Motivation and Second Language Learning
I Introduction
It takes a kid several years to acquire the mother tongue and get a balanced ability in listening, speaking, reading and writing, from which it is reasonable to say that learning a second language is not an easy task. In fact, it is something much more diverse and complex than knowing how to communicate or learning rules and structure of a sentence (Slabakova, p.512). Learning a second language also means learning another culture and its shared rules and principles.
There are many factors that influence second language learning, including learners’ characteristics, teaching conditions and strategies, societal contexts etc. Learning a second language involves the overall interaction of all factors mentioned above and learners’ characteristics are just a part of it. Even the factors regarding the learners’ characteristics are interdependent. For example, it is justifiable to say that a learner’s aptitude for language or the favourable social or classroom context contribute to his success in learning and promote his motivation, and the high motivation further promote his learning. 
A lot of studies have been done to explore relationship between learners’ characteristics and second language leaning. Lightbown and Spada’s Factors Involved in Second Language Learning is one of them.
II Factors Involved in Second Language Learning
In Factors Affecting Second Language Learning, Lightbown and Spada discussed the roles learners’ characteristics played in their second language learning and the related research findings. Learners’ characteristics were classified into five main categories: motivation, aptitude, personality, intelligence, and learner preference. 
Regarding intelligence, some researchers hold the belief that a high score in intelligence (IQ) test could predict the success in second language learning. However, traditional IQ tests mainly assessed certain abilities in second language learning such as reading, grammar, and vocabulary. Oral productive skills and communication ability could not be predicted in traditional IQ tests. Moreover, intelligence includes many components besides academic skills and individuals have various strong points and it was impossible to measure all the abilities in traditional IQ test. 
This problem of individual differences also appeared in aptitude tests. Two most widely accepted aptitude tests MLAT and PLAB were both based on the view that aptitude includes different types of abilities for new sounds, words function in sentences, grammatical rules and new words. However, the positive relationship between MLAT or PLAB performance and second language learning success was based on grammar translation or audiolingual methods. When it comed to the communicative approach, the relationship between them seemed irrelevant. 
Personality is difficult to identify and measure, and different researcher may produce different results regarding the relationship between a certain personality trait and second language learning. Extroversion and inhibition are two traits which attract many researchers. It was found that learners’ extroversion had a positive relationship with the success of second language learning in some studies. However, some other studies found no direct relation between them and many successful learners did not obtain high score in extroversion measurement. Regarding inhibition, Guiora found it was a negative trait in second language learning in the alcohol-pronunciation test. But the test concerned more about performance and output and had little relation with classroom learning. Personality traits may play some roles in second language learning, but I think it does not play the decisive role and may work with other factors together to influence second language learning.
Not like personality, learners’ age is a factor which is much easier to measure for researchers. The Critical Period Hypothesis was put forward based on the assumption that young children were more likely to be successful to acquire a native-like second language. The hypothesis was mainly focused on phonological achievements. Patkowski’s study supported the hypothesis on aspects of a second language other than accent. But it was not the younger the better. Older learners have an advantage at the early stage of second language learning. In Snow and Hoefnagel-Hohle’s research, adolescents (12-15 years) had the best overall performance.
III Overall View of Learners’ Characteristics in SLL
We know that there are still a lot to do regarding relationship between learners’ characteristics and second language learning. For example, boundary among the categories of learners’ characteristics is sometimes ambiguous and one characteristic may fall into different categories. So different researchers may use the same label to describe different characteristics or use different labels to describe the same characteristic. Moreover, there is the chicken-and-egg question between some characteristic and the learning effect. It is hard to say whether high motivation leads to the success in second language learning or successful learning results in high motivation.
However, we could get some guidelines for learning, pedagogy or future studies from the achievements already made. 1) Almost all the studies aim at and measure against native-like mastery of a second language. Success in language learning means being able to communicate in a natural context, whether the context is writing letters, or exchanging conversations, or communicating with people all over the world through e-mail (Lewis, p.77). If individuals have different purposes or do not aim at native-like mastery, it is more efficient to begin the learning later. 2) Aptitude tests provides information for learners’ profiles so they could be placed to appropriate programs or teachers may use the information to design appropriate classroom activities. According to Wesche, when students are matched with compatible teaching context, it will lead to a high level of satisfaction both in teachers and students. 3) Learner preferences and learner beliefs are closely related to learners’ personality and experiences. Although little research has been done to examine the interaction between learning styles and successful second language learning, it reminds teachers to keep open to learners’ different styles and use the information to expand learners’ strategies and flexibility.
Among all the factors, motivation and attitudes are much more obvious for teachers to recognize in classroom, which provides more opportunity for teachers to explore pedagogical practices to exert their influence on learners. Motivation is another important factor that I will focus on in the following section. 
IV Motivation and Second Language Learning
According to Jakobovits, among the factors affecting second language learning, motivation accounts for 33%, intelligence 20%, aptitude 33%, and 14% for other factors. From this, it is apparent that motivation and aptitude are the most important factors which affect second language learning. Aptitude is innate while ‘motivation is not something you either have or don’t have’ (Lewis, p.76). In other words, motivation is the factor that could be cultivated and strengthened. In this assignment, the author will focus on the discussion of motivation.
Gardner and Lambert put forward integrative motivation and instrumental motivation, which is the most influential theory in second language learning (Wang, 2006). Researchers have done some research to find out which motivation is more efficient in learning. ‘Gardner and Lambert (1972) originally considered that integrative motivation was more powerful in language learning than instrumental motivation’ because they think ‘integrative motivation concerns personal relationships that may be long lasting’ while ‘instrumental motivation may be purely self-oriented and short term’ (Baker, p.123). According to Lukmani (1972), instrumental motive is stronger than the integrative motive in learning a language. (Baker, p.123-124) However, in research by Yatim (1988), teachers in Malaysia ‘combine instrumental and integrative motives into an integrated entity’. (Baker, p.124) In my opinion, integrative motivation and instrumental motivation are always connected together in individuals. For example, in my contacts with Chinese students in American, they have instrumental motives to get high scores and the degree and integrative motives to learn local cultures and communicate with local people. 
Then how do learners keep motivated? It is difficult to say one form of motivation is better than another, but it stands to reason that without some effort there will be no results, so learners should keep focusing on it to overcome feelings of boredom or frustration on the way.’ (Lewis, p.79-80)
One frustration may come from anxiety caused by strong motivation and being afraid of failure in the learning results or tests. The strong motivation will hinder the learning in this situation. So, it is important for learners to find a balance between motivation and anxiety. Language learning a long-term career, learners should bear in mind that one failure in tests should not become the obstacle in language learning.
Then what should learners do when feeling unmotivated because of failure? We could find answer in the old saying ‘To be forewarned is to be forearmed’. Knowing in advance what problems are likely to appear in the learning will be a great help. If learners are ready for small failures in tests or mistakes made in communication and knowing ‘language learning is a skill that develops gradually through making mistakes’, they ‘’won’t be surprised when they come’. (Lewis, p.82) It is impossible that learning language is pleasurable all the journey. There are some other tactics suggested by Lewis to keep learners motive, including ‘study with a friend, reward yourself after one hour of concentrated study, remove distractions, play music in the background, acknowledge your weaknesses, focus on your successes…...’. (Lewis, p.85-87) Besides these tactics, individuals may have their own way of motivating themselves. Although all the difficulties in language learning, it is ‘worthwhile and enjoyable in the end’. (Lewis, p.89)
Then how do teachers motivate learners in classroom context. Graham Crookes and Richard Schmidt (1991) put forward several approaches to increase students’ motivation: 1) motivating students into the lesson, which means introducing forthcoming activities will interest students; 2) varying the activities, tasks, and materials, which will decrease students’ boredom of the same routines and patterns; 3) using co-operative rather than competitive goals. According to my experience, co-operative activities and competitive ones should be combined in classroom teaching or with one type dominating up to different learners and tasks. For younger learners, competitive teaching activities will be more attracting while for shy learners lack of confidence, co-operative ones will be more suitable and efficient. Besides these, language and culture are closely related. The acceptance of a culture will help to motivate learners for language learning. So I think teachers should cultivate students’ appreciating for culture of target language at the same time of teaching language.
Although different voices in the motivation research of second language learning, most researchers agree that open and encouraging attitudes towards language learners could exert a positive influence on second language learning (Wang, 2006). Only through encouraging could teachers motivate their students better in second language learning. 
V Conclusion
Second language learning is a complex process. Success in second language learning is the result of interaction of various factors. Regarding learners’ characteristics, motivation and aptitude play relatively more important parts in the process of learning. Teachers and schools are supposed to make use of all the characteristics information of students to create favourable learning context, design proper programmes and activities and employing different approaches and methods. Teachers should be open-minded and employ different approaches to accommodate different learners. Only the teaching method and learner’s style match can it reach a better effect. Knowing more about learners’ characteristics will help teachers to find appropriate approaches and methods.
[bookmark: _GoBack]Although researchers may study the learning of different languages, rules are general and could apply to other foreign languages learning. Different opinion may exist, but it is just in continuous thinking, arguing and discussing among researchers from different contexts that the discipline will develop and produce more valuable achievements, which in turn will help us find the underlying rules.
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