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[bookmark: _Int_thc677Sc]Target 1: You should also check your use of the possessive apostrophe and always proof read your writing carefully, as you are making small errors (e.g. p.29) with your referencing which you should address before your next assignment.

What have I done in this assignment: I have ensured that I have included page numbers where necessary and ensured that specific words in my citations and refence list are in italics where needed.

Target 2: You should ensure that you look at a variety of viewpoints that oppose or agree with what you are saying.

What have I done in this assignment: I have ensured to look at contrasting sources to vary the viewpoints I am discussing throughout this assignment.



‌Throughout this assignment, I will focus on one priority from my placement school’s school development plan (SDP) and write a critical report reflecting on how each aspect of the priority has and is being addressed. During my time on my first placement, I learnt about the importance of SDP’s and their value. SDP’s are clear action points tailored specifically to the school’s needs for improvement, they are created as a collaboration with all staff at the school (Welsh Government, 2014). The specific priority I have chosen to develop further is independence within foundation learning, particularly with outdoor learning. I have chosen to focus on this priority due to being placed within a year one and two class during my placement, I was able to see how this priority was being addressed first-hand. The school has a recorded number of 295 pupils enrolled with 70% of pupils living in the surrounding area to the school. This is key information when looking at the community engagement with the school and local areas to enhance the pupils' outdoor learning.
Literature Review
[bookmark: _Int_blLDtkOA]The main objective of school improvement is to enable schools to provide students with optimal learning experiences and achievements, regardless of their backgrounds or situations, aiming to attain high standards and ambitions for all (Welsh Government, 2021). In order to achieve this an updated school improvement guidance was introduced under section 10 of the Educational Act 1996. Looking at SDP’s as a whole across schools in Wales, school improvement plans will include purpose driven goals with the Well-being of Future Generations act 2015 at its core. Using the four purposes set out within the Curriculum for Wales (2022) in education to ensure pupils become well-rounded Welsh citizens. The Curriculum for Wales (2022) aligns with the Well-being of Future Generations Act 2015, specifically targeting the objective of creating a vibrant culture and flourishing Welsh language within schools. This objective is supported by the Welsh Government's initiative 'Cymraeg 2050: A million Welsh speakers,' which aims to enhance the use of Welsh and create more Welsh medium schools and nurseries across Wales, thereby increasing the number of Welsh speakers in the country. This strategy underscores the commitment to promoting Welsh language proficiency and cultural vitality within the education system, contributing to the broader goals of cultural enrichment and linguistic sustainability in Wales.
[bookmark: _Int_MA6ZlVGU][bookmark: _Int_JWqx98p3]When looking at what drives schools to make these improvements, there are more factors involved than the Curriculum for Wales (2022). Stakeholders such as Estyn enforce change within schools. The purpose of Estyn is to inspect quality and standards in education and training in Wales (Estyn, 2018). Estyn is only one driver of change within schools, the history of Wales’ results within the Programme for International Student Assessment (PISA) drove the Welsh Government to take action on school improvement (Dauncey, 2022). The PISA results have been a driving force for school improvement for some time, where the test results shocked the 2009 Education minister Leighten Andrews who described the results as a “wake up call to a complacent system” (Dauncey, 2021).  However, this did not create initial school improvement regarding improved test results, the results for Wales in the 2012 PISA assessments were below par, falling behind England, Scotland, and Northern Ireland, as well as falling short of the average scores observed among member countries of the Organisation for Economic Co-operation and Development (OECD) (Dauncey, 2021). Looking at recent present-day results in the 2022 PISA test, Wales average score in maths was 466, down from 487 in 2018 (BBC, 2023). Arguably these are not a true reflection of Wales’ education system, where the test results were a reflection of the negative impact of COVID-19 (Mansfield, 2023). 
There are many educational theorists who strongly support school development plans, one being Lev Vygotsky. Vygotsky's sociocultural theory emphasises the importance of social interaction and cultural context in learning. He believed that learning occurs through collaboration with more knowledgeable others and within a supportive cultural environment (Vygotsky, 1978). Vygotsky's ideas align with the principles of school development plans by promoting collaboration among the teachers but also parents, governors and community members to create an improved supportive learning environment. School improvement is created by teachers in school becoming reflective practitioners and self-evaluating effectively, by reflecting on their own teaching practice not only enhances improvement for the pupils but also their own professional learning (Chapman and Sammons, 2013). 
The importance of outdoor learning is highlighted within today's ever-changing world, we face various challenges such as the influence of social media, the digitalisation of society, diversity, and addressing the social, physical, and mental well-being of pupils. To effectively overcome these challenges, we require individuals who are resilient, physically and mentally healthy, and possess mature and independent social skills. Integrating outdoor learning into education gives students the opportunity to develop these essential skills (Jucker, 2022). Outdoor learning is gaining increased attention due to concerns, as highlighted by Louv (2005), that children are becoming increasingly disconnected from nature, emphasising the importance of reconnecting them with the natural world. However, an article states that the term ‘outdoor learning’ has been adopted as simply learning outside with an educational focus, rather than being exclusively ‘adventure activity’ outdoor learning (Waite, 2020). According to findings from a conducted study, the precise definition of the term 'outdoor learning' is subject to interpretation. Both pupils and teachers in the study conducted claimed that other activities such as sport that occur on the same outdoor fields are not outdoor education (Zink, 2005). Regardless, according to an article it stated that outdoor education can be based in the outdoors, but it also occurs in places such as indoor climbing walls and swimming pools (Zink and Burrows, 2008). 
One form of outdoor learning is Forest School. It is defined as a child-led learning process, which through a long-term programme develops independence and self-esteem through hands-on experiences in a natural setting (Forest School Association, 2021). Typical challenges when sustaining Forest School programs include issues with funding, time constraints, and access to natural environments. These barriers can be overcome with community help or parental contributions within schools; however, this may not be possible for schools in economically disadvantaged areas (Hemery, 2019). It is arguable that outdoor learning is crucial in these natural settings to create ‘real life’ authentic experiences for the pupils (Potter and Wurdinger, 1999). 
When considering pupils cognitive development within outdoor learning, a study conducted using 184 pupils found that educational experiences outdoors had a more positive impact on the cognitive achievement to a traditional classroom experience (Eaton, 2000). Although this study was conducted two decades ago, it was crucial to examine up to date research to compare the results. One article conducted more recently in the year 2022, states that advantages of outdoor learning environments create heightened student engagement and responsibility for their own learning, improved academic skills, and further social and collaborative abilities (Mann et al., 2022). Improved cognitive learning and independent learning are closely linked due to cognitive learning requiring pupils to take responsibility for their own learning and overcoming problems using these skills learnt (Goff, 2023). Theorist Piaget demonstrated the link between cognitive and independent learning through his theory of cognitive development (1920’s-1970’s). Piaget's theory highlights that a pupil's learning is a process reliant on their interactions with the environment (Wadsworth, 1996). Therefore, it is arguable that this aligns with the idea of independent learning linking to cognitive learning, as learners can take control of their own knowledge process through personal exploration and discovery.

Action Point
This priority was recognised as a need for the school due to being the first recommendation from the latest Estyn inspection in 2023. Throughout this school's SDP, each priority is broken down into specific objectives so that these aims are more achievable. To this target particular priority more efficiently it has been broken down into two specific objectives: 1. To create an outdoor learning area that promotes engagement, curiosity, and holistic development. 2. To provide opportunities for pupils’ independent decision making, with a particular focus on learning outdoors. Breaking down the main priority into objectives allows for a common framework for collaboration among staff. It enables individuals to understand their roles and contributions towards the priority whilst also knowing specifically what must be done and what might be needed to achieve it (Lovric and Howarth, 2021). 
Qualitative data collection focused on independent learning with particular focus to outdoor education, involved various methods such as staff feedback in ADDS meetings, learning walks by staff on the senior leadership team (SLT), book looks, and pupil voice surveys. From a study conducted, after pupils have left school, they realise that a crucial purpose of school is to equip them with the skills they need to conduct themselves throughout life (Robinson and Fielding, 2007), outdoor learning involves ensuring a high level of independence and ensures these skills are met, which is why ensuring that feedback from pupils using data collection is invaluable. Without feedback from the pupils, it can lead to limited understanding of the pupils' needs and ineffective decision making on teaching strategies and lessons. Learning walks and feedback from the qualitative data collected found that the outdoor area was not being used to its full extent, and after a learning walk by a school improvement officer it was advised to provide a more ‘free flowing’ classroom with unlimited access to the outdoors. Without qualitative data collected, there would have been specific key areas for improvement missed.  
There are key stakeholders involved in the school's improvement, including the pupils and staff, the community, and the headteacher. The collaborative efforts of both pupils and staff help drive school improvement initiatives forward. Pupils, represented by influential voices of fellow pupils such as the 'eco warriors,' actively contribute to this process through their invaluable feedback. Meanwhile, staff play a crucial role by attentively listening to pupil input and exchanging ideas and addressing concerns with other staff, thus translating feedback into meaningful action steps. Staff and pupil feedback ensure that they feel they are being listened to which empowers school improvement (Estyn, 2017).  Regarding outdoor learning, the community surrounding the school is key to providing local areas that the school can utilise. Building and having a good relationship with the community means further access to resources that can enhance learning experiences for the pupils. This is evidenced between the school and the local farm which allows classes to attend for lessons or special events. The community's support is particularly important for this school as it is in a predominantly disadvantaged area. Having that relationship with the community can lead to additional resources being donated to the school and increased parental engagement. Despite funding that is given to schools, pupils eligible for free school meals continue to perform less well than other pupils (Estyn, 2020), by engaging with parents and the community it can increase the learning opportunities these pupils may not experience outside of school. 
[bookmark: _Int_WCcb6laF]Having an effective strategic plan ensures that the school's shared vision is defined clearly for staff and stakeholders to follow (Ong, 2016).  Nevertheless, a strategic plan may encounter difficulties if it becomes overly detailed and lacks conciseness, making it challenging to implement (Crandall, Eiseman and Louis, 1986). Although this source may be dated, this challenge is also shown within more recent research looking at effective strategic planning, it is stated that the main obstacle with a strategic plan is not formatting the plan correctly to be used to the best of its ability (Priyambodo and Hasanah, 2021).  The strategic plan from the school for this priority was created by using four clear key points addressed within the success criteria on the SDP. Having a success criteria allows for the strategic plan to be focused and have a clear order of priority.
The SDP states how the school will be monitoring the impact of the priority. These include continuous weekly feedback from staff in morning meetings and ADDs meetings, the feedback is monitored by recording minutes of the meetings and comparing the improvement over time. Learning walks are also stated to take place by the SLT throughout the spring term, this is to monitor how the priority is being implemented throughout the classrooms. It is suggested that the discussion afterwards between the staff on the learning walk is where key professional development occurs, as although they view the same classrooms, they may not have the same impressions (Steiny, 2009). 

Reflection
Throughout this reflective paragraph, I will review and evaluate a recent development implemented within the school, considering both its successes and areas for improvement. This analysis will draw on my observations and insights gained from educational theory. 
[bookmark: _Int_jrGjVgKk][bookmark: _Int_hySSDFiQ]From analysing the SDP, speaking with the headteacher and witnessing firsthand the developments made within foundation learning on placement, there have been successful implementations of the priority. The new humanities term topic focuses on the local area, therefore the school has used various community links to ensure the term topic is connected with outdoor learning, for example with the use of school trips. Pupils were able to visit the local woods, the local market and the local park. Additionally, when reflecting on the success reviewing and utilising the qualitative data that was collected, it was clearly shown that the school responded directly to the feedback given by the pupils to implement regular outdoor lessons. This was displayed in the year one and two classes beginning ‘Fresh air Fridays’, where pupils would begin a series of lessons focusing on different experiences outdoors, the first lesson focused on the senses.  
Furthermore, taking the role of a reflective practitioner, it is possible to suggest that more staff training is needed in outdoor learning within the school, especially as more outdoor lessons are being implemented already. This will allow staff and pupils to gain the most out of outdoor education. However, it is possible to recognise that staff training will require money to cover any supply needed, therefore a suggestion would be to conduct staff training on an inset day to reduce this cost.
Outdoor learning has been described to enhance pupils' capacity to evaluate and encounter risk, developing their growth of resilience and independence (Williams, 2022). This demonstrates the importance outdoor education has on a pupil's development. Linking my knowledge of educational theory with practice, theorist John Dewey advocated for an integrated curriculum that connects learning across subject areas and bridges the gap between theory and practice (Dewey, 1916). Therefore, outdoor classrooms provide many opportunities for personal development whilst also developing a deeper understanding across cross curricular subjects by linking to real-world experiences. As a result, the importance of correct staff training to enhance and utilise outdoor education to the best of its ability is paramount. 
Moreover, pupils advocated for more outdoor learning equipment for the school yard when completing pupil voice surveys. This was responded to successfully within the SDP where it stated in the strategic plan that funding to develop the outdoor area would aim to be sourced by the Spring term. However, sourcing funding could be another challenge the school faces, it does not state within the SDP how funding or money may be sourced. One area of improvement could be addressed by making the need for funding more explicit within the SDP, giving examples on how to raise money or source funding so staff and pupils could assist. 

To conclude, this report includes a critical reflection of one aspect of my placement school’s development plan.  I have analysed relevant literature which discusses the key policies surrounding SDPs, but also a deeper dive into literature surrounding the priority I have chosen to evaluate. Through all the research from this report I have learnt key insights into SDPs which will stay with me throughout my teaching career. Learning the importance of data collection and analysis from staff and pupils to ensure that you are tackling a priority with the relevant needs at the forefront. Also learning key strategic planning skills, ensuring that priorities and goals align with the broader vision of the staff and school, breaking it down into a clear success criteria which is accessible for everyone. Taking on the role of a reflective practitioner within this report, I have been able to highlight the successes of the priority implementation but also where some challenges may lie, ensuring that I provide a solution. I would like to take this skill with me into my future practice, as it will enhance not only my professional development but also my involvement within the school's progression too.
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