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Inclusive Leadership
Inclusive leadership according to (Radicioni, 2023) is authentic and builds a culture of inclusivity and diversity within a work place. This statement is supported by (Zheng et al., 2023) who also discussed the importance of authenticity and how it promoted an environment people felt comfortable to express themselves within. Within the realms of education and care where we as practitioner’s find ourselves inclusive leadership whilst embodying aspects like authenticity also means embracing other important aspects. (Inclusive Leadership in Education, 2021) explains to us the qualities needed to be an inclusive leader within our field, acknowledging the entitlement we all have to human rights, valuing people and the diversity they bring, encouraging collaboration to make decisions and having the courage to challenge and change for the good of the community. Whilst acknowledging we all have human rights it is also important to remember that children also have their rights of the child act (UNICEF, 1989) which amongst others states that children have the right to article 2, non-discrimination, and as pointed out to us by (Save the children, 2021) this is a legal agreement which must be upheld. 
Inclusive leaders according to (Ferdman, Prime and Riggio, 2021) will find teams performing better through innovation and opportunities to grow from all types of diversity. It was suggested by (Department for Education, 2021) that this opportunity to grow through diverse understanding could support practitioners in their next steps to understanding where their strengths may lie and where they may need to challenge their own barriers on inclusivity. However, (UNICEF, no date) recognises that this can be a challenging concept to promote and offers leaders the opportunity to take part in training that can support inclusive communication which can help make connections with people we may be different from.
Inclusive leadership and practice have previously focused on children with additional learning needs (ALN). (PACEY, 2018) speaks at length of supporting and identifying ALN with only small mention of supporting every child despite their background, culture, religion or race and ensuring all children are able to join in activities. This leads us to the concept of equality and equity. Leaders who recognise that equity provides adaptable and individual focuses to circumstances as oppose to group focused and generic practices will potentially benefit from outcomes that are more successful, with students attitudes willing on all to succeed (Waterford, 2020). As well as student benefits leaders who practice and support this find their staff more fulfilled in the role they play to provide for children and how this can also affect society, social and economic factors across a wider section of life (Colson, 2023). Equity as oppose to equality in leadership can also help students and staff feel seen, promoting diversity amongst the population and listening to varying viewpoints expressed freely through environments that are inclusive and supportive (Mann, 2016). However, (Ryan, no date) tells us that leadership to some extent is still exclusive with not all people being able to join the conversation due to factors such as race, gender or religion. The barriers need continually breaking down to meaningfully include and promote inclusive principals. 


Scenario
A black family have moved to a predominantly white council estate in the South Wales valleys. Within the school and local estate that the school is situated on they are the only black family with their closest support system being around forty minutes away in Cardiff. The family consists of mam, dad, 2 daughters both of primary school age and a younger son. The family are now well known on the estate as they moved to the area several years ago. Dad works so is rarely seen at drop off and pick up times but is known to staff and will chat when present. Mam is friendly, chatty and relaxed with staff and has a friendship group on the yard with another parent. The older two girls have settled well into school life and have friends in their year groups. The youngest, the little boy is in nursery class and has struggled to adapt to school life. He has limited speech and understanding making it difficult for him to communicate his needs and wants as well as making friends with his peers and relationships within the school community. With permission gained from mam school has made a speech and language (SALT) referral to help support development at home and in school. He has been slowly building up his time in school as and when he is ready, this is supported by mam who has regular meetings with the teacher to discuss progress and areas to target. Mam claims the little boy talks all the time at home but does acknowledge his sisters can take over for him at times. He does also have some issues around personal needs such as toileting. School sometimes get the impression mam enjoys keeping him home as his attendance can be inconsistent with lots of illness and absent marks. He will often be brought to school in a pram or being carried by mam on her shoulders or back. 
Working with Children
Children are not included in school around the world because of race amongst a host of other discriminations such as religion, gender or poverty. Here in Wales these mentioned characteristics are protected by the (Equality Act, 2010). (Open Society Foundations, 2019) talks of how children learning within a diverse setting encourages a feeling of safety and belonging through respect which helps to change attitudes. (MIND 24-7, no date) agrees with this statement suggesting that belonging gives children a sense of security and value which can shape their self-worth and happiness, this in turn lets them know they are supported to grow and learn. Despite this (Pemberton cited on Famly, 2023) that although inclusion and diversity cover’s areas such as race it is often a characteristic that is forgotten. 
Racism can exclude all children, (PACEY, 2020) refers to the fact that it is not good enough to say all children are treated the same at a setting as by taking a colour-blind view we are disadvantaging all children, bias could then begin to form an increasing early age. (UNICEF, 2020) also talks of this early age racial bias and how it can begin from as young as 5 with differences being noticed by babies. (Macpherson, 1999) supported the fact racism can start from a young age and that education needs to be involved to tackle the situation. 
To promote the inclusion and understanding of all involved, (NSPCC, 2021) advise starting open and ongoing conversations which should be age appropriate for the children who are involved, if these conversations don’t happen it can isolate and distress. To overcome racism and take an inclusive manner promoting belonging and beginning to make change, (Nutbrown and Clough, 2009) talked about how children have views on the subject and that their voices should be listened to and met through the curriculum. (Wastell and Degotardi, 2017) agreed suggesting young children were capable of conveying and expressing the concepts around belonging when done to their level.  Despite this there are potential barriers. (UNESCO, 2020) acknowledges that around the world a differing understanding of inclusion and how teachers support it can affect practice. (Schuelka, 2018) also found barriers similar to UNESCO but highlighted the fact that it was more beneficial to focus on the practices that were of benefit such as training and support for teachers and encouraging children to be involved in their learning. However, (Race Alliance Wales, 2021) tells us more needs to be done at our education settings for children as racism is still prevalent. With children experiencing a mix of direct and casual racism. 
Working with Families
According to (National Children’s Bureau, 2024) a foundation for belonging is parental engagement, these relationships go beyond home life and nurture belonging through care and compassion. (Fargas, 2016) spoke of how it also went beyond this to also include factors such as family practices. 
Family engagement can promote belonging and inclusion at settings. (Penn State Extension, no date) talks of the importance of growing with families, asking questions about them and the special events and tasks they do, taking part in planned activities all of which promote a nurturing environment. (WestEd, no date) agreed that family engagement promoted a sense of belonging and was especially of importance to under represented families such as those of colour, making these genuine connections through personal organised events was found to be of benefit to all involved. 
Whole families can be affected by a parent’s experiences with racism, it can affect mental health as well as how parents answer children’s questions on the topic and how much exposure children have to life outside of the home (Morrison, 2023). This is supported by (Kings Collage London, no date) who also state parents limit children’s potential viewing of racism and the questions that may be asked. Whilst experiencing stresses such as racism can build resilience within children to achieve in life (Doan et al., 2022) also mentioned the negative links to mental and physical health that it can have in later life.
A barrier to promoting belonging and inclusivity through family engagement might be that parents in general, not just those who have experienced racism do not talk to their children about the subject from early in their lives. (Lingras, 2021) discussed how there could be serious repercussions if we did not talk, as many caregivers did not participate or initiate these types of conversations. These conversations are important as (Brown Griffin, 2020) noted that children need to be aware that race is important as it is a part of identity and belonging. By encouraging families to talk to their children about race and racism and what they as parents might have experienced could instil in the child pride of who they are and their ethnic identity, the younger this is done is felt to be better as when children reach teen years they could be more vulnerable to peer pressures believes (Barker, 2020). 
Working with Communities
Schools are communities within communities and the wider community is important to a school’s effectiveness (Gibson and Blandford, 2005). (ESTYN, 2020) has similar views around schools within communities and the important role they play, enabling learning for parents as well as children, providing access to a range of support and opportunities and enhancing the benefits of collaboration. (Jenkins and Duffy, 2016) also discussed the thoughts of schools within the community and how they should be providing specific support to the area where there may be underrepresented groups.
Wales provides guidance to engage families through community focused schools. This initiative seeks to make families feel included and welcomed with the needs of the whole family understood. Settings are encouraged to support families through three steps, where families are listened to, their skills acknowledged and the impact possible traumas may have had addressed. By doing this it is hoped diversity, inclusion and equity will be promoted (Welsh Government, 2023). 
Young people and children having community engagement provides them with inclusion and understanding. Seeing the celebrations of other cultures can promote respect and harmony and experiencing their own can provide a sense of understanding of who they are within this world and community, lessening the feelings of possible anger and lack of representation says (Gough, 2022). (Welsh Government, 2023) supports this stating that provision linked with engagement between schools and community is most effective when it is specific and relevant to the families within the area it serves, and may also help to enable support for families who may need multi lingual support if from various ethnic communities, help to find services such as flying start or helping to strengthen learning opportunities for children. 
Community provides children with the chance to feel belonging from real life context. It can provide minority families the opportunity to share experiences and events with the wider community, being proud of their heritage and gives others the chance to learn and evolve their own bias and narratives. (Roffey, 2013) thought that these attitudes could make a difference provided there was commitment to the problem, attitudes were positive from those involved and that respect and personal value was emphasized. This real-life context is something Wales hopes to do through (An Introduction to Anti-Racist Wales, 2022) their three core areas of vision, purpose and values aims to use the lived experiences of those within our communities through a rights-based approach that is open and transparent. 
Working with Professionals
When working with professional’s inclusive leadership and building the important feelings of belonging could face some barriers when working with families from different ethnic backgrounds. The professionals involved with these children and families as told to us by the (NSPCC, no date) need to understand the potential challenges the family may incur and how to take appropriate action to protect them. Professionals need to build positive communication channels with families and children to support inclusivity and belonging. (Mclean, no date) acknowledges that building these communication channels could be difficult for numerous reasons including having a language barrier, it is suggested that this can also affect the engagement with other services that could be accessed if they are unable to communicate in the language used most commonly in the area. Communication needs to be addressed and rectified in order to provide families with the information they need about their child, important messages need conveying to make sure children are being cared for in a manner that is respectful of their cultural background (Anna Freud Org, no date). (Learning Ladders, 2020) encourages us to communicate with families for whom English is not a first language through mediums such as technology and translation tools, talking without using slang and being friendly to continue building relationships. 
When working with children and families, professionals need to be aware of how they conduct themselves. Being respectful can build positive and reciprocal relationships where people feel supported (Resources for Early Learning, no date). (Waddell et al., 2022) found that families did not feel supported and experienced racism when asking for help from services and whilst receiving it. It was also discovered that whilst trying to access support barriers were encountered. (Ahmed et al., 2022) suggested that these barriers could be due to professional’s lack of confidence engaging with minorities or differing practices of the professionals. 
To meet these needs discussed could we use the research by (Long and Guo, 2023) although they speak regarding children with disabilities it talks of the same inclusiveness and belonging. They suggested that professionals must go further than social and educational inclusion and focus on participation to ensure belonging within the community. This is something professionals in Welsh settings have realised and deliver through (A curriculum for funded non-maintained nursery settings, 2022) which has a specific belonging section to support children identify where they fit at home, in settings, the community, Wales and the world. 
Section 2
We are told by (CDC, 2023) that policy is law, procedure, voluntary practice or incentive by governments or institutions. (Baldock, Fitzgerald and Kay, 2013) agree with this statement but also speak of 4 elements regarding policy. Those being belonginess, meaning the policy belongs to someone potentially a government or setting, commitment to the action needed to implement the policy, status implying it has been taken on board by those using it and specificity around the details discussed within the policy. 
Policy as noted by (Smith, 2019) can encourage feelings of belonging and legitimacy when done well by governments, however she also discussed how when not executed well intentions can feel meaningless. (University of the People, 2021) believed the laws, actions and decisions from these policies would help to achieve societal goals. This idea was supported by (Walker, 2023) who believed it held great importance to shaping society through engagement with various parties including the affected people and communities. 
The policy we will look at in this section is the (Anti-Racist Wales Action Plan, 2023). This plan hopes to see Wales become an anti-racist nation by 2030 through radical change with input from the people within minorities that have been affected. This inclusion will hopefully highlight the importance of belongingness in bringing people together to create positive change. Various organisations such as (Black Leadership Group, no date) and (Tai Pawb, no date) support the action plan and are proud of Wales making the pledge to be anti-racist by 2030 however they realise the challenges that will be faced based on the ambitious nature the plan proposes. 
Within the leadership section of the plan it is noted that leaders should be an example and should include others when making decisions to ensure authentic experiences have been considered. Leadership can be found at all levels of a setting or organisation and leaders should ensure opportunities for training and development making a commitment to racism always being on the agenda. It would appear that councils in Wales were already committed to this hope of an anti-racist Wales and acknowledge the fact it needed leadership as stated by (WLGA, no date). The action plan wants change to occur through inclusion, diversity and multiculturism equality. 
(ADSS Cymru, no date) supports the Anti-Racist Wales Action Plan believing that a radical long-term change needed to occur especially after the COVID 19 pandemic which heightened the impact of race related stereotypes and negativities on ethnic minorities. They also supported findings in the action plan that people from minorities found it difficult to be heard and supported the rights-based approach that is discussed in the action plan. (The Children’s Commissioner for Wales paper The Right Way, no date) supports this way of rights-based working, showing that Welsh policies and recommendations are matching up in their thoughts of how to tackle racism for all demographics from children to adults.
The action plan took authentic experiences from many minorities not just black and Asian communities but also Romany and gypsy traveller community members.  It was found by (Children’s Commissioner Wales, no date) that traveller children felt misrepresented in the media and that their voices were not always heard, similar findings were reported by the (Office for National Statistics, 2022) who found that members of the traveller community often hid their background out of fear of racist slurs or harassment. The inclusion of this particular communities’ voice has been well received and appreciated according to (Romani Cultural & Arts Company, no date) who mentioned in their work how the paper tries to highlight experiences of travellers. By engaging with minority groups, the action plan could be seen to be executing their vision, purpose and values. Meaning we will become an anti-racist Wales making a difference with openness and using real lived experiences at the core.  
Throughout the action plan for an anti-racist Wales the (Equality Act, 2010) is referred too but in some instances, it is said that bodies were complying with the act to a minimum. The action plan did acknowledge that duties were not being met and agreed they should be held to account. (House of Commons, 2019) tells us that they are aware the current equality law is breached too often and not enforced enough to stop discrimination on all levels despite it being a core British value. They call for a over haul of how the equality law is implemented implying that doing the minimum is not enough to create change and in turn make Wales an anti-racist nation. (Perren et al., 2012) also found that there were low levels of engagement with the equality act which may also have a detrimental effect on the implementation of the action plan, but that bodies who had recent and up to date policies surrounding the equality act were more informed and showed greater awareness. (Ferdman, 2017) however, talks of society changing through welcoming the challenges inclusion and diversity bring creating a social equality that’s effective and realistic to a whole body of people. 
For policy to be effective (Luetjens, Mintrom and Hart, 2019) believe that they usually were addressing and defining already acknowledged problems, drawing on evidence, advice and realities. Racism is an acknowledged problem in our society and the action plan has sought out the many voices from Wales, a diverse nation to contribute. (Senedd Wales, 2023) encouraged leading by example, monitoring arrangements and evaluation to measure whether this policy had been effective. The action plan touched on the fact that some resistance was met to the changes put forward and if there was need for such a plan, as well as the wording and manner of communicative language used. (Lewis et al., 2023) agreed noting that stakeholder engagement could strengthen matters as well recognising that policy needs to be understood fully with communication that is clear around the how’s, what’s and why’s.
For children and tackling early bias developing, does the action plan need to have a bigger emphasis on home and setting connections and relationships, as well as acknowledging intersectional struggles on a more personal level to the children or their family. These intersectional struggles maybe more noticeable to providers within how women react, as females tend to be who setting workers interact with more frequently a characteristic noted in the action plan. The action plan does mention how women face differing struggles and stereotypes surrounding their race but is this intersectionality given enough prevalence. As we are reminded by (Taylor, 2019) we must consider anything that can marginalise and that all experiences of discrimination are unique, black women will experience racism differently to black men and experience misogyny differently to white women. However, (El Gharib, 2022) believes we can use this intersectionality lens to overcome the inequity experienced by so many. To break down barriers and stigmas surrounding racism and to engage minority people in setting activities can be challenging but (Ghiara et al., 2022) speaks of building trust in services with a clarity of what they are for and why they are being offered, reaching out to the community in a proactive manner and using venues that are safe spaces, not new and unfamiliar and showing diversity within the team. Children seeing their parents engage and let down barriers may build those inclusive and diverse ways of thinking to help eradicate racism and build the sense of belongingness that is so important. 

Section 3
Blog
Inclusive leadership at schools is something we would all like to think we can be a part of to promote the best possible start in life for the children we care for. As we are told by Inclusion and (Pupil Support, 2016) all children should have the opportunity to develop and access education that is inclusive with choices and reflections made by children and parents to support excellence. However, to support this, settings require the right leaders to navigate this challenging and changing outlook, (UNICEF, no date) acknowledges that leaders need to be able to change approaches to embed diverse and inclusive practices through a culture of learning. This I believe is of great importance to the work force to see senior staff continuously learning and moving away from a hierarchical system that can according to (Vecchio, Justin and Pearce, 2010) create a resistance. This resistance can stem from a multitude of feelings within the work force, practitioners feel undervalued with the stresses of growing work loads and pay that does not reflect the inequalities workers are being expected to address (Nuffield Foundation, 2020).
To promote the concepts of inclusive leadership within the early years setting, for me it is important to state that some topics we as practitioners are nervous to approach. This may be because we don’t feel equipped to deal with a topic especially if we are aware of our own privileges that might detract from conveying the correct meaning. To address this to the best of my abilities being guided by leaders who are open about similar fears and committed to continuing their own learning makes you feel united and understood. My feelings here were supported by (Jiang, Kouchaki and John, 2023) who also found that this more authentic approach didn’t see leaders perceived as any less competent. Being able to explore resources and find support from groups such as (Show Racism the Red Card, no date) who encourage practitioners to explore these fields whilst also providing resources that strengthen understanding for all involved within the discussion process. 
For practitioner’s based in areas such as the South Wales valleys it is very important to remember that like some of the children at the setting these adults may not have come into contact with people different to them or of a diverse nature. This in turn can make promoting inclusive leadership difficult, some times barriers might already exist within the practitioner. (Boyle, Anderson and Allen, 2020) speak of the teacher’s attitude being of great importance to inclusion but also note that their training, understanding and access to supportive provision plays a key role in them being able to provide this inclusiveness. As a leader to combat these barriers and support staff it is important to be aware of intrinsic and extrinsic factors that can affect the areas we have discussed. Allowing staff autonomy, mastery and giving them purpose will increase motivation through freedom to take control and improve performance from an intrinsic view point. Whilst providing recognition and working conditions that are safe and inclusive are extrinsic factors leaders can facilitate (Nursery Consultancy, no date).
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