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The research collected for this assignment is from an infant and junior school situated in a
suburban location in the Vale of Glamorgan. The catchment area is predominantly socially and
economically disadvantaged, with approximately 30% of children being entitled to free school
meals. This statistic is above the local authority and national averages, however this reference
must be omitted to ensure the anonymity of the school. The school also has a statistic of children
who speak English as an additional language that is approximately 8% higher than the local
authority’s average. I will maintain confidentiality throughout this assignment in accordance
with the BERA (2011) guidelines, aiming to protect the identity of the school and its pupils
through anonymising any data collected.

The selected focus child for this assignment is a 9 year old male in a mixed Year 5 and Year 6
class. Throughout this assignment, the focus child will be referred to as ‘Ben’, a randomly
selected pseudonym allocated to protect his identity.

Assessment completed by the class teacher has identified Ben as a working level 3b for language
and literacy, with the potential to attain a level 3a by the end of the academic year. In
mathematics, Ben is currently considered a MAT pupil in his year group, working at a level 4b
with the potential to attain a high level 4 at the end of the summer term. It is also essential to note
that Ben speaks English as an additional language. At home with his parents and twin brother,
Ben speaks his native language of Chinese. He is currently at a level C in proficiency of English

(see Appendix 1), and receives support from support staff.

Before initiating any data collection, it was paramount that I took into account the ethical
considerations of working with children. In addition to maintaining the anonymity and
confidentiality of the child and school as previously mentioned, it was essential to obtain written
informed consent from the school and the parents of the focus child (see appendix 2). Both
initial and ongoing verbal communication with the focus child was also a necessity. I spent time
conscientiously explaining what information I wanted from Ben and why, reassuring him that he

had the right to withdraw at any time.



As this assignment’s focus is centred on Ben’s holistic development, it was vital to employ a
data collection approach that enabled me to consider Ben’s perspective and attitudes towards his
own education. Not only is it the right of the child to exercise freedom of expression and opinion
(UNICEF, 1992) but children’s perspectives in research also provide an authentic and ethical
account of their world (Harcourt and Seargant, 2012).

Accordingly, I selected the Mosaic approach (Clark and Moss, 2011) as a data collection
method, as it caters for this beneficial inclusion of children in research. The method promotes a
combination of adult-led observational techniques alongside the child’s participation and
perspective (Clark, 2007) to produce a more genuine, personal depiction of the child’s education.
If learning is primarily the ‘personal, social and cultural construction of meaning’ by the child
(Farrel, 2013), the Mosaic approach offers a valuable, holistic insight through the diverse nature
of its evidence. | was able to collect evidence in the form of many different sources, such as
conferencing (Appendix 3) and asking Ben to complete a learning collage (Appendix 4). Ben’s
participation in my data collection highlighted crucial factors of his wider educational experience
that formal assessment could not portray. But through a combination of academic records and
Ben’s personal contributions, I could explore Ben’s learning in terms of three main elements -
attitude, skills and knowledge - which I will later analyse using Nottingham’s (2013) A.S.K

model.

As the purpose of this assignment is to understand how the individual can develop holistically,
the Mosaic approach thus manifested strengths as a method as it enabled Ben to actively
contribute towards the evaluation of his own education. Within the new curriculum, there is a
significant focus on ‘metacognition’ (Donaldson, 2015) that promotes a sense of ownership and
responsibility from the child towards their learning. The Mosaic approach encouraged Ben to
consider how he learns best, which subsequently enabled me to evaluate and adapt my pedagogy
to support him.

As well as justifying the strengths of the Mosaic approach, it is also important to acknowledge

the limitations of this data collection method. Greenfield (2011) highlights the issue of the



multiple roles of a teacher and observer within this approach. As she suggested, simultaneously
collecting data observations and striving to appear ‘natural’ whilst fulfilling my role and duties
as a trainee teacher was sometimes challenging. To mitigate this, I became more selective of
appropriate times to observe and sometimes utilised support from other members of staff. For
example, to observe Ben during playtime, I joined a teacher for extra playground duties. This
allowed me to naturally observe and collect data as I appeared to be fulfilling a supervision role,
whilst the other adult was available to deal with any distractions. Although data collection was
sometimes more time consuming in this way, I believe this improved the validity of my
evidence.

Clark and Moss (2011) also acknowledge the issue that the researcher may not possess a
long-term relationship with the child that is arguably essential to understanding the child’s
interests and priorities in learning. However, Berson et al (2019) suggest that research can be
enriched by involving the perspectives of adults that are already engaged with the child’s
education. To gain a greater insight, I worked closely with Ben’s class teacher and the support
staff to learn more about Ben’s personality, as well as continuing to establish my own

relationship with him.

Analysis of Learner

My analysis of Ben’s learning will follow Nottingham’s (2013) ‘ASK’ framework, which
reviews the development of children’s education in terms of three aspects: attitudes, skills and
knowledge. I will analyse these aspects within three subjects (Mathematics, English and PE)
after commenting on Ben’s general wellbeing in a social, emotional and cultural context. I
believe a combination of academic and personal exploration will help offer a more precise,

holistic depiction of Ben’s learning to evaluate.



Wellbeing

The school have twenty two values that they believe to be essential to wellbeing, and each month
the class focuses on two specific values. Whilst Ben took a photo of the values wall (Appendix
4) 1 asked ‘which one is the most important to you?’ to which he replied ‘kindness, because it’s
really important to be nice to others and I would want them to be nice to me too’. This answer
did not come as a surprise to me, as Ben treats all staff members and peers with respect.

Ben is quite a shy, reserved individual. He is also introverted and well behaved, but from what I
have observed as unobtrusively as possible, he comes ‘out of his shell” more during playtime
with his friends where he appears to be more lively. In conferencing, Ben mentioned that his
favourite part of school was playtime (Appendix 3). When asked who his best friends were, he
listed three Year 5 boys from his class, and two Year 5 boys from the other Year 5 class (one of
which is Ben’s twin brother). Ben also appears accustomed to British culture but still embraces
his Chinese heritage; for example, he taught two of his peers and me how to say ‘hello, my name
is” in Chinese. He and his friends share mutual interests for watching Youtube and anime
cartoons.

Generally, Ben possesses a positive attitude towards learning. With most subjects, his consistent
work ethic means he produces work of an excellent quality and perseveres well. However, Ben
has also exhibited emotional characteristics and can feel worried or frustrated when faced with
challenging work. In terms of wellbeing, I believe there are social aspects and elements of
mindset that can be improved to nurture Ben’s development, which I will discuss in greater depth

in the evaluation of this assignment.

Maths

Within our conferencing, Ben expressed a keen interest in Maths (see appendix 3). He selected it
as his favourite subject because he finds it interesting and easy. This indicates that Ben has a
preference for subjects that he can complete with ease. He demonstrates an enthusiasm towards

maths that, from Ben’s response, we can assume is due to a confidence in his own ability. There



is a correlation between confidence and engagement (Mcnamara, 2003) as children can often feel
more inclined to participate in class and engage with a challenge if they feel they have a good
chance of being successful. I believe this to be true in Ben’s case,as he exhibits a consistent
engagement with questioning in this subject and often completes all of the work set.

In his work, Ben demonstrates excellent understanding of mathematics, his progress indicating
that he is hitting the outcomes expected at level 4; To name a few, he is able to use and interpret
coordinates in the first quadrant (Appendix 5), use simple fractions and percentages to describe
approximate parts of a whole (Appendix 6) and can add and subtract decimals to two places
(Appendix 7). Whilst analysing Ben’s work, it has become apparent that he is in need of a
greater level of challenge. This is something I must consider in my evaluation of Ben’s next
steps within maths.

With Ben’s attitude and knowledge in Maths being so adept for his age, | feel an area for
improvement could be his ability to self assess. The skills framework (Welsh Assembly
Government, 2008) underlines the necessity of self assessment to develop thinking, recognise
educational achievements and to obtain a greater autonomy of learning. It would be beneficial
for Ben to know his next steps in learning in order to stretch the level of challenge and make
progress. It is my duty as a teacher to facilitate this in line with Donaldson’s (2015) vision of

nurturing “the capacity to learn throughout life” (p.69).

English

In contrast to Maths, Ben expressed that his least favourite subject was English (see Appendix
3). He justified his opinion by saying that English is ‘harder, and I have to think more about what
I am doing’. In a similar sense to Maths, this might suggest that Ben associates what is ‘fun’
with what he finds easy. Collins (2009) emphasises a significant correlation between children’s
belief in their own ability and how this affects their self esteem, which was evident in my
observations of Ben. As a ‘snowball’ effect, children’s mindsets can become fixed (Dweck,

2012) which can hinder motivation and engagement with learning.



Whilst Ben acknowledges that English is a weaker subject of his, he is able to identify ways in
which he can help himself develop. On his learning collage (Appendix 4) he took photographs of
the reading corner, dictionaries, thesauruses, and the displays on the wall. His ability to ‘locate,
select and use information using reading strategies’ (Welsh Assembly Government, 2008, p.17)
as well as utilising resources whilst revisiting learning are extremely valuable skills that Ben uses
to help himself develop. On an individual level, Ben is very capable at completing work in
English. Recently, however, when observing his group completing a group oracy task in which
the children had to negotiate their ‘diamond nine’ choices (Appendix 8), I noticed that Ben’s
input was very limited in the discussion. I have noticed he can be quite withdrawn in group tasks,
which I believe is due to his shy nature. However, even outside education, verbally
communicating with confidence is paramount in terms of development and shy children
generally perform more poorly in its formal assessment (Rayner and Riding, 2001). Within the
skills framework, communication and collaborative learning is a also highlighted as considerable
element of oracy which I believe Ben needs additional support with. I believe if effective support

is provided, it will enhance his skills across the other areas of English and also other subjects.

As an EAL pupil, Ben’s level of proficiency in the English language is a Level C (see Appendix
1). Ben’s progress in English proficiency is updated termly on the school’s language acquisition
records. He receives a target for reading, writing and oracy based on his progress throughout the
term. Across language and literacy, Ben is considered to be a lower ability pupil. He is currently
working at a level 3b, with the potential to reach level 3a by the end of the academic year.
Between reading, writing and oracy, Ben demonstrates relative strengths in reading (see
Appendix 9) , but needs more support with writing. In relation to the skills Ben has
demonstrated, we can see from his descriptive writing (see Appendix 10) that he is able to use
vocabulary well and can identify technical terms (see Appendix 11) through the resources
provided in the classroom that help develop this knowledge. However, gaps can be identified in
Ben’s knowledge of English in terms of punctuation and grammar (see Appendix 12). Common
mistakes include the omission of definite articles such as ‘the’ and adjusting words into their

plural form.



PE

In terms of physical development, Ben’s attitude varies depending on the type of activity.
Children’s interests can be measured through observation of behaviours (Ranganathan, 2000)
and these can have a significant influence on attitudinal responses in school. Ben has
demonstrated an enthusiastic attitude towards athletic sports, and has voiced a significant interest
in them; during a PE lesson, he told me about how his Dad will hopefully be getting family
tickets to the next Olympic games in Tokyo in 2020. Like his attitude towards Maths, Ben
exhibits a higher level of motivation and excitement towards athletics due to his genuine interest
for the sport. As highlighted by Barron (2006), the interests of the child can have a significant
impact on their knowledge acquisition as an incentive.

Ben combines physical and intellectual skills in PE. He demonstrates an awareness of technique,
for example, he suggested that the javelin must be aimed at a certain angle for it to move further
through the air (Appendix 13). In this way, he is able to identify and describe connections
between ideas, a transferable intellectual skill across all subjects (Nottingham, 2013). This is also
a reflection of Ben’s connection with Maths as a subject as he is inclined to think mathematically
in different areas of the curriculum.

In terms of knowledge and proficiency in athletics, Ben demonstrates a confidence in his own
ability, as he was always willing to offer answers and demonstrations in front of the class,
particularly for throwing events such as javelin and shot put.

Though Ben exhibits a positive attitude and a promising knowledge of physical development,
there is room for development in terms of the social skills within this area of learning. Ben excels
at individual activities such as athletics, but does not engage as well in team sports such as
football and rounders. Children can often be shy about joining group activities (Charlesworth,
2010) particularly in a competitive context. I believe this possibility applies to Ben, as he is an
introverted, diplomatic individual and it may be likely that he feels uncomfortable working as a

team in such a competitive environment.



Next Steps

My analysis of Ben’s wellbeing, attitudes, skills and knowledge in different subjects has enabled
me to identify his targets for development. Common themes that arose in each subject area can
be condensed into four specific targets:
- Adjusting attitudes towards what is considered challenging, and working towards a
growth mindset.
- The skill of collaborative learning.
- The skill of self assessment, to celebrate achievement and to know his own next steps.

- Specific areas of subject knowledge, including grammar and oracy.

Growth Mindset

In Dweck’s (2014) appraisal of a ‘growth mindset’, she reminds us to praise the focus,
perseverance and improvement of children in learning rather than the success itself. In response
to Ben’s expression of his dislike for ‘difficult’ subjects and his lack of confidence with these, a
growth mindset is an ethos I would commit to advocating. A stronger focus on praising work
ethic and resilience would have a significant, positive impact on Ben’s attitudes to learning, as he
often tries his best but feels frustrated if he cannot succeed straight away.

My inspiration for this particular intervention was initiated by an example of excellent practice at
Oakleigh House School (Estyn, 2017), in which a whole school strategy was implemented to
encourage a growth mindset. Praising initiative, perseverance and self reflection was
incorporated into the school’s marking policy and a ‘challenge for all’ ethos was introduced,
designed to promote challenge for learners of all abilities. I believe a strategy such as this could
help improve Ben’s perspective of challenge, subsequently resulting in a higher level of
confidence and engagement with ‘hard’ subjects. In terms of wellbeing, I feel this approach
would lessen the pressures which cause Ben’s anxiety and frustrations with challenge or failure.
Through this strategy, children would instead be taught that failure is a part of success, and not to

be afraid of it.



In addition to this, Ben’s learning collage (Appendix 4) awakened my appreciation for the
impact that an effective classroom display can have in reminding children of previous learning.
Thus, I would assemble a wall display that would promote the growth mindset, for example, a
visual representation of Nottingham’s (2017) ‘The Learning Pit” concept. As well as asking for
their creative input, I would ask the children to contribute to the display with two sticky notes -
one with the sentence starter ‘I am good at...’, and the other saying ‘With determination and
perseverance, I can improve at...’. The aim of this would be to encourage the children to
participate in using the appropriate dialogue for a more positive approach to their learning. This
social and emotional learning is an integral aspect within education, adding up to four months of

additional learning if effective (EEF, 2011).

Collaborative Learning

The Education Endowment Foundation (2011) states that an additional 5 months of learning can
be achieved through effective collaborative learning. Cooperative learning strategies are
associated with ‘gains in achievement, higher level thinking, self-esteem and interethnic
relations’ (McCafferty et al, 2006, p.6). I would therefore argue that collaborative learning is an
intervention that would be the most beneficial to Ben in an academic, personal and social sense
across all subject areas.

As observed in PE and oracy tasks, Ben’s lack of confidence to participate collaboratively with
his peers is a barrier to his general development in these particular areas. The current curriculum
for PE emphasises the need for Key Stage 2 pupils to participate as part of a team in competitive
group activities (Welsh Assembly Government, 2008), however, the communicative skills that

result from this exist in all areas of both the current curriculum and Successful Futures.

I would thus aim to nurture Ben’s skills in this way in two ways. Firstly, I would introduce more
team-building activities in PE and other practical contexts, such as STEM and creative projects.

Team-building studies have revealed that those involved possessed significantly higher



perceptions of self-esteem, athletic and intellectual competence and social acceptance than those
in a control group (Midura and Glover, 2003). I believe that team-building exercises with an
explicit, common goal will provide Ben with a mutuality between peers he feels less comfortable
with so he will feel less alienated. Once this collaborative skill has been practised over time, I
believe he will be able to transfer it to support his participation in team sports.

Although I believe an element of competition can be advantageous in terms of motivation, the
Education Endowment Foundation (2011) also warns that learners may begin to focus on
winning rather than learning if a competitive environment is overemphasised. Again, this relates
to promoting a growth mindset that praises the process of learning rather than the outcome. As a
teacher, I would therefore need to ensure I facilitate a level of competition that is not detrimental
to the growth mindset I have previously explored. To combat this, I would introduce a reward
system that acknowledges the team that exhibited the best collaborative behaviours and attitudes

as opposed to focusing on ‘point scoring’.

Self Assessment

As previously stated, Ben demonstrates a notable proficiency in mathematics. Though his
attitude is positive and his knowledge is sound, there is room for development in his
metacognitive skills which can enable Ben to become self-aware of how he can progress his
learning. I believe Ben could significantly benefit from a frequent and consistent self assessment
strategy. Hattie (2012) emphasises the need for visible learning, stating that a real difference is
made when ‘learners become their own teachers’ (p.14). I would therefore aim to implement self
and peer assessment as a routine part of every lesson, so the children can become self-aware

learners.

Faragher (2014) underlines the potential damage to self-esteem that can arise from this strategy,
as children may feel disheartened or frustrated if they struggle in a particular lesson. Ideally, self

assessment methods are those that celebrate success as well as identify specific areas for



improvement (Harris, 2016). This concept of viewing learning as an ‘ebb and flow’ of success
and failure, achievements and targets, contributes towards the previously explored growth
mindset I would aim to nurture within Ben and the rest of my pupils. Thus, I would introduce the
‘green pen’ assessments of WWW (What Went Well), INK (I Now Know) and EBI (Even Better
If). Not only would these strategies provide opportunities to practise reflective thinking, but
these self assessments could function as clear, visual reminders each lesson of specifically what
was achieved and where to go next. The Education Endowment Foundation (2011) underlines its
significant impact in terms of advancing learning, with extensive evidence proving that this form

of metacognition adds up to seven months of additional learning.

Grammar

Although Ben’s progress in reading, writing and oracy is monitored through language acquisition
records, I would implement a strategy to provide support for the common errors in his writing.
His records have identified specific grammatical targets to improve his writing, such as use of
tenses and plurals. For the development of proficiency across all subjects, pinpointing specific
targets is essential (Driver and Pim, 2018) to maximising the quality of work produced.
Accordingly, I would introduce an intervention that works thoroughly and consistently on

precise targets, to contribute towards raising Ben’s standards of writing in all subject areas.

Pim (2012) recommends ‘Clicker’ as an intervention effective in addressing specific aspects of
grammar for learners, such as Ben, who are relatively ‘advanced’” EAL learners. This is a
digitally immersive programme that adapts to the child’s needs and abilities, offering both audio
and visual support for writing. As a result, Ben would have access to tailored resources that can
enable him to practice specific targets in a digitally accessible way, The multiple choices and
contexts within the Clicker activities would require Ben to think more critically about his
grammatical choices in text construction, which in turn would heighten his ability to transfer his

skills and knowledge. Whilst this programme is arguably a time consuming intervention, this



programme is time efficient in other ways; Although the programme would be primarily used to
improve Ben’s writing, it will consequently enhance Ben’s reading and oral skills.

Oracy

EAL children often lack extensive experience of using and hearing English (DfE, 2002) and
whilst Ben’s oracy is relatively proficient, he only communicates in his first language (Chinese)
at home with his family. As previously mentioned, Ben spends a significant amount of time with
his twin brother in school as well as at home. This could mean that Ben has lacks confidence in

verbally engaging with children he does not know very well.

Vygotsky’s (1978) Zone of Proximal Development (ZPD) is a concept that highlights the impact
of providing a more knowledgeable other (MKO) to ‘scaffold’ the learning of an individual or a
group of pupils.To combat Ben’s need for oracy support, , I would employ a more frequent use
of ‘talking partners’ as a scaffolding strategy. I would pair Ben with a peer of a higher ability, to

act as the MKO who could support Ben and model effective oracy skills.

Within this cooperative learning, collaborative dialogue should inevitably take place (Salkind
and Rameussen, 2008) to naturally develop oracy skills, however this approach also promotes a
sense of collaborative learning, another target I have identified for Ben. As the teacher, my role
would be to facilitate effective communication. I believe initiating Ben with a talking partner
rather than a group would be a more efficient way to build and establish Ben’s confidence with
collaboration. Selecting an appropriate MKO is also a considerable factor. As well as pairing
Ben with a more able child, I would ensure the child is skilled at turn-taking to encourage Ben to

actively participate rather than remain passive.

Although I would use ‘talking partners’ across multiple subjects to enhance learning, I feel this
would have the most prominent effect for Ben in English. It is likely that this strategy would
inevitably improve Ben’s motivation towards this subject, as he and his partner would be

working towards the accomplishment of a mutual goal (Gillies, 2015 ). Primarily, this productive



dialogue should enhance focus and engagement thus supporting Ben in the development of all

three aspects of the ASK model.

Conclusion

I will acknowledge that although it is a limitation that I have only known Ben for approximately
five weeks, I believe that his contributions (in combination with observations by the class teacher
and me) have provided me with a sufficient level of understanding of Ben as a learner. From this,
I could build an image of his current steps as cohesively as possible in the time given, to produce

targets and ways forward in relation to these steps.

Through my analysis of Ben’s attitudes, skills and knowledge in different subjects, I have
discovered that all three aspects of the ASK model often correspond or similar patterns arise
across different subjects. Therefore, strategies to develop the individual in one area can often
automatically strengthen the remaining two areas. Subsequently, strategies employed for specific

subjects can also develop learning across all subjects.

This assignment has thus had a positive impact on the way I perceive my role as a teacher and
facilitator of learning. I feel my future practice will be informed by considering my pupil’s

holistic learning on two levels: where they are at present, and how I can help them develop.

As aresult, I feel I now have a greater understanding of what needs to be considered in order to
holistically nurture my pupils on an individual level. The ASK model has enabled me to consider
the personal, attitudinal, academic, and skills based factors that contribute towards a child’s

education.
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Appendices

Appendix 1 - EAL Levels

The pupil may:
Participate in learning activities with
increasing independence

Be able to express self orally in
English, but structural inaccuracies

DEVEI.UPINB are still apparent
BUM PETEN[:E Be able to follow abstract concepts

and more complex written English

Literacy will require ongoing
support, particularly for understanding text and writing.

Requires ongoing EAL support to access curriculum fully.

Available at: https://schoolsweek.co.uk/eal-is-this-a-change-for-the-better/ [Accessed on: 23rd May 2019]

Appendix 2 - Consent Forms



https://schoolsweek.co.uk/eal-is-this-a-change-for-the-better/

Appendix 3 - Conferencing

The following is a transcript of an informal interview that took place between Ben
and me. T (teacher) B (Ben)

T: What is your favourite subject, and why?

B: I like maths the best. Because it’s interesting and I think it’s easy. I like doing
adding and multiplying.

T: What is your least favourite subject, and why?

B: Probably something like English because it’s harder and 1 have to think lots
about what I’'m doing.

T: What is your favourite part about school?

B: I like playing at lunchtime and break time.

T: What friends do you usually play with?

B: (This answer has been omitted for confidentiality reasons. Ben listed 3 boys
from his class and 2 boys from the other class, one of which is his twin brother)

T: Is there anything you don’t like about school?

B: I can’t think of anything. Sometimes I don’t like English but that's it.



Appendix 4 - Ben’s Learning Collage

Ben was asked to take pictures around the school of things that help him learn.







Appendix 5 - Maths (Coordinates)
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Appendix 6 - Maths (Percentages/Decimals/Fractions of a Whole Number)

O 9¢

Deamals ““d Percen

a ions Of Fractions,
|
Vis

att >
u.tll Represe“t tion and as a decimal.

ite percentages as a frac
L represented by the f°“°wing:,

=

Aim: I can W!

Wri It raction und decima
ite the pé entagé: f -actlo!

| o L A
5% .. m-- ﬁgo%

/ i / r‘

l‘l’] |




Appendix 7 - Maths (Adding/Subtracting Decimals)




Appendix 8 - Diamond Nine (Oracy Activity)




Appendix 9 - Reading Records







Appendix 11 - English (Features of Descriptive Writing)
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Appendix 12 - English (Examples of common errors)




Appendix 13 - PE (Demonstration of Shot Put)




