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A critical evaluation and the identification of next

teaching and learning steps focusing

on a case study of an individual learner or a group

of learners, based on an observed critical incident.

“Our National Mission places wellbeing at the core of our new curriculum, supporting
our children and young people to become healthy confident individuals” (Williams, 2019).
Education Minister for Wales, Kirsty Williams, spoke these words this year during Mental
Health Awareness week. In this time of great change in the Welsh education system, it could
be argued that case studies and the observation of pupils are of heightened importance, in
order to ensure a smooth transition for pupils and to maintain their well-being, as we adopt a
new curriculum.

The use of case studies, observations and critical incidents in the context of reflective
practice is widely acknowledged as highly important and effective. “Becoming critically
reflective increases the probability that we will take informed actions” (Brookfield, 1995,
p.22). Tripp states that the analysis of critical incidents invariably leads to “improved
professional judgement” (Tripp, 2012, p.125). Such an incident happens in context, and that

context can, and indeed must, inform a teacher’s practice.

This essay is a critical evaluation of an incident that | observed in a primary school. As such,
| aim to question and analyse, without bias, the context, meaning and effects of the incident.
I will discuss my chosen method of observation, and | will describe why, in my view, the
incident merits further analysis. | will also discuss this incident with regards to theorists and
literature. Finally, | will reflect on the incident in terms of what | have taken away from my

analysis and how | will use it to enhance my future teaching practice.

The critical incident that | observed took place in a small primary school in a small
village in South Wales. According to their most recent Estyn inspection (2016), there are 187
pupils on the school roll, aged three to eleven years. Both the school’s current performance
and prospects for improvement were rated as good. In preparing for this essay, | carried out
four official observations (see Appendices 1-6). This assignment will focus on one of these
observations (see Appendices 5-6). The class in which | observed the incident that | will go
on to discuss in this essay, was a Year 5 class containing 24 children: 14 girls and 10 boys.
There was one teacher in the classroom, and myself as a non-participant observer. The

incident took place during the first session of the day in a maths lesson.
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In accordance with BERA guidelines, which state:

The confidential and anonymous treatment of participants’ data is
considered the norm for the conduct of research. Researchers
should recognise the entitlement of both institutions and individual
participants to privacy, and should accord them their rights to
confidentiality and anonymity (2018)

the names of the school and any teachers or pupils will remain confidential throughout this

essay.

Observations in educational research, such as case studies and critical incidents, are
vital tools for improving our “understanding of contexts, communities and individuals”
(Hamilton and Corbett-Whittier, 2013, p. 3). The aim of such observations is to improve
practice, whether that be for an individual, or more widely for the field of education. In the
case of the learning event on which | am focusing in this essay, | was observing children with
the intention of identifying a critical incident. Whereas case studies have boundaries which
are necessary in order to frame the data and subsequent analysis, a critical incident can be
any incident. This is because, as Tripp describes, any incident can be “rendered critical
through analysis” (2012, p. 25). The incident that | observed was a snapshot of an event,
and the data that | collected was limited to what | observed at the time. Therefore, it could be
argued that critical incidents are more open to bias, because reflections and judgements are
based more upon interpretation, rather than on data analysis. In contrast, case studies, as
described by Cohen et al (2011), recognize the numerous variables that can affect a
situation, and therefore the need to involve multiple sources of data, often collected over
time, in order to provide a depth of study. However, a critical incident could be extended in

order to gather more data and information, which would increase validity.

Regarding the critical incident of this essay, the data that | collected was based upon my
observations, which were of a narrative and descriptive nature. Of course, there are
numerous other methods that can be employed when carrying out observations. A
sociogram, for example, is an effective and straightforward tool for analysing pupils’
relationships with each other, how they change, and the effect they can have. However, it
requires planning before the observation. Another method would be to record the use of a
particular teaching strategy, be that a behavioural strategy or a style of questions. The
results can then be analysed to determine how effective that strategy is. In one observation
that | undertook, | employed a method of tracking the movements of the teacher (see
Appendix 3). This method is effective for analysing teacher-pupil interactions, and the results

of different teaching styles.
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In the class from which my critical incident comes, | initially intended to observe the class as
a whole, and to make general notes. However, the behaviour of one pupil (who, for the
purpose of anonymity, | shall refer to as Pupil X) caught my attention very early on in the
lesson, and as such | decided to focus my observations on Pupil X. Throughout the rest of
the lesson | recorded her movements around the classroom, behaviour, participation and
interactions. In the long term, this method would be useful for keeping track of changes in
behaviour. My role in this observation was a non-participant, and | was removed from the
pupils, in order to observe in an unobtrusive manner. Furthermore, none of the pupils in the
class were told that they were being observed. This allowed me to minimise the risk of the
Hawthorne Effect on my observations, for, as Franz states, “when a researcher withholds the
true nature of a study, participants have a lower probability of behaving in an expectation-
consistent manner” (2018 p. 768). That being said, | recognise that my presence alone could
have had an effect on the pupil’s behaviour, for, “the Hawthorne Effect says that you cannot

measure people without affecting the people by the measurement” (Machol, 1975, p. 31).

In Successful Futures, Professor Graham Donaldson proposes four core purposes of
the new curriculum of Wales which articulate the “vision of a well-educated young person”
(2015, p. 28). These four purposes are that all young people will be: ambitious, capable
learners; enterprising, creative contributors; ethical, informed citizens; and healthy, confident
individuals. These purposes will form the basis of all decisions regarding teaching and

learning in the Welsh education system.

As | have previously stated, in my observations (see Appendices 5-6), | observed Pupil X,
who caught my attention because unlike the majority of her peers, she was not talking to
those around her. She was slouched in her chair, with her head resting on hand, and leaning
on the table. During the starter task, when the teacher asked for hands up to answer the
guestions, Pupil X did not put her hand up at all. When the teacher encouraged discussion in
talking partners, Pupil X did not take part. All of these factors suggested to me that she was
disengaged and disinterested. However, when it came to completing the written task, which
was to copy out and answer sums from a textbook, | observed that Pupil X completed this
task extremely quickly, and finished the task even before the majority of her peers had
finished writing out the date and learning objective. At this point, Pupil X informed the
teacher that she had finished, and she was told to help any of her peers that required it. She
then went on to help four other children, working with them one at a time. | observed how
she did not simply tell them the answer, but rather worked through the question with them bit
by bit, using a place value grid as an aid, so that they came to understand the maths for

themselves. | was struck by the contradiction between her body language, which seemed to



ECADG6007 Student Number: 1903157

suggest disengagement or boredom, and her actions, which suggested confidence and

drive.

When considering this incident with regards to Donaldson’s four purposes, the two that
seemed to relate the most were ‘ambitious, capable learners’ and ‘healthy, confident
individuals’. When looking at Donaldson’s description of an ambitious, capable learner, we
can see that Pupil X was building up a body of knowledge and that she understood the
mathematical concepts of the lesson. She was also able to explain the ideas and concepts
of the lesson, as | observed her instructing her peers. From the speed at which she
completed the written task, it could be argued that she enjoyed solving problems. However,
in contradiction to an ambitious, capable learner, Pupil X did not seek any challenge, but
rather she remained passive for the first part of the lesson. When comparing Pupil X to
Donaldson’s description of a healthy, confident individual, we can see that she had formed
positive relationships with her peers, who trusted her ability to help them. In being a helpful
and contributing pupil, Pupil X could be described as a valued member of society. However,
although Pupil X was confident in completing her written work, she did not have the
confidence to participate in the first part of the session. Therefore, perhaps she would benefit

from building her mental and emotional well-being.

When reflecting on the critical incident (see Appendix 7), several questions occurred
to me: firstly, what was the level of well-being of Pupil X, and did her well-being affect her
level of involvement? Secondly, following on from considering her level of involvement, was
she challenged enough in the lesson, and what was her level of learning? | will now consider

these questions with regards to literature and education theories.

As | stated in the introduction of this essay, well-being is at the core of the new curriculum in
Wales. As such, it is logical to begin by analysing the role of pupil well-being, specifically
emotional well-being, in education. In recent years, the Welsh government has committed to
improving the well-being of the population. Within the education setting, this commitment
involves ensuring that schools are healthy settings, where pupils’ education is “supported by
a holistic approach to health and well-being” (Donaldson, 2015. p. 27). This highlights the
important responsibility that schools have to play in improving pupil well-being. A report from
2012 by the Chief Medical Officer of England describes the key role of the school:

Promoting physical and mental health in schools creates a virtuous circle reinforcing
children’s attainment and achievement that in turn improves their wellbeing, enabling
children to thrive and achieve their full potential. (2012, cited in Public Health
England, 2014, p. 5,)
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Furthermore, Health and Well-being is one of the new areas of learning and experience
within the draft curriculum. In Successful Futures, Donaldson states that emotional well-
being, along with social and physical well-being, are key in order for children and young
people to thrive and engage in the classroom. (Donaldson, 2015). This link between well-
being and involvement is due to the reasoning that involvement links to strong motivation,
fascination and satisfaction. The Flemish educationalist Ferre Laevers believes that high
levels of well-being and involvement are necessary to ensure deep-level learning. He
defines well-being as “a state in which one feels at ease, shows spontaneity, is self-confident
and enjoys its presence and interactions with others” and involvement as “(a signal of) how
children are concentrated, absorbed and fascinated, how they are engaged in activities and
operating at the very limits of their capabilities” (Laevers and Declercq, 2018, pp. 326-327).
Two five-point scales, the Leuven Involvement Scale and the Leuven Well-being Scale (see
Appendix 8), were developed as tools to measure and assess involvement and well-being.
According to Laevers (2008), these scales are particularly useful when completing
observations of children and young people.

However, the scales could be problematic when applying to pupils with additional learning
needs, whose behaviour and signals may not reflect what they are actually feeling.
Furthermore, it could be argued that the scales are not effective, as their application is
subjective and it comes down to the judgements of the observer. For example, in the context
of the critical incident, initially, Pupil X may have scored a level 3 on the Leuven Well-being
Scale, indicating a moderate level (neither happy nor unhappy, often indifferent) and for
involvement, Pupil X may have scored a low level 1 or 2 (does not engage in activities, does
not seem to take anything in). These scores would indicate that Pupil X was achieving a low
level of learning. However, from the incident, we know that Pupil X had a high level of
understanding, and she went on to improve her level of involvement when completing the
written task. Laevers suggests that continued or further observations, for example, at
different times of the day and in different environments, are necessary in order to form a
more comprehensive understanding of the child, and how their well-being and engagement
is affected in different situations. Indeed, had | stopped my observations before the written
task, | may have concluded that Pupil X was not engaged in the lesson and was therefore
not achieving deep-learning. Yet, from my continued observation of Pupil X, | was able to
see that she had taken in what she was being taught, and she then went on to apply it and
communicate it to her peers. As Didau notes, “Because we can'’t see anything happening,
we assume nothing is happening. But listening is a highly active skill that requires focus and
attention” (2016, p. 79).
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It could be questioned, then, what caused her involvement level to fluctuate so drastically
from low to high? Low involvement may signal a lack of confidence, a fear of
embarrassment, or boredom, or a more serious problem. In the critical incident, Pupil X
completed her written task at such speed, that it is clear that the work she was completing
was well within her capabilities. Therefore, the question arises, what was the level of
learning of Pupil X, and was the work appropriate for her level of ability? At this point, | would

like to discuss Lev Vygotsky’'s Zone of Proximal Development (ZPD).

Vygotsky defined the ZPD as:

Those functions which have yet to mature but are in the process of maturing...’buds’
or flowers’ of development rather than ‘fruits’ of development. The actual
development level characterized the cognitive development retrospectively while the

ZPD characterizes it prospectively (Vygotsky, cited in MacBlain, 2014).

Vygotsky, as a social-constructivist, affirmed that children develop as a result of the
relationships they form with others around them. Children learn best through collaborating
with others, initially by imitation of a more intelligent other, and then through the
internalization of new skills, where the child is now able to perform that skill independently. It
is through this interaction and help from a more intelligent other that children move from the
zone of actual development (ZAD) to the ZPD. In other words, what a child can do with help
at first, for example through scaffolding from a teacher, the child will eventually be able to do
without help. The child will have moved from the ZPD to the ZAD, and their ZAD will have
grown. And thus, the process must begin again. Vygotsky further states that it is through a
child’s social interaction that they are able to move from a lower order thinking to a higher

order thinking.

Critics of Vygotsky’s notion of the Zone of Proximal Development argue that it in fact goes
against the social constructivist school of thought. As the theory has been developed over
time to include scaffolding within the ZPD, critics have questioned whether scaffolding could
lead to “the imposition of a structure on the student” (Searle, 1984, cited in Stone, 1998).
That is to say, perhaps the notion of scaffolding is at odds with social constructivism,
because the teacher is leading the learning, as opposed to the student taking an active role

in their own learning.

However, it is important to note that Vygotsky did not specify the role of the adult or teacher
in the ZPD. He described four guiding behaviours: demonstrate how to do something and

guide the child in imitation; begin solving a problem and let the child finish solving it; suggest
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that the child solve a problem with a more intelligent other; and instruction through language,
asking leading questions and analysing a problem for the child to then solve alone (Ketterer,
2008). We can see that the role of the adult is not defined in Vygotsky’s work on the ZPD,
and it only states a more intelligent other. Furthermore, although the guiding behaviours
suggest some direct teaching, which could be described as an ‘imposition of a structure’, the
other suggested behaviours follow a social constructivist principle, as the basis lies in

interaction and collaboration.

In the context of the critical incident, it could be argued that Pupil X was not challenged, and
she was working solely within her ZAD. This could have caused boredom, which may have
then caused her to switch off and become disengaged. This would need to be addressed in
order to help Pupil X be challenged to work within her ZPD. However, it is noteworthy that
after completing her own work, Pupil X then became the more intelligent other to her peers.

She provided scaffolding for her peers when helping them in their own ZPDs.

As | have discussed in my literature review, the two main focuses of the critical
incident that | identified were the well-being of Pupil X, and the issue of challenging work.
Well-being is key to engagement, and engagement is key to achievement and attainment.
Therefore, these interwoven issues are of pivotal importance, and justify analysis, which |

will use to inform my own practice.

With regards to the well-being of Pupil X, the first step would be to determine whether her
behaviour and attitude was normal or if it was a drastic change from her usual behaviour. As
| only had the opportunity to observe the class for one morning, | was unable to ascertain
whether this was normal behaviour for Pupil X, whereas her classroom teacher would be in a
much better position to know. On identifying any uncharacteristic behaviours, the next step
would be to explore what has caused the changes. Of course, there are many factors that
can influence well-being. For example, there could be factors in the home, physical or
mental health issues, relationships with family, friends or peers, lack of interest, to name but
a few. In my own practice, therefore, | will aim to get to know the pupils in my class as
individuals: their behaviours, mannerisms, and attitude. This will therefore help me to know if
there are any drastic changes. As Cohen et al. (2011) comments, “...a student might only
demonstrate a particular behaviour once, but it is so important as not to be ruled out simply

because it occurred once.”

The next focus of the critical incident was the issue of challenging work. As | observed that
Pupil X completed her work extremely quickly, and much faster than any of her peers, the
first step would be to consider the possibility of her being a more able and talented pupil. In

the specific case of Pupil X, however, | know from her classroom teacher that she had not
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been identified as more able and talented. With regards to the notion of the Zone of Proximal
Development, the question arises, how does a teacher approach teaching a classroom of
thirty unique ZPDs. In the case of the critical incident, each pupil was given the same task,
and each pupil was expected to work their way through every question. It could be argued
that Pupil X was not challenged by the work. This opens the question of differentiation.
Didau is sceptical of the practice and states that “We certainly can’t say with certainty that
differentiation doesn’t work, but neither can we say it does” (2016, p. 322). However, he also
affirms that for him, the best approach to differentiation is to have consistently high
expectations of all students, regardless of ability, and to differentiate the level of scaffolding
that is offered. This practice is one that | agree with, and one that | will use in my own
practice, as it gives students with low self-belief the opportunity to flourish, with help when

necessary, while also not holding back higher ability pupils.

However, | also recognise that at times, it may not be necessary to have differentiated work
at all. For example, in this critical incident, the students were learning a new topic, so
perhaps it was the aim of the teacher to first ascertain the level of understanding, to know
where to take the learning in the next session. Furthermore, the way that Pupil X was used
to help her peers could have been a way to reinforce her own learning. She had to explain to
her peers how to work out the answer, which could help consolidate her own learning. Just
as a teacher may ask a pupil ‘how do you know?’ when they give an answer, it is a method

of ensuring that they have properly understood.

The ARC model that | used to reflect on this incident and the other incidents that | detailed in
my observations (see appendices 7, 9-11), asks the observer to reflect on the positives and
negatives of an incident, as well as possible solutions and next steps. This kind of critical
reflection is effective for looking at how productive teaching decisions are, and what effect
they have on the learners. Furthermore, such methods of reflection are invaluable for

continuous professional growth, and require that a teacher take informed action.

In conclusion, | found the method of observing and identifying a critical incident to be
beneficial, because it allowed me to see in a real-life context how any incident can become
critical through analysis. It is valuable for reflective practice and improvement as a teacher
because analysing the incident can reveal important issues or viewpoints, which in turn can

inform teaching decisions.

As Tripp states, “To take something as a critical incident is a value judgement we make, and
the basis of that judgement is the significance we attach to the meaning of the incident”
(2012, p. 8) Therefore, | understand that the issues that | have analysed in my literature

review are those that | personally deemed worthy of further analysis. Someone else who
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viewed the same incident may have picked up on other topics of discussion. However, |
believe that the two areas that | focused on were the most striking from the incident, and as
such deserved to be discussed within the context of this essay. | felt that the issue of well-
being warranted deeper analysis, particularly when considering the importance that is being
placed upon well-being within the new curriculum. And Vygotsky’s Zone of Proximal
Development is an appropriate starting point from which to move to discuss differentiation

and scaffolding.

This approach of analysing case studies and critical incidents can be invaluable for
professional growth. This is highlighted in the new Professional Standards for Teaching and

Leadership, which also details the importance of being a reflective practitioner who:

consistently extends knowledge, skills and understanding and can show how
reflection and openness to challenge and support informs professional learning to
progressively develop pedagogy (Welsh Government, 2019)

By evaluating a critical incident with regards to literature, | have gained a better
understanding of the theories and practices that underpin pedagogy. Above all, | have learnt
the value of observations and critical reflection in professional development and improving

teaching practice, and such a skill will serve me well as | progress in my career.
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Appendices

Appendix 1 — Observation 1 Notes
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Appendix 2 — Observation 2 Notes
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Date: 25/09 /20
lesson Lesson details: Top sex Yoor 4 maths (VL eifon dosecved s ‘)ow"bo‘% gr\d%u‘f)%

Avceckl Teacker @US 0> before Ao thak Hhase U o Seoking o with

QFW\J\(,L\ petter behGved students Sak ak back of dass. TR pupil rev e

Keak - Youhre, ¥2 ©me (n, Sk down, Straght away to ge m with

Stavir- on Yoowd .

Classroom culture

(Are the students focused on learning?)

Studenks get 0w coukane Seroughe ameny. ompletor

tasks quickiy v ocnéd—\j with wetle dircuptron ér"h'Ctd (nedckenX

Tee keatier wovled vary quichly , b Studenes do keep up, A2

Emplaiaks, So clegw Ahok oy cre wled £© ThJ -

Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote that purpose?)

Sear v« paralidahon o pravad KI5 ov .

Main bas ke — NS ©=pPic. Teadhes @ fhwew N L.O0. with clasg

Teaver S (Aol thak e ampie g v e GUEE q waton R poraty.
(sendenss Krow e adawvwey (5 agafsary v eof off (AR ng o el Qb
Direction o < = GCSE o uam
(Are the students clear about what they are doing and how to do it well?) ’

SondeNd e v Gmplidoe ctanres FaS . sErwghh awa

Man kas i~ keadresr qaej‘ Wm%nf‘e_cn bourd o Wl clasi;

and siwdenks Gu S o 4oy Khow winok ko o (or ind (dwad tasic. i
e Cboras iR | ol @O lound P55 bl MmisakR e aved,

in respore «°
?u‘)\\ qweshar

! allenge -
(Are all students able to engage in the lesson? Are all students challenged?)
Engagement & pesiare . Al sondinef omples St g tacke
as insrucked. Sondenis teld ko qek o Hxkborte once frusked
odder bo Compllie eXRnfin queistion s (Jee onhai tacdeat
- L A & ~ AR e
Mrough ke & a " fopee KLY qduﬂcpf"‘e/“ bt
Assessment with U
How does the teacher assess student understanding before, during and after the lesson? How is W‘U‘Q\*\‘.«\wt)
this used in their teaching? . p ) ‘
Staviis — vRacker WOk frem pupil &2 pupl; SOEPIAG o GIre (apwk _
where needed . CoLS Wog\\:' &ATRS on boadd & whrolg clovys, atka g upil fo
answs (no handy up} AJW ‘ doaom o vt wWihn Pu().\ﬂ\'\q Gon S .
Maa casl - Lo0he! valks fom el ks pupi L Ko asgsess pr;:q({jfl(ud‘c\]wﬂ
Specifics / Critical Incidents oc
Are there particular telling moments and examples which it would be helpful to discuss? as apt-
9 Ore boy e (-5. sok ak laacl(,(q,\gc? bert belaved acc. o @chcu’) .
»ﬁ'{\\'f‘rej the RSt bark, and bude doesn ‘c ge ke g€k o kool &H '
Llrsion . AHer o Quple ef g, keaeher wotvcel e bmj nox tla(? a"ljrk\ﬁ (e
K nob being distuphive, he & just Saky and il him (f Gaiked. Soylanpwens
e, Teacher Wl would ‘You Wke a kb ovkethen, ard ey mdj‘yuﬁj
2) Head of dopabirnte wallls n 0 dasstoom, class Skanel up, g dopt
RSKS  ‘everyrhing A then leaves. (lass ddcupied fov N (eqyed .
2) Ore g/l Rashes st el buk dozgn 'k go €0 ek kpxlbook . Jegil to chak
wida dhote afound her. Teacker aries why O Sle wlleny Tl fs“/»CJM\, Houwe
3‘7“ dore  extension™ [f den b woandk o aQ‘t‘-OC—J:‘

—~
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Appendix 3 — Observation 2, diagram tracking teacher movements
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D0, T e — F \G. l*dc\vku U~rdhon diuad )“f’ A (pacein.
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3. daad§ ouk qupn\_u\x

el v -

QS A \‘&\Q s P ’ & W, laadd on puph Jak ~’L\"‘</H;3
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Appendix 4 — Observation 3 Notes

i U DyErvarievys S
Prifysgol Cymru
N ot | Yr Athrofa
¥ University of Wales |  Addysg a'r Dyniaethau
Trinity Saint David Education and Humanities

My role -4 perticl pant

OBSERVATION / FIELD NOTES O"érvenn mekhedt = opiervig 4 tas,
whhon 3 enk yb‘*PS

(Questions adapted from Fletcher Wood (2016) o fabie o Gmpore heow
. ety ‘erJQ.Ak Gve upPl app oach
Date: 26 /04 [1o(Q ' T luke mﬂc}

Lesson details:  y%q - 1/2 wmized class. Makhy WsSox

BKhor Skavter ko session wln Carper e, Cack child has a aumbelc

Wne and whikeboasd « PLWerie on tountng n AT dn

Afer Gupek b, splc e fowes, L dbsecve ong actvity, wha

y {;\/tc.\ver EMaech{fmppaTri k—ﬂst,ﬂw\“(m"““ﬁ prctures ¢ heans o wnblel blouks a8
the Gt

[N, U

Classroom culture

(Are the students focused on learning?)
During Carpele tiwe , toste & B chuldren are focused eéi)ag&_al A
o duldrea, are (‘C\‘ﬂ‘u‘“‘ﬁ T tc&.i,\(,i‘:zrw QACKM.W')\Q(. - Aok
asks @ gquertion, the wisyordoy of chidlrain use Bl Ao W ko woig sk ansues,
DUNAg e Makhing basle, each gredp Ty wo wdesstond e tasic and
Lopnpuizg ik, buk Bewre bored v Auw roked | so OS2 takrrasnk.
Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote that purpose?)
Pmrf)c\'t — enb Ao o faviow Witon. Teacker afled dhre rloacons s
whoie dsydt it Bive GG i erel b '\tws) Today , woov King erode pn
Guniad o el TS objRciive 5 wormmunicered \gz(bc\\\n .

TR mdkching £xik — the thulolcen do ok urdericand the b eckive se havt o

Direction ey i
(Are the students clear about what they are doing and how to do it well?) %3:{
Vaktinng kes W, @adh group chok Aeel this ask. do ot inowo tem packas
whak & co o, so te ajle de Rackex. Tren, oy ey do

the task ERem, e (Quse el (5 o CERThe, (Uper Sy, st oke

wany ms take), but do wob ko, Eadh pupUd has ddPRic oy ond, ool wank €0
Accéss and challenge et vask differently; se gt dgkaxed dad Srare

(Are all students able to engage in the lesson? Are all students challenged?) \ ¥© SbA¢ tie_ anrely acow
Major i of daideen AR with Frar®s ok tagek tire, \5P, o do g tarie
ey CV&?%JQL\/( to 5tum~9m,3m<¢ not-Queny. pupU gets Topesly-L (ﬂ(sm. s

# 7 i i
axcbi‘Lv";J kr\;’\;*\kfi Qe afr UG wstruckion 5‘9‘“ encher ke ’H""jf“;““\a
g'\.rd e ksl eytremely chatlonging  stugqle o @mp e L Be@u g QYQ)
Assessment  WnYUPLs wWi-e A ,‘*\L‘? & et ral ’WW ‘Hm,a Vol beoeon .fl,(((_c M
How does the teacher assess student understanding before, during and after the lesson? How is
this used in their teaching? Oury stakes padl, wse of wh Rbo ards, tecithos outes
ac cach dhild’s whikehoard, and u Lillpop shick. ©= aslc one. Than arls
the rest dhiumbss wp/thumdos dovemn & @w} reo , for P ad qures on, uich
vove APRady, ske nohices ay - ur:kg,eti Ly havre wong answer se
Lplaias ok ok whak M€ o do ¢ mulsthrem Ao che (e their GMswer,
Specifics / Critical Incidents

Are there particular telling moments and examples which it would be helpful to discuss?

*Ducing carpek b, o boy Stands up and Mmeaves o other 5L ko

sk doon |, Taackes says ‘Mhok s Wy mokivre of»saom.“( I
berause Paph X s J\mu\':j you 2" Minuke o so L asotre,
oy does the same M/ = Mb/kﬁuj e teackes does rok
SCrossate . doingtle o
s Oveup volle, each %\ makehing tesle B wasuprratd

S A (vua & @amplate e tasic, © beved ¢ ~fuvekad,,

nr\m ;}3% o emplote tte ta.ﬂc%,’juﬂ' M (S (m’ygu,v\d\ Afread.
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Appendix 5 — Observation 3 Notes

Yr Athrofa Uuservakon 4

Addysg a'r Dyniaethau
Education and Humanities

Mj AL =non pPavbicpant
OBSERVATION / FIELD NOTES O03fvaten method = ind ivieluall pupt
Rf‘t‘ 3(<_ QA CLn\—&’c\c,b'ms-,
Moveme nt I3 b ha m e ‘\)

£Y FrIysgol lymru
N Y Drindod Dewi Sant
E University of Wales

Trinity Saint David

(Questions adapted from Fletcher Wood (2016)

Date: O /f10 /2.0

Lesson details: Yeavr 5 moddhy SSoru
LZsson starta = re Cap of pevicus wisom df pu t\‘\-’\a numbers with
de?malf neo a plate valwe CJ“C&‘, o e A ol
Man tasik “‘:M“\h?\‘fﬁ‘i MM 7w A e § bj 10,100. ZJ’_CTT*, then from
Classroom culture v Bgoic )

(Are the students focused on learning?) i
Pepll X does nok appecr ko be focured on barping - &)dﬁ lc\«\juma&
S 3€ka disenga e,ve,n'c_,DoQS ok puk V\Q{“ hand <o qngm(c&;
dotl ot b Pt Ca 'bq\b’.\_::) Dot
Main wadea tark - Pupl\ > <8N very focus-ed, ©mplete) beul < xkromedy CL‘““CU;
Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote that purpose?)
Starir task —acker explainy thak e walk help~them i oain g, * bl
ey, must understard e e fere Mowing on |
Main Yask — examples Hak reack © warks Hhowein on boowol Ans™ekd thea,
o Compleie o4 POgR flom kg xtbovk . At bhif ajo\r\k WY L.Olon beord
Direction u fo e shudanys wo ©py Trom |
(Are the students clear about what they are doing and how to do it well?) :
Teacker gives Studenks o Suce iy aikena by wnting ouk on examplk.
on the Board of how K wowld Uke the wovk: C{m b G ploied zvﬂ-@.v—
borts. AL pupls given, Same questiens, ool teldd to wsorle Throustay
many oy y cl:n de v . ™
Acces$ and challenge

(Are all students able to engage in the lesson? Are all students challenged?)
Jaldenks are able o LGIGR by utb/\ﬁ Their hordl s up to angwer, ord L—.\d
m.\a WU R P‘W'S‘ L dusQuss” an AT W
Wwe stdendes fma( tm\}ﬁlalw VAR miStadko § & veguire I~Q,Q,o
N AR Wodken tasik . .
pil X do’s rok engage on gractar, © rok cleas (f challonge . Houerdl, doos eq:
Assessment tn wictken YUk, dougin apfeas ot o be chollangel. Sie then en iy e5
How does the teacher assess student understanding before, during and after the lesson? How is b\y wf"_sﬁ'i
U‘a\Q

this used in their teaching? .
Hoads up o cnswer Quasbiom 5, Jhen a pupil gives an answer, he @k "
aimo\y up who agrees, nands up whe disagreey, Msoaslg T how do gou kf“:‘“&d
Rupil X does o puk her hand up to show (b she acvees. havie A
1 W OUAL N t-ax(f\f She teuls b‘i«f tecd@z\—km ?L@ e finished \5&,“1. e
Specifics / Critical Incidents  doesn + chock. hec ot juit els ber o relp other s
Are there particular telling moments and examples which it would be helpful to discuss? ¢
o Rupy X doesn 't kalce part, appenss dsinugsested or o acged.
Bk, 5ve OMPRAET the wiiithen ark very CLWLL\a, LA m e SPRN
hat fashed wohng ok the dote « L.O Upon Ght's‘lm'/\ﬁ, tacker
tsld her © hedp 5. T dosene. hor relpiag 4 PRI, onglon re,
i an effeclve 1 posibire eay She goes HcougnTHhe questien 4k by
biv, using « place valwe gad te staffeld | ko relptiom to G’“ﬁ ‘
L o undy f(‘\—-afd{/j
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Appendix 6 — Observation 4, diagram tracking movements of Pupil X
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Appendix 7 — ARC Reflection Notes from Observation 4

Prifysgol Cymru

¥ Drindod Dewi Sant
University of Wales
Trinity Saint David

Ir

Athrofa ARC note) ‘ffa_-r’ Observation <

Addysg a'r Dyniaethau
Education and Humanities

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: O 72 /\O /20 (%1 beAweon
Digwyddiad critigol (Ffocws)/Critical incident (focus): ker aCiion/ .

Behaviour o Rpd K~ Graraclichion
her body langusge and

Profiad/ Experience

Teimladau/

Feelings

Beth yw eich teimladau ynghyich y
profiad?

“What are your feelings regarding
the experience?”

m\'h'ox\\n, s ol @-\Wf\g_d aboukt the well-bains d\L
p\,{e—d X} wWre vocs ,bQ}\L\U((g cA\HQ)Qﬁﬂ\ﬁ -ﬁ“o(r\ peeiy, SQ.C’JY‘QA
Ai 5@'&9“.‘)“’\ ) body languch]sL @ UG ‘ »
wWien Tre Gmplaked e writen kayk, T wal wnpressed.
B4 o QU Cicly she fnarhed b, § was oneerkal UK oie

Cofio a Deall/
Remember and

Understand

Allwch chi restru’r agweddau ary
profiad dysgu a aeth yn dda?
“Can you list the aspects of the
learning experience that went
well?”

Pa elfennau o’r profiad dysgi oedd
yn siomedig?

“What were the elements of the
learning experience that were
disappointing?”

ey, and ter el of cwelvemenk, T was also ppressed by
Hhe mManaes tn Wruch The nelped her prerr.
Riptl X wor able to omplere te task , and wheress she
dido 't gek nuived in-the Starter, the weathes wowlol haje
been dble te aITesS her Wwed of wdg.rf'rcmd(g by

S ke WOl . Algo e Loay S nelp \nar peasy

W ONC Y 2 WAL . S
—‘(‘S.t; WIORS cl{m@w Pupd X was eMowed s ot ke
\.\?

Y S [ : Y] [ )
TV TR OOy LAY CEZAA

A X did ok tadee park ey -y ? Why T,
Wy was = ‘ haY RInAwnouws rov opued ocved]
WGt 0y her el of e Soeing 2 wald che claaMengent 2rougdh?

Gwerthuso a dadansoddi/

Evaluate and analyse

Beth fyddwch chi’n cadw’r un fath i
sicrhau dysgu ac addysgu effeithiol
yn y dyfodol?

“What will you keep the same to
ensure effective teaching and
learning in the future?”

Beth oedd achos yr elfen siomedig
bwysicaf?

“What was the cause of the most
important disappointing element?”

Effe e waching vn ohe fuiowe ~give chidren APPerdns
Ways fo Show Ty~ dedecs kanating  \f Con‘t
verbalise e, ke dem wike ke dowan, o Py sically
Shov Uefishare apprepricie 1o allow [or differances)
Mse, someaine 5 e ffe e o aic ghildren ko | eackotder,
pelause Jome childrean tvay T waat to S for elp frer o
realkes .

Cause — ok ’PU?L\ Ve A ot 9&): J\vc’iv'eb(-wo\%’)

Casgliadau a chamau
gweithredu/

Conclusions and actions
Beth yw eich atebion posibl i'r
materiaon siomedig a nodwyd?
“What are your possible solutions
to the disappointing issues
identified?”

Beth ydych yn mynd i’'w wneud
nesaf?
“What will you do next?”

And thax she didn ‘b georn Ma/\%eg‘
En(_cufcl% u’mmrlvemenk, don ' c}or( ?\*P‘“'U‘ tre chawnex
=) I wnndbee A |

A\ possivle sBlokbon wowhd e differentiattn, J RpX
woon ‘& chak <, Moy 2RuiiR Wohar el of-
wovle , towover d(’FRre_r\)cv"cxbb'vx e best prache

N

Ao, wnperrank o undecivand why she wagn 't

taking) part - even (| pot challenged, she ovld havk
icch(.(Z‘\(\6 vart .

Y profiad newydd / Transformed experience
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Appendix 8 — Leuven Scale for Involvement and Leuven Scale for Well-being (Adapted from:

How to apply The Leuven Scales in practice by Matt Arnerich)

Leuven Scale for
Involvement

Leuven Scale for Well-
being

Don’t engage in activities.
May stare of daydream.
Easily distracted and don’t
seem to take anything in.

1 — Extremely Low

Child is not at ease, and
doesn’t feel happy. They are
primarily anxious or tense.

Similar to level one, but

Similar to level one, but

more subtle.

2-L
more subtle. ow more subtle.
Child may seem busy, but in Neutral posture, neither
reality may not be absorbed, happy nor unhappy, often
or fully concentrating. Often 3 — Moderate indifferent, rarely
act routinely, and can be enthusiastic. Few moments
easily distracted. of satisfaction.
Similar to level five, but . Similar to level five, but
4 — High

more subtle

Regularly absorbed and
engaged. Strong signs of
concentration, persistence

and energy. Not easily

distracted, and enjoy a

challenge.

5 — Extremely High

Having fun, enjoying the
environment and having a
positive effect on others
around them.
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Appendix 9 - ARC Reflection Notes from Observation 1

P, Prifysgol Cymru
%4 ¥ Orindod Dewi Sant
* " University of Wales
Trinity Saint David

Yr Athrofa

Addysg a'r Dyniaethau
Education and [umanities

ARC noker "\UF Ubfervabion “®

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: .S [ERTRTIC
Digwyddiad critigol (Ffocws)/Critical incident (focus):

A« ()rcwp veawr "Gre te llamay &
(e \\a,,nr\cx‘ Twen, © char fn’.jd Mu GLD
ask ransuser ndivid Ove. p’u..(c(l -“3-:75

#mM\J3, So Mr\jcm. con hear ! tow oo jo\x
LYo ¥ *

s

e | \_\
Profiad/ Experience =~ =~ = v *

Teimladau/ T fownd b wkeresbing ehokt te Pupll v b&f\5 IO
Feelings Aorupbve , and baUGng cwk of e, Swggesa’ boe P
Beth yw eich teimladau ynghyich y e } 3 g & '
profiad? Gl cafveent Mhﬁekf» Y%,mr‘u\ e em‘;f&( ij
“What are your feelings regarding | oerudol o€ e )Pw el V‘d"\a't(-t/) Sl |"f 4 (F 7, ha
VRS racd o @rryene on e ow A you Jay A again?) Ty .

fighe fuggest chat M cosn'e Gap —n_doiag thay
Cofio a Deall/ Ao da Ellant o emborvody Mmpe L} bj p(vmouluJ"\\S)
Remember and ik wm,\j
Understand

Allwch chi restru’r agweddau ar y
profiad dysgu a aeth yn dda?
“Can you list the aspects of the
learning experience that went
well?”

Pa elfennau o’r profiad dysgi oedd
yn siomedig?

“What were the elements of the
learning experience that were
disappointing?”

The boy
L&'EQGQ_ e stwp ®© asle
e oars\hoke -

; Q,L,U\-'I’U{{'\ V\Q_ mC\j ..‘\Q\/{ Qd MO—(@JIWJ\&
for further onf b uchion W crde -

af such, Pe.fl«a,(){ vk ?994(’5

> the oy $of o {ﬂ.m ¢ fq;(wp,
ard fear of yv\o.k,iv\ﬂ o fool off himtedf o fromt A~
KNS fraends

Tbmfji'\ rot QKLJQ?PU\AH

Gwerthuso a dadansoddi/

Evaluate and analyse

Beth fyddwch chi’n cadw’r un fath i
sicrhau dysgu ac addysgu effeithiol
yn y dyfodol?

“What will you keep the same to
ensure effective teaching and
learning in the future?”

Beth oedd achos yr elfen siomedig
bwysicaf?

“What was the cause of the most
important disappointing element?”

Te morhod of Qs r anseer can be wresl ¢ ffechely]
10 koo o> eAlCh PUPUL AnSwRA A"Io,},& boeses
the onfidence of dhe pupst, as hawe to speck
abud in fronde of Bhei peed. Bspecially grovek wo
N (Our( this at o you ge , ko skem e rd ke

o fear of pupth speairs /feow of fadi frov dovlopiy-

The Gt ¢ e feor of fadiie maxp Be ladk of- onfde
A acadevic cxb‘\\.\,t‘a_.

Casgliadau a chamau
gweithredu/

Conclusions and actions
Beth yw eich atebion posibl i'r
materiaon siomedig a nodwyd?
“What are your possible solutions
to the disappointing issues
identified?”

Beth ydych yn mynd i’'w wneud
nesaf?
“What will you do next?”

fclidaon  to 4oegder 0ddaesiing the PUgL'S feor of-
fou e ~vowld be encourc o enmronmenk o
fespeck, whare ke dotrn't marter U you el
Arother Seludaon. Kt Inarease pravic for awdemic
adveuemenky, So-thok @ pUpt Wl grany
nfrdence W +hewr aloUlkes, _
Anally , rakaking o (og‘&a Qo a Ao Xm;m
anvirsament, weuwld be tedencuwiage o G
Mindse U oup s, wihaxe yeu can dgarn &Zgy(\ Yo

Y profiad newydd / Transformed experience Fam(
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Appendix 10 — ARC Reflection Notes from Observation 2

b Prifysgol Cymru
3N ¥ Drindod Dewi Sant
Y University of Wales
Trinity Saint David

Yr Athrofa

Addysg a'r Dyniaethau
Education and Ilumanities

IS Mo T hw Ob Sesrvaidaon Z__

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Boy finuh firsk tarl buk doesn't ge

Dyddiad/Date: 'L)/O q /Q—Oiq L 7o) W exktension A wald (nl tracked ok
Digwyddiad critigol (Ffocws)/Critical incident (focus): Skt . T2 cCher mow'wd, cond of kS i

b would (ke & fextbore v e rool oS

Profiad/ Experience

Teimladau/

Feelings

Beth yw eich teimladau ynghylich y
profiad?

“What are your feelings regarding
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Appendix 11 — ARC Reflection Notes from Observation 3
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