

	Target 1
	 Ensure that you read and understand the question so that you can ensure that your response answers the question fully. 

	Target 2
	Check that all assertions are linked to appropriate reading.

	Target 3
	 To find further literature to support and argue a point of view and then engage with them purposefully within your response. Use the module reading list to support. 


A critical analysis and evaluation of the observation research tool, ‘Leuven Scale’.
Using the Leuven Scale to compare and contrast the levels of engagement of carpet time and small groups.
Introduction.
This assignment the writer will critically analyse the “Leuven Scale” and how it is used to monitor a child’s engagement. The ‘Leuven Scale’, developed by researchers at the University of Leuven in Belgium, has gained recognition for its systematic approach to evaluate a child’s wellbeing and engagement in an educational setting through observational research. (MacRae, C. and Jones, L., 2023.).This is done by assessing a child’s level of involvement with a task through level 1 being the least and level 5 being the highest level of engagement, as well as applying to a child’s level of well-being. A child that is within a level 4 or 5 is more likely, according to the Leuven Scale, to take in information and learn effectively.  (Learning HQ, n.d)
In this assignment, the writer will be looking more in depth at how the Leuven Scale measures a child’s engagement through observations made by the writer in a foundation learning setting and implementing research on the Leuven Scale. (Hunter, J., 2016.).
This critical analysis aims to evaluate the effectiveness of the ‘Leuven Scale’ by assessing its strengths, limitations and practical implications. Through a thorough examination of its methodology, theoretical foundations, and empirical support, this evaluation seeks to provide insights into its reliability, validity and applicability across diverse contexts. As observational research remains crucial for understanding human behaviour and social dynamics, an in depth understanding of tools such as the Leuven Scale is essential for ensuring good practise in a professional learning environment. 
Within a Childs learning environment the area and culture in which they learn, including their emotional, physical, social and emotional surroundings. It is crucial to grasp the importance of how the learning environment can impact the development of a child. 

Literature review

Focusing on how the Leuven Scale records a child’s engagement, I draw upon Piaget’s learning theory. Piaget’s concept of the learning theory includes 4 stages of a child’s cognitive development. 
	Stage
	Age

	Sensorimotor stage
	0-2 years

	Preoperational stage 
	2-7 years

	Concrete operational stage
	7-11 years

	Formal operational stage
	12+ years


Piaget encouraged children to learn through experience such as play and agreed that educators should challenge a child’s knowledge by revealing them to experiences and information while considering that the challenges should be matched to children’s separate abilities. Viewing the information above, Piaget’s theory of cognitive development suggests that it supports the Leuven Scale by rationalising within the emotional, communitive and emotional contexts of human experience. The writer suggests that Piaget’s theory raises theoretical threads that are on the Leuven Scale. Both theories perhaps suggest that learning is not always intentional as the Leuven Scale examines a child’s engagement through observation and Piaget’s theory supports that children take an active role in their own learning process and to put the children at the ‘centre of learning.’ Furthermore, looking at the key features of successful pedagogy, it states ‘Effective, learner-centred pedagogy, underpinned by the twelve pedagogical principles, should be responsive, dynamic and embedded in strong relationships.’ (Welsh Government, 2023.).  
This appears to agree with the theory of the Leuven Scale and Piaget theory as both theories include learner centred values.  (Structural Learning ,2021).

On the other hand, Vygotsky suggests that educators should emphasise ‘students learning process by encouraging their involvement through the introduction of effective pedagogical practices in the learning process’ to increase the level of engagement. This could be viewed as a contrast to the Leuven Scale as Vygotsky theory ‘emphasises that intellectual development is a social progress that occurs through interaction with others.’ (Structural Learning, 2022.).

Methodology 

The methodology that is applied in this analysis involves an extensive evaluation of the Leuven Scale as an observation method that can be used in different surroundings. For this review to take place, a literature evaluation was conducted, discussing the effectiveness and application of the Leuven Scale in observational research. To conduct a successful observation the relevant planning needed to take place includes informing the school of the suitable dates to carry out the research. A table to record the findings was prepared beforehand, this incorporated the Leuven Scale in relation to how engaged the children where during the set task. Monitoring the child at intervals of 10 minuets to identify where their levels of engagement are placed on the Leuven Scale at various points of the enhanced provision. During the research day the writer visited a local primary school to carry out these observations. Upon doing so, the writer was able to move from class to class within the foundation learning sector to get a wider grasp of how well the Leuven Scale applied to children of contrasting ages. 

Discussion and Findings 

During the writers’ observations, it was recognised that the Leuven Scale was particularly effective for learners aged 6 and 7 in school x. As a result of this, the writer was clearly made aware of what child was engaged in the task and the children that lacked that level of involvement. On the contrast, when observing the children ages 3 to 4, the Leuven Scale was harder to apply. This is caused by a child aged 3 to 4 having the average attention span of 6 to 12 minuets.  
Regarding the table made by the writer, the illustration contains 10-minute intervals which according to the statement made above, states that a child of that age would struggle to keep on task for that period. Due to this, the observation that took place in the Nursery may not be as reliable as the study on the children further up in foundation learning. 
Alongside the research, the writer became aware of the possible impracticalities of the use of the Leuven Scale regarding children with additional learning needs. It was taken into consideration children that fall into the additional learning needs category; they may react differently when engaged to how a child without additional learning needs would react. This might deem the scale ineffective in that environment as the child may be thoroughly engaged yet the Leuven Scale may claim that the child is not. This may be due to the behaviours that are on the Leuven Scale are not always present or as obvious in children with additional learning needs, especially children who are non-verbal.  
Relating to the initial question, the writer observed a carpet time session which included the class teacher using a soft toy to enforce a one child speaker at one time rule. This session went on for 30 minuets. The soft toy got passed around with the children stating what they did that day to make them feel proud. The writer noticed that the attention and engagement of the children who had taken their turn had decreased engagement with the task and often had to be reminded to listen to their peers. ‘Carpet sessions disrupt effective teaching,’. This quotation is taken from the Ruth Miskin Training website, where they believe that the use and space of carpet time, takes up too much time and space in the classroom. The education resource goes onto discuss ‘Carpet time promotes poor discussion.’ And ‘It makes it harder for teachers to select children with thoughtful responses following partner discussion.’ (Ruth Miskin 2022) Referring to the Leuven Scale during this activity, the writer noted that many of the children sat at a level 1 or 2 on the ranking of engagement. However, those children that were able to sit close to the teacher sat at a level 3 or 4. The writer suggests that since these children are close to the teacher, they were more engaged in the activity set.  
In addition to this, the writer observes a group of five children participating in an enhanced provision task. This task included children colouring in a Chinese dragon relating to their topic of the Chinese New Year. The writer is led to believe that these children showed much higher levels of engagement according to the Leuven Scale. This is made visible by the children as clear signs of involvement are shown such as continually working and being engrossed in the task. These children sat, on average, at a level 4 or 5 on the Leuven Scale, with the exception of one child. 
Discussing the ethical considerations of the writer’s research, at the start of the research day the writer got greeted by the head of the school and informed of all the safeguarding progresses. Data protection was heavily stressed as the writer is not able to include the names of the children or discuss the findings using the child’s name but instead using ‘Child A’.  As a result of General Data Protection Regulation this rule must be enforced to every person working within the school to keep the names of children confidential.

Conclusion and Recommendations 

In summary, the Leuven Scale as an observation tool within foundation learning environment has given valuable insights to potential implications for educational practice. Upon reflection, the literature review and research planning has made it apparent that the Leuven Scale holds promise as a useful instrument for evaluating the levels of engagement within the learners in a foundation learning setting. Its structed approach allows educators to gauge student engagement, interaction levels and wellbeing, giving a clear understanding of the effectiveness of the learning environment. Under further investigation, the writer concluded that the effectiveness of the Leuven Scale in relation to leaners with special educational needs is seemingly low. For instance, a child that is non-verbal they may communicate engagement differently to a child that is able to communicate traditionally. 

Recommendations that the writer suggests from this analysis includes further research to validate and expand the insights obtained from the use of the Leuven Scale in relation to children with special educational needs. An additional recommendation could include further research to expand upon the utilisation of the Leuven Scale in foundation learning classrooms, studies might want to explore mixed method approaches and designs. 

Reflecting on the writer’s observation research carried out in school x, it was brought to attention what could have been improved had the writer carried out this observation a second time. It was brought to the writer’s attention that the timeline given for the research required adapting in relation to the child’s age and activity style. For instance, as stated above, a child’s attention span is dramatically different depending on the age of the child. For context, at the age of 3 to 4, a child will only be able to stay focused for 6 to 12 minuets. Taking this into consideration now, the writer would assess the child’s age and create a adequate timescale. Another adjustment the writer could have made during the observations was to remain slightly more out of sight. Due to the writer being noticed by the learners this may have affected the results as the writer may have been a distraction to the children. 
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Appendix 

Nursery 
School X’s nursery class the children took part chinse new year themed activities, one of the enhanced provision tasks included using coloured pencils to colour in the Chinse Dragon. 

	
	10 Minuets 
	20 Minuets
	30 Minuets 

	Child A 
	Child A showed high level of engagement. The child was not distracted and remained on task. The child is completely absorbed in the activity. 
	The child showed extreme high levels of interest, through body language such as poking their tongue out whilst completing the picture. 
	Once the picture was completed the child then went on to show off the picture proudly. 

	 Child B
	Child B showed extremely low levels of engagement as the child scribbled on a piece of scrap paper. 
	The child became easily distracted looking around the room and talking to peers. 
The child then gave up and went onto another task. 
	N/A

	Child C
	Child C kept to themselves and showed extremely high levels of engagement and remained on task. 
	The child would occasionally look up to see what their peers had done in relation to the task. 
	On completing the task the child did not show off the work, however the child did look at others to compare. 



The Leuven Scale

10 Minuets 

	
	Level 1 
	Level 2
	Level 3 
	Level 4
	Level 5

	Child A
	
	
	
	
	x

	Child B
	
	x
	
	
	

	Child C
	
	
	
	
	x



20 minuets

	
	Level 1 
	Level 2
	Level 3 
	Level 4
	Level 5

	Child A
	
	
	
	
	x

	Child B
	x
	
	
	
	

	Child C
	
	
	
	
	x



30 Minuets

	
	Level 1 
	Level 2
	Level 3 
	Level 4
	Level 5

	Child A
	
	
	
	
	x

	Child B
	
	
	
	
	

	Child C
	
	
	
	x
	



Professional Reflection 
1. Describe one of the observations you carried out. What did you learn from it? 
During the writer’s time at school x, the writer witnessed a group of 3- to 4-year-olds in the nursery class doing an enhanced provision task that included colouring in a Chinese dragon for their topic of Chinese New Year. 

2. What were the challenges and opportunities of being a non-participant in the classroom? 
Reflecting on the writer’s time in the classroom as an observer, it was apparent that not participating in the activity with the learners enabled a more detailed picture and an enhanced view of how the children got along with the task. This gave valuable insight into how engaged the child where in the foundation learning setting, allowing the educator to target those who are not showing high levels of engagement. A challenge that the writer encountered includes struggling to not get involved with the children’s task to give guidance and assistance. 
3. In your experience, what were the benefits and limitations of the Leuven Scale as a research tool? 
A benefit of the Leuven Scale includes the structured and useful tool to use for educators to measure the levels of engagement of learners in a foundation learning setting. Limitations of the Leuven Scale include having minimal to no research or inclusion for children with special educational needs. 
4. What were the main points of learning for you in terms of being a researcher in the classroom? 
The writer gained valuable observation skills and being able to be adaptable during these observations as not everything will go accordingly on the day. 
5. What would you do differently if you were to conduct the research again? Why? Upon reflecting on the time spent at school x, the writer acknowledges that the timings of the observations needed to be adjusted to suit the age of the children and the task given. For instance, during the time in the nursey classroom the half an hour slot the writer gave for the observation to take place was excessively long in relation to the age of the students. Next time, the writer will take into consideration the age of the child and make the necessary adjustments to the time slots when there is a demand to do so. 
6. Discuss any other methods of research you can use in the classroom to improve your practice. What are the positives and negatives? 
Reviewing the writers research day, it is apparent that the use of prolonged carpet time decreased a child’s engagement and is deemed an ineffective way of ensuring a child’s participation. This is believed to be due to the drawn-out amount of time that the children are operating on the carpet for, the leaners gain lack of interest as the environment is not stimulating for them. 






