Evaluation of the Use of Reflective Models
Reflective practice is a meticulous process beginning with a current theory and understanding and testing these out in order to create new theories and understandings within early years practice. Listening and paying attention is an important factor within this process (Paige-Smith and Craft, 2011). Reflective models use a range of qualities needed for reflection in a practical manor to support the process by assisting practitioners on the step-by-step ways to make this reflection impactful and effective (Moon, 2013).  Bolton (2014) explains that reflective practice should become second nature to early years practitioners and not be thought of as a separate exercise but more intertwined in everything that is done. He expands that reflective practice is the difference between gaining many years of experience rather than a year of experience that is repeated for many more, reflective practice is the tool that makes the experiences develop and continually improve. Reflective models can be used as tools to engage in collaborative, reflective conversation in order to solve problems, whilst discussing and developing an understanding of differing perspectives that could be used to improve the quality of practice delivered (Kossakowska-Pisarek, 2020).
Rolfe, Freshwater and Jasper’s (2001) model of reflection is a simple, smaller model made up of three questions “What? So what? And Now what?” (UK Essays, 2021). UK Essays (2021) describes the model as being useful, clear and meaningful, suggesting that it may be a model to introduce to practitioners who are new to reflection as a starting point. Brown (2017) supports this suggesting that this model is one of the simplest ones available. However, Life Long Learning with OT (2016) suggests that Rolfe, Freshwater and Jasper’s (2001) model could be too complicated for a beginner to use effectively as it does not offer a breakdown of each section, meaning beginners may not have the ability or understanding to reflect in enough depth and detail. A lack of knowledge and preparation surrounding the reflection process brings with it the risk of the reflection being superficial (Dahl and Eriksen, 2016). If reflections become superficial it stops the practitioner developing the criticality that is required for deep and meaningful reflective practice, potentially impacting the quality of service (La Trobe University, 2020).  Although for the more experienced practitioner it leaves room for a more meaningful reflection (Dabell, 2018).
UK Essays (2021) imply that this model develops the users self-awareness as it is a quality needed, particularly for step one of the model. Self-awareness is an important quality to have in relation to professional development as it affects the ability to think and reflect effectively (Zajic and Maksimovic, 2020). According to Zajic and Maksimovic (2020) effective thinking related to every day activities, planning, achievements and reflection not only improves individual teachers practice but improves the quality of the educational context as a whole. 
The second step of Rolfe, Freshwater and Jasper’s (2001) model can be used in a way to build on knowledge and understanding, questioning why something happened the way it did and questioning the theories and assumptions behind the event or activity. This can be done through research, further reading and discussing with colleagues (Brown, 2017).  It is important to continuously develop theoretical knowledge and understanding in order to keep up to date with the changes, which can in turn improve practice (Bassot, 2016). Bassot (2016) explains that being open and resilient to change is an important role of a practitioner in order to deliver higher quality of practice for the children and settings. Being open to change is especially important for early years practitioners on the lead up to the new curriculum being implemented in 2022 where practitioners will need to be prepared (Donaldson, 2015).    
Another tool which can be effective in reflective practice is Gibb’s (1998) reflective cycle, which is based on the process of experiential learning (The University of Edinburgh, 2020). Unlike Rolfe, Freshwater and Jasper’s (2001) model, Gibb’s (1988) model has more elements to it and is one of the more complex models. Although University of Cambridge (2020) states that this could be beneficial to some people, in particular those who are new to reflective practice as there are more stages to guide the reflection. Two useful aspects of Gibb’s (1988) model are not often found in models of reflection – a section to consider feelings before and after the experience took place and a specific section to consider the good as well as the bad points of the experience (University of Cumbria, 2020).  University of Cumbria (2020) explain that some practitioners find this model too prescriptive. University of Cambridge (2020) believes that the more prescriptive models of reflection can be perceived unrealistic in the way they expect the reflective process to be done in a particular order, which can in turn impact the level of motivation and involvement behind the reflection.  
Reflecting on the good and bad points of an event allows the practitioner to plan and make changes depending on the outcomes (The University of Edinburgh, 2020). It is important in reflective practice to put some focus on personal feelings but also how those feelings effect others, and the quality of practice that is delivered (Hargreaves and Page, 2013). Johns (2016) identifies attending to feelings in order to make use of positive feelings and remove obstructive feelings as a key stage of reflective practice. 
Jasper (2013) believes that a disadvantage of Gibb’s (1988) model is that it is one sided and only views the practitioners perspective rather than others involved in the event. Middleton (2017) supports this, stating that Gibb’s (1988) model does not allow the practitioner to be critical enough to lead to an understanding of the changes needed throughout practice. However, this could be changed by involving others in the reflection process through group reflection and engaging in sustained shared thinking (Purdon, 2014). Purdon (2014) explains that sustained shared thinking has been recognised to contribute to positive outcomes and progress within the early years sector. 
To conclude, it is evident that both Rolfe, Freshwater and Jasper’s (2001) and Gibb’s (1988) models can be effective tools to use when engaging in reflective practice. However the quality of reflection taken from both models can be effected by the level of knowledge, understanding and experience the practitioner has. Gibb’s (1988) model is broken down into easily understandable sections but can be accused of being too prescriptive and Rolfe, Freshwater and Jasper’s (2001) model can be accused of being too simple and not as well explained. However, with motivation and criticality from the practitioner both models have the ability to make positive changes to the quality of practice when used effectively. 


[image: ]Reflective practice is a phrase that has become more familiar for Early Years practitioners over the years, it is believed to be essential to practitioners in enabling a self-sustaining, active and capable environment for developing young children (Lindon and Trodd, 2016). Bleach (2014) regards reflective practice as essential in achieving high quality settings. Bolton (2012) believes that reflective practice is a process in which practitioners are able to be open and continually search for answers, if done effectively this leads to improving the quality of their practice. This information document aims to inform practitioners of the importance of reflective practice and the effects this could have on the quality of services delivered to children and their families. 
Why is reflective practice important?
Critical reflective practice has the ability to make changes and improve overall practice. The process enables the making and remaking of understandings and knowledge (Moyles, 2011). In order for practitioners to improve their professional development, it is essential to reflect on their practice (Paige-Smith and Craft, 2011). Through reflective practice, practitioners views and perspectives on situations can be changed improving their abilities to recognise differences and allow room for these in every day practice, rather than assuming situations should be a certain way and leaving no room to learn otherwise (Paige-Smith and Craft, 2011). 
As a practitioner working with young children, the high quality of care comes from the practitioners ability to recognise what outcomes will best effect the children in their care and adapt this continually when needed. On-going reflective practice is the best way to ensure children’s needs and interests are met (Lorraine, 2017).
What is reflective practice? 
University of Cambridge (2020) describe reflective practice as a process of mentally revisiting experiences in order to learn from them and come up with ways in which to improve next time. Reflective practice is a way of recognising what is learnt as practitioners on a moment by moment, experience by experience basis (Owen and Fletcher, no date). Incorporating critical reflection on practice into practitioners daily activities means they will need to:
· Truly listen and pay attention to themselves and everything around them.
· Face assumptions
· Recognise Patterns
· Adjust the way they interpret things
· Adjust the way their practice is delivered
It is important to remember that as practitioners, learning is a continuous activity and reflective practice is a way in which to organise the ever growing knowledge and experiences (Owen and Fletcher, no date). 


(Everday Power, 2019)
Reflection on Early Years Practice

Different types of reflective practice 
                                                                                                 

[image: See the source image]Schὅn (1987) describes two aspects of reflective practice, reflection in action and reflection on action. Reflection in action is the ability to reflect as an activity is taking place, shaping the outcome of the activity by evaluating, assessing and acting in the moment (Enfield and Stasz, 2011). Reflection in action is often a process carried out through inner-speech, which Vygotsky (1986, cited in Enfield and Stasz, 2011, p.113) describes as organising experiences and thoughts with unspoken words whilst engaging in the activity. Giaimo-Ballard and Hyatt (2012) explain for practitioners to deliver higher quality practice it is important they are able to make decisions during activities in order to make necessary changes that will best impact the children. They also state that to be able to reflect at a higher quality, it is essential to continually compare their knowledge of theory with theory in action to recognise and question differences. 


	




(Cambridge-community, no date)


According to Lindon and Trodd (2016) reflection on action can occur before or after an event takes place, it is the process of thought attached to the event. Reflection on action can be done independently, but the most effective way of reflecting on action is with the support of other people, reflecting with the children, with fellow practitioners and staff and using other potential techniques (Lindon and Trodd, 2016). Reflecting on action with other people can be done in groups or one to one and may offer a different perspective to previous assumptions, as well as offer challenging questions to increase effective reflection (The University of Edinburgh, 2018).   
Lindon and Trodd (2016) suggest the double loop process when reflecting on action to achieve the most valuable reflective practice. An example of the single and double loop processes are shown in the image below. 




[image: ]Single loop learning is effective at achieving the best possible outcomes within certain parameters but does not leave room for the possibility that the parameters themselves may not be accurate (Townsin, 2010).
The double loop learning suggests revisiting, questioning and adjusting the previous assumptions, beliefs and current learning behaviours that come before the actions and processes that are carried out. This is thought to positively contribute to the quality of services that practitioners are able to offer (Hilden and Tikkamäki, 2013).








(State of Change, 2019)

Tips on achieving effective reflective practice
· Schön believed that the more reflection done after activities the easier reflecting during activities will be (Tes Institute Team, 2019). 
· The timing of when reflection takes place can have an impact on the effectiveness, it is essential to be aware of the best time for individuals to reflect. Tes Institute Team (2019) suggest when reflecting on practice to leave enough time for the initial chaos of an activity to balance out but not leave too long that motivation to recognise changes that need to be made is lost. 
· Develop a broad knowledge of theory and others’ practice by reading around topics, sharing ideas and views with others, paying attention to every detail, be observant and open minded (Skills you need, 2020-2021).
· Developing and maintaining collaborative relationships with all services that are involved with the children within the setting is key to allowing group reflective practice to be effective (Bleach, 2014). The Common Core of Skills also supports the importance of multi-agency and integrated work in maintaining quality care (Children’s Workforce Development Council, 2010). 



Estyn (no date) are responsible for the education and training inspectorate in Welsh primary and secondary schools. Estyn (no date) advises the settings within their reports on ways to improve their practice in order to deliver self-improving, high quality practice. They aim for values that highlight their own use of reflective practice and improvement which are also applicable for practitioners: 
· Ensuring learners are at the centre of all decisions
· Always listening, learning and working with others
· Be open and act with integrity
· Promote wellbeing and equality in all areas
· Respect and value people and the work they do 
· Encourage innovation, responsibility and initiative
In a report done by Estyn (2017) they state that the most effective way of improving teaching and learning is through creating practitioners who reflect effectively. Ensuring colleagues have the time to share and reflect together often is also believed to improve the quality of practice.
The link to the clip below shows how Estyn HMI (2017) have made changes to their inspections and gives examples of the areas where reflection is needed by practitioners to produce a higher quality of services. 
https://www.youtube.com/watch?v=sNZBKB_OK_4 




















[bookmark: cysill]Reflective log
	Brief description of the activity 

	
Reading the hungry caterpillar book with props to support the story, followed by making playdough in pairs in order to recreate some of the props with a group of six, three year old children. 


	Aim/Objective of the activity

	
The objective of the activity was for children to listen to the story of the hungry caterpillar, experience the use of props such as the foods in the story, the caterpillar and butterfly and identify each one, gain an understanding of the feel, shape and colours of the props in order to assist them in creating models themselves. The objective of the playdough making was learning what the different ingredients were, how to scoop, pour, mix, control of movements and to understand what the playdough should look and feel like. Mathematical concepts were also explored through measuring, exploring the meaning of more or less and counting. Children were able to explore and recognise colours and choose and model props of their choice. 
 

	Your role

	
My role was to assist the leader of the activity in making the story fun and interactive to increase engagement. As the props were a large part of the activity it was important to use these correctly, in this instance I showed the props at the right times as they were mentioned in the story and allowed the children to explore them, explaining names to increase understanding.
My role during the playdough making was to ensure the children knew how much of each ingredient to add, ensure they could identify ingredients, ensure each child had their turn and assist the children to problem solve if they added too much or too little of any ingredient.
I made sure I was continually present for the children and responded to any cues suggesting the children were unsure or needed help. My role was also to listen and discuss freely with the children supporting their language development. 


	Positive aspects – why?  How could these be developed further?

	
The children enjoyed the activity as it was developmentally appropriate for them, the activity was well prepared with plenty of time to complete, therefore the children did not feel rushed. The activity supported children holistically through experiential learning. The story supported the children’s language that could be used during prop making. They were able to feel the original props which supported their ability to recreate them. The children were able to attempt it themselves as the instructions were given which gave them independence. Other forms of measuring could have been used to develop knowledge further such as weighing scales using metric measurements. The book could have been present during the modelling element so the children could have looked through the book to explore it further and maybe come up with different props. This would have given further visual support to those who needed it and given opportunities for further discussion. The book could have been re-read at the end to give the children the opportunity to use their own props to support the storytelling and increase engagement, in turn developing their language and creativity. 


	Challenging aspects – why?  Link to your own practice.

	
A challenging aspect of the activity was that one member of staff was reading the story and I was in charge of the props, this caused some distraction and children were not fully engaging with the storytelling. Potentially having an affect on the language development opportunities throughout the book. In future I feel it would be more beneficial for one person to do the storytelling and handling of the props in order to reduce this distraction, resulting in the children engaging more with the story.
  

	
What knowledge did you demonstrate?

	
I have spent time with children of this age so understood the developmental stages they were likely to be at with mathematics and mathematical concepts, therefore demonstrated my knowledge by using mathematical language appropriate for the children. This was also supported by the Mathematics module we did in university and my knowledge of the foundation phase framework. I demonstrated how to behave during the storytelling, by sitting and listening to the story and taking turns with the props. I also demonstrated how to behave during the play dough making by ensuring everyone took turns. I am knowledgeable in the importance of enthusiastic and motivated practitioners to support and scaffold children’s learning and used this throughout the activity. I passed on my knowledge of how to problem solve if any of the children put too much or too little of the ingredients in during the playdough making, and worked with them to get the correct consistency acting as their more knowledgeable other. 


	What skills did you demonstrate?

	
I was aware of each child and their individual needs by getting to know them. I was patient and allowed the children to be as independent as they could be, while supporting them when I felt they needed it. I acted in a calm but enthusiastic way during the activity by taking time, not making the children feel rushed and giving them continual praise. I listened to the children throughout the activity and communicated with them in different ways such as showing and naming the different props and ingredients, showing them how to do certain things like filling, pouring, counting, mixing, explaining the activity as we were going along and asking questions. I was able to make use of sustained shared thinking when the opportunities arose following the knowledge gained from research carried out during the mathematics module. This enabled me to further children’s understanding on aspects of the activity.


	

Which values did you demonstrate?

	
Throughout the activity I listened to the children as they were communicating with me, ensuring I contributed to what they were saying and built on it where possible, in order to reassure them that what they were saying was important adhering to article 12 of the UNCRC. I made sure all of the children were included in the activity and when one young boy was struggling with confidence I encouraged him to have a go and supported him, which led him to seem more positive about the activity. 
 

	What could be done differently in future?  Why?

	
As mentioned previously, I believe the story telling would have been more beneficial for the children if it was one person was doing the reading and controlling the props so as not to distract them. In future I would like the opportunity to lead the activity by reading the story and giving the general instructions as I feel this would widen my knowledge and skill set and give me a different kind of experience. The welsh language could have been incorporated into the activity to expand the children’s language development and add a multilingual element to the activity. 
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 Personal Development Plan
	Area for further development  (provide further details)
	Why?
	How?
	Who/Where?
	When?

	Paediatrics First Aid Certificate
	I already have a general first aid certificate but feel it is important to have a paediatrics first aid certificate when working with young children in case a problem occurs in which first aid is needed.
	Take part in an online paediatrics first aid course. By doing the course online I am more likely to be able to achieve this goal quicker than a face to face course due to COVID-19.
	There may be an opportunity for me to do the online paediatrics course available during employability week in January held by the university. 
If this is not possible there is an online paediatrics course available on the website:
www.highspeedtraining.co.uk 
The cost for this course is £30.

	By February 2021

	British Sign Language
	I feel that this would be beneficial to ensure I am able to work with children and families who have hearing impairments and use British Sign Language (BSL) as a way of communicating. This will also allow me to use BSL within settings and potentially teach the children I work with some basic sign language.
	Take part in an online British Sign Language course. 
	There is an online British Sign Language course called Breakthrough BSL which teaches the basics of BSL and the ability to hold a conversation with deaf people in everyday situations. The link is: 
https://www.udemy.com/course/breakthrough-bsl/ 
	By January 2022

	Using more Welsh in settings









	It is useful living and working in Wales, that I am able to speak Welsh confidently to the children. I am able to speak and understand most of the Welsh language but struggle to be confident enough to use it regularly. 
	This goal can be achieved by using the Welsh language as much as possible to increase confidence.  
	I can practice using the Welsh language within placement with the children and staff as well as much as possible in day to day life. I will also make more effort to converse in Welsh with fluent speakers to improve my capabilities. I will also ask within settings if I can be involved in Welsh activities. 
	Ongoing

	Leading activities with children
	Practicing leading activities will help me gain the experience to become an effective leader. Becoming an effective leader will in turn impact the opportunities for child development and better my knowledge and understanding. I also feel gaining ongoing experience in this area will develop my confidence and enthusiasm.
	During my placement I will plan and undertake more activities with the children. I will use my existing knowledge and understanding of child development to plan beneficial activities.
	I am starting a new placement in the new year with a child minder. In this placement I will ask for as many opportunities as possible to plan and lead activities. I will also ask the leaders of groups within any setting I attend to be part of the activities that take place.
	By September 2021

	Decide on a future career
	I am currently half way through this university course and need to make a decision on what I would like to do with the degree next.
	I feel I need to gain more experience in different fields to identify what path I would like to take. I will make a list of the potential paths I would like to take and seek work placements in these areas. I will then research and gain a clear understanding of the requirements needed to be able to go on to these careers.

	One of the potential careers I am interested in is play therapy. I have spoken to Alison about this and have been given the email address of the lady that runs the play therapy course in Swansea University. I will email to find out what the requirements are for this course. 
I would like to get experience working in a family centre to see if this is a potential area of interest. I have done some research and would like to contact Team Around the Family (TAF), Flying start and Jig-so Children Centre to enquire about placements.

	By December 2021
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