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Boud et al. (1985) as cited by Farrelly (2010), states that reflection is a process of considering past experiences in order to learn from these. Brock (2015) synthesises and further mentions that critical reflection is viewing both what went well, and also what did not go so well. Reflection allows the practitioner to see room for improvement, and work on these issues, so that they would not arise again (Brock, 2015). Finlay (2008) suggests that critically evaluating one’s experiences, it allows further improvements leading to good progress of quality practice for the future. Siraj-Blatchford and Hallet (2014) mentions that if the quality of practice is good, then this has a huge impact on children’s development in the setting. Dewey, as cited by Brown (2015) states that practitioners do not learn by experience, but the reflection of this experience, using the right reflective model.
One of the reflective models which is very common to use during reflection, is Gibbs’ reflective model (Farrelly, 2010). Lia (2016) states that Gibbs’ reflective model is a further development from Kolb’s reflective model, which included four stages. The University of Cumbria (2016) mentions that Gibbs’ reflective model includes a number of stages, which starts at description, then feelings, evaluation, analysis, conclusion and then an action plan to follow, which are to be followed through in a cyclical manner, meaning that the cycle would go back to the first stage, ‘description’. However, Farelly (2010) states that one common problem from a cyclical model of reflection is that some practitioners tend to miss out sections, or do not follow the system correctly to end up with their outcome, which therefore shows the reflection would not be very efficient or effective. Lia (2016) suggests that although Kolb’s model is seen an experiential learning model, Gibbs’ is an iterative model, which allows people to learn by doing over and over. 
According to MSC Student (2016), one positive aspect of using Gibbs’ reflective model is, that there is six stages, which allow people to consider and analyse in depth on their experiences. However, Timmins et  al (2013) mentions the problem with Gibbs’ reflective model is that those who are not fully aware of the cycle may overlap the analysis, evaluation and conclusion stages, therefore some practitioners may be unable to reflect efficiently, this does not then enable them to improve on their skills and knowledge based on their outcome. Lia (2016) synthesises that Gibbs’ stages of evaluation, analysis and conclusion overlap, due to the issue of concern they all ask similar questions, which may result in a lot of repetition. However Lia (2016) suggests that Gibbs is good for self-improvement and coming up with new ideas linked to practice, allowing practitioners to improve their skills and quality of practice in the early years settings. 
Dye (2011) cited by the Open University, states that Gibbs’ reflective model allows practitioners to break down their experience, in order to view from a different perspective, to see what needs improvement and what went well, as this allows the practitioner to improve their quality of practice. Jayatilleke and Mackie (2012) synthesises with this, and further suggests that Gibbs’ model allows more room for clear thinking, spending plenty of time doing deep reflection, viewing the experience from another perspective. The several stages allows the whole situation to be analysed in a structured manner, looking at the good and bad points which arose, and what to do differently for the next time (Jayatilleke and Mackie, 2012). Barrett (2013) states that there are many advantages and disadvantages to using reflective models during reflection, including Gibbs’ reflective model. According to Barrett (2013), one positive outcome from Gibb’s is that it allows systematic thinking, allowing practitioners to reflect through stages, however Davis and Ryder (2016) suggests that those who are unable to follow these stages systematically, would be at a disadvantage, as they may not follow each step correctly or miss out specific stages. This would therefore result in the practitioner to be unable to view their skills which need improving, and unable to look at ways to improve these issues for the future (Davis and Ryder, 2016). Siraj-Blatchford and Hallet (2014) states that reflection is an essential part to improving practitioners’ skills and quality of practice. Hallet (2013) further suggests that when the quality of practice is high in early year’s settings, then this leads to higher chance of young children progressing and developing at a slightly quicker pace. When the quality of practice is high in an early years setting, this has a huge impact on the children, which research has found in some settings with high quality practice, it suggets that children by the age of five, have progressed quicker than those children in settings with not many practitioners with high quality practice (Hallet, 2013). 
According to Barrett (2013), another negative factor of using Gibbs’ reflective model, is that although it is a more in depth cycle, this model may not be well applied to certain circumstances, for example, if reflecting back on an activity with young children which was only for a short time and not a lot had occurred during this activity, it would be rather difficult to reflect with a lot of detail, just as Gibbs’ model would likely be for. However, Rolfe’s reflection model is very basic, therefore this model would be most beneficial in a situation that was not very eventful (Freshwater, 2003). 
March (2015) states that Gibb’s cycle is more specific to learning by doing, therefore to reflect back on experiences, it is beneficial to use this reflective model in order to learn from experience and recognise the skills already attained, and where to improve on lack of skills. March (2015) synthesises with Barrett (2013), as previously mentioned that Gibbs’ model allows more in depth reflection, however suggests that the in depth reflection is too time consuming for practitioners to undertake. Reflection although is beneficial to practitioners, however, it must be taken into consideration how much time is spent in improving themselves based off of specific situations (March, 2015). 
Forrest (2008) states that a critical reflector is essential to improving practice in the early years. The Open University (No Date) synthesises, and further mentions that being critical when reflecting allows room for improvement in different aspects and skills. Critically reflecting allows a practitioner to challenge themselves, further improving their quality of practice and future in the early years settings (The Open University, No Date). Davis and Ryder (2016) further suggests that practitioners who do not follow cycles effectively and correctly, may reflect only on the negative aspects of the experience, therefore missing out on what actually went well and what the positive outcomes were. Rumson (2016) suggests that Gibb’s is a useful model when doing critical reflection, due to the in depth thinking involved and many stages. Gaynor and the Learning Quality Support Unit (2013) mentions Schon’s theory of reflection on on-action and reflection in-action. Reflection in-action allows practitioners to reflect during the situation, therefore leading them to make any decisions or changes in the moment to improve or alter the situation (Gaynor and the Learning Quality Support Unit, 2013). According to the University of Bradford (No Date), reflecting on-action takes place after the experience has occurred, allowing the practitioner to think back to their feelings, what the positive and negative outcomes were, giving the practitioner plenty of time to think through the activity in depth. Jasper (2003) suggests that in relation to Gibbs’ model, it is seen as more of reflection on-action, because Gibbs’ is so in depth, reflecting after the event allows more time to analyse the whole situation. Furthermore, this suggests that during the situation, there would not be plenty of time to analyse the situation during the activity, therefore Gibbs’ model could not be a way of in-action reflection (Jasper, 2003). Rumson (2016) synthesises Gibbs’ model allows deeper reflection, which is only possible during on-action reflection, this allows practitioners to spend time to deeply view their experience analytically. 
Jasper (2003) criticises Gibb’s reflective model and other reflective models which focus on on-action reflection, due to the fact they have an ‘action plan’ to think over what to do next time the situation occurred, however, it is very unlikely the exact same situation would arise again in the future. Jasper (2003) further criticises Gibbs’ model, due to the cycle linking action plan back to the start, which is description, due to the difficulty of creating a plan on what to do differently next time, and consistently going back to the start, the two stages do not follow up very well. However, Isaac (2014) would argue that Gibb’s has many advantages to his reflective model, such as the fact it allows those who use it to have various perspectives of what has occurred. Crowe associates Ltd (No Date) would synthesise and further suggest that Gibb’s is a popular and successful cycle to use, especially in a work environment, which encouraging others who are being trained, to use this as their effective model to improve quality of practice. 
MSC Student (2016) suggests that Gibbs’ model is superficial. Southern Cross University (2017) states that superficial reflection is not very in depth, it is more a description of the event, and that superficial models do not always allow room for critique. Hopper (2016) synthesises that Gibbs is superficial, due to the issue of the cycle not being very critical, and encourages a high use of discussing feelings and thoughts. Another criticism of Gibbs is that the questions at each stage are rather brief, therefore not allowing practitioners to deeply reflect on their experience (Isaac, 2014). Isaac (2014) further criticises Gibbs due to the fact if they used the cycle where they would have to present their reflection to another colleague or a manager, the practitioner may be intimidated, or rather shy to present their thoughts and feelings to another, therefore Gibbs’s model would not be efficient in this way. 
Another reflective cycle which is common is Rolfe, which consists of three questions, which are: What? So What? Now What? (University of Cumbria, 2016). According to the University of Exeter (No Date), Rolfe et al.’s three questions are to structure out the reflection process, allowing practitioners to thoroughly think through the positive and negatives outcomes from the experience, and what to do next time the situation may occur. Brown (2015) states that although Rolfe et al has a simple reflective model, it is rather good to use for in depth reflection if used correctly. MSC Student (2016) states that Rolfe et al.’s reflective model is a development from Borton’s model, however each stage has more depth. Priestly (2015) suggests that each question in Rolfe et al.’s cycle is basic, although in each stage there are a variety of questions which come from the basic questions, in order to encourage further reflection. 
According to March (2015), there are many advantages and disadvantages to using Rolfe’s reflective model. Firstly, Rolfe’s model is simple and basic, therefore easy for people who are newly introduced to reflection (March, 2015). However, MSC Student (2016) argues that Rolfe is difficult for those who have not used a reflective model before, as each step leads onto various different questions, therefore may be rather complicated and lead onto a lot of in depth thinking. 
Freshwater (2003) suggests that Rolfe et al.’s model could relate highly with Schon’s theory of in-action reflection. Freshwater (2003) further states that based on the past, present and future context of the model, this can be used during an experience in order to recognise what can be done in the moment, and what has already gone wrong. Royal College of Nursing (2015) synthesises that in-action reflection is when the practitioner realises what is happening during the event, and therefore this could change the path of where the event may end, due to quick thinking and problem solving skills. 
Open Learn Create (No Date) states that Rolfe et al.’s model is good to use when doing a quick reflection and make some brief targets for the future. Open Learn Create (No Date) further suggests that Rolfe et al. can also be used as on-action reflection. Smith (2001) states that on-action reflection allows a practitioner to reflect back onto a situation after it had occurred. According to MSC Student (2016), a criticism of Schon’s framework of in-action and on-action reflection is that Schon states the difference between the two, although does not state exactly how to use these types of reflection. 
The University of Cumbria (2016) states that one criticism of using Rolfe’s reflective model, is that due to the cycle being rather simple and basic, some practitioners may forget that the reflection must be spoken in a formal manner, therefore may discuss their reflection in an informal way. Personnel today (2008) would synthesise with this statement and further suggest that without formal communication, this does not benefit practitioners and their professional level, this shows they lack the skills of formal communication. 
According to Farrelly (2010), research has been conducted by the Researching Effective Pedagogy in the Early Years (REPEY) by Siraj-Blatchford et al. (2002) which suggests that children’s linguistic, social, cognitive and behavioural needs are much more fulfilled when parents and carers work together, in order to work in the best interests of the child. Siraj-Blatchford et al. (2002) states that in every early years settings, there must be show of high quality practice amongst the practitioners of many years of experience. Brock (2015) synthesises and further states that knowledge and experience go hand in hand for good quality practice in the early years settings. According to Siraj-Blatchford and Hallet (2014), it is essential for early years practitioners to consider their practice in order to improve certain aspects and skills, this therefore leads to improvement on children’s well-being and development, and this is done by reflecting on experiences with young children. Reed and Canning (2010) states the importance of using reflection in order to improve as a practitioner, how it benefits those to review their experiences, allowing practitioners to improve their skills and quality of practice for the future. Furthermore, Hayes et al. (2014) suggests that in the Effective Provision of Pre-School Education (EPPE) project, that in early years settings that were run by practitioners who were critically effective and highly skilled, reflected on how well the early years settings were run, showing that critical reflection results in reflective practitioners, proving that it benefits settings, which benefits the young children’s development. 
Campbell-Barr and Leeson (2016) states that one criticism of all reflection models, is that reflection should not be used for criticising ones actions, as this can lead to practitioners viewing their choices and feelings as negative, therefore the practitioner may lose their confidence.
To conclude, Hayes et al. (2014) states that reflection when working in the early years settings is essential in order to develop practice further and improve on skills. MSC Student (2015) suggests that reflective models are structured for practitioners to follow in order to reflect in an effective way. Campbell-Barr and Leeson (2016) further suggests there is a variety of different models to follow, allowing people to choose one to their preference, and using this model throughout their career working in the early years settings. Although, Davis and Ryder (2016) suggests that those who have not got much experience with reflection, the models could be used incorrectly, for example, the practitioner may only look at the negative aspects of the experience, therefore this could possibly damage the practitioners confidence and their quality. According to Brock (2015), even the best practitioners continue to learn, no matter how many years of experience they hold. March (2015) states there are both positive and negative aspects to Gibbs’ reflective model, however, it depends on the preferences of the practitioner who uses this model. The University of Cumbria (2016) suggests that Rolfe’s model although is very simple and basic, can be beneficial for in depth research. Although Rolfe has negative aspects to its use, some may prefer the basic model to use, depending on the situation that is being reflected on (University of Cumbria, 2016). According to Rose and Rogers (2012), a critical reflector is beneficial to improve the quality of practice as a practitioner in the early years settings. 
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