

Supporting your discussion with theory, practice and evidence form literature, critically reflect on how you would support an individual learner whose progression is being affected by specific barriers to his/her learning during one particular transition period.



How can a support intervention support a child who’s Mum has recently passed away.

































	Targets 
	How you have worked on this 
	An example can be found on 

	Target 1 
Read even more relevant and peer reviewed books and journal articles as well as websites when researching.  
	To work on this, I have ensured to use a wider variety of sources throughout my work. I have also ensured that several of my sources have been peer reviewed. 
	Throughout reference list. 

	Target 2
Revise some sentence structure for clarity of message. 
	To work on this target I have ensured to use academic phrase banks to ensure that I have acquired a range of sentence structures. 
	Throughout assignment. 


 
 
 
 
 

































Part 1 
  
The six-year-old Ben's responses to bereavement and the ensuing school-based intervention are examined in this case study. Ben's mother's unfortunate passing had a significant impact on his emotional and social well-being, necessitating a tailored intervention. A teaching assistant leads the intervention, which uses a variety of techniques to help Ben manage his emotional well-being during the initial time of grief. These techniques include developing trust, comprehending loss, expressing emotions, and learning coping mechanisms. This intervention, which is related to the Health and Well-Being Area of Learning and Experience (Welsh Government, 2022), emphasises the importance of providing comprehensive support in school settings throughout significant life transitions.
 
Ben is a 6 year-old child, who is in year 2 (Please see part 2). He has recently gone through a big transition, which is when major changes occur in someone’s daily routine (www.rctcbc.gov.uk, n.d.), whereby his Mum passed away, after a long 2-year battle with cancer. This transition within Ben’s life was expected however, the family were under the impression Mum had longer to live, therefore were not prepared for the transition so early within Ben’s life, and did little so far to prepare Ben for the transition. This change within Ben’s life has had a huge impact on Ben’s social and emotional well-being. Wellbeing is defined as the state of feeling healthy and happy (Cambridge Dictionary, 2023). Ben started coming into school very upset, and not wanting to leave Dad, therefore it was decided to support the transition back into school to allow Ben to come to school with a staggered start until the half-term holidays in October. This will allow Ben to process the passing of his Mum in his home comforts. After the October half-term holidays is when Ben will be returning to school full-time, whereby further school support will be implemented for him. Ben will receive support with his grief process and emotional well-being over a six-week intervention plan. Ben will learn some strategies to help him deal with his loss and find outlets for his emotions during his sessions with Miss Jones, the year 2 teaching assistant. These strategies will be useful to him both now and in the future. During Wednesday afternoons in the second Autumn term, there will be 40-minute sessions dedicated to the intervention. There is a strong correlation between the intervention and the Learning Experience's Health and Well-Being Area (AoLE) (Welsh Government, 2022). Additionally, support will be available through classroom routines, such as feeling cards as he enters the classroom, in addition to doing the afternoon register out of 5 whereby pupils score how they are feeling out of 5, Miss Jones will be able to check in with Ben to discuss his feelings if he would like someone to speak to. 

Children go through a developmental stage between the ages of 5 and 7 during which they begin to comprehend that death, the end of life (dictionary.cambridge.org, n.d.), is inevitable and permanent, and they understand that the deceased will not come back (Child Bereavement UK, 2019). According to Osterweis, Solomon and Green (2013), a child may ask the same question multiple times about what happened to the person who has passed away to ensure that the story has not changed. Dad has told teachers in school that Ben will often ask where has his Mum gone, to which he replies to live in heaven with the angels who have made her better. Therefore, it is important that Miss Jones, and any other adults who are asked this question by Ben use the same response to ensure Ben does not get confused in what he’s learnt about his Mums passing. However, it is also important to note, that children at this age range frequently have a tendency towards imaginative thinking, which can result in guilt trips as they believe that their actions or ideas may have contributed to the death. If they don't have access to material that is appropriate for their age, they might use their imagination to bridge the knowledge gaps (Child Bereavement UK, 2019). Therefore, it is important for Ben to have as much information as is appropriate for him to have, so that he knows the whole truth about his Mum’s death. 

Osterweis, Solomon and Green (2013), explain that losses are painful and frightening for young children and children will have different grief processes, some who will endure the strong emotions for brief periods, whereas other children avoid their feelings to not be overwhelmed. Ben is a child who experiences overwhelming emotions for short periods of time and gets upset easily when he hears another child talking about their Mum. The support put in place for Ben will allow him to alleviate his feelings by providing him tools to express his feelings. However, there are limitations to the intervention which could limit the extent of its success. Limitations include Ben not wanting to interact with the activities planned, due to reasons such as him having a bad day with his emotions and not being able to comprehend any discussion surrounding them. For this reason, there would need to be another time set aside where Ben and Miss Jones could do the intervention between the original planned intervention time. Another limitation of this planned intervention is if it takes longer than hoped for Ben to create a bond with Miss Jones, who will be doing the intervention with Ben, which links with the attachment theory by Vygotsky. According to attachment theory, a child's later relationships are significantly impacted by the changes in their attachment connections. During childhood, a child needs to be close to a sensitive carer who offers a sense of comfort and a safe base from which to explore (Connors, 2011). As noted by Payler and Scanlan (2018, p. 52), early attachment has a significant impact on how children later attempt to form connections and attempt to understand relationships. Different emotions are represented by the attachment relationships that are first developed between teachers and students during the educational process. Hence, it is critical to understand that a strong link between a teacher and student will foster the quality of the relationship, which enhances the wellbeing of students' academic development (Husen et al., 2023). Ben confronts the intervention sessions as a starting point for developing a positive teacher-student relationship with Miss Jones, who he will see every day in class and who will encourage him, as well as with the other students. Ben will be able to manage his grief process and feel safe expressing his emotions if he has a stable base in school. Comprehending the influence of attachment on the well-being and scholastic achievements of pupils is imperative for proficient instruction and comprehensive student growth. 

The goal of facilitating the grief journey is to assist children in navigating the grieving process on an emotional level. Children can gain healthy coping mechanisms and a deeper comprehension of death through this facilitation. Before children can properly process their feelings and start the healing process, it is imperative that they understand the concept of death. Through age-appropriate explanations of death and clearing up common misconceptions, children can start to process their grief. Additionally, children can express their grief in a secure atmosphere when their emotional reactions are validated and supported via open communication. These coping mechanisms foster emotional health and resilience in kids while supporting them on their grieving journey (Figley, Mazza and Bride, 2022). 

Ben will start to understand the idea of death in the second intervention session, and he will discuss his understanding of death. While explaining death to children, it's important to use plain words. Children can better comprehend death and its meaning when age-appropriate language is used and complicated ideas are avoided (Winston's Wish, 2020). This method reduces misunderstanding and lays the groundwork for kids to begin regulating their feelings and moving through the grieving process. Children can ask questions and seek clarification when adults use basic language, which promotes understanding and candid communication. It also supports kids' resilience and coping mechanisms as they work through the challenging feelings connected to bereavement.

Children can benefit greatly from storytelling as a technique to help them through the grief process. Children can express and process their feelings through telling their stories, which helps them find solace and healing. Children can use storytelling to explore their own emotions and experiences as well as to learn from and develop empathy for those who have had similar losses. Children can express their grief in a secure and non-threatening setting through storytelling, which enables them to let go of their feelings and come to terms with their loss. As kids find meaning in the stories they make, storytelling can also aid in the development of a child's sense of self and purpose. All things considered, storytelling gives kids a great method to express their sorrow and helps them develop and heal in their own special ways (Rolbiecki, Washington and Bitsicas, 2019). In order to facilitate storytelling and help Ben relive his memories of his mother, he will be encouraged to return and re-enact those events with action figures during the third intervention session. In addition to guided play, this session will include questions such as "Can you show/tell me how you would be if one of your friends asked about your Mum?" Ben will be asked these types of questions to help him come up with a story or idea for what he would do.

Inferred by Ferlazzo (2011), parent-teacher relationships are crucial to a child's growth because they offer a solid basis that encourages consistency and stability in both the home and school environments. A parent-teacher relationship between Dad and Miss Jones is essential for Ben's holistic development in his grieving process as well as his academic growth, and it is necessary for Ben to get Miss Jones' full support in school. According to Klass and Silverman's (1996) ongoing bonds idea, people can maintain their relationships with those who passed away in a variety of ways (Tidwell, Larson, and Bentley, 2020). This bolsters the intervention's actions that promote maintaining open lines of contact with Ben's mother so that he can tell her what he wants her to know. The keeping of a thoughts journal is one activity that will aid Ben in strengthening his bond with his mother. Ben will be able to communicate his thoughts and feelings in this notebook, including those for which he was previously able to get support from his mother but is now unable to do so. He will be able to let go of his feelings and thoughts by writing them down. 

Another way that the Continuing Bonds theory is used in the intervention is when Dad is invited into school for an intervention session with Ben, in order to create a memory box that they can use together to support their grief journey. The aim of the box if for Dad and Ben to discuss memories, weekly achievements, and stories from their week that Mum may want to know about and write them down to put into the box, this will allow them to engage with one another in conversation. As explained by Trafton (2018), that the important thing is not just to talk to your child, but to talk with your child, to actually carry on a conversation with them. Ben will benefit from conversation with his das surrounding memories of his Mum as he will be able to acknowledge that he is not going through the grief process on his own, and that Dad will always be there with him to discuss whatever is on his mind. 

According to Dyregrov et al. (2014), as cited by Eftoda (2021), children, especially those who are grieving, need direct instruction on emotion regulation, because they are often operating in the parasympathetic nervous system and need support in awareness and thought patterns. Emotionally competent students, those who can regulate and express their emotions well, have a higher self-esteem, quality peer relationships, and more positive outlook on life, even in negative situations. It is therefore critical for a class teacher to acknowledge and appreciate the accomplishments of a grieving child in order to help them. By praising and recognising the child's achievements, the teacher can increase the student's self-worth and cultivate a positive mindset. This can be accomplished by recognising the child's advancement in their studies, social skills, or any other aspect of their life. The teacher might provide the grieving child encouragement and a sense of accomplishment by marking accomplishments, such as finishing tasks or accomplishing personal goals. In the last intervention session Ben will be creating a poster filled with his goals, which will be followed up in every half-term, this will support Ben in gaining a positive outlook on himself, building on self-esteem. 

The passing of Ben’s Mum will influence his academic progression also, this is due to the support decided to be put in place during the first Autumn half-term where Ben will be having a staggered star back, in the hope that this will support his emotional wellbeing during the initial stage of grief. Attendance, the act of being present, in school makes a big difference in a child’s future, with every moment in school counting to allow children to develop (Gov.Wales, 23AD). Working together Ben’s Dad and the school will try their best to ensure that Ben is accessing the same work as his classmates when he needs a day to deal with his emotions at home. It is important for the school to acknowledge that Ben’s emotional wellbeing through this difficult change is what is important for him, however also it is needed that Ben have adequate support in place for his academic progression if he does fall behind. To ensure that Ben keeps up with his academic progression the Zone of Proximal development (ZPD) will be a tool used, the ZPD will also be used within the intervention and in the skills that Ben will learn to support him with facing his feelings and emotions. According to Vygotsky (1978), as cited in Eun (2017), stated that the ZPD is the difference between a person's actual level of development as measured by their capacity for problem-solving on their own and their level of potential development as measured by their capacity for problem-solving under supervision or in collaboration with more advanced peers. Ben will receive the necessary support and direction to assist him manage the problems he confronts with the recent passing of his Mum, while he gradually develops independence and resilience by comprehending and working within his ZPD. The Building Learning Power theory, from Claxton supports Vygotsky’s ZPD, arguably, when comparing the two principles the ZPD is more than a conceptual framework, it should be used to build meaningful, supportive and encouraging relationships between students and teachers (Mahn and John-Steiner, 2002). Van der Veer (2014), as cited in Aubrey and Riley (2019), describes the ZPD as the process in which a shift is made from a child being regulated by others to one of self-regulation. This idea of scaffolding, as introduced by J. Bruner, creates opportunities for future development. Ben and Miss Jones will be adopting the ZPD scaffolding technique while in class support is provided, such as when Ben requires some time to process something or when he becomes upset. Scaffolding involves giving support, and gradually decreasing the support as the child becomes more proficient in using techniques learnt. Despite scaffolding being used to support Ben it is important to note that a holistic approach will also be implemented to ensure Ben is receiving the correct support based on the situation he is in. As mentioned within the support plan Ben will be going to intervention sessions for 40 minutes a week for six weeks during the transition time, this will enable him to receive time to communicate his feelings and emotions and come to acknowledge that it is okay for him to feel the way that he does. This adopts the ZPD as he will have Miss Jones there to support him. 

According to Wass (2000), as cited by Lawrence (2019), the most important need of bereaved children is to feel safe, assured that their needs will be met with empathy and concern. Implementing the intervention will allow Ben to feel safe in school, therefore his emotional needs are able to be met. Ben losing his Mum at the young age of 6 will have a lasting effect on him, therefore the support implemented to support him while he is young will be the building bricks to guiding him in his later life. Teaching Ben strategies to support his emotional well-being will allow him to use these strategies for when he feels overwhelmed with emotions. In order for Ben to fully comprehend the transition, open communication with the people he trusts most is paramount to enabling him to be accepting support from people who are offering it to him. 

Being tasked with this assignment has enabled me to delve into the various transitions that are present for pupils within a primary school setting. I choose to go for a transition that may be rare, however would have a detrimental effect on a child who is going through it. Therefore, deciding to choose a transition of a parent passing away, has allowed me to view the ways in which a child going through this transition can be supported, short term and longer term, dependent on age of the child going through the transition. 















Part 2 
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Year 1 
When Ben was in year 1, he was always happy, kind, and a confident individual. He would contribute his thoughts and feelings in every classroom discussion and thrived from attention. In class, Ben was an above average pupil worker in literacy, language and communication, he enjoyed expressing his creativity through the use of words, written or verbally. An area of development for Ben this year has been Mathematics and Numeracy, and to work on his positive mindset towards Mathematics and Numeracy, which he has started to progress within, and will require further support with. All staff in the school would complement his good manners, with gratitude for his kindness to others, in addition to him embracing every day as it came. Ben enjoyed playing outside with his friends at playtime and enjoyed playing football, and tennis. Despite having a challenging home life with Mum being unwell, Ben continues to be a strong character. 

Year 2 
During the first week of school Dad informed the school that Mum had passed away and therefore decided that it was not appropriate to send Ben to school full time again until things at home settled down, therefore decided that Ben would attend school 3 days a week until October half-term, then return to full time school. Dad asked for schoolwork for Ben to complete when he is not in school. The school offered Dad support which has taken on, however decided that more in school support would be required to support Ben with his emotional well-being.  

Since Ben returned from the summer break into year 2, he has been withdrawn from lessons. He no longer enjoys going outside at playtime and has become upset when he does not want to participate in activities with friends. Ben has started to ignore ideas from other children who he usually enjoys playing with and has started making unkind comments about them. In addition, Ben has engaged very little in conversation with staff around the school. It has been recognised that Ben struggles more in the mornings. 



Ben’s intervention 

The following table outlines a teacher-led intervention that is intended to help Ben learn how to manage his grief over his mother's passing. Ben will have a safe person in the classroom with him if he needs someone to talk to and to facilitate the transition into school in the mornings since the intervention will be carried out with the help of Miss Jones, the class teaching assistant. Ben's father has agreed that he will attend 40-minute sessions once a week for six weeks, from October to December. Ben will be supported in understanding his feelings and in regulating his emotions through the activities that have been chosen. The lessons will take place in the school's quiet room, which was built for interventions. Miss Jones, and Ben’s class teacher will have a conversation at the end of the intervention weekly to ensure that the class teacher is aware of what happened during the sessions.  

Please see the Blue highlight for curriculum links to Health and Well-Being Area of Learning and Experience. 
Please see Pink highlight for curriculum links to the Four Purposes.

Abbreviations to note; 
PS – Progression step
SoWM – What matters statement. 

	Week
	What will Ben be doing?
	How will this support Ben?
	Curriculum links 
	Assessment

	1
Building trust and safety.
	In this session Ben and Miss Jones will be developing a trust with one another. To do this Ben will have a choice to play with Lego, action figures or to draw, while discussing things about himself. Miss Jones will have a series of open-ended questions which Ben will have an opportunity to engage with.  
	This session will allow Ben to become comfortable with Miss Jones, and about talking about himself and his feelings. This will allow Miss Jones to be a safe person who will be with Ben during the school day. 
	SoWM5 – I can recognise when I feel safe in my relationships and I can communicate when I do not feel safe. 

Healthy, confident individuals. 

	To be able to move on from this week Ben should have spoken about Mum, and her passing in a little detail to show that he is comfortable with Miss Jones. 

	2 
Introducing the concept of Loss.
	Ben will learn about death in a way that makes sense to him during this session. Ben will be presented with a selection of books to choose from, all which centre on the theme of a character passing. Ben's understanding of death and its implications for the present and future will be strengthened using books.
	Ben is welcome to ask any questions in order to further his understanding.  Ben will be able to recognise that other children are going through similar transitions to his own by using books as assistance. Ben will be reassured by this that he is not alone and that his relationship with his mother has not, and will not fade despite her passing.
	SoWM2 – I can notice and communicate my feelings. 

Ethical, informed citizens.   
	Questioning will be the use of assessment in this session. Questions surrounding death and what it symbolises. 

	3
Encourage emotional expression. 
	There will be discussion-guided play during this session. With open-ended questions, Ben will be provided with opportunities to express how he is feeling. Ben will also be encouraged to utilise action figures to act out his memories of his mother and to reflect on those memories during this session.
	Ben will benefit from this session by having the chance to analyse his experiences and find a safe place to express any challenging feelings he may be experiencing. Ben will also be able to focus on developing resilience throughout this session as well. He intends to achieve this by highlighting the positive aspects of his connection with his mother, which will provide him with future support.
	SoWM2 – I can understand how and why my thoughts, feelings and actions change in response to different experiences. 

Enterprising, creative contributors
	Assessment in this session will be through observation and gaining an understanding of Ben’s feelings and emotions during this activity to support nurturing his emotions during time in the classroom. 

	4
Coping skills. 
	Ben will learn about keeping a feelings journal during this session. Ben will be able to see what a feelings journal would look like by using a WAGOLL. Throughout this session, Ben is going to decorate the notebook with drawings and pictures of items he likes. Ben will also compose his first page in his feeling’s notebook during this session. This notebook can be taken home to be used whenever Ben feels like his emotions are getting the best of him.
	Ben will be able to track progress and develop emotional literacy by keeping a feelings journal, which offers a private place for expressing emotions and promotes awareness, memory preservation, coping, and empowerment.
	SoWM2 – I can notice and communicate my feelings. I can reflect on my experiences. 

Healthy, confident individuals. 
	Assessment in this session will be presented through the notebook page that he creates. Looking out for his emotions and feelings to be presented. 


	5
Family support and memory box. 
	Dad will be asked to attend this session, and in order for Miss Jones to prepare, he will need to send some family photos that will be printed out beforehand. Ben and his father will be creating a box with family photos during this session. encouraging Ben and his father to discuss the meanings behind the pictures. The purpose of this box is to give Ben and Dad five to ten minutes a week to write or draw anything that makes them think of Ben's mother, or to tell her about his accomplishments and current events.
	By encouraging Ben to talk to his father about his thoughts, the memory box helps Ben's father recognise when help is required. It gives Ben a storehouse of memories to treasure both now and in the future. Through having a memory jar kept at school, the memory box will be mirrored, enabling teachers to support him on his difficult days.

	SoWM2 – I can reflect on my experiences. 

Ethical, informed citizens. 
	Assessment in this session will be Ben starting to reflect on his experiences and present them within the box. 

	6
Future planning and resilience. 
	Since this is the final session of the intervention, the focus of this session will be reflection on the previous sessions. Ben will also make a poster during this session outlining his goals, which will include accomplishments in sports, education, and other areas, no matter how big or small. Ben and Miss Jones will have a brief meeting again at the end of the upcoming half term to discuss his accomplishments in a short period of time, during this session they may decide to add to the poster. This will then be done at the end of every half term.
	Ben will receive encouragement and inspiration from this session as he turns his attention from his sorrow to his goals for the future. Ben will gain empowerment from this goal-setting process, which gives him direction, control, and structure through times of emotional turmoil. A healthy diversion and coping strategy, pursuing these objectives boosts resilience and self-worth. By upholding his mother's morals, it will also enable Ben to keep his relationship with her intact. Discussing objectives with a helpful adult fosters comprehension and development by offering support and a network of people to lean on. The poster reinforces the concept of a bright future by serving as a visual record of their accomplishments.
	SoWM3 – I can recognise that my decisions can impact on me and others, both now and in the future.

Ambitious, capable learners.
	By Ben being able to set goals and show what ambition he has for the future will be how assessment will be done in this session. Additionally, reflecting on the sessions will be a source of assessment to gain understanding of what Ben has gained from the sessions. 
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Age: 6 years old
Year: Year 2

| am kind, and thoughtful.

« | can communicate clearly with
everyone around me.

« | am amazing at football.

o lam creative.

e My drawings are good.

« | can build amazing towers with Lego.

| am funny.

What makes me happy

Thinking about Mum.
Being with Dad.
Going for food with Mam-gu and Dad-Cu
(Mum'’s parents).

Going to the cinema.

Getting ice-cream with Nain (Dads mum).
Spiderman, Lego and playing on my iPad.
Colouring.

Chocolate and sweets.
Playing with my friends.
Playing with my cousins.

How I want to be supported

Listen to me and let me talk to you.
e Help me understand why | feel the way | feel.
« Help me with my work and help me stay on track.
« Give me lots of praise and encouragement.
Let me talk about my Mum, and understand | need time to process.




