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A critical evaluation and the identification of next 

teaching and learning steps focusing on a case study of 

an individual learner or a group of learners, based on an 

observed critical incident. 

 

Word  Coun t :  4 2 9 7 

Th e  p rac t i ces  w i t h in  a  c lass room  can  appe a r  mundane  and  

ins ign i f i can t  t o  t h e  un t ra ined  e ye .  Howeve r ,  f o r  som ebody  en th ra l led  in  

p e d a go g ica l  resea rch ,  t he  m os t  s im p l is t i c  i n c iden t  can  be  c r i t i ca l  f o r  

t he  lea rn ing  p rocess  (Shap i ra -L ishch insky ,  20 1 1 ) .  Th e  pu rpose  o f  th i s  

ass ign m en t  i s  t o  eva lu a te  a n  obse rve d c r i t i ca l  i n c iden t  by  m ak ing  

app rop r ia te  l i n ks  w i t h  educa t iona l  t heor i s t s .  Fu r the rm o re ,  I  w i l l  i den t i f y  

t he  nex t  t each ing  and  lea rn ing  s teps  de r i ved  f ro m  the  c r i t i ca l  i n c i d e n t  

wh ich  was  w i t nessed  in  a  seconda ry  se t t ing .   

Cr i t i ca l  i n c iden ts  a re  a n  app roach  to  lea rn in g  acco rd ing  t o  T r ipp  

(1 9 9 3 ) .  Cr i t i ca l  i n c iden ts  m ay  be  m iscons t rued  as  hav ing  to  be  a  

se r ious  o r  no t i ceab le  occu r rence  w i t h i n  a  c lass room .  Ra the r ,  a  c r i t i ca l  

i n c iden t  i s  an  inc idence  tha t  you  can  m ake  im po r tan t  and  re levan t  

t h ro u g h  a na lys is  even  though  i t  m ay  appea r  t r i v ia l  a t  t he  ou tse t .  Th is  

i s  f i t t i ng  w i t h  t he  desc r ip t ion  o f f e red  by  T r ipp  in  t ha t  t he  obse rve r  

“creates” t h e  in c iden t  t h rough  the i r  f o cus and  ana lys is  o n  a n  occu r rence ,  

and  th e  im p ac t  i t  can  have  on  educa t ion a l  resea rch  (T r ipp ,  2012 :25 ) .  I t  

causes  an  obse rve r  t o  con tem p la te  t he i r  ac t i ons  and  pedagog ica l  

m e thods ,  w i t h  an  idea l i s t i c  ou t com e  o f  p rog re ss ive  educa t ion a l  change  

(Pu i - lan  e t  a l ,  2005 ) .   

Th is  a ss ig n m e n t  w i l l  f i r s t  and  fo r em os t  con tex tua l i se  t he  scene  in  

wh ich  t he  c r i t i ca l  i n c iden t  was  obs e rve d .  Th e n ,  reason ing  beh ind  the  

chose n  obse rva t ion  m ode l  w i l l  be  d iscussed .  F ro m  th is ,  t he  inc iden t  

w i l l  be  eva lua t ion  in  re la t ion  t o  t he  f our  p u rposes  se t  ou t  by  

Dona ldson ,  2015  (See  append i x  1 ) .  The  co re  o f  t he  essay  w i l l  e xam ine  

the  c r i t i ca l  i n c iden t  in  de ta i l ,  re fe r r ing  t o  aspec ts  o f  pedago g y  such  as  

behav iou r  m ana gem en t ,  i n c lus i v i t y  and  assessm en t  f o r  l ea rn ing .   

L as t l y ,  I  w i l l  re f le c t  on  t he  f ind ings  and  m ake  sugges t ions  t o  wha t  ne x t  

s teps  a re  app l i cab le  and  how the  i ssues  ra ised  a re  l i n ked  w i t h  

p ro f ess ion a l  t each ing  s tanda rds .   

 

Th e  o b se rva t ion  was  conduc ted  in  an  11 -1 8  En g l i sh -m ed ium  seconda ry  

schoo l ,  s i t ua t ed  in  Ca rd i f f .  Th e  com pre h ens ive  was  founded  w i t h  t he  

in ten t ion  o f  p rov id in g  a  f a i t h -based  educa t ion  t o  a l l  s t uden ts ;  howeve r ,  

s tuden ts  o f  a l l  b ackg rounds ,  cu l t u re  and  re l ig ion  a re  we lcom e d .  Fo r  

t he  p u rpose  o f  t h i s  a ss ignm en t  and  to  a dhe re  t o  t he  B ERA g u ide l ines  

wh ich  s ta te  t ha t  anonym i t y  i s  t he  s tanda rd  w i t h in  resea rch  (2 0 1 8 :21 ) ,  

t he  schoo l  w i l l  be  re fe r red  t o  as  ‘ sch o o l  X ’ .   
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Th e  schoo l  popu la t io n  i s  ju s t  sho r t  o f  1 3 0 0 ,  w i t h  a  pup i l  t o  t eache r  

ra t io  o f  17 .2 .   Schoo l  X  i s  s i t ua ted  w i t h in  an  a f f l uen t  a rea  and  th is  i s  

i l l u s t ra ted  w i t h  t he i r  ‘GREEN ’  ra t ing  f o r  suppo r t ;  a long  w i t h  t he  

pe rcen tage  o f  ch i ld ren  on  f ree  schoo l  m ea ls  be ing  we l l  be low t h e  

na t iona l  ave rage .  Schoo l  X  has  8 .3%  of  ch i ld ren  in  rece ip t  o f  f ree  

schoo l  m ea ls  w i t h  t he  ave rage  ac ross  E ng land  and  Wa les  be in g  12 . 4 % 

(De pa r tm e n t  o f  Educa t ion ,  2018 ) .  Mo reove r ,  t he  schoo l  rece ived  a  

m a rk  o f  exce l lence  in  eve ry  s ing le  ca tego ry  f o l l ow ing  the i r  m os t  recen t  

Es t yn  inspec t io n  (2018 ) .  Th e  schoo l  com mun i t y  rep resen ts  t he  

m u l t i cu l t u ra l  c i t y  i n  wh ich  i t  res ides ,  i n  t ha t  23 .6 % o f  t he  schoo l  

popu la t ion  iden t i f y  as  an  e thn i c  m ino r i t y .  Th is  i s  com pa rab le  w i t h  t he  

We lsh  ave rage  be ing  9 . 8 %.  The  a t t a inm en t  reco rd  conveys  im p ress ive  

resu l t s  w i t h  82 .4% o f  pup i l s  ach iev ing  t he  leve l  2  t h resho ld  inc lud ing  

En g l i sh /We lsh  and  m a th s  a t  Key  S tage 4 ,  i l l u s t ra t ing  ap t  l i t e racy  and  

num era cy  sk i l l s  im bedded  in to  t he  t each ing  reg im e .  Da ta  has  been  

co l l e c ted  f rom  the  ‘My  Lo ca l  Schoo l ’  (2018 )  webs i t e .  

The  spec i f i c  c r i t i ca l  i n c iden t  t ha t  w i l l  be  exam ined  fo r  t h i s  ass ignm en t  

t ook  p lace  in  a  Yea r  10  Eng l i sh  lesson tha t  f ocused  o n  the  ana lys is  o f  

Ma cb e th  Ac t  One ,  Scene  F ive .  Th e  c lass  we re  engaged  a n d  

en thus ias t i c ,  w i t h  m u tua l  re spec t  be tween  the  teache r  and  s tuden ts .   

Re sea rch  i s  a  f undamen ta l  e lemen t  o f  go o d  pedagog y .  I t  a l l ows  fo r  

m o re  p ro found  unde rs tand ing  resu l t i ng  in  enhanced  p rac t i ce  (Kum ar ,  

2 014 :2 ) .  Fo r  t he  pa ram e te rs  o f  t h i s  resea rch ,  a n  unob t rus ive  

pa r t i c ipan t  obse rve r  m e tho d  was  u t i l i sed .  Th is  f o rm  o f  enqu i ry  re fe rs  t o  

an  obse rva t ion  whe reby  t he  obse rve r  has  no  in te rac t ion  w i t h  

pa r t i c ipa n ts  a n d  the  f ocus  i s  so le ly  on no te  t ak ing  (Cohen  e t  a l l ,  

2 0 1 1 ) .  Obse rva t ions  a re  f o rm s  o f  enqu i ry  t ha t  a re  used  to  ga the r  

re levan t  in fo rm a t ion  on  rea l  l i f e  da ta  (Cohen  e t  a l ,  2011 . ,  Hoba r t  and  

F ranke l ,  2004 . ,  Sha rman  e t  a l ,  2007 ) .  Th e  co l la ted  da ta  cons is ted  o f  

qua l i t a t i ve  resea rch ,  wh ich  was  m os t  su i t ab le  in  t h i s  l i ne  o f  s tudy .  

Qua l i t a t i ve  resea rche r  i s  wr i t t en  in fo rm a t ion  t h a t  f ocuses  o n  the  

reason ing  beh in d  an  occu r rence  th rough  the  desc r ip t ion  o f  an  inc iden t  

(L i t chm an ,  2013 ) .  A t k inson  and  Ham mers ley  (2 007 )  exc la im  tha t  

quan t i t a t i ve  da ta  a nd  s ta t i s t i ca l  ana lys is  i s  in fe r io r  rega rd ing  

e thnog raph ic  resea rch  as  i t  l im i t s  t he  ab i l i t y  t o  in te rp re ted  f ind in gs  in  

re la t ion  t o  t he  con tex t ,  wh ich  i s  a  f undam en ta l  a spec t  in  educa t iona l  

resea rch .   

Th e  resea rche r  h a d  pe rm iss ion  t o  obse rve  a  va r ie t y  o f  l e ssons ,  

rang in g  f rom  yea r  8  pup i l s  who  we re  s een  th roughou t  va r ious  a reas  o f  

l ea rn ing  (See  append ices  B ,  C  and  D)  t o  a  c las s  o f  yea r  10  lea rne rs .  A  

d is t in c t ion  i s  m ade  be tween  pup i l s  and lea rn e rs  in  com p l iance  w i t h  t h e  

Es t yn  repo r t  t ha t  de f ines  a  lea rne r  as  key  s tage  4 ,  whe reas  a  pup i l  

re la ted  t o  t hose  in  key  s tage  3 .  The  We lsh  Assem b ly  Gove rnm en t  

(2008 )  conveys  t he  p os i t i ves  assoc ia ted  w i t h  spon taneous  

obse rva t ions  in  con t ras t  t o  p lanned  obse rva t ion s .  Sp o n tan eous  

obse rva t ions  lead  to  a  la ck  o f  d i s rup t ion  t o  t he  usua l  schoo l ing  day .  

Wragg  (1999 )  d iscusses  t he  l im i t a t ions  w i t h  p la n n e d  o b se rva t ions ,  f o r  

exam p le  t hey  a re  ve ry  t im e  consum ing w i t h  a  vas t  deg ree  o f  p lann ing  

requ i red ,  m ak ing  p lanned  obse rva t ions  u ndes i rab le  in  t h i s  in s tance .   
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Fo r  t hese  reasons ,  t he  obse rva t ion  conduc ted  in  ‘Schoo l  X ’  was  

ca r r ied  ou t  on  a  t yp ica l  schoo l  day  w i t h  a  conven ien t  sam p le .  He re ,  t he  

advan tage  i s  t ha t  t he  spon tane i t y  c rea tes  unb iased  resu l t s .  Th is  i s  

suppo r ted  by  t he  concep t  o f  na tu ra l i s m  wh ich  pos es  tha t  the  soc ia l  

sphe re  shou ld  be  resea rched  w i t h in  i t s  na tu ra l  rea lm ,  f ree  f rom  

d is rup t ion  o f  t h e  resea rche r  (A t k inson  a nd  Hamm ers ley ,  2007 :7 ) .  

Fu r the rm o re ,  na tu ra l i sm  suppo r t s  unobt rus ive  o r  non -pa r t i c ipan t  

obse rva t ions  as  t hey  s t r i ve  f o r  a n  au then t i c  con tex t .  

I n  add i t i on ,  a  s t ruc tu red  wr i t t en  m e thod  was  se lec ted  f o r  t h i s  resea rch .  

Th is  was  the  p re fe r red  cho ice  as  i t  e s tab l i shes  a  c lea r  a im ;  t o  obse rve  

a  c r i t i ca l  i n c iden t  w i t h in  a  le sson  (Sha rm an  e t  a l ,  2007 ) .  Th e  

s t ruc tu red  wr i t t en  reco rd  ques t io ns  we re  dev e lop ed  f rom  F le t che r  

Wood  (2016 )  and  a f fo rd  t he  resea rche r w i t h  c la r i t y  a n d  gu idance  

d u r ing  t he  obse rva t ion  ( Punch  and  Oancea ,  2014 ) .  Howeve r ,  Cohe n  e t  

a l  (2 0 1 1 )  convey  tha t  wr i t t en  obse rva t ions  m ay  obscu re  t he  

resea rche r ’ s  f i nd ings ,  d is to r t ing  t h e  va l id i t y  o f  t he  resea rch .  Th e  

s t ruc tu red  wr i t t en  reco rd  w i l l  l im i t  t he  scope  o f  t he  obse rve r ’ s  

in ves t iga t ion ,  l ead ing  t o  m isd i rec ted  a t t en t ion  and the  pos s ib i l i t y  o r  

ove r look ing  a  v i t a l  i n c iden t  (Hoba r t  a nd  F ran ke l ,  2004 ) .   

Pe rhaps  a  mo re  f i t t i ng  m e thod  o f  resea rch  wou ld  be  v ideo  o b se rva t ion .  

Th is  wou ld  e l im ina te  t he  poss ib i l i t y  o f  a  c ruc ia l  i n c iden t  be ing  

ove r looked  as  p rev ious ly  m en t ioned .  Mo re ove r ,  i t  wo u ld  ensu re  t he  

obse rva t ion  i s  accu ra te  a n d  p rov ides  the  resea rche r  t he  ab i l i t y  t o  

exp lo re  and  re f le c t  on  t he  obse rva t ion  a t  a  la t e r  da te .  A rguab ly ,  a  

v ideo  obse rva t ion  m ay  e rad ica te  t he  undes i rab le  im p l i ca t ions  o f  t he  

Hawtho rn e  e f f ec t .  Th e  Hawtho rne  e f fec t  i s  whe re  t he  p resence  o f  

ano the r ,  i n  t h i s  case  the  re sea rche r ,  a l t e rs  t h e  s i t u a t ion  as  t he  

pa r t i c ipan ts  ad jus t  t he i r  behav iou r  whe the r  consc ious ly  o r  

u n consc ious ly  (Cohen  e t  a l ,  2011 :1 8 9 ).  A l t hough  v ideo  ob se rva t ions  

exc lude  the  p re sence  o f  anothe r ,  t hey  wou ld  o n ly  avo id  t he  Hawtho rne  

e f f ec t  and  be  success fu l  when  the  c lass  have  becom e  accus tom ed  to  

t he  n o t ion  o f  t h e  f i lm ing  and  thus ,  cond i t i oned  to  behave  as  usua l  

(Myh i l l  e t  a l ,  2006 ) .  Re co rd in g  w i t hou t  consen t  i s  no t  an  op t ion  and  

causes  seve ra l  i ssues  re la t ing  t o  t he  e th ics  o f  resea rc h .  

Fo r  con tex tua l  pu rposes ,  a  b r ie f  desc r ip t ion  o f  t he  lesson  ob jec t i ves  

whe re  t he  c r i t i ca l  i n c iden t  was  obse rved  w i l l  be  g i ve n .  L ea rne rs  we re  

d iv ided  in to  g roup s  o f  be tween  4  and  6 .  Th e  teache r  ass igned  each  

g ro up  an  ex t rac t  f rom  Macbe th  Ac t  one Scene  f i ve .  L ea rne rs  bu i l t  on  

t he i r  p rev ious  knowledge  to  ana lyse  and  eva lua te  the  t ex t  w i t h in  t he  

t im e  l im i t s  g i ven .  Th e  teache r  t hen  used  a  v i sua l i se r  f o r  t he  who le  

c lass  t o  con t r ibu te  t o  t he  anno ta t ion  co l labo ra t i ve ly .  The re  was  a n  

expec ta t ion  f o r  eve ry  lea rne r  t o  con t r ibu te  t o  t he  c lass  anno t a t ion  and  

so  t he  t eache r  co ld  ca l led  on  t he  lea rne rs .  Th e  c lass  wou ld  t hen  use  

the  ag ree -bu i l d -  cha l lenge  s t ra tegy  t o  d e lve  de epe r  in to  ana lys is .  Th e  

teache r  wou ld  l i s t en  t o  t he  com m en ts  m ade  and  use  these  to  comp le te  

t he  anno ta t ion  unde r  t he  v i sua l i se r  f o r  t he  who le  c lass  t o  have  un i f i ed  

u n d e rs tand ing  o f  t he  t e x t .   
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Th e  spec i f i c  c r i t i ca l  i n c iden t  occu r red  when  the  t eache r  add r essed  a  

lea rne r  t o  g ive  he r  ana lys is  o f  a  ph rase ,  f o r  t he  p u rposes  o f  th i s  

ass ignm en t  t he  lea rne r  w i l l  be  re fe r red  t o  as  ‘ l ea rne r  A ’ .  Lea rne r  A  

was  hes i t an t  t o  answe r  and  a f t e r  a  f ew m omen ts  ano the r  lea rne r  

( lea rne r  B )  in te r rup ted  t o  answe r  t he  qu es t ion .  Th e  teache r  u sed  a  

hand  ges tu re  t o  s top  lea rne r  B  and  p roceeded  to  red i rec t  t he  ques t ion  

back  t o  lea rne r  A  w i t h  encou ragem en t  t ha t  t he  lea rne r  had  t he  ab i l i t y  

t o  con t r ibu te ;  se e  append ix  A .  Com men ts  we re  even tua l l y  g iven  by  

lea rne r  A  and  they  we re  co mm ended  upon .  No  fu r t he r  a t t en t ion  was  

g iven  to  lea rne r  B ’s  in te r rup t ion .  Th is  in c iden t  i s  com p lex  as  i t  i s  

c r i t i ca l  f o r  b o th  lea rne rs  in vo lved .   

G raham  Dona ld son  conduc ted  an educa t iona l  rev iew in  2 0 1 5 .  Th is  

rev iew es tab l i shes  f ou r  p u rpose s  o f  qua l i t y  educa t ion  in  Wa les .  

Educa t ion  m in is te r ,  K i rs t y  Wi l l i am s  ensu res  t ha t  t he  im p lem en ta t ion  o f  

t he  new cu r r i cu lum  based  on  the  Dona ldson  rev iew w i l l  ra i se  schoo l ing  

s tanda rds  and  p rom o te  t h e  ho l i s t i c  deve lopm en t  o f  t he  We lsh  c i t i zens .  

Th e  fou r  pu rposes  a re  as  f o l l ows :  

1 .  Am b i t ious ,  capab le  lea rne rs ,  ready  t o  lea rn  t h roughou t  t he i r  l i ve s  

2 .  En te rp r i s ing ,  c rea t i ve  con t r ibu to rs ,  ready  t o  p lay  a  f u l l  pa r t  i n  l i f e  

and  wo rk  

3 .  Hea l t hy ,  con f iden t  ind iv idua ls ,  ready  t o  lead  fu l f i l l i ng  l i ves  as  

va lued  m em bers  o f  soc ie t y .  

4 .  E th ica l ,  i n fo rm ed  c i t i zens  o f  Wa les  and  a round  th e  wo r ld .   

Re g a rd ing  t he  c r i t i ca l  i n c iden t ,  pu rpose  1  and  3  a re  o f  pa r t i cu la r  

s ign i f i cance .  Ca ro l  D weck  (2 0 0 6 )  co in ed  the  t e rm s  g ro wth  m indse t  and  

f i xed  m indse t .  G rowth  m indse t  fa l l s  in to  Dona ldson ’s  f i r s t  pu rpose ;  t o  

c rea te  am b i t io u s ,  capab le  lea rne rs  ready  t o  lea rn  t h roughou t  t he i r  

l i ves .  On e  o f  t he  m a in  p r inc ip les  in  cu l t i va t ing  g rowth  m indse t  i s  e f f o r t .  

Th e  teache r  encou rages  lea rn e r  A  t o  pa r t i c ipa te  and  co l la bo ra te  w i t h  

t he  t ask ,  t he  e f fo r t  m ade  by  t he  lea rner  i s  va lued  by  a l l  t he  c lass .  

I ns t i l l i ng  t he  g rowth  m indse t  p r inc ip les  in to  lea rne rs  ensu res  t he i r  

po ten t i a l  i s  no t  d i c ta ted  by  t a l en t  a lone ;  bu t  ra the r  t he i r  e f f o r t ,  a t t i t ude  

a nd  m indse t  i s  wha t  w i l l  con t r ibu te  t o  success .  A rguab ly ,  b r ing ing  

lea rne r  B ’s  com m en ts  t o  a  s tands t i l l  deva lues  g rowth  m indse t  

p r inc ip les .  Howeve r ,  pa r t  o f  l ea rn ing  i s  knowing  when  to  re f ra in  and  

g iv ing  o the rs  t he  oppo r tun i t y  t o  con t r ibu te .  Th e  m essage  o f  t he  

t eache r  t o  lea rne r  B  i s  t o  g ive  lea rne r  A  f a i r  o p p o r tun i t y  t o  answe r  t he  

ques t ion ;  o r  in  o the r  wo rds ,  t each ing  lea rne r  B  t o  m anage  im pu ls iv i t y  

wh ich  w i l l  be  d iscussed  fu r t h e r  on .  

Ba rnes  and  T odd  (1997 )  d iscove red  tha t  t he  t eache r  does  no t  a lways  

n e e d  to  be  p resen t  o r  t he  p e rson  d i rect ing  conve rsa t ion  f o r  lea rn ing  t o  

occu r .  I n  re la t ion  t o  Dona ldson ’s  t h i rd  p r inc ip le ,  t he  c r i t i ca l  i n c id en t  

encou rages  a l l  l ea rne rs  t o  va lu e  one  ano the r  as  resou rces .  Th e  

tea che r  f ac i l i t a ted  t he  lea rn ing  by  gu id ing  t he  ques t ion ing  b u t  res is ted  

t he  comm on  s t ra tegy  o f  d i rec t  t each ing .  Th e  red i rec t io n  o f  t he  q ues t i o n  

t o  lea rne r  A  a ided  t he  deve lopm en t  o f  i n te l le c tua l  con f idence  a n d  se t  

an  examp le  t o  a l l  l ea rne rs  t ha t  eve ryone  dese rves  t o  be  l i s t ened  to  



1902866 

and  a l l  op in ions  m a t te r .  Th e  occu r rence  suppo r t s  t he  ho l i s t i c  

deve lopmen t  o f  no t  on ly  t he  p r im a ry  pa r t i c ipan ts  bu t  a l l  t hose  who  

have  se con da ry  invo lvem en t  t h rough  w i t ness ing  t he  inc iden t .   

I n  o rde r  t o  e f f ec t i ve ly  ana lyse  t he  c r i t i c a l  i n c iden t ,  t h e  rev iew w i l l  be  

sepa ra ted  in to  two  com p onen ts .  Th e  f i r s t  w i l l  f o cus  on  t he  inc iden t  in  

re la t ion  t o  Lea rne r  A ,  t he  second  w i l l  con t ra s t  t h i s  w i t h  lea rne r  B .  

Theo r ies  o f  l ea rn ing  p lay  a  p ivo ta l  ro l e  in  in f luenc ing  schoo l  cu l t u re .  

Th is  c r i t i ca l  i n c iden t  was  o bse rved  w i t h in  a  schoo l  whe re  

cons t ruc t i v i sm  was  hea v i l y  adop ted .  P iage t  es tab l i shed  the  no t ion  o f  

cons t ruc t i v i s t  l ea rn ing  wh ich  ho lds  t he  v iew t ha t  hum an  be ings  lea rn  

t h ro u g h  cogn i t i ve  con f l i c t  a t  t he  co re  o f  t h e  t heo ry  (P iage t ,  1972 ) .  Th is  

con f l i c t  occu rs  when  p r io r  knowledge  i s  cha l leng e d  by  new expe r ience .  

Th e  ph rase  ‘lone scientists’ was  used  to  desc r ibe  ch i ld ren  in  t ha t  t hey  a re  

a b le  t o  f o rm u la te  ideas  and  knowledge w i t hou t  t he  gu idance  and  inpu t  

o f  ano the r  (F o sno t ,  2 0 1 3 ) .  Con t ras t ing  t he  cons t ruc t i v i s t  t h eo ry  

dev ised  by  P iage t ,  Vygo t sky  p laced  va lue  on  soc ia l  i n te rac t ion  wh ich  

le d  t o  t he  deve lopmen t  o f  t he  soc ia l  cons t ruc t i v i s t  t heo ry .  Soc ia l  

cons t ruc t i v i s t s  im p ly  t ha t  knowledge  i s  abso rbed  th rough  in te rac t ion  

and  d ia log ue  (V ygo tsky ,  1978 ) .  Th is  a rgum en t  i s  backed  by  Me rce r  

(1995 )  who  b e l ie ved  tha t  soc ia l  l ea rn ing  resu l t s  in  t he  deve lopm en t  o f  

h ighe r  o rde r  t h ink ing  sk i l l s .  Th is  t heo r y  i s  wha t  b u i l t  t he  lea rn ing  

env i ronm en t  in  wh ich  t he  obse rva t ion  took  p lace .  

Soc ia l  cons t ruc t i v i sm  is  be t t e r  unde rs too d  when  look ing  a t  t he  m e thods  

em p loyed  to  encou rage  lea rne r  A  t o  de l i ve r  a  response .  Th e  lea rne rs  

we re  g iven  f reedom  to  in te rac t  w i t h  one  a no the r  in  ana lys ing  t he  t ex t .  

They  we re  ab le  t o  decons t ruc t  concep ts  t h rough  d ia lo gue  an d  a p p ly  

p r io r  knowled ge  in  o rde r  t o  ga in  de eper  unde rs tand in g  o f  

Shakespea rean  l i t e racy .  A  f undam en ta l  p r inc ip le  f ound  in  soc ia l  

cons t ruc t i v i sm  is  t he  no t ion  o f  t he  zone  o f  p ro x im a l  deve lopm e n t ,  o r  

ZPD.  Vygo tsky  desc r ibe s  ZP D a s  “… the distance between the actual development 

level as determined by independent problem solving under the adult guidance or in collaboration 

with more capable peers” (19 78 :86 ) .  Esse n t ia l l y ,  ZPD ou t l i nes  how cogn i t i ve  

deve lopmen t  a r i ses  in  ch i ld ren  when  a  m o re  knowledgeab le  o the r  i s  

p resen t  (MKO)  to  p rov ide  app rop r ia te  ass is tance .  I n  t h i s  scena r io ,  t he  

MKO is  t he  t eache r  whom  fac i l i t a tes  d iscuss ions  a n d  s t im u la tes  

pa r t i c ipa t ion .  Re cen t  resea rch  has  po r t rayed  the  im pac t  o f  t he  ZPD in  

t ha t  two  ch i ld ren  t ha t  sco re  t he  sam e  on  a  sum m at ive  t es t  do  no t  

necessa r i l y  hav e  s im i la r  i n te l le c t .  Und e r  t he  gu id ance  o f  an  adu l t ,  on e  

ch i ld  m ay  be  ab le  t o  ou tpe r fo rm  in  com p lex  t asks  (Fan i  and  Ghaemm i ,  

2011 ) .  A l t hough  th is  resea rch  im p l ies  t ha t  a n  MKO ,  whe the r  an  adu l t  o r  

m o re  sup e r io r  o the r ,  can  advance  l ea rn ing ,  Cowie  and  Van  de r  

Aa lsvo r t  (200 0 )  d iscove red  tha t  ch i ld r en  o f  s im i la r  ab i l i t y  can  p rog ress  

lea rn ing .  Th is  f i nd ing  suppo r t s  ZPD bu t  cha l lenged  the  no t ion  o f  an  

MKO.  A rguab ly  i t  i s  t he  soc ia l  i n te rac t i on  t ha t  leads  to  pedagog i ca l  

advancem en t .   

Teache rs  regu la r l y  u t i l i se  t he  ZPD th r ough  sca f fo ld ing  the  lea rn in g .  

B ru n e r  (1978 )  de f ines  sca f f o ld ing  as  the  cogn i t i ve  suppo r t  used  to  he lp  

lea rne r ’ s  p rob lem  so lve  t ha t  wou ld  b e  d i f f i cu l t  t o  accom p l i sh  by  

t hem se lves .  Sca f fo ld ing  i s  a  f o rm  o f  assessm en t  f o r  l ea rn ing  (AFL )  as  
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i t  encom passes  pos i t i ve  f eedback ,  t he  use  o f  q ua l i t y  ques t ion ing ,  a s  

we l l  a s  in fo rm ing  lea rn e rs  o f  t he  lesson  ob jec t i ves  and  how to  succeed  

(Fe rnandez  e t  a l ,  20 1 5 ) .  Th e  resea rch  by  Dy lan  Wi l iam  in to  t he  

p ro fess iona l  deve lopmen t  o f  t eache rs  p r im a r i l y  f ocuses  on  the  powe r  

o f  assessm en t  o f  l ea rn ing .  Th e  resea rch  he  co n duc ted  found  tha t  when  

q u a l i t y  AFL  techn iq u es  a re  im p lem en ted ,  i t  can  resu l t  o f  an  ex t ra  8  

m on ths  o f  t each ing  pe r  yea r .  Th is  i s  m o re  e f f ec t i ve  t ha n  re d u c ing  the  

c lass  s i ze  by  30 % wh ich  a f f o rds  an  e x t ra  2  m on ths  o f  t each ing .  

Mo re ove r ,  success fu l  im p lem en ta t i on  o f  AFL  i s  m o re  bene f i c ia l  t han  

inc reas ing  t he  t eache r ’ s  sub jec t  knowledge  f rom  weak  to  s t rong  wh ich  

resu l t s  in  an  ex t ra  4  m o n ths  (Wi l i am ,  2009 ) .  Consequen t l y ,  t h e  

resea rch  o f  Wi l i am  sugges ts  t ha t  cons is ten t  use  o f  AFL  techn iques  a re  

m o re  p rac t i ca l  i n  im p rov ing  t he  re la t ion sh ip  b e tween  teach ing  and  

lea rn ing  t han  hav ing  ex pe r t i se  in  t he  area  you  educa te .  Th u s ,  when  i t  

com es  down  to  emp loyab i l i t y  t he  m o re  success fu l  schoo ls  w i l l  seek  ou t  

cand ida tes  who  a re  expe r t s  in  AFL  no t  so le ly  t he i r  sub je c t .  

Fu r the rm o re ,  t he  A FL  s tand  o f  ques t ion ing  i s  re la t ab le  t o  t he  scena r io  

p resen te d .  Th e  pause  be t ween  pos ing  a  ques t ion  and  rece iv ing  a  

response  i s  v i t a l .  Sm i th  e t  a l  (2009 )  f ound  tha t  th ink ing  t im e  im p roves  

u n d e rs tand ing .  G iv ing  t im e  to  t he  lea rn ing  t o  comp ose  an  ans we r  

in c reases  the  cohe rence  o f  an  answe r .  Th is  wou ld  lead  to  pos i t i ve  

f eedback  f rom  the  t eache r  and  the re fore ,  i n f l i c t s  g rowth  m ind se t  in to  

t he  lea rne rs .   

G rowth  m indse t  i s  a  t heo ry  co ined  by  Ca ro l  Dweck .  The  theo ry  

p rom o tes  t he  powe r  o f  e f f o r t .  Wh e n  ch i ld ren  a re  o f  a  f i xed  m indse t ,  

t hey  assum e  the y  a re  e i t he r  in te l le c tua l l y  capab le  o r  no t .  A  f i xed  

m indse t  i s  p o r t rayed  th rough  the  le f t -b ra in  vs  r igh t -b ra in  t heo ry .  Th is  

concep t  came  to  l i gh t  f rom  the  resea rch  o f  Roge r  W.  Spe r ry  in  t he  

1 9 6 0 s  a nd  p roposes  tha t  t he  two  hem is phe res  w i t h in  t he  b ra in  f unc t ion  

d i f f e ren t l y .  Th is  resea rch  resu l t ed  in  m any  lea rne rs  be l ie v ing  t hey  

we re  less  ca pab le  in  an  a rea  o f  l ea rn ing  depend ing  on  wh ic h  s ide  o f  

t he i r  b ra in  was  m os t  dom inan t .  Examp les  o f  t h i s  be l ie f  a re  s t i l l  

p rom inen t  t oday .  Ma ny  lea rne rs  w i l l  e xc la im  tha t  t hey  can  on ly  exce l  i n  

e i t he r  m a th em a t ics  o r  Eng l i sh  a n d  acco rd ing ly ,  l a ck  e f f o r t  i n  bu i ld ing  

on  t he i r  weake r  sub jec t s .  Dweck  (2006 )  con t rad ic t s  t h i s  resea rch  in  

sugges t ing  ch i ld ren  exce l  when  they  be l ie ve  t hey  can  ach ieve  and  so  

pu t  in  t he  e f fo r t  t o  p ro g ress .  I n  re la t ion  t o  t he  c r i t i ca l  i n c iden t ,  t he  

encou ragem en t  o f  t he  t eache r  t o  ge t  lea rne r  A  t o  respond ,  p reven t ing  

ano the r  f rom  impu ls ive ly  in te r rup t ing  a nd  then  cong ra tu la t ing  t he  

lea rne r  f o r  t he i r  e f f o r t  once  a  response  was  g iven  i s  an  ap t  exam p le  o f  

how to  in fuse  g rowth  m indse t ;  c rea t ing  hea l t hy  and  c on f iden t  

ind iv idua ls  ( Dona ldson ,  2015 )  

A  lea rn ing  t heo ry  t ha t  wou ld  in t e rp re t  t he  c r i t i ca l  i n c iden t  as  

u n d e s i rab le  wou ld  be  t he  Hum an is t i c  app roach .  t he  the o ry  sugge s ts  

t ha t  lea rn ing  a r i ses  f rom  obse rva t ion .  Jo h n  Ho l t  (1964 )  a rgued  tha t  t h e  

f ea r  o f  f a i l u re  and  re jec t ion  ch i ld ren  can  expe r ience  w i t h in  t he  

schoo l ing  sys tem ,  can  cause  m a lad justm en ts  and  em o t ion a l  i n s tab i l i t y .  

Th is  i s  pa r t i cu la r l y  po ignan t  f o r  bo th  lea rn i ngs  d iscusse d  in  t he  

obse rva t ion .  Th e  p ressu re  f o r  lea rne r  A  t o  de l i v e r  an  answe r  m a y  have  

caused  fea r  o f  m ak ing  a  m is take ;  t he  re jec t ion  o f  l ea rne r  B ’s  
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pa r t i c ipa t ion  m ay  have  caused  em o t iona l  i n s tab i l i t y  acco rd ing  t o  Ho l t .  

Th e  fea r  o r  f a i l u re  and  re j ec t io n  resu l t s  in  two  scena r ios ;  e i t he r  t he  

le a rne r  wou ld  w i t hd raw and  d isenga ge w i t h  t he  e nv i ronm en t ,  o r  t hey  

wou ld  re ta l ia te  and  becom e  d is rup t i ve .  No t  on ly  does  th is  a rgum en t  

unde rm in e  the  im po r tance  o f  g rowth  mindse t ,  bu t  i t  does  no t  cons ide r  

t he  cu l t u re  in  wh ich  t he  lea rne rs  a re  acc l im a t i sed  t o .  Th e  lea rne rs  o f  

schoo l  X  a re  cond i t i oned  to  behave  and  pe r fo rm  in  l i ne  w i t h  t he  

schoo l ’ s  expec t a t ions .  Cond i t i on ing  i s  a  no t io n  t ha t  be long s  to  t he  

Behav iou r i sm  th eo ry  o f  l ea rn ing  t ha t  sugges ts  lea rn e rs  can  adap t  t o  

t he i r  env i ronm en t  when  cons is tency  i s  p resen t .  Th e  lea rne rs  ha ve  

been  exposed  to  co l labo ra t ion ,  pa r t i c i pa t ion  and  m e thods  such  a s  co ld  

ca l l i ng  f o r  m any  yea rs ,  and  so  t hey  a re  less  l i ke l y  t o  expe r ience  the  

f ea rs  Ho l t  d i scussed .  I n  add i t i on ,  i f  t he  use  o f  co ld  ca l l i n g  was  no t  

im p le m en ted  w i t h in  t he  c lass room ,  AFL  p r inc ip les  wo u ld  no t  have  been  

adhe red  to .  C lass  ru les  such  as  hands up  t o  answe r  l im i t  engagem en t  

and  e f f o r t  l e ve ls  f rom  lea rne rs  as  conveyed  by  Wi l i am  in  t he  c lass room  

expe r im en t  (2 0 1 0 ) .  Wi th  a  p ropo r t ion  o f  t he  lea rne rs  re f ra in ing  f rom  

pu t t ing  t he i r  h ands  up ,  in s t i l l i ng  g rowt h  m indse t  becomes  un feas ib le .   

The re  i s  an  a rgum en t  tha t  i n  re la t ion  to  lea rne r  B  g rowth  m indse t  

s t ra teg ies  we re  lack ing .  A l t hou g h  the  lea rne r  was  p reven ted  f rom  

exp ress in g  t hem se lves ,  t h i s  cou ld  be  pe rce ived  as  a  behav io u r  

m anagemen t  i ssue .  B ehav iou r  m us t  be m anaged  in  o rde r  t o  c rea te  a  

c l im a t e  whe re  i t  i s  sa fe  f o r  l ea rn ing  t o  f l ou r i sh .  I n  t h i s  case ,  lea rne r  A  

h a d  no t  been  g i ven  fa i r  cha n ce  to  respond  be fo re  lea rne r  B  

in te r rup ted .  Th e  techn ique  used  to  cont ro l  l ea rne r  B ’s  behav iou r  

resem b le s  t he  Log ica l  Con sequence  mod e l  de r i ved  f rom  Dre i ku rs  

(1968 ) .  Th e  undes i rab le  b ehav iou r  was  the  in te r rup t ion ,  and  so  a  

lo g ica l  consequence  o f  p reven t ing  f u r the r  in te r rup t ion  was  used .  Any  

a rb i t ra ry  pun ishm en t  o r  any  f u r t he r  pena l t y  wou ld  have  nega t i ve ly  

im pa c ted  on  the  t eache r  lea rne r  re la t i onsh ip .  Th e  G ino t t  behav iou r  

m ode l  i l l u s t ra tes  t he  im po r tanc e  o f  pos i t i ve  t eache r  in te rac t ion  and  

com mun ica t ion ,  t he  c lass room  m us t  be a  sa fe  p lace  t o  encou n te r  

m is takes .   

Pe rhaps  p re ven t ing  lea rne r  B  was  less  abou t  behav iou r  m anagem en t  

and  mo re  about  im p rov ing  t he i r  ho l i s t i c  deve lopm en t  by  t ack l ing  one  o f  

t he  16  hab i t s  o f  m ind .  Hab i t s  o f  m ind  a re  necessa ry  t o  m as te r  f o r  

e f f ec t i ve  ope ra t ion  w i t h in  soc i e t y .  Th e  16  hab i t s  when  m as te red  g ive  

an  in te rna l  com pass  tha t  can  be  used  to  p rob le m  so lve  and  reso lve  

con f l i c t s .  Co s ta  a n d  Ka l l i ck  (1996 )  iden t i f i ed  t ha t  m anag ing  impu ls iv i t y  

i s  a  l i f e  sk i l l  t ha t  enab les  us  t o  be  pa t ien t  and  though t fu l .  The re  a re  

n um erou s  reasons  why  lea rne r  B  f e l t  com p e l led  t o  rescue  lea rne r  A  

f rom  respond ing ,  howe ve r ,  l ea rne r  B  w a s  exposed  to  a  l i f e  sk i l l  when  

ha l t ed  in  t he i r  response .  Manag ing  impu ls i v i t y  i s  pe rhaps  in  l i ne  w i t h  

Dona ldson ’s  11 t h  p e d agog ica l  p r inc ip le ;  good  teach ing  mus t  suppo r t  

em o t iona l  deve lopmen t .  A  2013  OE CD repo r t  sugges ted  that “… practitioners 

need to be aware of and responsive to students’ emotions and motivations”. By  m ode l l i ng  

when  pa t ience  m us t  be de m ons t ra ted  ove r  ac t ing  rash ly ,  t he  c r i t i ca l  

i n c iden t  w i t h  re ga rds  t o  lea rne r  B  i s  n o t  as  negat i ve  as  assum ed .  

Fu r the rm o re ,  recogn is ing  one ’s  t ra i t s  t ha t  need  im p rov ing  re la te s  t o  
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m etacogn i t i on  a s  becom ing  awa re  o f  one ’s  awa reness  (o r  la ck  o f ) ,  

resu l t s  in  m o re  cogn i t i ve ly  equ ipped  c i t i zens  in  t ha t  t he  lea rne r  can  

regu la te  t he i r  cogn i t i on  and  ac t ions  (Pr i t ch a rd ,  2015 ) .  Te a ch ing  

lea rne rs  t o  be  in fo rm ed  and  respons ib le  p repa res  t hem  fo r  l i f e  as  

va lued  m em bers  o f  soc ie t y .   

Cr i t i ca l  i n c iden ts  and  gene ra l  obse rva t ions  a re  be ne f i c ia l  t o  t h e  

con t inu ing  o f  p ro fess iona l  de ve lopm ent .  B rook f ie ld  (1995 )  h igh l i gh t s  

t he  im pac t  re f le c t i ve  p rac t i ce  can  have on  re f in ing  p e d ag o g y .  He  

im p l ies  t ha t  re f le c t i ve  t each ing  i s  “transformative” i n  t ha t  i t  enab les  a  

p ra c t i t i one r  t o  unea r th  assump t ions  wh ich  m a y  im pac t  ou r  p rac t i ce  

un in ten t iona l l y .  Ove ra l l ,  t he  in ten t ion  o f  re f l e c t i ve  p rac t i ce  i s  t o  b reak  

down  the  p reconce ived  ideas  we  ho ld  tha t  a re  poss ib ly  res t r i c t ing  ou r  

p rog ress ion .  Ha r r i son  (2004 )  re i t e ra te d  t h e  po in t  tha t  p ro fess iona l  

l ea rn ing  and  deve lopm en t  i s  advanced th rough  re f le c t i ve  p rac t i ce .  

Hum an is t i c  psycho log is t  Ca r l  Roge rs  exp la ins  how se l f -awa reness  i s  

p ivo ta l  when  deve lop ing  re f le c t i ve  p rac t i ce ,  convey ing  how d i f f i cu l t  o f  

a  sk i l l  i t  I s  t o  m as te r  (1967 ) .  B rook f ie l d  i l l u s t ra ted  how de ve lop ing  

re f le c t i ve  sk i l l s  can  cause  anx ie t y ,  scep t i c i s m  and  poss ib le  

in t im ida t ion  when  obse rv ing  o r  be ing  obse rved .  I nco rpo ra t ing  re f le c t i ve  

p rac t i ce  i n to  wo rk ing  l i f e  i s  no t  abou t  ove rwhe lm ing  y ou rse l f  w i t h  

c r i t i ques ,  bu t  ra the r  g rasp ing  a  deepe r le ve l  o f  unde rs tand ing  and  

reason ing  beh ind  the  pedagog ica l  s t ra teg ies  u t i l i sed .  Com prehend ing  

t he  app roaches  a d op ted  and  the  bene f i t s  t hey  have  i s  pe rhaps  a  f o rm  

o f  m e ta cogn i t i on ;  unde rs tand ing  ou r  b ra in  f unc t ion  and  m ak ing  

jud gem en ts  in  o rde r  t o  adap t  and  g row ,  resu l t s  in  t he  ab i l i t y  t o  

reg u la te  cogn i t i on .  Van Manen  (1977 )  iden t i f i e s  a  h ie ra rchy  in  

re f le c t i ve  p rac t i ce .  E ven tua l l y ,  i t  becom es  na tu ra l  t o  re f le c t  o u t s ide  o f  

t he  usua l  scope  o f  educa t ion  and  m o re on  soc ie ta l  a n d  e th ica l  aspec ts  

o f  you r  wo rk .  Wh e n  cons ide r ing  t he  Dona ldson  rev iew ,  i t  becom es  

appa ren t  t ha t  re f le c t ing  on  p rac t i ce  encom passes  the  f ou r  pu rposes  o f  

pedagogy .  Th e  m os t  e f f ec t i ve  t eache rs  a re  ab le  t o  em p loy  a  range  o f  

m e thods  to  de l i ve r  c on ten t ,  t hey  a re  ab le  t o  d i f f e ren t ia te  t he i r  t each ing  

as  we l l  a s  resou rces ,  t hey  bu i ld  s t rong  re la t ionsh ips  w i t h  t he i r  c lass  in  

o rde r  t o  c rea te  a  sa fe  env i ronmen t  f o r  hea l t hy  and  con f iden t  

ind iv idua ls  t o  t h r i ve .  U l t im a te ly ,  t he  mos t  p ro found  m e thod  ‘ i n  

t rans fo rm ing  educa t ion ’  i s  be ing  an  accom p l i shed  re f le c t i ve  

p rac t i t i one r  ( Ca r r  and  Kem m is ,  1986 :  156 ) .    

My  pa r t i c ipa t ion  in  obse rv ing  c r i t i ca l  i n c iden ts  has  le d  me  to  ques t ion  

t he  nex t  s teps  in  m y  teach ing  p rac t i ce .  Fo r tuna te ly ,  schoo l  x  had  

em bedded  the  Dona ldson  rev iew in to  i t s  f unc t ion  a nd  so  I  was  ab le  t o  

ca t ch  a  g l im pse  o f  how the  p r inc ip les  a re  be ing  in te rp re ted  and  

ope ra ted  in  a  schoo l i n g  env i ronm en t ,  i n  o rde r  t o  f o rm  a  gene ra t ion  o f  

c i t i zens  who  exce l  ho l i s t i ca l l y .  Th e  sc hoo l  e n v i ronm en t  m us t  f ac i l i t a te  

and  en r i ch  lea rn ing ,  a n d  p rac t i t i one rs  shou ld  ho ld  a  repe r to i re  o f  

t echn iques  to  ensu re  t h i s  (Jonassen  and  Land ,  2012 ) .  Du r ing  m y  

teach ing  p rac t i ce  I  w i l l  i ndu lge  in  a  va r ie t y  o f  t each ing  s t y les  a n d  

re f l e c t  on  t hem  in  a  jou rna l  t o  con c lude  upon  wha t  wen t  we l l  and  wha t  

needs  im p rovem en ts .  Even  though  as  Myh i l l  e t  a l  (2006 )  exh ib i t s ,  c lass  

d ia logue  i s  o f t en  m is in te rp re ted  as  soc ia l  f unc t ion  ra the r  t han  
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cogn i t i ve  f unc t ion ,  i t  i s  w ide ly  accep te d  tha t  soc ia l  i n te rac t ion  

advances  cogn i t i ve  deve lopm en t  (Vygotsky ,  2978 :  B runne r  a nd  Has te ,  

1 9 8 7 ) .   I  w i l l  i n c lude  g roup  lea rn ing  and  oppo r tun i t y  f o r  t a l k  in  t he  

c lass room  wh en  su i t ab le  t o  suppo r t  t he  soc ia l  cons t ruc t i v i s t  t heo ry  o f  

l ea rn ing .   

Teach ing  p rac t i ce  w i t h  enhance  m y  e thnog raphy  in  t ha t  p a r t i c ipan t  

obse rva t ions  w i l l  be  a  da i l y  occu r renc e  and  thus ,  t he  e l im ina t ion  o f  t he  

hawtho rn  e f f ec t  w i t h  rende r  t he  resea rch  m o re  re l iab le .  F rom  th is  m y  

re f le c t i ve  p rac t i ce  w i l l  con t inue  m y  p ro fess iona l  deve lopm en t  and  the  

de l i ve rance  o f  l e ssons  w i l l  be  w i t h  t he  in te res t s  o f  t h e  lea rne rs  a t  t he  

f o re f ron t ,  backed  by  ev idence d  ped a gog ica l  resea rch .   

I n  conc lus io n ,  c r i t i ca l  i n c iden ts  o f t en  appea r  in s ign i f i can t  a nd  ye t  w i t h  

so m e  ana lys is  t hey  can  resu l t  i n  d e e p  exp lo ra t ion  o f  pedagog y  and  

how to  re f ine  t each ing  p rac t i ce  e f f ec t ive ly .  Th is  pa r t i cu la r  in c iden t  has  

unde r l y ing  sub t le  pos i t i v i t y .  I n  add i t i on ,  i t  i s  i n  co inc idence  w i t h  t he  

new cu r r i cu l um  changes  de r i ved  f rom  a  rev iew ca r r ied  ou t  by  Grah am  

Dona ldson .  Th e  way  in  wh ich  t he  i nc iden t  was  hand led  was  app rop r ia te  

w i t h in  i t s  con tex t .  Howeve r ,  i n  m o re  cha l leng ing  env i ronm en ts  whe re  

poss ib le  add i t i ona l  l ea rn ing  needs  a re  p resen t ,  m e thods  o f  

com mun ica t ion  and  the  enco u ragem ent  o f  h igh  expec ta t ions  wou ld  

need  to  be  a l t e red  t o  com p l im en t  t he  con tex t .  The re  sha l l  be  no  

ob jec t i ve  s t ra tegy  t o  pedag ogy .  I ns tead ,  sub jec t i ve  m e thods  m us t  be  

em p loyed  by  p rac t i t i one rs  in  o rde r  t o  c om pe ten t l y  d i f f e ren t ia te  and  

m ee t  t he  needs  o f  each  ind iv idua l  l ea rne r .  A r t i c le  28  o f  t he  UNCRC 

i l l u s t ra tes  t ha t  eve ry  ch i ld  and  young  pe rson  has  a  r igh t  t o  educa t ion .  

Educa t io n  not  on ly  cons i s t s  o f  academic  p rog ress ion ,  bu t  t he  

deve lopmen t  o f  soc ia l  f unc t ion  and  l i f e  sk i l l s .  S t r i v ing  t o  suppo r t  t he  

ho l i s t i c  dev e lopm en t  o f  eve ry  ch i ld  cou ld  poss ib ly  im p rove  cu r ren t  

i ssues  s uch  as  m en ta l  hea l t h .  A  gene ra t ion  o f  ch i ld ren  w i l l  be  

e d u ca ted  to  unde rs tand  m e tacogn i t i on ,  a  se l f -awa reness  t ha t  m ay  lead  

to  t he  ab i l i t y  t o  regu la te  o nese l f .  I n  add i t i on ,  g rowth  m indse t  p r inc ip les  

do  no t  l im i t  l ea rne rs  in  t he  res t r i c t i ve  bounda r ies  t ha t  t hey  once  

pe rce ived  as  be ing  pa r t  o f  t he i r  i den t i t y .  A  new app roach  to  pedagogy  

ensu res  lea rne rs  recogn ise  t he  im po r tance  o f  m ak ing  m is takes ;  i t  i s  

how we  lea rn .  M is takes  sha l l  be  encou raged  w i t h in  t he  lea rn ing  

env i ronm en t  and  assessmen t  f o r  l ea rn ing  p r inc ip les  a re  m os t  e f f ec t i ve  

in  acce le ra t in g  le a rn ing  ca pab i l i t i e s .  

To  a l ign  w i t h  cu r ren t  t each ing  s tanda rds ,  re f le c t i ve  p rac t i ce  i s  cen t ra l  

t o  pedagogy  “the teacher constantly extends knowledge, skills and understanding and can show 

how reflection…informs professional learning” (We ls h  Gove rnm en t ,  2019 ) .   Th e  

p ro fess iona l  s tanda rds  in te r l i n k  t o  f o r m  a  s t ruc tu re  t h a t  when  

im p lem e n te d  suppo r t s  qua l i t y  t each ing.  Th rough  the  s tudy  o f  t he  

im po r tance  o f  becom ing  a  re f le c t i ve  p rac t i t i one r ,  m y  unde rs ta nd ing  o f  

p lann ing  has  advance d .  Each  lesso n  mus t  be  gu ided  to  ach ieve  the  

lea rn ing  ou t com e ,  t he re fo re  reason ing beh ind  t echn iques  used  w i t h in  a  

le sson  m us t  be  suppo r ted  by  e v idence  convey ing  a  p o s i t i ve  im pac t  on  

educa t ion .  Th e  p ro fess iona l  t each ing  sta nda rds  w i l l  suppo r t  m y  

p rac t i ce  and  the  u t i l i sa t ion  o f  re f le c t ion  w i l l  enhance  m y  p rac t i ce ;  

subsequen t l y ,  l ead ing  t o  con t inuous  p ro fess iona l  dev e lopmen t .   
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