2102990 – Lauren Thompson - Richards

                                     [image: A close-up of black text

Description automatically generated]


Module Code:  ECAD5015

Assignment Title: Deepening Practice 
ALN – Part 1 Journal 
Student Name: Lauren Thompson-Richards
Student Number: 2102990
BA Primary Education (QTS)







AI Acknowledgement
I acknowledge the use of Grammarly (https://www.grammarly.com/) on 10 February 2024 to check my work for grammatical errors
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 

I acknowledge the use of ChatGPT (https://chatgpt.com/) on 14th May 2025 to support my ideas using the prompt(s): 
1. Examples of inclusive practice in the classroom
2. Summarise The Additional Learning Needs and Education Tribunal (Wales) Act 2018
3. Explain the Aln Code for Wales
4. How does Vygotsky’s theory link to inclusive education
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 

	Targets from previous module
	How I have worked on these?

	Continue to use the research of others to contrast with your own findings
	I have provided a balanced argument of positives aswell as limitations

	Proofread for minor inaccuracies
	I have read through my work thoroughly to avoid minor inaccuracies

	Continue to synthesise research into your writing to aid the support of your key points.
	I have synsesised key information from research to justify points throughout my work









Inclusive Practice in the Classroom 
Inclusive practice in the classroom is at the forefront of equitable education, ensuring that all learners, regardless of their abilities, are provided with the opportunities, support, and environment needed to develop (Schuelka, 2018; Collier, 2019). In the context of Welsh education, the drive toward inclusion has been significantly shaped by the legislations of the Additional Learning Needs and Education Tribunal (Wales) Act 2018 (Welsh Government, 2018) and the accompanying ALN Code for Wales 2021 (Welsh Government 2021). These frameworks mark a fundamental shift in how the education system in Wales identifies and supports learners with Additional Learning Needs (ALN), placing “learners’ views, wishes and feelings at the heart of the process of planning the support required to enable them to learn effectively and achieve their full potential” (Welsh Government, 2021). 
[image: ]The Additional Learning Needs and Education Tribunal (Wales) Act 2018 establishes a person-centred framework that ensures consistency surrounding how ALN is addressed across all schools in Wales. A central part of this Act is the emphasis on the importance of Individual Development Plans (IDPs), which are legally binding and personalised to the unique needs of each learner (National Autistic Society, 2020). This aligns closely with the Curriculum for Wales, highlighting the importance of recognising each learner as individuals who progress at their own pace (Welsh Government, 2020). This reinforces the idea of enabling learning through inclusive practice by promoting a curriculum that is broad, and responsive to the diverse needs of all learners. Its four purposes aim to develop holistic skills that can only be achieved through pedagogically appropriate approaches that recognise and value learner diversity (Welsh Government, 2023). Figure 1- (Goverton School, 2023)

The ALN Code for Wales 2021 implements this legislation into practice, providing statutory guidance for educators and local authorities on how to deliver inclusive support effectively. These reforms are underpinned by the principles of early intervention, collaboration, and learner voice, reflecting a rights-based approach to education (Welsh Government, 2021). Research shows that the earlier support is provided, the more likely it is to positively influence a child’s developmental path (Koegel et al., 2014). The importance of learner voice and pupil collaboration is stressed by Estyn (2019), whereby in 2005, school councils became a legal requirement, this was an essential shift in direction of supporting inclusion more widely across schools (Estyn, 2019). This law directly corelates with Article 12 of the United Nations Convention on the Rights of the Child (UNCRC), which upholds children’s rights to express their views (UNICEF, 2022). However, to ensure the children’s involvement is meaningful, it is essential that clear communication, effective staff training and regular opportunities are available to ensure successful implementation (Estyn, 2019). The National Participation Standards reiterate these principles and are central to inclusive pedagogy (Swansea Council, 2021). 
In addition to national legislation, the broader legal context further underscores the imperative for inclusive education. The Equality Act 2010 supports and strengthens ALN legislation by ensuring learners with disabilities are protected from discrimination and have equal access to education (Welsh Government, 2011). It requires practitioners to make reasonable adjustments to ensure children with ALN are not disadvantaged compared to their peers, promoting inclusion and fairness (Early Years Inclusion Team, 2021). Together with the ALN Act, it helps to create supportive environments for children and young people with additional needs. 
Vygotsky’s Zone of Proximal Development (ZPD) highlights the gap between what a learner can do independently and with support. In inclusive classrooms, this approach enables teachers to scaffold learning effectively, ensuring that all pupils, regardless of ability, receive the right level of challenge and support to make meaningful progress (Billings and Walqui, 2017) Inclusive pedagogy involves adapting teaching methods, materials, and classroom environments to accommodate the full spectrum of learners (Florian and Beaton, 2018) It moves beyond simply integrating learners with ALN into mainstream settings, instead focusing on co-creating learning environments where all pupils feel valued, supported, and able to participate meaningfully. This approach is critical not only for academic achievement but also for developing a sense of belonging (Siddiqui and Maisha Reza, 2025).
Implementing the use of visual timetables
[image: ]To support an inclusive classroom throughout my practice, I have found visual timetables to be an invaluable tool for creating structure and promoting independence in my classroom. By displaying a clear, visual representation of the day’s activities, learners are better able to anticipate transitions, understand expectations, and feel more secure in their environment (Scanlon et al., 2021; TwinklBlogs, 2022). While initially designed to support pupils with ALN, particularly those with autism or communication difficulties, I have seen benefits extend to all children, enhancing routine, reducing anxiety, and improving focus (Cardillo, 2016; Macdonald et al., 2018). In practice, I’ve noticed that children are more settled and engaged when they can visually track what’s coming next. For example, throughout my placement, one pupil with limited verbal communication regularly checked the timetable independently and reminded peers of upcoming activities, showing increased confidence. An effective practice report from Estyn discusses the use of visual timetables as part of a wider wellbeing strategy to support pupils, particularly those with ALN. This approach has seen behaviour improvements, with families reporting positive outcomes after implementing them at home (Estyn, 2024). Figure 2 - (Authors Own, 2025)

[image: ]However, there are some challenges. Maintaining the timetable daily requires consistency and time, especially during busy mornings. There can also be limitations in terms of space or materials, and some learners may not initially engage with visual aids (McCann, 2020). A report evaluating pupil opinions on the use of visual timetables gained responses from both mainstream and ALN pupils. Most pupils reported issues around a lack of visibility and inconsistent updating (Rutherford et al., 2020). 
To overcome these barriers, I’ve involved pupils in updating the timetable as part of morning routines, which has increased a sense of ownership and increased engagement (Argyropulo-Palmer, 2022). For those less responsive, I trailed pairing visual cues with verbal prompts, using personalised “Now and Next” boards has helped reinforce understanding. The Education Endowment Foundation agrees that individualised instruction is an effective approach to increasing pupil attainment (Education Endowment Foundation, 2021).Figure 3 - (Helenlovestea, 2016)

While visual timetables are highly effective, they're not useful for all children. It’s essential to recognise that inclusive strategies should benefit all learners, not just those with identified needs (Milledge, 2022). Supporting every child means creating a predictable, responsive classroom environment where diverse strategies are available, and each pupil can access learning in a way that suits them best (Bucholz and Sheffler, 2013).
Implementing sensory brain breaks
In my teaching practice, I have integrated sensory brain breaks to support focus, regulate energy, and create a more balanced learning environment (Anderson, 2016). These short, structured activities, such as movement exercises, help children manage physical, emotional and cognitive challenges during the school day (NeuroLaunch, 2024). Although they were initially introduced to support pupils with ALN, including those with ADHD and sensory processing needs, I’ve seen widespread benefits across the whole class. 
[image: ]As seen in the picture, during my first placement, sensory movement breaks were incorporated into our day. Similarly to a recent study, since incorporating regular breaks into my teaching, I’ve noticed improved concentration and increased readiness to learn, particularly after longer periods of seated work (Mazzoli et al., 2021). One pupil who often became overwhelmed during transitions actively looked forward to these moments, using them to regain control and re-engage with learning. These breaks also help build a more positive classroom culture by working together in a fun and purposeful way (Popeska et al., 2018).Figure 4 - (Authors own, 2024)

Despite their value, there are some limitations. Fitting them into a busy timetable can be difficult, and not every child responds the same way, some may find group movement overwhelming or struggle to re-focus afterwards (Jaeger and Mcwilliams, 2023). To manage this, I ensure brain breaks are brief, predictable, and tailored to the group’s energy levels (National Council for Special Education, 2020). I also offer quiet alternatives like calming visuals or breathing prompts for children who need a different form of regulation. These techniques are not solely aimed to pupils with additional learning needs; they benefit every learner. Creating a classroom that supports self-regulation and emotional well-being is essential for inclusion. Sensory breaks are an effective tool, helping all children feel regulated, safe, and ready to learn (Green, 2024; Cumbria County Council, 2020). By embedding these into daily routines, I’m better able to meet the diverse needs of my pupils and create a more responsive, inclusive learning space. 
Future practice 
Inclusive practice is fundamental to my approach as a developing teacher. Moving forward, I will continue to use strategies such as visual timetables and sensory brain breaks to support all learners in feeling secure, engaged, and valued. The theories and research explored align closely with supporting the QTS Standard “The teacher demonstrates knowledge, understanding and experience of high expectations and effective practice in meeting the needs of all learners, whatever their different needs” (Welsh Government, 2017). This reflection has deepened my understanding of inclusion and shaped my future practice. I am committed to ongoing professional development, enhancing my ability to create responsive, learner-centred environments that meet the diverse needs of every pupil.
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