to with their students, following the loss of spontaneous student teacher communications on campus.
Facilitator Presence Embracing teachers’ facilitator discourse, direct instruction and embodying resource and mentoring activities (Anderson 2011).
Teaching Intervention Poster - Peter Doyle, M.A.
Grady (2020)























7.	Professional Development Summary
As stated previously I am now entering my 5th year within higher education at the University of Wales Trinity St David (UWTSD). I have found the experience a steep learning curve, although I have also enjoyed the experience and challenge of a new career, very empowering. My early reflections about teaching are the apprehension of standing in front of as many as 60 students and getting used to the face-to-face interaction with a large audience.
My early approaches could be summarized as preparing material on pen drives and entering lecture theatres with trepidation that the technology would not abandon me. Looking back at these experiences has made me realise how far I have travelled since my early experiences.
I have developed skills in many areas including:
· The use of cloud-based services to access my lecture material. (UKPSF A1, K4 & V1)
· The use of embedded video URL's to supplement my lecture material. (UKPSF A1, K4 & V1)
· Becoming an associate member of the College of Policing, The Society of Evidence Based Policing and Gresham College London. These resources keep my subject matter material up to date. (UKPSF A1, K5 & V3)
· The use of Panopto & Video scribe to improve the learning experience. (UKPSF A1, K4 & V1)
· The use of MS Teams during the pandemic crises. (UKPSF A1, K4 & V1)
· A more organised and confident approach to my preparation of material. (UKPSF A2 K1 & V3)
· The use of online surveys to assess students views and concerns. (UKPSF A3, K2 & V4)
Future Aspirations
My aims for my continued professional development are to increase my skills within the TPAK area of my professional practice; 
· Pedagogical knowledge
· Content knowledge
· Technological knowledge
(Herring, Punya Mishra and Koehler, 2016)
I am confident that I am a capable lecturer, however it is the transition from lecturing face to face to lecturing in the virtual world where I will need to continually improve. I have shown over the last 5 years that my pedagogical approach and my content knowledge is at a high level, however to continue delivering material at this level requires a greater understanding of the technological approaches. (UKPSF A1, K2 & V2)
I am passionate about the learning experience that our students receive, everything that the UWTSD does should place the learning, welfare and wellbeing of the student at the centre. There appears to be little doubt that some element of online teaching will continue post pandemic. My overall aim is to improve my practice in the following areas;
· Student engagement online & face-to-face.
· Innovative assessment methods, which empower the student to learn and interact.
· Ensure a framework of continuous feedback from students and colleagues on my approaches.
· Continue my heartfelt view that learning is a lifelong experience and that there is always room for improvement.

P.A Doyle, M.A.
1st May 2021
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