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Utilising the Entrecomp framework, critically evaluate your own creativity and enterprise and consider how you might be able to develop the creativity and enterprising skills of primary learners through your own pedagogy

This assignment will critically evaluate my own creativity and enterprise using the Entrecomp framework. It will discuss and reflect upon ways to develop the creativity and enterprising skills of primary learners through my own pedagogy.  
Creativity is defined as being a ‘thinking and responding process that involves connecting with our previous experiences, responding to stimuli and generally at least one unique combination’ (Parnes, 1963:5).
Creativity has been defined as being an ‘imaginative activity fashioned to produce outcomes that are both original and of value’ (NACCCE, 1999:30).  Similarly, Robinson defines creativity as being ‘the process of having original ideas that have value’ (2015:118), but also as being ‘the ability to generate new ideas and to apply them in practice’ (2015:136). 
In considering each of these definitions it is common to see that most state that creativity has significant components. The use of ‘imagination, pursuing purposes and being original’ (Desailly, 2012:13). 
It is thought that creativity can have a large impact on an individual’s wellbeing, as ‘creativity is the route to authenticity’ (Vanlint, 2017), which enables a creative individual to ‘begin to access our thoughts, feelings and beliefs’ (Vanlint, 2017). Vanlint (2017) states ‘when we take the time and energy to develop our own ideas, we learn to understand, trust and respect our inner self, in turn enabling us to better express ourselves’. This not only demonstrates that creativity can deepen a thought or learning but also highlights the positive implications creativity can have, as reflecting on your ‘own thoughts and feelings, and to the world around you – can improve your mental wellbeing’ (Living Well, 2018). Similarly, it’s suggested ‘creativity is fun, and doing anything that brings joy reduces our stress levels and improves our quality of life’ (Vanlint, 2017).
A major benefit of creativity is its ability to inspire the creation of new things, TeachThought Staff (2018) states that ‘creativity is a prerequisite for innovation’ and that ‘every advancement known to mankind started with a new idea, and new ideas are inspired by imagination and creativity’. Robinson also believes that ‘innovation is applied creativity’ as ‘innovation is the process of putting new ideas into practice’ (2011:142). One benefit of creativity is the mindset it can create. TeachThrought Staff (2018) believe creativity enables individuals to have a positive attitude and ‘that there’s always room for improvement and a commitment to continue challenging your ideas and ability until new growth occurs’.
An additional positive impact of creativity is its ability to enable individuals to solve problems that occur not only during education but also throughout life. As Vanlint (2017) states ‘obstacles and challenges throughout life are inevitable. However, when we make creativity a habit, we continue to learn new, resourceful ways of solving problems in our artwork, and in life’. 
The benefits of being a creative thinker with strong enterprising skills, and the potential job opportunities this can provide, lead many to believe that the use of creativity in education and the curriculum is a must. Lucas (2013) believes ‘creativity is widely accepted as being an important outcome of schooling’ (2013: 1). A similar view is shared that ‘creativity has an important role to play in education’ (Grainger, 2006:1) 
To further encourage the use of creativity in the classroom, Welsh Government suggest that pupils should have the opportunity ‘to express their own ideas, opinions and feelings with imagination, creativity and sensitivity’ (2015:40). They state that all pupils ‘should be continually developing their imagination and creativity across the curriculum’ (2015:46) and add that all pupils’ ‘natural curiosity and disposition to learn should be stimulated by everyday sensory experiences, both indoors and outdoors. Children should engage in creative, imaginative and expressive activities’ (2015:46).  Estyn also recognise the importance of promoting and improving creativity skills within the curriculum as they suggest ‘implementing a plan for arts and creative learning in Wales’ (2015:1). Regarding this, Estyn (2014) believe that ‘ambitious targets improve pupil performance’ and that by defining the level of ability with a number to become data then can become key to improving pupils' abilities. This is because pupils are then able to define where their own weaknesses and strengths are, and this provides the focus for developing skills accordingly. However, Donaldson believes creativity in schools is becoming ‘diminished’ (2015:10). It is also suggested that creativity is viewed merely by educators as ‘yet another thing to add to schools’ lists of priorities’ (Grainger, 2006:1).
Contradicting this, Craft argues that creativity in education has moved ‘from the fringes of education, and/or from the arts, to being seen as a core aspect of educating’ (2005:5) Craft also suggests that changes in ‘politics, economics and social change’ (2005:5), have led to more jobs now requiring their employees to be good problem solvers with a strong sense of creativity and enterprising skills. Similarly, Donaldson states that ‘external forces’ have resulted in a ‘demand for young people with improved levels of literacy, numeracy and wider skills, including critical thinking, creativity and problem solving’ (2015:7)
Research by the National Association of Schoolmasters Union of Women Teachers (NASUWT) found that 12% of all firms within the United Kingdom ‘operated in the creative industries’ (NASUWT, 2017:5). This equates to over 248,800 potential jobs within the United Kingdom relating to a heavy dependency on an employee’s creativity. NASUWT states that the creative industry, within the UK increased between 2008 and 2014 with more companies entering the industry. The creative industry grew by 33.2% between 2008 and 2014, ‘demonstrating that this is both a fast-growing and important sector in the UK economy’ (NASUWT, 2017:5) This growth also continued between 2014 and 2015 which saw the creative economy increase from ‘8.8% to 9.2 %’ 
The Entrecomp framework also known as ‘entrepreneurship competence’, was developed by the European Commission in 2016. It aims to ‘support the promotion of the entrepreneurship competence across the world of education and work’ (2016:7). This entrepreneurship competence has strong connections with creativity. Supporting this, Anastasia (2015) states that ‘creativity is so crucial for an entrepreneur’ and in that ‘entrepreneurs link the creative mind and the business mind’. It is thought that ‘an entrepreneur can put aside the practical norms and think of something creative and innovative’ (Anastasia, 2015). However, it’s argued that creativity by itself is little use without entrepreneurial skills as a ‘creative mind has to have entrepreneurial skills to bring those creative ideas to life in a business setting’ (Anastasia, 2015). This is a similar view given by the Entrecomp Framework (EF), which states that entrepreneurship can be defined as ‘the capacity to turn ideas into action’ (Bacigalupo et al, 2016:7).
The aim of this framework is to build links between education and the world of work. In doing so the frame work aims to ensure that it provides a ‘positive impact on the mobility, employability and active participation of citizens in society and the economy’. Similarly, it’s believed that the EF work is a ‘tool to support a common understanding of entrepreneurship competence and to enable people to develop entrepreneurial competences to support their life chances and employability’ (European Commission, 2018). A strength of the EF is that it recognises that individuals will not all score the highest results in each of the 15 competences of the three areas. Instead it states that ‘we are not suggesting that the learner should acquire the highest level of proficiency in all 15 competences’ (Bacigalupo et al, 2016:10). This understanding of realistic and reachable expectations/targets is regarded as a must for pupils to improve but also not become disheartened by not achieving their goals. Muller states that expectations ‘must be achievable and realistic’ (2001:9). Similarly, it’s believed that pupils should have ‘broad but reachable targets’ (Egan, 2011:19).
Upon evaluating my own creativity and enterprise, I consider myself to be a creative individual and I enjoy the aspect of being creative not only when relating to education but also within my personal life. I feel this is largely due to my specific learning difficulty (SPLD) which has led me to be more creative to overcome my difficulties. Having recently been assessed and diagnosed with dyslexia, my creativity was highlighted by the Assessor, who stated within my Diagnostic Assessment Report that I have ‘several strengths shown, including: strong visual skills, good people skills, creative, good problem solver, and having a great deal of determination’ (Appendix 1). 
Kelly (2019) states that ‘people with dyslexia do have differences in brain wiring compared to others’. Iansyst (2019) also believes that although individuals with dyslexia may have weaknesses with reading or writing they also ‘have strengths in other areas, such as design, problem solving, creative skills, interactive skills and oral skills’. Lunney (2016) believes this is a natural impulse for individuals to ‘direct one’s attention and effort to an area that is gratifying and comes naturally’ such as creativity, ‘rather than one that doesn’t, like reading’. Judkins (2014) also believes this form of using creativity to overcome daily challenges is a common situation for dyslexic individuals. 
Within the Entrecomp framework competence of creativity (ideas and opportunities) is the thread entitled develop ideas. This thread is levelled from 1 to 6. Level 1 states ‘I can show that I am curious about new things’ (2016:24). I feel I have illustrated this through throughout my practice as I have taken on new roles connected to school life and new courses (Appendix 2) to further my own knowledge. Level 2 states ‘I can explore new ways to make use of existing resources’ (Bacigalupo et al, 2016:24). I feel I am very confident in this area as I have ADHD and I am a strong divergent thinker. Sarkis (2011) states that ‘the ADHD brain may not be held back as much by constraints on thinking’. Divergent thinking encourages ‘production of many ideas’ (Complexity Labs, 2019) with the aim ‘to explore all of the possibilities within a given context’ (Complexity Labs, 2019). In relation to level 2 requirements, I feel I am able to explore different uses for resources. For example, in Appendix 3, the experimental use of a dog crate within the learning environment. To support the topic ‘people in our community’. Children were then able to role play the duty of a police officer.
In addition, on Appendix 4, I was able to utilise empty kitchen rolls to create ‘pirate telescopes’ for the children to use within a planned activity but also within the continuous provision area. This activity was designed due to the interest of the class. The previous day a child had brought into school ‘treasure’ he and his brother had bought while away on holiday. This ‘treasure’ was toy gems, which immediately captured the pupil’s imagination and my own creativity. 
I was quickly able to use this ‘treasure’ as a hook to my lesson, where I was able to assemble a treasure chest (Appendix 5) for the children to find using a pirate’s treasure map (Appendix 6), this highlighted my skills of level 3 of the creativity thread as I was able to experiment with my skills and competence in a situation that was new to me. I used my enterprising skills with my ICT skills to create an interactive map for the pupils to follow. This map was differentiated due to the mixed ability of the pupils. The more able and talented (MAT) pupils had a treasure map consisting of 6 different images (clues) of the learning environment and other pupils had a treasure map consisting of 4 clues to find and the lower ability group of pupils were given 3 clues on their map and had additional support from a Learning Support Assistant (LSA). This differentiation proved difficult as the class had a wide variety of abilities. This led me to level 4 of the thread which states ‘I can actively find new solutions that meet my needs’ (Bacigalupo et al, 2016:24). I needed a solution to the issue of the difficulty for different pupils. This was found by differentiating the work to meet the abilities of the pupils. I came to come to this conclusion by using different research methods and conversing with classroom staff to discuss and share thoughts towards an outcome. 
Level 5 of this chosen thread then states, ‘I can actively search for new solutions that improve the value-creating process’ (Bacigalupo et al, 2016:24). I chose to use a treasure chest as a reward which would motivate the pupils and improve and enrich the learning process. This use of motivation within learning is stated as being one of ‘five key principles of good pedagogy’ (Ed Tech Now, 2013). Willis (2007) states that ‘when students are engaged and motivated and feel minimal stress, information flows freely through the affective filter in the amygdala and they achieve higher levels of cognition’. Similarly, motivation is ‘regarded as a highly significant factor in learning’ (Woods, 1995:58)
 Reward as motivation for pupils during a task would work well within a creative activity as ‘creative motivational orientation, enhanced by rewards, strongly affects innovative performance’ (Eisenberger, 2003:121). However, it’s argued that too big of an emphasis on a reward can lead to ‘premature conclusion’ (Eisenberger, 2003:125) within creativity. To improve my own personal pedagogy within the classroom, I would use a small reward to motivate them into becoming more creative.
The innovative use of the resources added the creative pedagogy strategy to the learning environment. The element of play provides fun to the pupils. Research suggests that, ‘when the fun stops, learning often stops too’ (Willis, 2007). Similarly, Noddings (2003) also believes that ‘children (and adults, too) learn best when they are happy’.
 I strongly agree with this theory and will continue to improve my own personal pedagogy by installing this element of fun and enjoyment into all lessons. This will enable myself to prevent pupils from becoming ‘bored, anxious, and anything but engaged’ (Willis, 2007), therefore improving their learning.
[bookmark: _GoBack]Level 6, states, ‘I can combine my understanding of different contexts to transfer knowledge, ideas and solutions across different areas’ (Bacigalupo et al, 2016:24). I have been able to do this by using skills gained from my first teaching placement and applying them within similar aspects of my second placement.
Secondly, I chose to consider the ‘develop ideas’ (Bacigalupo et al, 2016:24) thread which features 8 levels. The first level states ‘I can develop ideas that solve problems that are relevant to me and my surroundings’. Demonstrated when at nursery, the issue of child safety had arisen due to one of the pupils running into one of the pillars supporting the canopy of the outdoor learning environment. Maslow believed ‘it is core’ to an individual that they feel safe. Within his hierarchy of needs, there are a ‘number of more basic needs must be met such the need for food, safety, love, and self-esteem’ (Cherry, 2018). In considering this and a statement by the Welsh Government that ‘everyone in the education service shares an objective to help keep children and young people safe’ (2015:4), I decided that as a school we needed to implement a strategy to overcome this hazard. As a temporary measure, soft play equipment was placed around the pillars and pupils were made aware of the hazard. I then entered the second level of the developing ideas thread as I chose to discuss with other staff members any ideas of a permanent strategy, we could put in place.
Level 3 of the thread states ‘I can experiment with different techniques to generate alternative solutions to problems, using available resources in an effective way’ (Bacigalupo et al, 2016:24). I then began to discuss with a senior member of staff about the issue. Following this I independently began to research different products and techniques available, to overcome the problem (Appendix 7).
 Level 4 of the framework states ‘I can test the value of my solutions with end users’ (Bacigalupo et al, 2016:24). I believe I highlighted my ability to do this by contacting other local schools in the area to discuss how they had overcome any similar issues and if they had found a solution. This, with the previous research then enabled me to come to a valuable solution.
Level 5 states ‘I can describe different techniques to test innovative ideas with end users’ (Bacigalupo et al, 2016:24). I presented my findings and suggested solution to the board of governors. This quickly escalated to the solution being put into the school improvement plan (Appendix 8) and actioned (Appendix 9).
Level 6 of the thread ‘I can set up processes to involve stake holders in finding, developing and testing ideas’ (Bacigalupo et al, 2016:24), I was unable to achieve. In future I would consider discussing the issue with other stakeholders in the school such as the pupils themselves (school council) and/or parents throughout the procedure. This would then enable me to involve more opinions and test a wider range of solutions. I feel this was largely due to my weakness in convergent thinking which I aim to improve this through the use of thinking maps.
One positive strategy that can be used to improve pupils’ creativity is Seelig’s ‘innovation engine’. According to Frenkel (2012) Seelig believes this strategy is needed as there is ‘a huge problem with the word failure’ as failure is perceived as a negative experience by many. Frenkel (2012) states that ‘failure is a natural part of the learning process’. However, Seelig (2019) believes that ‘failures offer learning opportunities and increase the chance that you won’t make the same mistake again’. Seelig states that ‘creativity requires a complex set of skills, attitudes, and actions, intimately related to imagination, innovation, and entrepreneurship’ (2015:5). It’s also stated that ‘unexpected outcomes are not failures, but rather data to learn from, and is crucial to creativity and innovation’ (Frenkel, 2012) and that the use of ‘an Innovation Engine that can unleash creativity’ (Frenkel, 2012).  
This innovation engine bares similarities to the growth mindset by Dweck, which encourages pupils to have a positive mental attitude in which pupils ‘can learn to persist’ (Hochanadel, 2015:47) and possibly learn from their own failures. It’s suggested that ‘when students have a growth mindset, they take on challenges and learn from them, therefore increasing their abilities and achievement’ (Mindset Works, 2017). Walters also believes that by installing this sense of positive attitude, grit and determination in pupils it enables them to ‘continue to be developed through hard work and dedication. These innate qualities are just starting points with success being the fruit of effort, learning, and persistence’ (Walters, 2015)
Both the innovation engine and a growth mindset strategy can be used to improve a ‘personal pedagogy of practice’ (Neibauer, 2017). Each can be used not only to develop the creativity and enterprising skills of primary learners but can also be beneficial in other aspects of education and life after education.
Reflecting on creativity and enterprise, I acknowledge that to become a more creative teacher I need to improve my own cognitive thinking and aim to do this through professional development opportunities. I will aim to make my lessons fun and inspiring using resources as a hook, to stimulate creativity and enterprise. I agree with Dweck’s theory of growth mindset and innovation engine, that children need to develop ‘grit’ and learn from failures, the outcome of lessons I would hope would be a reward, but I may use additional rewards as encouragement.
The implication of the new curriculum which states ‘creativity and enterprise are central
features of modern life that should be developed and extended throughout a
school career’ (Donaldson, 2015:28). This curriculum provides a larger emphasis on the need and improvement of creativity for the child. To conclude, I believe the new curriculum will provide more opportunities and effectively install perseverance and better provide pupils with a readiness for the world of work which heavily requires enterprising employees.
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