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Chapter 1 – Introduction 

The title of this Dissertation and the topic of discussion is “an investigation of the impact of group work, relationship building and shared experiences of young people through their engagement in youth work residential activity”. This topic will be investigated through the means of a literature review. A literature review according to the Royal Literary Fund (no date) defines it as a ‘…search and evaluation of the available literature in your given or chosen topic area.’ The objective of a literature review according to the Royal Literary Fund (no date) is categorised into four main points:

it surveys the literature in your chosen area of study, it synthesises the information in that literature into a summary, it critically analyses the information gathered by identifying gaps in current knowledge; by showing limitations of theories and points of view and presents the literature in an organised way.

Royal Literary Fund (no date)

 In summary, a literature review seeks to educate and demonstrate to the reader that the writer grasps and has an understanding on the chosen topic or area of study, can create and build a strong argument by critically analysing the available data and can create a starting point for new discussions and new ideas. The field of study in this case is Youth Work and Social Education and some of the literature reviewed will consist of proven and published theories such as Tuckman’s Theory of Group Development (Tuckman and Jensen, 1977, cited in Jones, 2019) and underpinned by government legislation such as the National Occupational Standards for Youth Work (CLD Standards Council, 2019). The writer chose to conduct a literature review partly due to two main reasons. The first main reason was that the writer knew there was already a wealth of published literature and proven theories around youth work in general and the themes explored within the literature review. Themes consisting of, but not limited to, social and personal development, relational building between young people and youth workers and the impact of group residential activity. As a result of this, the writer was confident that they could build a strong argument with the available data. The second point was logistical and is due to Covid-19. The writer anticipated that as a result of lockdown and Covid-19, that it would affect studies this academic year and as the year unfolded, this was proven to be correct. With limited contact with young people, the prospects of conducting research with young people for example were proving dim. Due to this reason and the before mentioned reason, the writer decided to conduct a literature review. 

The title of this dissertation was chosen as it was an area of real interest for the reader. The first theme which explores the importance of positive relationships: firstly, with youth workers and young people, and secondly with young people amongst their peers. It also explores practical methods of attaining these relationships. The writer believes that relationship building is at the heart of a great youth worker and great youth work practice. This is shown to be proven as it is a pillar of youth work values as defined by the National Occupational Standards of Youth Work (CLD Standards Council, 2019) when it states youth workers should ‘build and maintain positive relationships with young people.’ This theme was chosen as the writer has seen the effects of a positive youth worker to young person relationship first-hand within their own experiences as a young person. Having that positive influence and encouragement can be of real importance for a young person. This title was also chosen as the writer wanted to build a strong argument for the need for residential activity and why it is important for young people. This is of relevant importance in contemporary society in a world of lockdowns and Covid-19. The writer explores the impact of group residential activity on young people’s social and personal development and the stages of group development. Due to the developments that occur on residentials, the righter wanted to build a strong argument for youth work to incorporate more residential activity into practice in a post Covid-19 world. In addition to this, this year has been a time of social isolation for many young people with being in and out of national lockdowns and as a result has had an impact and perhaps disruption to young people’s social development. 









































Chapter 2: Literature Review 
Introduction 

This literature review will be exploring three themes that explores young people’s relationships with their peers, the importance and effective methods for youth workers to build and maintain relationships with young people. The relationships between youth worker and young person are important as it is the baseline for conducting youth work practice. This is put into more colourful words by the Department of Education for Northern Ireland (2005, cited in Henry et al, 2010). This theme is also backed by the National Occupational Standards for Youth Work (CLD Standards Council, 2019) and explores effective methods of building relationships with young people that can lie heavily on communication skills. Furthermore, while looking into the relationships between young people and their peers, according to Gray, Romaniuk and Daraganova (2018) it has been shown that there can be a real impact on young people’s school life, personal growth and emotional wellbeing. The second theme looks at how shared experiences through young people’s engagement in residential activity can have an effect on their confidence and social and personal growth. This is backed up by the Yerkes and Dodson Law of Arousal (1908), which explores how growing in confidence and taking risks has an element of discomfort as people leave their comfort zones. This is backed by the experiences of a group young people from the Boys and Girls Clubs across Wales who went on a residential to Germany. Many young people stating that they had grown in confidence as a person and was glad to have had the new experience. A Mission Trip to South Africa also explores how residential activity can also broaden young people’s horizons and can create and define career paths for young people. Theme two also explores what is meant by residential experience and why it is important. However, if it is so important, why have residentials become ‘less and less a feature of school life’? (Jeffs and Ord, 2017). Unlike the area of focus for theme two, the third and final theme explores the impact of group work as an outcome of residential activity. It explores why conflicts may arise as a result of the strengths and weaknesses of the nine team roles that are taken on by people within a group as developed by Belbin (no date). Furthermore, due to the combination of intimate living conditions of a residential, the different dynamics and personalities of a group potentially creating conflicts, Tuckman’s Stages of Group Development Theory (Tuckman and Jensen, 1977, cited in Jones, 2019) defines this conflict as a stage of group development. This particular stage on conflict, Tuckman (Tuckman and Jensen, 1977, cited in Jones, 2019).  refers to this as being the the ‘storming’ stage. This theme also explores the other four remaining stages as developed by Tuckman. The literature review will then be concluded by summarising the main and significant themes that were explored within this literature review and will provide the reader with recommendations for influencing youth work practice and residential activity as a result of the information explored and reviewed within the main body. 



















Theme 1: Importance of relationships; between youth workers and young people and the effective methods in which to build and maintain these relationships; and between young people and their peers.

The relationship between a youth worker and young person is unique. It is unique because unlike other youth orientated professions such as teaching, youth work relationships according to CWVYS (2018), relies on voluntary partnership with young people and includes young people within the learning process. It works to educate young people, yet youth workers are not teachers. It supports many young people through a range of issues and yet they are not support workers, and although youth workers do not make themselves readily available to young people at every waking moment, they still build up a strong rapport and a positive relationship with young people. According to Henry, Susan and Hammond (2010, p., 26), ‘…the relationship between practitioner and the young person has been, and continues to be, a unique and defining feature of youth work’. It is defining not least because it is a single pillar of the youth work ethos. The National Occupational Standards for Youth Work (CLD Standards Council Scotland, 2019, p., 1) illustrates the importance of that unique relationship between youth worker and young person well by stating youth workers should ‘Initiate, build and maintain relationships with young people’ and that those ‘Purposeful relationships with young people are at the heart of good youth work’ (CLD Standards Council Scotland, 2019, p., 1). The Department of Education for Northern Ireland (2005, cited in Henry et al, 2010, p., 25) furthers this by stating ‘The role of the youth worker is to create relationships of trust and respect with young people’. From these short lines it is arguably apparent that one of the main roles for a youth worker to undertake is building relationships with young people, and that maintaining those relationships is at the heart of great youth work practice. But why is this important? A friend, mentor and fellow youth worker to the writer believes that through building relationships with a young person and building up that mutual respect between the young person and youth worker, ‘you have earned the right to be heard’ (Blunt, 2019). This is not too dissimilar to a friend seeking help from another friend. A friend will come to you for advice because that friend trusts, respects and values your opinion, even though it has never been said. A youth worker who works within Pembrokeshire County Council (Davies, 2021) describes that after the building up of a relationship, the youth worker becomes ‘emotionally available’ and ‘a trusted adult’. In this, youth workers often find young people coming to them with problems and dilemmas, or not least because they just want to hang out and have a catch up. To further back up the importance of relationships and the relationship between youth worker and young people, the Mental Health Foundation (no date) conducted a study looking into mental health services for young people and found that young people desired support early on and from people they trusted. The study discovered that it was the relationships that developed between peers and youth workers through a youth work-led approach and the activities and opportunities that developed, ‘made the biggest difference to many of the young people involved’ (Mental Health Foundation, no date). From this evidence is could be said that the relationship itself formed between youth worker and young person and the activities and opportunities that can arise from youth can actually have a big impact on young people, in this case, a positive impact on young people’s mental health. According to Youth Link Scotland (no date)  

Through participation in youth work, young people develop their ability to make friends and understand what healthy positive relationships look like with adults and their peers. 
(Youth Link Scotland, no date)  

Therefore, it is important for a youth worker to build up meaningful relationships with young people as it opens the door for a young person to have a trusted adult that they can come to should they need support. But how is this relationship formed? Literature provided by the Ham (2015) at the National Afterschool Association believes there are ten tips that youth workers and other professionals working with young people can do to build a positive and trusting relationship with young people. A large number of the tips lie within communication. Ham mentions talking ‘with youth at their level’ (Ham, 2015, no page number). She expands on this by mentioning the developmental differences between a child, aged seven for example, and a young person aged fourteen. With a teenager you may use bigger, more comprehensive words compared to a child where you would use much simpler terminology. Ham (2015, no page number) also mentions coming down to their level in a physical manner, kneeling down to talk to a child or sitting next to a young person instead of standing and talking down to them has an impact. The body language and facial expressions can also impact how a young person interacts with the youth worker.  Remembering ‘context and detail’ and ‘reflecting’ back (Ham, 2015, no page number) what young people have said to you is also an important tip. If a young person told a youth worker about their plan for the coming weekend, remembering and asking the young person how it went shows that they were listening and has a genuine interest in that young person’s life.  Furthermore, Ham (2015, no page number) states that knowing and greeting young people by name also helps build a personal connection. Ham (2015, no page number) also recommends that youth workers ‘Participate alongside youth’ and ‘support opportunities for youth input, shared responsibility, and leaderships.’ This links in with the National Occupational Standards for Youth Work (CLD Standards Council Scotland, 2019, p., 5) when talking about working in partnership with young people- 

it recognises the young person as a partner in a learning process, complementing formal education, promoting their access to learning opportunities which enables them to fulfil their potential.

(CLD Standards Council Scotland, 2019, p., 5)

It is not the youth worker’s role to do everything for the young person, but rather assist young people and work in partnership with them, getting the young people’s views and ideas to help in the educational and supporting process. In this, the relationship with the youth worker goes from being the person in charge doing everything to working in partnership and on equal ground with the young person. This can link back to Ham’s (2015) comment about connecting with ‘youth on their level’. Once again, similarities between these two pieces of reading come from Ham’s (2015) ‘encourage youth’ and the National Occupational Standards for Youth Work’s (CLD Standards Council Scotland, 2019, p., 5) ‘…to go beyond where young people start, to widen their horizons’. It could be argued that for some young people, they need that someone who will give them that little bit of a push and encouragement to try new things, go new places, interact with new people, to go beyond where they are currently at and expand their comfort zones. This can be supported by the writer’s own experiences of youth workers and mentors’ encouragement to better oneself. Without that encouragement, the writer may not have grown and developed as a person, and later youth worker. This can be demonstrated through literature provided by the Boys and Girls Clubs across Wales (BGCW, no date) when on a residential to Germany, many of the young people were encouraged to try new things one of which was a high ropes course. Although, to begin with the young person was scared to try it, encouragement from their peers actually led to that young person finishing the course. 

Another relationship important to young people and one that is put into action daily is peer relationships. Peer relationships can have both a positive and negative effect on young people. This point is supported by Gray, Romaniuk and Daraganova (2018) who note that ‘in addition to attachment, the attitudes of adolescents' friends can have both positive and negative influences on a range of behavioural, social-emotional and school outcomes.’ This statement refers to the different dynamic and dilemmas that can happen between peers. If the peer relationships were generally positive and encouraging, the effects that would have on a young person would be generally positive and encouraging and may provide a safe space and nurturing environment for the young person to grow. However, if the relationships were generally negative, and bullying for example occurred weekly, it would have negative impacts on the young person’s mental and emotional wellbeing, schoolwork and general school attitude, and perhaps physical wellbeing. Craig and Pepler (2003 cited in Gray et al, 2018) affirm this, and note that ‘when adolescents experience problems in their peer relationships, such as bullying, it can have significant psychological, physical, academic and social-emotional consequences for both victims and perpetrators’. Gray et al (2018) conducted a study looking into peer relationships and peer attachments among adolescents aged twelve and thirteen, to aged fourteen and fifteen. The study was conducted in the hope to better understand adolescent peer relationships and young people’s experiences which would inform policy and practice in preventing and treating mental health problems. The study found that ‘86% of girls and 82% of boys’ (Gray et al, 2018) felt they had positive friendships and relationships that had positive attitudes towards school and had general good behaviour. It was only a very small number of young people involved in the study that stated their friends and peers had poor attitudes towards school and partook in risky behaviour. The negative impact of peer relationships in the form of bullying found many interesting points, such as young people who have high peer attachment, that valued moral behaviour and had positive attitudes towards school life and academic achievement were less likely to be bullied and less likely to perpetrate bullying. It was also shown that young people who have ‘…high levels of social support from peers may buffer the negative impact of bullying on adolescents' emotional wellbeing’ (Gray et al, 2018, page no.). From this fairly recent study, it could be argued that young people’s peer relationships, whether for bad or good, can have big impacts on young people. The idea of positive friendships and peer support is not only a recent development. The idea of peer support can be traced back centuries to Biblical times: 

A person standing alone can be attacked and defeated, but two can stand back-to-back and conquer. Three are even better, for a triple-braided cord is not easily broken.
 (Ecclesiastes 4:12)
This can be applied to friendships and religious peers supporting one another in life and growing in their faith. However, the very idea of having that positive influence and peer relationship, is that peer support can be linked with support between young people and their peers, and the relationship between youth worker and young person. Another example of this comes from a mission trip the writer attended as a young person back in 2019 and again was related to face one’s fears and the encouragement from peers. There was a bungee jump that some of the young people wanted to do, however one young person really wanted to do it but was too scared to do it. Again, encouragement from one of the youth workers and another young person actually spurred that young person to complete the bungee jump. Looking back, that bungee was a particular highlight for that young person. This once again links and further strengthens the writer’s argument set out in the dissertation question.
















Theme 2: Impact of residential activity on young people’s social and personal development and broadening horizons. 


According to Yerkes and Dodson (1908, cited in Green, no date), there is an efficient point in which people are at peak performance and growth. This concept has been commonly called the Yerkes and Dodson Law of Arousal (Yerkes and Dodson, 1908, cited in Green, no date). Over the years this Law has been challenged and developed for many aspects of society. However, in this instance, it is going to be compared to young people socially developing and the journey of personal growth that a young person can undergo. 

The Yerkes and Dodson Law of Arousal (Yerkes and Dodson, 1908, cited in Green, no date) demonstrates how human beings live in two Zones, the Comfort Zone and the Growth Zone. Yerkes and Dodson argue that there is a correlation and sweet spot in which people grow and perform at their peak, where people move from their Comfort Zone and move into their Growth Zone. However, in this, Yerkes and Dodson describe how to go from one zone to the other, there is a certain level of discomfort or ‘Arousal’ (Yerkes and Dodson, 1908, cited in Green, no date, no page number) a person has to endure to reach that next zone and inherently expand their comfort zones and increase performance. This can be shown by an exchange trip young people attended to Germany with the Boys and Girls Clubs of Wales, or BGCW. The exchange saw many young people from various Boys’ and Girls’ Clubs across Wales visit TSV Eltingen for the ‘twelfth Youth Exchange’ (BGCW, no date). During this trip, the young people took part in many activities such as a high ropes course, dance and acting. This was as well as getting to know the new German young people they were staying with. From looking at some of the young people’s comments on the trip, an argument could be made that it further validates Yerkes and Dodson’s Law (1908).  One young person from the trip stated that ‘Before I went on the exchange, I was very nervous’ (Lyons, cited in BGCW, no date), and they later stated that after many of the activities and getting to know the other young people, they stated that they have ‘become a more confident person’ (Lyons, cited in BGCW, no date). This young person was nervous at the very start and at trying the new activities, but as they got on and continued, they found that their confidence grew. To put this into context with Yerkes and Dodson’s Law (1908), the young person was doing something they had never experienced before, which in turn made them feel a little uncomfortable. However, as they continued, and experienced more things they grew more confident. They were nervous because it was something they had never experienced and was not within their comfort zone, but as they continued, they grew accustomed to it. They moved into their growth zone, which was a little uncomfortable, for a short period, and once became familiar with the experience, it became a part of their comfort zone. This in turn gave a confidence boost. Another young person also mentioned that they had ‘a massive fear of heights’ (Newman, cited in BGCW, no date) and that the encouragement from ‘all the great leaders and my German friends’ (Newman, cited in BGCW, no date) actually spurred them on to complete the highest ropes course. This not only links to Yerkes and Dodson’s Law (Ref) once again, but also to the previous theme which explored peer relationships and the effects of positive input and encouragement from peers and youth workers. 

The impact of shared experiences on youth work residentials or missions’ trips have also had an effect on broadening horizons and helping young people to develop into the person they are today. One example of this can be shown through briefly exploring a case study of a mission trip to South Africa that the writer participated in as a young person.  What follows are anecdotes between the writer and other participants who were engaged in this trip together as a group of young people. The mission trip saw at least twenty young people from across Wales assist in building a community centre in the outskirts of Johannesburg and visiting and feeding local villages. Aside from gaining mass amounts of confidence and having a confidence boost, seeing life from a different perspective can help shape someone into the person they are going to be. After going on the mission trip to South Africa, one peer said that seeing people and listening to their stories from living in a slum to leaving and making a real life for themselves illustrates ‘how much they have to work to get to where they are now’ (Hardie-Clay, 2019). This one trip has had big impact on that person’s work ethic. Another peer also mentioned that ‘going to SA helped me know what course I wanted to do at uni.’ (Abadioru, 2019). Abadioru (2019) also went on to say how ‘Helping others directly and seeing the long-term impact we had (health wise) on the local population made me realise that I wanted to do that full time.’ Abadioru practically went from finishing school and not knowing what to do next, to knowing exactly what she wanted. In two weeks, she discovered what it was she wanted to study at University. These anecdotes show that mission trips, although are enjoyable, in that excitement, there is a learning element that occurs and can be a time of self-realisation or self-discovery for young people.

To continue, what counts as a residential or a mission trip, and why are these opportunities important? They are important not least because they can be an enjoyable and new experience for young people. However, according to Jeffs and Ord (2017), there can also be a learning element for young people. Jeffs and Ord (2017, page no.) describe residential experiences as coming in ‘many shapes and sizes.’ And this is true. To summarise, they state that residential experiences can last anywhere from a couple of days to many weeks, or perhaps a month. The main difference from it being a regular youth group meeting is that it happens away from many young people’s local demographic and outside their usual environment. These new environments can consist of 

camping under canvas to staying in hostels, hotels, halls of residence, specially adapted or purposed-built residential units, outdoor pursuit or activity centres and occasionally ships or boats.
(Jeffs and Ord, 2017, p., 156)

Jeffs and Ord (2017) offer a definition for a residential by stating that a 

… residential involves a group or groups spending time away from their normal place of residence for a sufficient length of time to require them to stay overnight and live together as transitional community.

(Jeffs and Ord, 2017, p., 156)

‘Transitional community’ (Jeffs and Ord, 2017, p., 156) can ‘consist of a bud or multiple buds that are part of a cooperative arrangement in which people are living in a dwelling’ (The Transition, no date). The Girls and Boys Club across Wales’ residential and the South Africa Mission Trip mentioned previously can then, arguably, be counted as a ‘residential experience’ (Jeffs and Ord, 2017, p., 156). To someone who has not explored the full text by Jeffs and Ord (2017), one may describe residentials as a holiday for young people. However, this is not the case. As mentioned earlier in this theme, although a residential can first and foremost be a predominantly fun and enjoyable experience for young people, especially in the eyes of young people, there is also an underpinning educational element. Jeffs and Ord (2017, p., 156.) mention that ‘Informal educators have long used the ‘living together’ experience to create opportunities for learning’. They describe how this experience often fosters ‘personal and social development’ (Jeffs and Ord, 2017, page no.). This fostering of personal and social development makes it arguably very relevant to this theme and further backs up the argument that shared residential and mission trip experiences can have an impact on young people’s personal growth and broadens their horizons. This is a direct purpose of youth work as defined by the National Occupational Standards for Youth Work (CLD Standards Council, 2019, p.5) when it states youth work ‘…seeks to go beyond where young people start, to widen their horizons, promote participation and invite social commitment.’ Jeffs and Ord (2017, p., 157) state that this development occurs because ‘concepts such as trust, respect, cooperation and communication can be played out for real in a residential setting’. It has been shown that there is an element of self-development that comes from group residentials. But why does this development happen? Although, the young people are in a group, there is autonomy. Whereas before, the young people were perhaps living at home and fully dependant on a parent, that same social environment is removed on a residential. Jeffs and Ord (2017, p.156) imply how residentials and mission trips ‘can promote a sense of personal freedom’. Dewey (1938, cited in Jeffs and Ord, 2017, p.156) furthers this point by stating ‘increasing outward freedom (freedom of movement) can further the advancement of freedom of thought and lift the horizons of the individual’. This further strengthens the point that residential activity does in fact have an effect on a young person. However, it is important to note that Dewey argues that this element of personal freedom ‘is a means not an end’ (Dewey, 1938, cited in Jeffs and Ord, 2017, 156.). Jeffs and Ord (2017, p.156) further this by stating that the ‘educational problem is not simplistically solved by obtaining freedom of movement, for it leaves open what is done with this heightened autonomy’. This is essentially saying that once a young person has been given this new sense of personal freedom, what is done with this opportunity is the learning element. The young person has the choice to do something meaningful and developmental with this opportunity, or to squander it. Jeffs and Ord continues (2017, p.156) sums this up by stating ‘Personal freedom may be the prerequisite for individual development’. Button (1974, cited in Jeffs and Ord, 2017, p.156) however, develops this further by stating ‘the individual must also be free of internal compulsion or inadequacies.’ This point refers to how living in one’s usual environment often contributes to young people’s attitudes and beliefs. Button here is implying that in order for young people to experience positive development during the residential and period of intense social living, young people may need to do away with pre learnt attitudes and be able to ‘abandon elements of the self we have created in that context’ (Jeffs and Ord, 2017, p.157).  Jeffs and Ord (2017) goes on to say how this intense living environment and the ‘intimacy’ can also ‘lead to participants confronting their normative attitudes and values’. This is once again underpinned by the National Occupational Standards for Youth Work (CLD Standards Council, 2019) when talking about how an element of youth work is to ‘It treats young people with respect, valuing each individual and their differences, and promoting the acceptance and understanding of others, whilst challenging oppressive behaviour and ideas.’ 

 To re-connect with the group development that occurs from residential activity and young people living closer together with one another away from their natural environments, according to Greenaway (2008, cited in Jeffs and Ord, 2017, p., 156), ‘going outdoors… disrupts routines, it breaks patterns, it distorts time, it changes roles, and it creates expectations.’ As a result of this, Jeffs and Ord (2017, p., 156) argue that this creates a sort of mini society in which young people can ‘arrive at a better understanding of the intensity and complexity of group living’. It is worth mentioning that due to the residential and young people being in a closer living environment or ‘…experimental social laboratories’ (Hopkin and Putman, 1993, cited in Jeffs and Ord, 2017, p., 157), young people can ‘explore social relationships at a level of intensity unusual in other settings’ (Hopkin and Putman, 1993, cited in Jeffs and Ord, 2017, p., 157) and that by letting this take place, groups will often undergo group development as well as the personal and social developments. This leads the writer on to focus upon the final theme of this literature review, which is to explore the impact of group work which is an outcome of residential activity.




Theme 3: Impact of group work as an outcome of residential activity. 

It has been discussed in theme two the impact youth work residential activity and close quartered living can have on young people’s personal and social development. In this it has been briefly mentioned that this closer living or transitional community of young people can have an impact on not only their social and personal development, but also group dynamics. Tuckman’s Model of Group Development (Tuckman and Jensen, 1977 cited in Jones, 2019) illustrates this process well. 
Tuckman and Jensen’s Model (1977 cited in Jones, 2019) describes how new groups of people, in this case young people on a group residential, who are working as a team will undergo five stages of development: ‘forming, storming, norming, performing and adjourning’. To unpack Tuckman’s (Tuckman and Jensen, 1977 cited in Jones, 2019) theory and relate it to  the theme of the Dissertation, which is “an investigation of the impact of group work, relationship building and shared experiences of young people through their engagement in youth work residential activity”, the writer will now consider the stages of the South Africa Mission Trip introduced in Theme Two against the stages of Tuckman’s (Tuckman and Jensen, 1977 cited in Jones, 2019) theory of group development.  Firstly, ‘forming’ would refer to either a group’s early stages of meeting and knowing one another, or the group being at the location of the residential. On the South Africa mission trip this would be getting to know one another through fundraising back home, in the environment they are used to, or when they have landed and begun the trip. This is not only a time for fundraising but like the first stage of forming suggests, it is for the young people to get to know one another before the actual trip begins. The ‘storming’ stage is when the group start to become familiar with one another and conflicts may arise as natural leaders begin to speak up, or due to heightened emotions due to being in a new unfamiliar environment. Thinking back to the writer’s own experiences of attending the South Africa mission trip as a young person, there was a clash the writer had with another young person from another group. However, the conflict did not last longer than a couple of hours and the conflict was resolved. Norming is when the young people and the group begins to settle and ‘find ways to create harmony among each other’ (Jones, 2019, p., 26). According to Jones (2019, p., 26) ‘at this stage, group members try to accept each other’s opinions and suggestions.’ This would happen within the first few days of the week of a South Africa mission trip. The penultimate stage, performing, describes how once a group has formed, undergone conflicts and have begun to settle and accept one another, they will enter the performing stage where young people proceed with achieving the task. Again, with the concept of the South Africa trip, this would occur well into the end of the first week at which point building of the community centre would begin to proceed at a decent speed, and young people would have begun developing relationships with one another and perhaps friendships. Adjourning was not a part of the original model proposed by Tuckman in 1965 but was later added. This fifth and final stage relates to after the trip, or after the building has finished. At this point, the group of young people would have either finished the build or would have returned home. This stage would be more about reflection on the trip and the new experience they just had. It would also be a time of celebration. 

According to Belbin (no date, no page number) ‘A team is not a bunch of people with job titles, but a congregation of individuals, each of whom has a role which is understood by other members.’ This quote was from Doctor Meredith Belbin, who is the creator of the Nine Belbin Team Roles (Belbin, no date, no page number). Belbin claims that there are nine team roles that people will or should undertake in order to be a productive team. Belbin’s roles were developed more so for working in the workplace; however, the writer believes these roles can manifest and be developed in other group work contexts also. To keep within context, the writer will relate these roles to youth work and which roles might be more predominant within a youth work residential or mission trip. The nine roles are as follows; ‘Resource Investigator, Team worker, Co-ordinator, Plant, Monitor Evaluator, Specialist, Shaper, Implementer, Complete Finisher’ (Belbin, no date).  Resource Investigator has many strengths that are reminiscent of the early stages of a residential, or mission trip team, and could be attributed to any member of the group or young person. Strengths such as being ‘outgoing’ or ‘enthusiastic’ (Belbin, no date). This could often happen at the very beginning of the trip, when the young people are in a new environment and the anticipation from the journey to the residential is finally released in excitement. However, it is worth noting that it has been the writer’s experience that this role and enthusiasm can sometimes depend on the young person’s own comfort levels. Being in a new environment that can sometimes be very different from that young person’s usual context can sometimes be overwhelming, or perhaps their confidence levels are somewhat low therefore their excitement or enthusiasm may not show as predominantly as other members. This overwhelming feeling of being in a new environment is known as culture shock. Culture Shock as defined by the Oxford Learner’s Dictionary (Oxford Learner’s Dictionary, 2021) is…

a feeling of being confused and worried that somebody may get when they visit another country or experience a different way of life or set of attitudes, because the experience is so different from what they are used to.
(Oxford Learner’s Dictionary, 2021)


Completer Finisher is another team role that can often be seen in mission trips. Near the end of the trip, young people can often get burned out by the work or just simply from the trip itself and are ‘effectively used at the end of tasks to polish and scrutinise the work for errors.’ (Belbin, no date). In the context of an African mission trip, it does help to have someone that spurs people on to finish at the end, though there is not often much scrutinization on the build, rather there is more of a sense of accomplishment and pride for having finished. Plant is another team role that can come up on a residential, but more so, it could be a role that youth workers should try to encourage young people and create the nurturing environment for young people for this skill to develop. The strengths that are associated with this particular role are ‘creative, imaginative, free-thinking, generates ideas and solves difficult problems’ (Belbin, no date).  It again links and underpins the values set out in the National Occupational Standards for Youth Work (CLD Standards Council Scotland, 2019, p., 2) when it states youth workers should encourage young people ‘to be critical and creative in their responses to their experience and the world around them.’ These are but a few of the type of team roles as described by Belbin (no date) that could be seen developing in young people through their engagement in youth work residential activity. Up until now, these roles have arguably been positive traits to have within a team. However, the writer argues that it is when we look at the typical weaknesses of each of these roles, as set out by Belbin (no date), is when we can see a potential explanation into why conflicts between team members occurs and how Tuckman’s Theory of Group Development (Tuckman and Jensen, 1977, cited in Jones, 2019) is connected. To provide an example- the weakness often associated with people who develop the Plan role can consist of being ‘too preoccupied to communicate effectively.’ (Belbin, no date). As shown in the first theme of this dissertation, communication is often a vital element of building and maintaining positive relationships. If there is a breakdown in communication, there is potential that young people may feel their ideas, concerns or just their chats with peers or youth workers are going overlooked and unheard. This is one example of how the weaknesses often associated with particular roles as outlined by Belbin can create conflict within a group. However, if Tuckman’s Theory is to be asserted here, by the end of the first week, young people should have overcome each other’s weaknesses and be well into the ‘norming’ (Tuckman and Jensen, 1977, cited in Jones, 2019) stage of group development. Jeffs and Ord (2017, p.157) mention that this ‘intimacy created by the residential living experience’ can either be ‘for good or ill’.  Due to potential high emotions from group work, close intermate living as a result of close quartered living and being in a new unfamiliar environment, Jeffs and Ord (2017, p.157) states that practitioners, youth workers or leaders should prepare to handle and support young people through a wide range of emotions and feelings. They note how…

It is important, for example, that workers take care to assist participants during times of vulnerability in ways that enables them to feel both supported on their journey and sufficiently safe to continue with that journey.

 (Jeffs and Ord, 2017, p.157)

From looking at this final theme, one could conclude that residential activity does in fact have an impact on young people and can promote group work as the title of this dissertation suggests. A lot of the developments that occur are due to the intimate nature of residential living and the intense emotions that that can bring, combined with young people being outside of their comfort zones in an unfamiliar environment, an environment that may vary quite considerably in culture and attitudes from young people’s lives back home. It could be said that there is a correlation between Tuckman’s Theory of Group Development (Tuckman and Jensen, 1977, cited in, Jones 2019) and Belbin’s Team Roles (Belbin, no date). It would seem that the conflicts that arise within teams and group work as defined by the stages of development could have a direct link with the different strengths and weaknesses each team role evokes. It is also important to remember that youth workers and other practitioners who are responsible for the safety and wellbeing of the young people should be prepared to help and support young people on this journey as a group, but also the journey each individual young person may go through.





Literature Review Conclusion

This has been a literature review exploring many themes of; relationships with young people and effective methods of building and maintaining those relationships, the impact of peer relationships between young people; the impact of residential activity on young people’s social and personal growth, broadening horizons and group development as a result of residential living. The writer believes he has made a strong argument for each theme using the available literature which has consisted proven and published theories such as Tuckman’s Theory of Group Development (Tuckman and Jensen, 1977, cited in Jones, 2019), Belbin’s Nine Team Roles (Belbin, no date) Yerkes and Dodson Law (1908, cited in Green, no date) and code of practices such as the National Occupation Standards for Youth Work (CLD Standards Council Scotland, 2019) and Youth Work in Wales: Principles and Purposes (CWVYS, 2018). 

The next chapter of this dissertation will consider the significance of these themes, helping to further explore the question of this dissertation which is “an investigation of the impact of group work, relationship building and shared experiences of young people through their engagement in youth work residential activity.”









Chapter 3: Discussion 

This literature review has explored many themes and points surrounding the title question- “investigation of the impact of group work, relationship building and shared experiences of young people through their engagement in youth work residential activity”. This dissertation will be concluded by looking at each theme and discussing the significant points explored within the literature review and make will point out any links between theories of themes. 

The first theme which began by exploring the “importance of relationships; between youth workers and young people and the effective methods in which build and maintain these relationships; and between young people and their peers.” From the start it was clear to see that the relationship between youth worker and the young person ‘has been, and continues to be, a unique and defining feature of youth work’ (Henry et al, 2010, p., 26). This is because unlike any other young person orientated profession such as teaching, young people are ‘empowered partners in the processes and opportunities that youth organisations provide.’ (CWVYS, 2018, p., 4). The Youth Work in Wales: Principles and Purposes (CWVYS, 2018) outlines the unique relationship between youth worker and young person by stating that the relationship runs on ‘voluntary engagement of young people’, ‘starts where young people are in relation to their own values’ (CLD Standards Council Scotland, 2019, p., 5) and recognises young people as experts within their own lives. Another important and defining feature that differentiates youth work from other youth orientated practices is that it seeks to educate young people through nonformal and informal activities. Residential activity is an example of informal and nonformal youth work practice. The importance of this relationship is underpinned by the fact it is a single pillar of the youth work ethos as defined by the National Occupational Standards for Youth Work (CLD Standards Council Wales, 2019, p., 1) when it states that youth workers ‘initiate, build and maintain relationships with young people’ and that those ‘Purposeful relationships with young people are at the heart of good youth work’. It is important to build up this relationship with young people as Davies (2021) mentions that young people will begin to see youth workers as ‘emotionally available’ and as a ‘trusted adult’. To summarise these two points, young people will begin to feel that they can come to youth workers to talk about various potential issues or problems they may be facing. This is not limited to only talking about problems and not least because young people may just be looking for encouragement or someone to have a chat to and play games with. Blunt (2019) furthers why this relationship develops as it works on the mutual respect between youth worker and young person and that as a result of this, the youth worker has ‘earned the write to be heard’ by that young person. This is further backed up by Henry (et all, 2010, p., 25) by stating that ‘The role of a youth worker is to create relationships of trust and respect with young people.’ The second segment to this first theme looked at how youth workers can build these relationships with young people. Ham (2015, no page number) argues that a big part of building relationships with young people lies with communication. According to Ham (2015, no page number), Communication skills such as ‘talking with youth at their level’ and using terminology appropriate for their age is key. Ham (2015, no page number) also mentions how communicating with young people on their level in a physical manner such as sitting down next to them instead of talking down to them can have an impact. Ham (2015, no page number) furthers themes points by stating that youth workers should ‘participate alongside youth’ which is shows correlation with the National Occupational Standards for Youth Work (CLD, Standards Council Scotland, 2019, p., 5) when it states ‘it recognises the young person as a partner in the learning process’. The final segment of theme one explored peer relationships between young people. One could conclude from the literature explored by Grey et al (2018) that peer relationships can have a positive and negative impact on young people’s wellbeing, relationships and attitudes. Whether the impact is positive or negative lies heavily with the young person peers and the friendships and company they keep. From looking at the literature provided by Grey et al (2018) and summarising, young people who typically hang around with or build relationships with peers who have poor attitudes to school life and would rather mess around and be a disruptive influence, typically demonstrate and put into practice similar behaviours and attitudes. The same is true in reveres. If young people build relationships with their peers who have a positive attitude towards school and promote inclusion, they will put into practice similar behaviours. Lastly, the environments that are created by these positive or negatives can also make or break a young person. If the environment is generally positive, free from judgement, supportive in nature, it could provide the safe nurturing environment for young people to personally and socially develop and flourish. However, again, the same happens in reverse. If an environment is created that is generally negative, judgemental and is not a safe environment, it could affect and harm young people’s emotional and mental wellbeing, along with schoolwork and run higher chances of committing illegal actions. 

Theme two explored the “Impact of residential activity on young people’s personal and social development and broadening horizons”. According to Yerkes and Dodson (1908) there is an efficient point where young people are at peak performance and growth. Yerkes and Dodson explain how going from one’s comfort zone to their growth zone, there is a period of discomfort as that young person is unfamiliar with an environment of situation. This was arguably proven as accurate when looking at a residential young people attended in Germany from the Boy’s and Girl’s Club across Wales (no date). Many young people said they felt scared about doing some of the activities and about attending the trip in the first place. However, as Yerkes and Dodson Law explains, many of the young people felt that after the activities and getting to know other young people, they felt they had grown in confidence. One last example from the Boy’s and Girl’s Club across Wales saw that one young person was nervous to do a high ropes course due to having a fear of heights. However, after support and encouragement from the youth workers and their peers, they actually completed the hole course. This not only strengthens the case that Yerkes and Dodson law holds true, but that it also links in with theme one when looking into peer support and encouragement from youth workers as a result of that relationship and practice. The impact of residential activity on broadening young people’s horizons was demonstrated through a mission trip to South Africa which saw many young people, including the writer as a young person, build a community centre and feed local communities. For one young person, seeing the long-term health benefits their contribution to the trip made had a profound effect on their career path in becoming a dietician. The writer’s own experience of the trip found that at the beginning they were very nervous about flying for the first time, interacting with new people for the first time and going to an entirely new culture and environment found them feeling overwhelmed and lacking in confidence. However, strengthening the Yerkes and Dodson Law (1908) and importance on positive encouragement from a youth worker argument once again, the writer found they had grown tremendously in confidence. The final element explored in theme two shows much emphasis on the personal and social development that occurs on a youth work residential trip. This is heavily due to the close intimate living of a group of young people and that there is a ‘sense of personal freedom’ (Jeffs and Ord, 2017, p., 156). In addition to this, according to Greenaway (2008, cited in Jeffs and Ord, 2017, p.156), ‘going outdoors… disrupts routines, it breaks patterns, it distorts time, it changes roles, and it creates expectations.’ Young people being in a new environment with personal freedom provides a space for young people to challenge their own behaviours and attitudes and adapt to this new environment. Dewey (1938, cited in Jeffs and Ord, 2017, p., 156) strengthens the argument that residential living impact young people by stating ‘increasing outward freedom’ can have an effect on young people’s thoughts, feelings and broadening horizons. It is also worth to highlight in this conclusion that although young people have this personal freedom to explore and challenge themselves and develop, it is ultimately their choice to do something productive and positive with this opportunity or the opposite. This could be another opportunity for the youth worker to have a positive influence on young people’s lives through that relationship.  

The third and final theme that starts where theme two finished looked at the “impact of group work as an outcome of residential activity”. It starts where theme two finishes because as a result of the ‘intensity and complexity of group living’ (Jeffs and Ord, 2017, p., 156) conflicts may arise within a team. In addition to this, another potential cause could come from the potential characteristics associated with people who naturally undertake a certain or multiple team roles as defined by Belbin (no date, no page number). The writer argues that Belbin’s (no date, no page number) team roles that people naturally undertake and more specifically the character weaknesses that are typically, though not definite, attributed to these individuals could provide an explanation of the conflicts that arise within teamwork and group development. This group development was of course outlined by Tuckman’s Theory of Group Development (Tuckman and Jensen, 1977, cited in Jones 2019). 
















 Chapter 4: Conclusions and Recommendations 


Due to Covid-19 and lockdown and the impact that has had on young people’s personal and social development as a result of prolonged periods of social isolation, the writer recommends that youth workers corporate residential activity back into youth work practice post Covid-19 and as soon a lockdown regulations permit. This has been recommended due to the topics and evidence explored within the themes in the literature review. The impact that residential activity has on young people’s personal and social development is partly due to the intense and intimate ‘transitional community’ (Jeffs and Ord, 2017, p., 156) that is created with a group of young people living together. The intense community living combined with new ‘sense of personal freedom’ (Jeffs and Ord, 2017, p., 157) that comes with being in a new environment, away from the old context at home allows young people to challenge their own behaviours and attitudes have developed within the home context. In addition, being away from parents and being given some autonomy can provide young people to think for themselves and will give them more responsibility. However, when taking in the factor that young people have the option to use this period for personal freedom for either, positive constructive development, they also have the option to do the exact opposite. The youth work practitioner should take this factor into account when planning the residential. Although, this period of personal freedom for young people could be an opportune moment for youth workers to utilise the youth worker to young person relationship that has been built, as explored in theme one, and the fact that the youth worker has ‘earned the write to be heard’ (Blunt, 2019), by their young people, youth workers could use this time to encourage young people in trying new activities, participate in team building games, take responsibility for cooking within the group. Basically, to encourage young people to participate in activities that will promote personal and social development among young people.  
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	Will you obtain written consent for participation?
	☐
	☐
	☒

	20
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☐
	☐
	☒

	21
	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	22
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☐
	☐
	☒

	23
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	24
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☐
	☐
	☒

	25
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☐
	☐
	☒

	26
	If NO to any of above questions, please give an explanation 

	27
	
n/a


(this box should expand as you type)



	28
	Information for participants:
	
YES
	NO
	
N/A

	29
	Will participants be paid?
	☐
	☐
	☒

	30
	Is specialist electrical or other equipment to be used with participants?
	☐
	☐
	☒

	31
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☐
	☒

	32
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☐
	☒

	33
	If YES to any question, please provide full details 

	34
	
n/a


(this box should expand as you type)



SECTION H: Anticipated Risks
	1
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	2
	Full risk assessment completed and appended? 

	Yes 
	☐

	
	
	No
	☒

	3
	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	4
	Risk to Participant:

n/a

(this box should expand as you type)
	How will you mitigate the Risk to Participant

n/a


(this box should expand as you type)

	5
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	It will not include any of the above information.  

(this box should expand as you type)

	6
	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to Investigator:
 


(this box should expand as you type)
	How will you mitigate the Risk to Investigator:



(this box should expand as you type)

	7
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to University:



(this box should expand as you type)
	How will you mitigate the Risk to University:



(this box should expand as you type)



	8
	Disclosure and Barring Service

	9
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	10
	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☒



SECTION I: Feedback, Consent and Confidentiality
	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	
n/a


(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	
n/a

(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	
n/a

(this box should expand as you type)



SECTION J: Data Protection and Storage
In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	1
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	☐
	☐Tick

	2
	If YES, provide a description of the data and explain why this data needs to be collected:

	
	


(this box should expand as you type)

	3
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	
☐
	
☐tick

	4
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	
	


(this box should expand as you type)



	5
	
Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	6
	Manual files (i.e. in paper form)?
	☐
	☒

	7
	University computers?
	☐
	☒

	8
	Private company computers?
	☐
	☒

	9
	Home or other personal computers?
	☐
	☒

	10
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	11
	“Cloud” storage or websites?
	☐
	☒

	12
	Other – specify:

	☐
	☒

	13
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	
	n/a

(this box should expand as you type)

	14
	All Data Storage

	15
	Will the research activity involve any of the following activities:
	YES
	NO

	16
	Electronic transfer of data in any form?
	☐
	☒

	17
	Sharing of data with others at the University?
	☐
	☒

	18
	Sharing of data with other organisations?
	☐
	☒

	19
	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	20
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	21
	Publication of data that might allow identification of individuals?
	☐
	☒

	22
	Use of data management system?
	☐
	☒

	23
	Data archiving?
	☐
	☒

	24
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	
	
n/a

(this box should expand as you type)

	25
	List all who will have access to the data generated by the research activity:

	
	n/a


(this box should expand as you type)

	26
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	
n/a

(this box should expand as you type)

	27
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	
n/a

(this box should expand as you type)

	28
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	n/a


(this box should expand as you type)

	29
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)

	YES
	☒

	
	
	NO
	☐

	30
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒

	
	
	NO
	☐





SECTION K: Declaration
	31
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	
	Signature of applicant:
	P. Brewer 
	Date: 10/12/2020




For STUDENT Submissions:
	32
	Director of Studies/Supervisor:
	Angharad Lewis 
	Date: 

	33
	Signature:
	

	



For STAFF Submissions:
	34
	Academic Director/ Assistant Dean:
	
	Date: 

	35
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☐
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☐
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☐
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.

	☐

	I have deleted the guidance notes before submitting the PG2 for consideration



	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.

	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.



This form is available electronically from the Academic Office web pages: https://www.uwtsd.ac.uk/academic-office/appendices-and-forms/ 


Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the University Research Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk).   Staff research directly in relation to personal study for taught undergraduate or Masters programmes should be submitted via the Institute procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within Institutes.  Institutes will provide details of the specific processes for this.  Where the Ethical issues within any single ethical application are of particular concern the Institute will refer these to the University Research Ethics Committee.   Any student activity that involves the collection of primary data needs to undergo Ethical approval, this includes assignment work as well as dissertations.   

Notes for guidance in completion of this form

Section A:  About You
Please complete all relevant sections

Section B:  Approval for research activity
Research proposals must be approved in principle before applying for Ethical Approval.  The proposal approval only becomes final when the ethical approval is received.  

The process for proposal approval varies according the individual and programme of study:
1. Research students, by application on form PG1 to the Research Degrees Committee
1. Taught students by review of research proposal within Institutes (Institutes provide specific details of these processes)
1. Staff, by agreement by the Academic Director/Assistant Dean

Section C:  External Ethical Guidance materials
Many discipline areas are required to operate with the discipline specific codes of research ethics (for example health, psychology, education etc.), any such codes must be listed and you must tick to confirm that you have consulted with these.

Section D:  External Collaborative Research Activity
Provide details of the external collaborative partners, where appropriate you might want to submit a copy of the external collaboration agreement with the Ethical Approval Form.  If the partner requires the research to be subject to its own internal Ethical approval process then please provide details of that process and a copy of any final (or interim) approvals received from the organisation.

Section E:  Details of Research Activity
Remember that the individuals reviewing this Ethical Approval Form may not have seen your research proposal, and also may not be experts in the specific area of your research.  The information provided should therefore be jargon free and clearly stated.

Indicative Title:  please use the same title as used on the research proposal.

Purpose:  the Ethical approval process will want to ensure that the methods you propose are adequate and appropriate to address the research aims and objectives.  Excessive additional data collection can be seen as unethical.

Proposed Methods:  the Ethical approval process seeks to ensure that you understand the methods that are intended, and that the implementation of those methods will be appropriate and without unnecessary impact on respondents.  This section must explain how the methods described will lead to the collection of necessary and sufficient data, but not excessive data.  Please be specific.

Location:  this needs to mention geographical location and also local situation (for example, within Local Authority Offices in Cardiff, using a private room but close to other individuals).  If you are collecting data within an organisational setting then you need to explain the permissions that you have obtained to do this.

Research Activity outside of the UK:  please complete this section in detail, and note any guidance you have received.  Also describe your own familiarity (or not) with the location that you will be utilising.

Section F:  Scope of Research Activity
Please tick ALL of the research activities that might be undertaken.   If any additional types of activity are intended then please add an extra box and describe these.

If you have answered no to all questions in F then sections G and I do not need to be completed.  .  Signatures are still required in section K.

Section G:  Intended Participants
Please tick all categories that might apply.

Numbers & Source:  if you are using a series of different methods or research activities please list numbers for each stage/phase.  Be clear about how you will find respondents.   Will you use intermediaries, and if so how?  How will you ensure compliance with your sampling strategy?

Information for participants:  all participants should be appropriately informed about the research, what is expected of them and what will happen to the information that they provide.  The Ethical review process does not ask to see this documentation, but requires this to be reviewed and approved by the Director of Studies in the case of research students, the supervisor/module tutor in relation to students on taught programmes and the Academic Director/Assistant Dean in relation to staff research.

Section H:  Anticipate Risks
All research carries some level of risk.  The answers you provide to questions in this section will be reviewed to ensure that you have an appropriate understanding of the type of risks involved and how you can mitigate against these risks. If you have completed a full risk assessment, as required for example for laboratory work, field work, clinical tests, diving operations, or by a collaborative partner, you may append that to this form.  In that case, please tick the box indicating this has been provided.  You will not then be required to complete Section H.

Risk to participants   Think very carefully about how your actions/questions/discussions might affect the people you are involving as participants.  You might identify the risk as small but it would still be a risk.  Many types of question have the potential to make respondents less content with their life / job; you need to recognise and try to ameliorate any such effects
If these are business owners, time with you may reduce profit.  
In some locations physical risk is very real to both participants and yourself, please consider this.

Risk to you, the researcher   Think about where you will meet people, if there are any dangers involved in the location.  If you are meeting people as individuals think about using a public place.  In general do not visit people in their own homes or remote locations.  If you are talking to individuals about certain issues think about how their responses might affect you emotionally.  What about the risk of collecting insufficient data?

Risk to the University   When undertaking your research, you are acting as a member of the University (student or staff).  Professionalism is important, so it is important to be well organised and well prepared. Punctuality, clarity etc. are all part of this.  What will you do to ensure this?  You must ensure you do not harm the good name of the University in any way and do nothing to undermine the reputation of the research it conducts and sponsors.  Upholding high standards of conduct and integrity are vital in this regard. You must also conduct the research in such a way to minimise the potential for claims of negligence made against the University, its researchers and any collaborating individual or organisation. In this respect you should always comply with ethical, legal and professional frameworks, obligations and standards as required by statutory and regulatory authorities, as well as the university’s Research Integrity and Ethics Code of Practice.  Research misconduct in this respect can take many forms, including:
1. fabrication: making up results or other outputs (eg, artefacts) and presenting them as if they were real
1. falsification: manipulating research processes or changing or omitting data without good cause
1. plagiarism: using other people’s material without giving proper credit
1. failure to meet ethical, legal and professional obligations: for example failure to declare competing interests; misrepresentation of involvement or authorship; misrepresentation of interests; breach of confidentiality; lack of informed consent; misuse of personal data; and abuse of research subjects or material
1. improper dealing with allegations of misconduct: failing to address possible infringements such as attempts to cover up misconduct and reprisals against whistle-blowers

Adverse Outcomes.  Think carefully about the possibilities, and cover here

Section I:  Feedback, Consent and Confidentiality

Feedback to participants:  outline your approach.   Will interview transcripts be shared with respondents to check accuracy?  Will summaries of questionnaire analysis be made available to respondents in some way?   Will an overview report be provided?  How and when?

Informed consent:   Draft letter / e-mail / or heading (or footer) section of questionnaire must be approved by DoS/supervisor (if research student), supervisor/module tutor if taught student, or Academic Director / Assistant Dean if a member of staff.
Confidentiality/Anonymity.  Explain clearly how you will ensure confidentiality and anonymity.

Section J:  Data Protection and Storage
Before completing this section it is necessary to read the University’s Research Data Management information.   The questions that follow are designed to ensure compliance with the Data Protection Act as well as established research protocols.

Many research activities will involve electronic transfer of data and use of data management systems in the summarisation and analysis of data.  You will need to explain these in relation to compliance with the Data Protection Act.

Think carefully about who will have access to your data, this will include supervisors and examiners. Also that a thesis will be made available via the University library and the British Library system.  If you are seeking an access bar for a period of time after completion then mention it here.  If you will provide a copy of your findings, or intend to give a presentation, to a facilitating/ supporting/accessing organisation then explain that in this section.  But also think about the general principle of data sharing, as explained in the Research Data Management information.

In terms of storage of data please ensure security, and also mitigate against loss of data.

Section K:  Declaration
Ensure the appropriate countersignatures have been provided
Look carefully at the checklist and ensure that you comply with and tick all that are relevant to your research.
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