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Ir Iath ar Daith 

Task 1 

I decided to read a story to the class as a stimulus for my lesson on colours. Welsh Government (2015) states that pupils should experience a variety of stimuli.  The book I decided to use was called ‘Anifeiliad Difyr – Peintio’r Drws’. I felt the content of the book was suitable and introduced colours at the correct level for the audience. The aim of my lesson was to ensure children “Listened and responded simply to what they hear with growing concentration” (Welsh Government, 2015, p37). The pupils had previously been introduced to the phrase ‘Dw I’n hoffi’. This is also prominent within the book.  

The intended audience for my resource was a year 1/2 class of 22 pupils. The class contained lower attaining year 2 pupils and middle attaining year 1 pupils. The book allowed the pupils suitable opportunities to ask and answer questions using the phrase ‘Pa liw ydy hwn’ which I knew the pupils were competent with and I used an online version of the song ‘Lliwiau’r Enfys’ (see appendix 2 )to activate prior knowledge on colours. Dill(unknown) states that activating prior knowledge on subjects can dramatically improve the learning process especially for lower attaining pupils. The resource I created was a physical activity game using the parachute and pupils running under when their colour had been called. Telc(2016) and Brighthub(2019) discusses how kinaesthetic learners benefit from second language physical activities outside the classroom. 

Colours was the topic we were covering due to the introduction of the phrase ‘Pa liw ydy hwn?’ as part of the schools ‘Patrwm y pythefnos’ a scheme introduced throughout the school by the Criw Cymraeg. The sentence pattern was to be reinforced during ‘slot drillio’ after lunch every day. 

Task 2 

https://youtu.be/aJ1cofntIUY  

Task 3 

Overall, I was happy with my lesson on colours, I feel that pupils engaged with all the tasks that were set and with the story which I introduced to them through the interactive whiteboard. However, I know I need to work on different elements of my teaching to ensure I become the best teacher I can be. 

Prior to telling the story I used a video of the welsh nursery rhyme “Lliwiau’r Enfys” as a stimulus for the lesson. The pupils sang along with the video as they activated their prior knowledge of colours in the medium of Welsh. Lent (2012), Dill (unknown) and Mindsteps (Uknown) are under the opinion that we use background or prior knowledge to help to form new knowledge and to engage students in upcoming   learning. Therefore, an integral part to the learning process is to initially activate prior knowledge and build on what we already know. This was highly beneficial within my lesson as pupils naturally began to work on pronunciation of the colours thanks to the video. Research suggests that there is evidence that words become easier to remember and recall when they are set to music (Drinkwater, 2008). The pupils singing along with the video increased engagement levels within the class. Qualifications and Curriculum authority (2007, quoted in Drinkwater, 2008, p.xi) states “the use of enjoyable activities, including games, rhymes and song will enable children to repeat new language in a motivating way”. 

I further aimed to activate prior knowledge within my lesson when the pupils discussed previous knowledge they had built on the sentence patterns “Dwi’n hoffi” and “Dwi’n ddym yn hoffi”. This was advantageous in further enhancing the learning the pupils were doing as they had the opportunity to translate the text within the book further. Children who are read stories in a second language tend to listen with greater care and intrigue as they are interested to find out what the words mean and have more motivation to participate in the lesson (Jones and Coffey, 2006). 

Within the part of the lesson where I read the story to the group, I used different techniques to enhance the learning experience for the pupils. Kirsch (2008) feels that using a story with children allows them to anticipate what is going to come next even without complete understanding of the words in the text. In the lesson, I allowed the children to decode some sentences by using the pictures in the book. I found this encouraged the pupils to attempt to answer questions more, especially those who tend to not have high enough confidence levels to attempt to answer independently. Barton (2008) supports this view, stating that the decoding of images can be used as a useful strategy to support pupils aiming to translate text. I further ensured I used actions when telling the story to emphasise and assist when explaining what the story is trying to say. I attempted to use a “Pie Corbett – Talk for writing” style when telling the story as this has been found to have a powerful impact on Childrens engagement levels (Talk for writing, unknown). 
 
Whilst questioning pupils, I ensured I offered lots of positive reinforcement and praise in incidental Welsh as well as in English. Positive reinforcement can create more confident learners (Clutterbuck and Evans, 2010). Leaning towards the implementation of Donaldson’s (2015) new curriculum, which discusses the need for “healthy and confident individuals”, I feel it is imperative that pupils are given enough praise to build confidence levels. Ortega (2009) states that using informal language within school is especially beneficial for naturalistic learners and allows them to have a higher chance of acquiring a second language. This is further supported by Kirsch (2008) who discusses how pupils using as much basic vocabulary in the intended second language of choice increases the chance of learning it through active learning. Outside of lessons, the school I completed my work experience in have identified the need to create a culture throughout the school of the pupils speaking as much incidental Welsh to not only staff but to each other as well. The creation of a Welsh culture within a school can create a sense of belonging within the children (ACCAC, 2003).  

 I was very pleased with my outdoor activity, which contained elements of Content and Language Integrated Learning (CLIL). I ran a physical education activity in the medium of Welsh focusing on the pupils gaining a clear understanding of key words I had identified prior to the lesson (See appendix 1). Dale and Tanner (2017) discuss how learners who are introduced to CLIL activities learn second languages more effectively due to the fact they are giving in depth attention to the language. The children seemed to enjoy the activity when they began to do it and had fun. Kirsch (2008) states that younger pupils have a natural desire to include movement within lessons therefore physical activities are particularly beneficial for foundation phase pupils if classroom management is to a high enough standard. 

Dweck (2014) states that children will look to hide from difficulty as they tend to have a fear of failing due to children having a fixed mindset. Dweck (2012) further believes that to ensure pupils are working to their maximum potential it is felt that educators should encourage children to have a growth mindset and that this ethos should be developed throughout the school. Within my placement school, there was a school-wide initiative of “Flearning” being encouraged. O’Connor (2017) discusses how the most successful people experience failure and it is how they overcome the initial failure that allows the learning process to happen. Within my lesson, I felt that pupils showed that they were not afraid to undertake activities. It is evidence that the school initiative is beneficial for the pupils learning.  

I was pleased with the differentiation I included in my activities as part of my carousel. Cherry (2019) talks about the theory originally written by Vygotsky which states that children need both areas of learning guided by an expert and individual task they can complete unaided. Within my lesson, there were clear opportunities for activities led by an expert in the outdoor activity as well as more individual opportunities doing the worksheet pupils completed. I further added differentiation into my lesson as I give lower ability pupils more support with colour mats they could refer to should they come confused with some of the words. I think pupils worked to a suitable standard to ensure they got the most they possibly could out of the lesson.  

There were elements of the learning experience that were disappointing from a personal point of view. Having watched my lesson back, I feel I could have used more incidental welsh throughout the transitions within my lesson. This is one of the things I identified when moving phases to my second part of placement that I needed to improve on. Going forward, I aimed to use as much incidental welsh as possible whilst on the second part of placement. Kirsch (2008) discusses that the use of repetition and reinforcement of incidental language can be highly beneficial for pupil, especially pupils of a behaviourist nature. Furthermore, I was disappointed with the amount of Assessment for Learning (AfL) strategies I used throughout my lesson. CAIE (unknown) and Popham (2008) state AfL is a technique used to provide instant feedback to learners throughout lessons and allow educators to adapt the instructions they are giving. I think I could have utilised some techniques such as lollipop sticks and blind five in my lesson. Both techniques are easy ways to formally assess the pupils understanding of instructions as well as allowing me to see how much knowledge the pupils have on different areas of the topic. I will ensure that I use more AfL in future lessons I teach. William (2016) feels that using AfL well in a lesson will improve the engagement levels of pupils massively within a lesson. The final thing that I felt I need to improve on was the quality of my questioning within my lesson. Littlewood (2006) believes that if an educator uses good questioning when telling a story, it allows the pupils to make clear inferences from what they are hearing. In future I will attempt to utilise blooms revised taxonomy (see appendix 3) to ask more, higher order thinking questions. Both, Tankersley (2005) and Schinkten (2017) feel the use of higher order thinking in the classroom can be beneficial for pupils by allowing them to become outstanding workers who are more likely to learn the technical skills needed in their future lives.  

To conclude, I feel that my lesson was a good lesson and had some very good features throughout. Things that stood out especially was the enjoyment pupils had during the resource that I had created, this was very pleasing. Overall class management and behaviour management throughout was good and the telling of the story was good with lots of different techniques used to improve the experience for the children. I have identified some things I feel that need improving for me to excel as a teacher. I need to include more open-ended questions within my lessons to activate more higher order thinking with the children. I also think I need to introduce more AfL strategies in to my lessons. I will be sure to do further reading on how I can implement these key features to ensure continual improvement within my own teaching career. 
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