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Principles of teaching-learning and emerging technologies
Assessment 1
Reflection from micro-teach session a 30-minute lesson premiered to peer group.
Introduction 
This paper will clarify and evaluate my performance of the set task. Consisting of 30 minute initial micro-teach, incorporating the use of emergent technologies with peer group input and feedback. The paper proposes to analyse the instruction from the pre-prepared lesson plan with an honest report. It aims to give true personal account of the action undertaken in the teaching exercise. To achieve this outcome the paper will express reflection using the theory models of Kolb’s, (1984) Experimental learning cycle model, together with Schön’s, (1983) Reflection in Action mode. These models allow this paper to deconstruct the pre-lesson plan and the main event, allowing the extracted data to be presented in a reflective format. Finally, in conclusions the paper will scrutinise any shortcomings and strengths by exploring the critique and feedback allowing my professional development to be expanded and improved.
Release the fear, a critical insight of personal reflection towards the event.
Initial design concepts and reflective approaches to them. 
Time, it seems, travels very fast when one’s mind is consumed by fear. ‘When we are gripped by fear we generally have two problems to deal with the thing we worried about and the fear that goes along with it’ (Wise, 2009, p.7). It is apparent to me now that I must have encountered this feeling of panic and anxiety on Friday 24th of September. As my time approached to present my first micro-teach lesson in front of my fellow student colleagues. Although I was the last to present on the day, I had witnessed the nervousness of fellow students before me. Giving me a feeling of empathy towards the trepidation that some of my cohorts expressed, as they faced their own fears and anxieties of being in the Centrepoint of the group. Martin, in his work portrays a view ‘fear and failure are pivotal to student’s achievement and their capacity to achieve’ (Martin, 2010, p.14). He elaborates further, by addressing and overcoming the fear of failure within the student. He conveys that it conducts the same importance as maximising student achievement and developing competence (Martin, 2010). This anxious feeling did not subside in the build up to my presentation. With time zipping I approached my task with a mind full of anticipation of failure. I had carefully planned and timed my lesson plan to coincide with the timescale of the micro-teach. I found the designing of my plan a difficult task to achieve in deciding of where to pitch the level of teaching to my fellow cohorts. The decisions around my learning outcomes, and how to achieve them, with the emergent technology aspects, made its inception difficult. Butt, (2006) suggests that these feelings are not uncommon as he states that new teachers ‘find lesson planning problematic and overly time-consuming’ (Butt, 2006. p.4). After lots of cognitive thought I decided that given the timescale, it would better to concentrate on two key elements and keep the subject matter simple. I assumed that my students would only have acquired a basic understanding of my specialist subject, which is advocacy. However, I was aware that some of my fellow colleagues would have experience in my field due to the nature of their degree subjects. I set two key learning outcomes in the plan, given the timescale, and believed this to be achievable. Once the learning outcomes were decided I applied my limited knowledge of the HEA standards to them giving a reference point to the standards throughout the duration of the lesson. 
L/O 1) Explore the forms and complexity of advocacy definitions. 
(A2, A3, K1, K4)
This would be achieved by a combination of PowerPoint and video activity (K4), giving clear examples of what advocacy is and how it is defined (K1). The students can express cognitive learning through the class activity (Advocacy bingo), communicating feedback to learners in the activity (A2, A3).
L/O2) Investigate social attitudes to making unwise decisions and the right to choose from an advocacy and law perspective. 
(A2, K4, K1, K3, V2)
This learning objective was set out with a dilemma example around choice (K1) and that each student individual would be given a vote (V2) prompting their understanding of the learning objective (A2, K1). This would be then explored further through power point slides. That will establish the importance of choice set within statutory law (K4), encouraging debate and discussion amongst the learners (K3).
Class activity advocacy bingo l/O1 
(V1, V2, K4)
The planned activity was to engage the whole class. They would be given the handout and asked to record key phrases and words from the video (K4). They would form the foundation of the exercise. These would then be narrowed to equal proportions across the group to give fairness to all students (V1). This would allow uniform equality and participation to all learners, with the words and phrases from the video to be crossed off as revealed to them in the game (V2).  
Proposed delivery style 
I am not aware of which general teaching style would have best suited or to use in delivering the microteach lesson. I am aware that my strengths lie in communication and participation. Mishra, (2007) raises an insight to three general classifications of teaching style she expresses them as discipline, instructor and student-centred. However, according to Mohanna, Chambers, and wall, (2004, p.3) suggest ‘mismatched learning styles can cause dysfunctional learning situation’s’ leading to teacher stress. I feel that my approach and personality would guide me towards a student-centred style, playing to my strengths and characteristics. This would give positive implementation with the students to participate and engage better thus improving the overall learning experience.
Design Outcome and reflection
This initial design practice has increased my understanding of teaching principles and the value of good lesson planning. However, undertaking the exercise exposed how deep the learning curve is towards the subject, revealing my weaknesses in developing effective lesson plans, whilst incorporating the HEA standards into them. 
When it comes to crafting the perfect lesson plan, there is no hard and fast answer to what must be included and what should be excluded. Our stance is the more the merrier’ (Wallace, Kirkman, 2012, p.31).
The overall experience has shown me that through greater learning and practice I can overcome these initial uncertainties, which will ultimately allow my personal development to grow in the field of teaching. This in turn would speed up the time taken in my construction and consideration of the lesson planning, permitting me to produce more effective professional standardised lesson plans. Lockyer agrees with my own refection on lesson planning he states that;
Lesson planning can provide an element of despair for even the most skilled teacher it can cost significant amount of our most precious resource time. You realise that when done well lesson planning can make your teaching easier the learning infinitely better it can even save time in the process (Lockyer, 2016, p. 4)


Main event performance, reflection, application and evaluation. 
The last to go, of what had been an interesting and enjoyable set of presentations, my name was called, and I was no longer a student learner but a student teacher. 
That is, they reposition themselves within practices through their own attempts at making sense of the meanings and demands in the practices (Childs, Edwards and McNicoll 2014; Edwards, 2014 cited in Douglas 2014, p.8) 
I gave out my prepared handouts, with my lesson plan in front of me, and my presentation loaded and ready on the screen, I fixed my voice projection level in my introduction checking that I was audible to all. Trying to control my nerves, Stanford University [online] (no date) suggests ‘start with an introduction that will be easy to remember and that will relax you as well as the audience’, I started explaining L/O1 and L/O2 and the overall objectives of the lesson. The objectives were to give an explanation and understanding of advocacy in the first part and making unwise choices and perspectives in the second. I had built an activity to run with the video and this, along with my PowerPoint, was my emergent technologies requirement. I decided not to include a third element, such as a Kahoot quiz, as I believe that the video would hold a much stronger learning outcome and be of better relevance to the points I wanted to establish. This is because a large proportion of the population are still not at ease with the new technologies that are evolving and are finding it difficult to engage with the latest technology. As King states, ‘they may struggle, even dread, these incessant technology changes because it means yet learning another device or program’ (King, 2017, p.4). I used a guided instruction approach incorporating ‘The gradual release of responsibility model’, this model ‘provides a structure for the teacher to move from assuming all responsibility to perform a task to a situation in which the students assume all of the responsibility’ for the action and the teacher becomes just the guide (Duke, Pearson, 2002, p. 211 cited in Fisher, Frey, 2010, p.9). The model is built on several theories of learning and attainment including those of Piaget, Vygotsky, and Banduras. The model suggests ‘that learning occurs through interaction with others when these interactions are intentional learning occurs’ (Fisher, Frey, 2010, p.9). Confidence was continually growing and establishing itself until the curse that had bestowed my cohorts before me, that of technology failure, in playing videos during our presentations. Knoblauch, (2012) cultivates a point ‘Failure of technology affects the audience moreover it clearly affects the presenter’, and he continues expressing ‘technological failure collaborates to the idea that the presenters are exposed as the subjects of the presentation’ (Knoblauch, 2013 p.144) I pre-empted this action through observation and reflection and by installing a hyperlink as back up to the video on the slide. The failure did throw me off track initially although luckily the hyperlink worked on its first attempt, and I was able to recover my composure and continue. The content in the video was understood effectively and through the following interaction my activity of advocacy bingo was successful, in hitting the objectives and achieving my intended vision for the students, whilst maintaining their full attention. I took the positive engagement that the class displayed after the activity and moved on to L/O2. This lesson objective was  more difficult to express, and to achieve this, in my planning stage, I decided to use chocolate bars as resources to demonstrate some of my points and give a visual impact. During my planning I intended to give the class a vote to establish cognitive thinking and group discussions. I wanted to raise eyebrows and create discourse, so decided that the second dilemma that I proposed would be best suited in going first. I projected the title slide, ‘advocacy and the sexual adventure’. This swap achieved the desired action, a wise move on my part, and created the anticipated interest. I then described the dilemma and revealed further information for the class to receive before the final vote. It was my intention to make them stand up and move to either side of the classroom. It became apparent that the room dynamics were not suitable. This oversight allowed me to use Schön, (1983) model in action, convincing me to change tact and take a show of hands for the vote instead. This worked well, and I continued to the second dilemma, ‘advocacy and the chocolate bar deadlock’. I followed on from my first vote by introducing data sections one at a time to allow information absorption and create thought amongst the learners. I projected a background of the quandary, using my resources to highlight the choices to be made, which encouraged discussion before the vote. The final vote was to decide which one of these dilemmas was authentic and I was pleased when a large majority of the students got this correct. I then recapped and discoursed the learning outcomes, confirming with the students that they received the information clearly, and handed out the chocolate while awaiting questions. 
Critiques, feedback and final thoughts of reflection 
I welcomed questions from the floor and the students obliged. My first and only query was quite obscure and one that I could not answer. Can you advocate for animals?  I responded that I did not know but would find out for them. I then found myself trying to create an answer leading to a short discussion around zoo keepers, vets, and animal rehoming centres. On reflection of this I should have just left it with my response as none of the discussion had any relevance. I welcomed critiques keen to evaluate my overall performance and received a few. It appears that I can be over enthusiastic in the activities and not all students would appreciate
[bookmark: _GoBack] my approach of banging the table for a quick word answer. In my defence this was the game, to give short quick answers to win advocacy bingo. I was also made aware and have commandeered a mental note that I tended to touch the screen in attempting to highlight key points, which made the screen wobble and created difficulty in reading the content. This was an oversight on my part as I thought it was a solid white board. I have taken both points on board for future reference and will endeavour to focus on a more rounded and polished performance. Going forward, what I have gained from the experience of the microteach is that I must leave enough time to lesson plan. I can overcome my nervousness in presenting to an audience and ensure that it becomes an enjoyable experience. Overall, a positive practise highlighted by the fact that I witnessed good student attainment and positive learning.    
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