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Introduction 
Educational leadership in Wales has been at the ‘epicentre’ (Harris, 2021 p. 32) of Welsh education policy since the devolution of Wales and the formation of Senedd Cymru in 1999. Although many international reviews have suggested leadership to be central to effective education systems (OECD 2014, 2017 and 2019), they noted that Wales's educational leadership development efforts were ‘piecemeal’ (OECD, 2017 p. 9).  
In 2020, a Welsh study carried out by the National Academy for Educational Leadership (NAEL) into the recruitment and retention of senior school leaders identified a decline in applicants for senior positions in schools and a rise in unfilled positions.  This national evidence showed that there was an inconsistent stream of senior leaders in the country. As a result, two pivotal WG reviews informing policy change were actioned.
In February 2021, the then Minister for Education, Kirsty Williams, announced that Alma Harris would lead an ‘Independent Review of Leadership’. The review critically looked at roles and responsibilities of all agencies in the system and considered succession planning, expectations on leadership roles, funding support of leadership and the provision of the National Professional Qualification for Headship (NPQH).  The review was to be a turning point for aspiring headteachers and consequently a review into the NPQH was announced and Mick Waters released his report in March 2023 (Welsh Government, 2023).   Twenty-five recommendations were made to the WG with three key areas of the programme highlighted as limiting the development of leaders; a priority focus on meeting the professional standards for teaching and leadership, limited efforts to personalise the programme and provision focused on reflection and not of how to prepare for future leadership opportunities. 
Both reviews were catalysts for action by WG and directly impacted on the how Wales looked to support and develop its school leaders. In September 2024 a new NPQH programme was launched. Annual enrolment means that ninety-six candidates across the first two cohorts are currently undertaking the programme with applications for seventy-two candidates for the third cohort, starting September 2026, recently closing.  A new professional body for professional learning and leadership, Dysgu, replaced the disbanded NAEL in September 2025. Its core purpose is to prioritise and deliver professional learning which is purposeful and impactful (Welsh Government, 2025).  Internal approaches to measure impact of the programme are yet to be constructed but an operational plan will be reported on annually as part of quality assurance processes.  However, very recent developments have taken place. In March of this year WG accepted fifteen recommendations by The Children’s and Young People Committee. Recommendation (Welsh Governement, 2026) thirteen was to outline how WG will evaluate the NPQH. In response, Dysgu are establishing an advisor board for internal quality assurances and are set to commission an external review of the NPQH to ensure ‘the highest standards are maintained’ (Welsh Government, 2026 p. 15). This would seem a confident statement by WG considering there has been no evaluation of the NPQH since Water’s unfavourable review in 2023.
During this time of flux and due to the limited number of places available on the new NPQH, local authorities and school clusters have begun devising their own leadership development provision.  As an example, one local authority, that has had only two successful applicants on the new NPQH, has invited leadership support for their aspiring headteachers from a local authority in England. This could add to the growing national conversation regarding inconsistencies in leadership preparation across Wales, as mentioned in Waters’s report.  Although, the NPQH is a statutory qualification to gain headship in Wales, unlike England and Ireland, local authorities are increasingly implementing alternative arrangements to sustain leadership capacity. In doing so, they are also raising critical questions about the accessibility and overall effectiveness of the NPQH.
This research seeks to discover how aspiring headteachers across Wales conceptualise leadership and will explore to what extent the NPQH plays a part in shaping their conceptualisation of leadership and leadership practice.  

Literature Review
Management or leadership?
The terms leadership and management are rarely used in isolation with the demarcation lines between them being blurred. However, where they seem to be used naturally together there is a paradox surrounding them; the terms are opposing yet interdependent of each other.  Carmichael (2011) posits that ‘management and leadership have previously been used as synonyms and clearly differentiated’ (p.115) and suggests that in most cases there is a lack of clarity between the two.  Earlier work by Burns (1978) argues that any attempt of discursive practice regarding the differences is a waste of researcher's time. Alternatively, Adair (1985) advocates that clear distinctions need to be made to gain a greater understanding of the practices.  It is argued that for this project, clarity of the terms is key for the reader.  The focus for this research is to explore the conceptualisation of leadership. Therefore, it is vital that clear distinctions are made between management and leadership. However, in doing so, the study does not seek to contradict the two academic practices, diminish management in preference for leadership or promote the valorisation of leadership but to enhance the understanding of what shapes an aspiring headteacher to be the leader they are. It is hoped that the research will shed further light on understanding leadership practice and contributes to developing educational leadership in Wales.
Getting the job done
Research into educational leadership and management is relatively new and has developed significantly over the past forty years (Bush, 1999).  Historically leadership and management have related to command and control (Carmichael et al., 2011) but more recently the nuances of both these practices have come to light.  Kotter (1995) and Gairola (2016) highlight that managers promote stability and navigate the present into the future. However, a more recent definitions focus on the individual's successful completion of tasks and objectives (Leech, 2019). Further to this, Navar (2013) advocates that managers create control over groups of people in the pursuit of objectives. These descriptions suggest that managers work in the present and whose sole purpose is to get the job done with successful outcomes.

Influence change 
In contrast to management, descriptions of leadership appear more complex with the 21st century requiring leaders who do more than the nuts and bolts of managerial tasks (Driver, 2024). Gairola (2016) describes research of leadership as ‘mystical and occult’ (p.4) and suggests a recent mania around leadership recognising that management can be seen as the lesser of the two professional practices.  In Wales, the focus in recent years has veered away from educational management in favour of leadership. This is unashamedly due to the introduction of Curriculum for Wales and the demands on school leaders to be ‘proactive producers’ of curriculum design as opposed to previously being ‘passive consumers’ (Evans, 2021 p. 385). Taking this into consideration, and with leadership being the focus of this study, it seems pertinent to focus on examining definitions of leadership further.
Literature surrounding leadership is full of contradictory interpretations that it proves difficult to find one definitive explanation of what it is as understanding of it continually changes (Harris, 2023 and Driver, 2024).   This ‘conceptual pluralism’ (Bolman and Deal 1997 p.11) is not seen as a negative with House (1981) suggesting that many perspectives or definitions can be reasonable and even helpful.  Briggs et al., (2012) urges researchers to not underestimate the complexities of leadership and not to assume a simplistic definition of it too easily.  This benefits this study as it will examine the individual perspectives on leadership of aspiring headteachers in Wales which may differ depending on their context and experience. Nevertheless, correlations between definitions are evident and so require further examination. Briggs (2012) leans on the work of Ribbins and Gunter (2002) when attempting to explain leadership.  Their research describes leadership as both an attitude and an activity and that both ‘leader’ and ‘leading’ within leadership should be understood. When considering ‘leading’ Navar (2013), Northouse (2022) and Eacott (2022, in UNESCO, 2024) agree that it means to create circles of influence that inspire others towards a common goal. Fullen (2019) takes a more philosophical approach suggesting that leaders ‘help us to see the trees and the forest simultaneously’ (2019 p. ix).  Similarly, Gairola (2016) highlights the forward-thinking element of leading stating that leaders ‘project the future into the present’ (p.9) suggesting that leaders permanently enter unknown territory (the forest) to challenge the future.  More recent research into leadership focuses on attitudes, characteristics, traits and skills of leaders (Hunt & Fedynich, 2019). Aligning with Ribbins and Gunter’s idea of the ‘leader’. Gairola (2016) states that leaders have mature minds and ‘integrity in intention’ (p.9) even going as far as saying that anyone with of sound mind can be a leader. This could suggest that leaders are born able to lead or that "the person you are determines the leader you become" (Allen et al., 2014, p. 2 and Harvath, 2013).  A focus on key leadership characteristics such as self-reflection, emotional intelligence, self-awareness, social awareness and self-regulation skills (Bouchamma et al., 2019) have opened another recent discussion in this field. Such skills maybe naturally instilled in leaders, but many countries invest heavily in developing these skills through nationally run programmes or Higher Education programmes.  Wales's current NPQH offer looks to do just that, noting that the programme is personalised to the individual (Welsh Government) and is structured in a way to build on existing leadership skills at the point of entry into the programme.  This is of interest to this study as it will explore candidates' conceptualisation and understanding of leadership whilst drawing on their experiences on the NPQH in Wales.
As there is not one single definition of leadership to be found due to its deep-rooted complexities, commonalities between definitions have been uncovered: leadership is about influencing others towards a common goal rather than controlling groups of people and that personal characteristics shape leadership characteristics.  

Transformative learning
Within Wales, a recently new offer for leadership development has been introduced after a period of critical review.   Evidence from the WG documentation of the NPQH indicates there is an increased focus on the personalisation and self-improvement of each candidate through chances
 ‘to lead, guided exposure to a range of leadership contexts, access and engagement with leadership case studies and theoretical perspectives and opportunities to engage in deep and challenging discussion with peers’ 
(Welsh Government, 2024).  

Each of these elements of the programme suggest an alignment with the original core principles of Mezirow’s transformative learning as set out by Taylor (1998): individual experience, critical reflection and dialogue and so proves to be of particular interest to this study.  However, any researcher interested in transformative learning is cautioned not to take these elements at face value as without an understanding of the underlying theory they would be ‘rudderless’ (Taylor, in Mezirow, 2009 p5). For this reason, further understanding of transformative learning by the researcher is required as this will be used as a theoretical lens to which the research will be explored.

Jack Mezirow’s development of transformative learning has had a profound effect on adult learning across many professions. From his first study ‘Conscious Raising’ in 1978 to the introductory paper on transformative learning in 1997 and subsequent articles and books, Mezirow argues that adults must make their own interpretations of issues instead of acting upon the thoughts and beliefs of others (Mezirow, 1997) or internalized cultural symbols (Levine, 2014). For it is only then that a learner can truly be transformed by what they have learnt.  Previous writing, as part of this research, looked in depth at leader’s self-awareness (Banerjee, 2015; Driver, 2024 and 2025 and Deo and Jain,2023) and emancipatory learning (Mezirow, 1990), albeit linked to Threshold Concepts (Land et al.,) but both also result from transformative learning; through critical reflections and critical action adults can change their previous assumptions and so free their thinking and gain greater self-awareness (Briggs et al., 2012).   

Developments of transformative learning theory and links to Wales's NPQH
Transformative learning takes place when a problematic idea, belief, value or feeling is raised into the consciousness of a learner, they critically assess and reflect upon any underlying assumptions, justify these through discourse with others before perspectives can be changed (Mezirow, 2000). Discussions as to the core elements of transformative learning have developed with Taylor suggesting there are now six elements; an addition of the three elements original elements; holistic orientation, awareness of context and authentic relationships (2009).  The addition of these elements may have been added due to critiques of Mezirow’s theory with Moore (2004) suggesting transformative learning is not an effective way for all adults to learn and that some are not resilient enough for the emotional and sometimes threatening reflections needed to change perspectives.  The focus on authentic relationships allows for this to be explored further with learning opportunities. Merriam (2004) noted that ‘mature cognitive development’ (p.65) was needed by learners and that depending on levels of experience in working in this way learners may encounter difficulties. Mezirow draws on the work off Brown (2006, in Mezirow, 2009) as part of the element of holistic orientation and that to support high levels of reflection learner need to engage holistically with the problem by seeing, feeling and then changing.  Lastly, Ettling (2006) highlights that learning is never ‘value neutral’ (in Mezirow, 2011) and that the positionality of students within the learning experience needs to be addressed. This makes a call to the element of awareness of context with regards to the professional and personal experiences of learners and facilitators to be considered in the learning process.  These developments of the theory also align with the recent developments of the NPQH with 1:1 leadership coaches being a critical part of the programme to support candidates as they engage with the programme. This assignment component does not have the scope to investigate all six elements in granular detail and their relationship with the NPQH programme, but they will form a crucial part of the data collection phase of this study. 

Research Study
3.1 Extending the Literature and Bridging the Knowledge Gaps

This study aims to build on the work of Harris (2021) and Waters (2023) to provide a greater understanding of leadership in Wales’s educational settings.  Both reviews called upon school leaders to build a picture of leadership and to evaluate the NPQH. The findings highlighted that the offer for leadership development was ‘extensive and varied’ (Harris et al., p.19) and because of this it was often challenging to navigate. Leaders noted that training was of a poor standard and had ‘no intellectual basis’ (p.20) and ‘tended towards homogeneity’ (p.21). The damning review led to Waters’s subsequent review of the NPQH.  Whilst candidates on the programme were consulted, as part of the two-hundred and fifty professionals, and positives were highlighted the shortcoming outweighed these.  A lack of preparedness for the role of headteacher and a failing to create strategic teams around Wales’s leadership agenda were noted and twenty-five recommendations given. These all centered around a complete restructure and design of the NPQH and the formation of Dysgu. However, what the reviews didn’t do was speak directly to aspiring headteachers 1:1. All views were collated through online surveys or group interviews.  The number of aspiring headteachers in both reviews has not been shared publicly so it is unclear the impact their perceptions had on the findings.  Importantly, the formation of the new qualification programme has not undergone any impartial reviews or studies to gather opinions on its effectiveness for leadership development.  Therefore, the focus for this study is to explore if the NPQH is providing aspiring headteachers with opportunities to shape their leadership philosophy allowing them to lead schools in Wales effectively.

There has been much research into educational leadership with a focus more recently on the traits needed for effective leadership (Louder 1997; Mundy, 2014; Heifetz and Linsky, 2017; Leithwood et al., 2020; Price Dowd, 2020; Hannon and Mackay, 2021; Fullen, 2019 and Driver, 2024). But very few focus on what factors influence leaders to formulate their conceptualisation of leadership. Lipscombe (2024) recently undertook a study to find out just this. Using digital stories, Australian leaders engaged in an Educational Leadership Masters programme, were asked to create a digital story documenting their journey to leadership. The findings revealed that four key experiences influenced their views of leadership: experiential, educative, vicarious, and personal.  However, there remains a noticeable gap in Welsh based research into perceptions of leadership and what factors influence them.  Additionally, the study involved leaders on an academic leadership programme run by a higher educational institute (HEI) which is not a reflection of the leadership offer in Wales where programmes are run by a national body and relationships with initial teacher education (ITE) HEI are nonhierarchical partnerships.  Whilst the study provided useful insights into perceptions leaders have of leadership, it did not look at the impact this has on their leadership practice which suggests a strong case for further exploration in this area.

3.2 Research Aims
As outlined previously, the expectations on educational leaders in Wales is changing.  Aspiring headteachers enrolled on the NPQH are central to these changes as they look to become the next generation of headteachers in Welsh schools. During this stage of development, they are asked to create visions for themselves as leaders. In light of this, this study aims to investigate their personal conceptualisation regarding leadership. It also seeks to identify in what ways the newly structured NPQH has helped to shape this view. Finally, it aims to explore the influence the professional learning opportunities within the programme have had on their daily leadership practice.  By doing so, the study seeks to contribute to the understanding of the complexities of leadership and add to Wales's continued efforts to improve leadership in schools.

3.3 Research Questions
In response to the current situation of educational leadership in Wales this study aims to investigate to what extend the NPQH supports aspiring headteachers to develop their own theory and practices of leadership to become effective school leaders. To guide this, the following research questions have been developed:
 
1. How do aspiring headteachers participating in Wales's National Professional Qualification for Headship (NPQH), conceptualise leadership?

2. In what ways has the NPQH influenced aspiring headteacher’s conceptualisation of leadership?

3. To what extent has the experiences gained on the NPQH shaped their leadership practice?
 
These questions aim to provide a richer understanding of educational leadership with particular focus on aspiring headteachers currently working in Wales.

4 Conclusion 
Given the issues previously raised this research proposal aims to explore the conceptualisation of leadership held by aspiring headteachers involved in Wales’s new NPQH.  As discussed in the literature review there is a great appetite to understand what leadership is, how it differs from management and the complexities that come along with this.  It was found that there is not one definition of leadership and understanding of it continues to grow. However, gaining some clarity on what leadership is not as well as commonalities between definitions has proven beneficial to the study. Furthermore, the exploration of transformative learning in relation to Wales’s NPQH became of interest. Although Mezirow’s theory is not cited in the WG’s guidance for the NPQH, correlations have been recognised and will be explored as part of this study by using the theory as its theoretical lens.
By exploring leadership perceptions of aspiring headteachers involved in a leadership development programme it is hoped that the study will add to the substantial work in this field as well as providing further support to the WG’s sustained efforts to improve the offer for leadership development for Welsh aspiring headteachers.




























5 References
Adair, J. (2006). Effective Leadership Development London. Chartered Institute of Personnel and Development  
Allen, J. G., Wasicsko, M. M., & Chirichello, M. (2014). The missing link: Teaching the dispositions to lead. International Journal of Educational Leadership Preparation. 9(1).
Aubrey, K and Riley. A (2024) Understanding and Using Challenging Educational Theories 3rd Edition. Sage
Banerjee, D. (2015). “Building on the concept of leadership: An individual-focused perspective”. Journal of Leadership Education.14(2), pp.1-16
Berry, J. (2016) The Transition to Headship. Submitted for the degree of Doctor of Education. School of Education University of Nottingham. Available at https://eprints.nottingham.ac.uk/33451/  
Black, S. (2015) Qualities of Effective Leadership in Higher Education. Open Journal of Leadership. 4 pp.54-66
Bouchamma, Y. (2019) Principles’ Leadership Practices in Guiding Professional Learning Communities to Institutionalization. Conference paper. 2019 AERA Annual Meeting
Bolman, L.G. and Deal, T.E. (1997). Reframing Organisations: Artistry, Choice and Leadership, San Francisco, CA: Jossey-Bass
Briggs, R., Coleman, M. and Morrison, M. (2012) Research Methods in Educational Leadership and Management. Sage
Burns, J.M. (1978) Leadership. New York. Harper and Row 
Bush, T. (2024) Educational Leadership Theory. University of Nottingham. Teacher Development and School Management
Carmichael, J., Collins, C., Emsell, P. and Haydon, J. (2011) Leadership and Management Development. Oxford University Press
Carvelho, A., Leitao, J. and Alves, H. (2025) Leadership styles and HEI performance: relationship and moderating factors. International Journal of Leadership in Education 26(06) pp.1174-1220
Driver, A. (2025) “Leading with self-awareness: The antecedent to relational leadership". Journal of Educational Leadership, policy and practice 39, pp.22-33
Deo, S., and Jain, S. (2023) Building stronger connections: The potential of relational leadership to empower early childhood educators as leaders. He Kupu, 7 (4), pp.3-10
Donaldson, J. (2009) Teaching for Change in Mezirow, J. (2009) Transformative Learning in Practice:  Insights from Community, Workplace and Higher Education. Jossey-Bass. Jossey-Bass
Evans, G. (2021). “Back to the future? Reflections on three phases of education policy reform in Wales and their implications for teachers.” Journal of Educational Change, 23(3), pp. 371–396. doi:10.1007/s10833-021-09422-6.
Fullan, M. (2009). The Challenge of Change: Start School Improvement Now! Second Edition: Corwin
Fullan, M. (2019). Nuance: Why Some Leaders Succeed and Others Fail: Corwin
Gairola, A. (2016). Leadership or Managership: A Paradox in Management. Journal of Business Thought. 7  pp.1-17
Harris, A. et al. (2021). ‘Independent Review of Leadership Final Report2. Available at: https://www.gov.wales/sites/default/files/publications/2022-05/independent-leadership-review-nov-2021-en.pdf (Accessed: 30 November 2024).  
Harris, A. (2003).ʻThe changing context of leadership: research, theory and practice, in Harris, A., Day, C., Hopkins, D., Hadfield, M., Hargreaves, A. and Chapman, C. (Eds.). Effective Leadership for School Improvement, London, Routledge Falmer.
Harter, N. (2016). Foucault on Leadership: The Leader as Subject. Routledge 
Harvath, A. R. (2013). Leader character strengths and authentic leadership: Seeking opportunities for authentic leadership development through character development. Doctoral dissertation, Indiana Wesleyan University. 
House, E.R. (1981).ʻThree perspectives on innovationʼ.  in R, Lehming and M, Kane (eds). Improving Schools: Using What We Know, Beverly Hills, CA: Sage Publications.
Hunt, T., and Fedynich, L. (2019). Leadership: Past, Present, and Future: An evolution of an idea. Journal of Arts and Humanities, 8(2), 22-26. http//doi.org/10.18533/journal.28i2.1582
Kotter, J. P. (1996). Leading Change; Why transformation efforts fail. Boston, MA: Harvard Business School Press. 
Leech, D. (2019). Leadership and Management are two different roles – what is your job, really?. National Health Executive. https://www.nationalhealthexecutive.com/Health-Service-Focus/leadership-and-management-are-two-different-roles–what-is-your-job-really
Leithwood, K., Harris, A. and Hopkins, D. (2019). “Seven strong claims about successful school leadership revisited." School Leadership & Management, 40(1), pp. 5–22. Available at: doi: 10.1080/13632434.2019.1596077.
Leithwood, K and Seashore-Louis (2011). Linking Leadership to Student Learning. Hoboken, NJ: John Wiley & Sons 
Levine, J. (2014) Jack Mezirow, who transformed the Field of Adult Education, Dies age 91. Available at www.tc.columbia.edu/articles/2014/october/jack-mezirow-who-transformed-the-field-of-adult-learning-d/  (Accessed 9 April 2026)
Lipscombe, K., Tindall-Ford, S and Kidson, P (2024). “Developing a Personalized Educational Leadership Theory: A Promising Approach to School Leadership Development?" The Journal of Leadership Education Vol.20 issue 1doi.org/10.1177/19427751241245971

Mezirow, J. (2011) Transformative Learning in Practice. Jossey-Bass
Mezirow, J. (2009) Fostering Critical Reflection in Adulthood: A Guide to Transformative and Emancipatory Learning (Jossey-Bass Higher Education Series) 
Navar, V. (2013). Three differences between managers and leaders. Harvard Business Review Home
Northouse, P. (2012) Leadership: Theory and Practice. Sage
OECD (2008).”Improving School Leadership”, Volume 1. OECD
OECD (2014). “Improving schools in Wales: an OECD perspective." OECD
OECD (2015). “Education policy outlook 2015: Making Reforms Happen”, OECD iLibrary. Available at: https://www.oecd-ilibrary.org/education/education-policy-outlook-2015_9789264225442-en (Accessed: 17 November 2024). 
OECD (2017). “, OECD. Available at: https://www.oecd The Welsh Education Reform Journey”.org/education/The-Welsh-Education-Reform-Journey.pdf (Accessed: 26 November 2024). 
OECD (2019). “The Implementing Educational Policy: Achieving the New Curriculum for Wales." OECD. Available at: https://www.oecd.org/content/dam/oecd/en/publications/reports/2020/10/achieving-the-new-curriculum-for-wales_a717ca73/4b483953-en.pdf  (Accessed: 26 November 2024)
Omotola, A. (2024). Beyond competency and charisma: Redefining effective leadership qualities for the modern era. IUP Journal of Soft Skills, 18(2), 32-39.
Pont, B. (2020). A literature review of school leadership policy reforms: John Wiley and Sons Ltd.
Ribbins and Gunter (2002) Mapping Leadership Studies in Education: towards a typology of knowledge domains. Educational Management and Administration 30(4): 359-86
Rost, J.C. (1991). Leadership for the twenty-first century. Westport, CO: Praeger Publications.
UNESCO (2024). Leadership in Education: Lead for Learning. Global Monitoring Education Report
Waters, M. (2023). Learning to be a headteacher for Wales, www.gov.wales. Available at: https://www.gov.wales/sites/default/files/publications/2023-05/review-of-the-national-professional-qualification-for-headship-npqh-in-wales.pdf   
Welsh Government. (2025) National Professional Qualification for Headship: Learning to be a Headteacher for Wales. www.Gov. Wales Available at: https://hwb.gov.wales/professional-learning/career-long-professional-learning/national-professional-qualification-for-headship (Accessed 2 May 2025)
Wiliam, D. (2016) Leadership for Teacher Learner: Creating a culture where all teachers improve so that all students succeed. Learning Sciences International

Welsh Government. (2026). Empowering Educators: professional learning and leadership in Wales. www.Gov.Wales. Available at: https://www.gov.wales/empowering-educators-professional-learning-and-leadership-wales-html (Accessed 9 April 2026)

Welsh Government. (2026). Welsh Government responses to the children, Young People and Education Committee ‘Teacher Recruitment and Retention’ report. www.Gov.Wales. Available at: https://www.gov.wales/written-statement-publication-welsh-government-response-un-concluding-observations-report-2023 (Accessed 1 April 2026)










[image: ]
 
 
MODULE CODE:ECDE7012
 
ASSESSMENT COMPONENT:1
 
STUDENT NAME:Katie Crockford-Morris
 
STUDENT NUMBER:2412536
 
 
 
 

Doctorate in Education (EdD)
 
AI Acknowledgement
 
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.



	
	
	



image.png
Prifysgol Cymru

Y Drindod Dewi Sant
University of Wales
Trinity Saint David





