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ECAD6013: The Learner: Who am I Teaching?


Supporting your discussion with theory, practice, and evidence from literature, critically reflect on how you would support and individual learner whose progress is being affected by specific barriers to his/her learning during one particular transition period (horizontal or vertical)
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Supporting your discussion with theory, practice, and evidence from literature, critically reflect on how you would support and individual learner whose progress is being affected by specific barriers to his/her learning during one particular transition period (horizontal or vertical)

1. A written reflection
2. A one-page profile of the pupil and a support plan that outlines the provision, the role of key stakeholders in the transition process and any evaluation strategies.
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Part 1 
 
This assignment will be focusing on supporting an individual learner whose progress is being affected by specific barriers to her learning during a particular transition period. The written reflection will include a one-page profile and a support plan outlining the provisions and roles of key stakeholders in the transition process and evaluation strategies that will be considered for the child. Alice Davies is a 6-year-old girl who has recently joined a special needs unit from a home setting. This would be the first transition that Alice would have experienced which would be considered a vertical transition, due to it going from a home environment straight to a special unit. “Vertical transitions’ are defined as when a child moves from one major setting to another (e.g., the transition from nursery to primary school)” (Kagan and Neuman, 1998). Alice has no experience of schooling due to coming from a naturist family background, where she did not receive education prior to starting the unit. Due to a learning loss through no schooling or education and her home experiences these factors all have the potential to impact her progression and transition. The class teacher and parents will discuss a reduced timetable due to Alice having no schooling experience. Her timetable will be increased by 30 minutes which is to be agreed between the class teacher and parents, allowing the transition period to not become too overwhelming for Alice due to the great change. Alice’s name has been fictionalised to protect her rights to privacy as “researchers should recognise the entitlement of both institutions and individual participants to privacy and should accord them their rights to confidentiality and anonymity. This could involve employing ‘fictionalising’ approaches when reporting, and where using such approaches researchers should fully explain how and why they have done so” (BERA,2018, P.) As there will be details discussed within the assignment that will relate to her family, the special unit and the environment, it is important that the information used is anonymised, and confidentiality is maintained throughout. 
Alice will be transitioning to a special unit with peers who also have the same Additional Learning Need (ALN) of Autistic Spectrum Disorder (ASD) as herself. “Autistic Spectrum Disorder (ASD) these pupils have difficulty in communication, social interaction and imagination”. (Hodkinson, 2019) which links to the communication and interaction difficulties where the National Autistic Society agrees that “Autism is a lifelong developmental disability which affects how people communicate and interact with the world.” (National Autistic Society). Which is why it is important to plan and support Alice through providing opportunities to socialize and interact with others to build on these skills during her time in the special unit. Alice’s family come from a naturist culture, which is defined as;  “a nudist being a person who likes to be naked and believes that people should not have to wear clothes” (Cambridge dictionary). The Executive Committee (EC) of British Naturism agrees that “Naturists are people of any age, shape, race, colour or background who do what everyone else does, but without clothes”. (Executive Committee (EC),2018). When in her home environment Alice does not wear clothes, she is nude at all times. The family live in an open field in a camper van, which is close to a river, and they spend as much time outdoors as possible.
A transition needs to be a child focused approach “The Foundation Phase encompasses the developmental needs of children. At the centre of the statutory curriculum framework lies the holistic development of children and their skills, building on their previous learning experiences and knowledge” (Curriculum for Wales,2015, p.3-5) which links closely with the Autism: Guide for Early Years Settings documentation which states that learning should be “a child focused approach and that a child with ASD deserves the same rights to grow, learn, engage and reach their potential as any other child.” (ASD Wales, p.24) A wide range of professionals will need to successfully work together to provide a structured support system for children with ALN. Vickerman argues that taking a “holistic approach to children and young people with ALN is vital if teachers are to be aware of all the needs and issues they may face”. (Vickerman, 2007) In drawing together the range of professional’s knowledge and understanding of the required support will be gained in order to support a child’s specific ALN need. Furthermore, there are similarities of ideas between Lev Vygotsky and Jean Piaget, in which they both considered learning to be active and child centred. (Piaget, Vygotsky, 2022) The significant differences which can be seen with Piaget is that he considered that children developed through age-related stages, compared to Vygotsky’s emphasis that development was not age related. (Aubrey & Riley, 2022) It is evident that learning should be fully child-centered which links back to the Curriculum for Wales using an holistic approach. The new Curriculum for Wales and the progression steps allows “progression to be further supported by descriptions of learning which provide guidance on how learners should progress within each statement of what matters as they journey through the continuum of learning”. (Welsh Government, 2021) 
 
A meeting was arranged to discuss the concerns or complications the parents may have with Alice’s transition to the special unit. The main area to focus on before the transition to the special unit would be for Alice to come to school fully clothed, which the parents worked on over the summer holidays in preparing her for the start of unit. Alice has had to learn to tolerate clothing to be able to go to the special unit in the new term. This was also an opportunity for the parents to discuss their worries and share strategies in which would support Alice in the special unit. This transition would be considered to be a sudden change to Alice due to the environment changing and also having to socialize with peers for the first time in a classroom during a daytime routine. Alice will travel to the special unit by transport (taxi), in which will have a ‘one to one’ (1:1) escort to be with her for the journey to the unit. The National Autistic Society mentions that “Escorts may be used if there are risks posed by your child’s age, any special educational needs, and general behaviour on the route. Escorts can help the driver by supervising your child’s behaviour. Escorts should have suitable experience and training on how to work with and supervise your child effectively”. All escorts and drivers will be vetted by the Disclosure and Barring Service (DBS) (National Autistic Society, 2022) This will be a challenge for Alice as she would not have experienced travelling to a new setting before and also meeting her escorts for the first time may be an issue. 
During the meeting there was also an opportunity to develop a one-page profile with the teacher, lsa’s and parents. “A One-Page profile is a page full of positive information about a child or young person which enables people to get to know the person, the things that are important to them and the best ways to offer support”. Everyone who supports and works with the child or young person needs to be given access to it since it contains crucial information. It makes sure that the right kind of assistance is available and serves as the foundation for organising the learner's individualised support. (Carmarthenshire County Council, 2021) The ALN for Alice is ASD, which would be outlined in the support plan which will be created in discussion with the parents, lsa’s and teacher. Along with support for the specific barriers in which Alice will face when transitioning from home to the special unit. “In 2014, the system of educational provision in Wales was subject to a comprehensive review. The review proposed a new legislative framework for supporting children and young people with Additional Learning Needs (ALN), SEN and (LDP)”. (Hodkinson, 2019) The “Act and wider programme will transform the separate systems for special educational needs (SEN) in schools and Learning Difficulties and/or Disabilities (LDD) in further education to create a unified system for supporting learners from 0 to 25 with ALN.” (Welsh Government,2022, p.2) which is also noted by (Snap Cymru, 2022). An IDP (Individual Development Plan) previously known as the Individual Education Plan (IEP) would also need to be created during her time in the special unit. “All children and young people with ALN, regardless of the severity or complexity of their learning difficulty or disability, will generally be entitled to a statutory support plan called an individual development plan (IDP). Children and young people with ALN will receive support called Additional Learning Provision (ALP) which will be set out in their IDP” (Welsh Government, 2022, p.4) 
After completing a one-page profile for Alice, the class teacher, lsa’s and parents discussed a support plan (see part 2) to address the key concerns raised during the meeting. There are several areas which have been shared in relation to Alice’s transition to the special unit. “A child’s successful transition to school is influenced by many people, and it is the relationships and levels of communication between children, families, schools, early years’ services, community services, and communities that support the process of becoming ready for school.” (Kagan & Rigby, 2003). These can be considered as barriers to her making a successful transition, namely health and well-being, social and cultural barriers. “Parents hold key information and play a critical role in their child’s development and education. They have unique knowledge about their child which will contribute to the shared view of the child’s needs and the best way of supporting them” (Welsh Government, 2021, p.48)    Involving the parents in the transition process will enable the teacher, staff and parents to engage positively by being able to share issues or concerns and the best way to support their child. “Working in partnership with parents and carers is an essential component of a child-centered approach” (ASD Wales, p.38) which links back to the Curriculum for Wales guidance on its importance throughout the child’s transition. It seems evident that “professionals working in partnership with parents can have a positive impact on the quality of life for a child or young person with ALN” (Hodkinson, 2019) Although parents understand the need for the involvement in the range of partnerships used in the special need setting, Stone and Foley argue that “parents experience fragmented provision and a lack of child-centeredness in such arrangements, and fail to observe clear examples of practitioners who can work effectively and efficiently together.” (Stone and Foley, 2014) Addressing the concerns raised in the meeting will support her social, health and wellbeing and cultural barriers, enabling her to feel that she belongs in the classroom as she continues to progress in her transition. Ensuring that the correct provisions in place for the children are implemented within the special unit is important as teachers need to ensure that they are giving the child the best opportunities to their knowledge and expertise, but are also able to ask for advice or support if there are any areas they may not be as confident in. Accessing extra training or support from the schools Additional Learning Needs Co-Ordinator (ALENCo) as they are a source of expertise on ALN by developing specialist skills and knowledge in this area.

Bronfenbrenner’s ecological system links closely to working in partnerships, allowing different people and organisations to work together. Bronfenbrenner defined “ecological theory as the study of human development in context or enduring environments”. (Bronfenbrenner, 1974, p.901). “The child’s ecology was, then, the enduring environments in which the child lived, consisting of two concentric layers. The mesosystem which would be the special unit, microsystem being family, peers, and macrosystem acknowledging their home cultural differences.” (Bronfenbrenner,1974) James Banks’s theory links with Bronfenbrenner’s ecological theory on enduring environments which children live in as his theory of understanding the cultural impact identified on learning. He states that “Making sure students have a sense of belonging, are valued and appreciated on a daily basis”, (Bates,2019) which will help the child feel comfortable with their cultural identity and also getting to know them on a personal level which allows the teacher to build teaching around the child’s interests.

It would not be possible to assess Alice accurately during this stage in her transition as she is only in her first few weeks of schooling. As with assessment and progression within her time in the special unit, a system that the unit currently uses is ‘B squared’. This is a system that the special unit uses to show steps of progress in which SEND pupils make. “There are connecting steps which allow the teacher to identify the next steps in which the pupil needs to help them progress in a variety of ways”. (B Squared, 2022) The connecting steps also create and support communication with parents and carers. This links closely with the progression steps within the New Curriculum for Wales due to the similarities, as both systems state that “The pace at which learners progress will be individual to each learner. For example, progression for those with additional learning needs (ALN) may not correlate with the broad two-to-three-year progression step as expressed in the descriptions of learning. Pace of progression should be evaluated by the professionals working with learners with ALN” (Curriculum for Wales,2021) which will allow a continuum of learning tailored to the child’s needs. Although the special unit uses a tailored assessment method to track progress, it links very closely with the new Curriculum for Wales (CFW) in where there are progression steps reflecting the stage of their learning and the learning journey being a continuous process. Due to Alice only just starting her school journey these assessments will be done in further detail once she has settled. However, Alice will be assessed in the first couple of weeks of her time in the special unit to be able to determine the skills and knowledge she has to date and to set appropriate targets for the end of the term. For Alice’s social progress within the classroom, there will be opportunities where she will play alongside her peers, collaborate with them, and be supported in the learning environment, whilst being immersed in a new culture. 
To support movement from transport to the classroom, Alice will be attending school in the same transport vehicle each day, which may cause her to become anxious at first as she would not have experienced this previously. In the support plan meeting it was discussed that the transport escort would remain the same 1:1 person who would support Alice’s smooth transition from the vehicle into the unit, as this would be a set routine for her. “Being consistent in routines both at the beginning and end of the day, so that the child is familiar with the pattern of events” ((Manikiza, 2015, p.32) This is essential for children who have ASD, as this is still new to Alice, and she is still adapting to the changes in her new transition. The transition from the taxi to the classroom needs to be a quick and easy one, as she may drop to the floor if left to go in independently. Ensuring that the member of staff guiding her through is making a fuss of her ensuring she is happy and willing to come into school is also important, to allow the transition from the vehicle to the class to go as smoothly as possible. Once Alice is escorted into the classroom, she is able to go straight outdoors for the ‘Magic mile’.  “The Daily Mile is a social physical activity, with children running, jogging, or wheeling– at their own pace – in the fresh air with friends. Children can occasionally walk to catch their breath, if necessary, but should aim to run, jog or wheel for the full 15 minutes.” (Daily Mile, 2022) She enjoys the mile as it is time spent outdoors, which is outlined in her one-page profile and support plan, tailored to her needs. A home school contact book engagement tool will be used in the special unit which is ‘Class Dojo’.  “ClassDojo is a global community of 50M+ teachers and families who come together to share kids’ most important learning moments in school and at home—through photos, videos, messages & more.” (Chaudhary & Don, 2011) This will be used by the class teacher and parents in a way to communicate any problems or questions the parents may have, or to simply add any information about Alice that would be important for her day ahead. For example, she may have had a bad night’s sleep the previous night which may affect her mood or emotions entering the special unit the following day. This will allow the teacher and staff to prepare for any issues that may arise from transport to the school, or her general well-being and emotion changes when entering the special unit. It is anticipated that this may take some time to familiarise with, but a clear routine should help her to settle within the school and contribute to a smooth transition process.

To support Alice’s social skills progress, there will be opportunities in the classroom that will allow Alice to work collaboratively and have social experiences with the other children which have been identified in the support plan. These will include sitting with peer groups during the routine of the school day, for example breakfast time, whole class activities and lunchtime. It is likely that Alice will make more progress within the special unit environment as she will have opportunities to socialize with her peers in the learning environment. Linking to Lev Vygotsky’s theory where he believed that “adults foster children’s learning and development in an intentional and somewhat systematic manner” (Ormrod, 2008). Because young children learn mainly through interactions with other people in their immediate social world, everything they learn is coloured by the expectations and norms of the specific social and cultural contexts in which they are situated (Goldstein, 2008). This outlines the importance of the social interactions Alice will be having within the special unit setting enabling her to build on her interactions within the class routine.
 A visual timetable is used within the classroom for the children to follow “visual supports (school map, photos/pictures of school or teachers, checklists, and schedules/calendar”. (Nuske et al., 2018). Staff also have visual lanyards to support Alice within the classroom linked to what is asked, including sit, chair and toilet which would be the first visuals she will be learning. Due to Alice entering a class later on compared to others in the classroom, there may be times where her peers who are used to the class routine may be more comfortable with this compared to Alice starting her journey. However this is something that Alice will have to learn about and make sense of the new environment and routine that comes with the school. Once Alice is more settled into the school routine and is able to tolerate demands for example eating at the table with peers, using the toilet etc this would impact her progress with social and well-being skills by becoming familiar and comfortable with the class routine.
With supporting the health and well being progress, it is important to remember that Alice is not toilet trained due to being nude at all times at home. “Children with ASD prefer routines, will need to be reassured, and to create a toileting routine there will need to be a phrase or visual used to indicate this”. (ASD Wales,p.39). Alice is new to using the toilet and needs to be taken regularly which was discussed in the meeting when creating her support plan. The parents also advised that she urinates by the river as she likes to listen to the water. This information was vital to be followed through when she uses the toilet in school. Using the ‘toilet’ visual image when going to the toilet and also remembering that she has the tap running as a comfort tool to her going to the toilet, which need to be left on each time she goes to the toilet. Also wearing clothes in school was another barrier in which Alice faced, although her parents have worked with her to wear clothes to go to school, the staff members need to be aware of her culture and background and continue to remind Alice that clothes must remain on in school if she was to strip off.
 Intensive interaction “is an approach to helping children and adults who are in the early stages of developing communication and social skills” (Sense, 2022) The methodology is founded on how we notice, react to, and interpret baby noises and behaviours as communication. It facilitates greater connection and enjoyment of one's communication partner. (Sense, 2022) This will be used as a target and to track progress for Alice. (See in part 2) Alice will be having adult/child led interaction sessions during the day. These will be provided during workstation time in a 1:1 session where a member of staff will work closely with Alice to work on these targets. The adult/ child led interactions in the programme will include activities that will focus on ‘Blowing and popping bubbles together’, Cause and Effect toys’, ‘Action songs or Nursery Rhymes’. The intensive interaction sessions link to Alice’s one page profile due to the shared attention tasks including bubbles and sensory toys which should have a positive impact on the sessions due to her having an interest added to her learning provision. There will be opportunities to participate in action songs for listening and attention during the day. These can be done during workstation sessions or as a whole class activity. There are times in the routine in which there will be circle time songs, which Alice would be able to sit and listen to songs with her peers.
It has been agreed that a review of the current support plan will take place before the end of the first half term. This will be to monitor the impact the support strategies have had on Alice and if there are any changes to be implemented to the plan to continue into the next term. Although the parents have been informed that if they have any issues or concerns before the end of term, they are able to share these openly with the teacher at any time. Evaluation of the support plan will be informed by observation records across Alice’s school day engagement. The observation records will be completed daily by the 1:1 working closely with Alice and notes will be stored in a personal folder for Alice. These will also be supported by comments in on the ‘class dojo’ notes from home. It is however understood by the teacher and lsa’s in the classroom that Alice’s progressions may not be as continuous as the other children in the classroom due to her beginning her education journey later on. In time once Alice is more settled into her school, there may be a need to involve other stakeholders in supporting her this could be the speech and language therapist who visits the school, who could assess where Alice is at with her skills.
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Pupil Support Plan - Alice Davies
Background Overview
Alice Davies is a 6-year-old girl who is due to join a special needs unit from a home setting. She has a diagnosis of Autistic Spectrum Disorder (ASD). Alice has no experience of schooling due to coming from a naturist family background and this will be her first transition. Due to no schooling experience, there is limited evidence with regards to education to date, however she has particular interests in sensory toys especially bubbles and cause and effect toys. Also, songs, cuddly toys and sequins. 

Alice’s family are from a Naturist culture. When in her home environment Alice does not wear clothes, she is nude at all times. The family live in an open field in a camper van, which is close to a river, and they spend as much time outdoors as possible. Alice’s family are looking forward to her transition to the special unit as this will allow her to have further support in an education-based setting. By having detailed discussions with Alice’s parents before the transition happening, this has allowed the stakeholders to have an insight into the barriers that Alice will face during this transition. She will be due to join the special unit after the summer holidays and will be entering a special unit with children who also have ASD. 

The support plan created to help Alice’s transition into the special unit has both her and her family’s concerns ahead of the transition. The support plan was created with discussions from Alice’s parents, class teacher and lsa’s. As part of the process, Alice’s parents have worked closely with the school providing crucial information on the family and their background. During the summer holidays they have supported Alice in dressing to be able to go to the special unit and remaining fully clothed. The support plan identified has areas in which we will work on closely with Alice in her first couple of weeks in the special unit, in order to allow her to progress with small steps throughout her transition. There will be opportunities to review and adapt the support plan if needed during the first term if required. If there are any changes these will be communicated clearly with the parents beforehand.




	Reason for support
	Nature of support
	Stakeholders
	Review date
	Any other comments

	Movement from transport to classroom –

School transport from home is new for Alice and can cause issues with entering and exiting the taxi to go to school. 
	Clear expectations of the daily routine ensuring this is the same everyday for her to become familiar with. (Same taxi escorts) 



Movement from taxi to school needs to be quick and make a fuss of Alice to keep her calm and content entering the school. Outdoors to complete ‘Magic Mile’.



















Home school contact book engagement, currently using ‘class dojo’ to communicate between home and school.
















Reduced timetable due to no schooling 




	· Class teacher and LSA to meet Alice at the main entrance from the taxi.




· When meeting Alice at the entrance of the school, it is important to engage with her and make a fuss to ensure she is happy and willing to come into school. Also ensuring that the transition from the entrance to the classroom is a quick one as she may drop to the floor if left to go independently.


· The class teacher is able to communicate through the ‘class dojo’ regularly with parents, allowing any changes or problems at home before Alice comes into school. For example, not had much sleep the night before may cause a change in behaviour or emotion.


· Class teacher and parents will discuss a reduced timetable due to Alice having no schooling experience. Her timetable will be increased by 30 minutes which is agreed between class teacher and parents. 
	Meeting to be held with Alice, her parents, class teacher and LSA before first half term.
	Alice’s routine will be monitored for the term to see how she is managing a new school routine. It is anticipated that this may take some time to familiarise with, but a clear routine should help her to settle within the school. The teacher and parents will continue to have contact through the ‘class dojo’ to support any problems or questions during the school day.






















	Health and Well-Being – 

Alice is not toilet trained and will not tolerate nappies. Due to being naked all the time at home. 
	


New to using the toilet needs to be taken regularly. The tap also needs to be running as this reminds her of the river at home which comforts her when going to the toilet. 





Wears clothes in school but needs reminders that they must stay on if she tries to strip off. 
	


· Class teacher and LSA’s to be familiar with the toileting needs ensuring the routine is the same for Alice each time she goes to the toilet. 



· All staff to continue to remind Alice that clothes must remain on in school which is difficult for the nature of her home environment.
	


Meeting to be held with Alice, her parents, class teacher and LSA before first half term.
	


Progress for Alice will be monitored here through Alice tolerating change in a new environment, routine and the nature of a setting. Parental input will be essential here as we are able to learn about the family’s culture and also the barriers Alice may face when transitioning from a home to a school setting. 

	Socialization – 

Sitting with peer groups during the school day routine
	

Alice is new to socializing with others. At home she only socializes with her family, she has not socialized with other children in a classroom setting before. She will follow the class routine where the children will follow a visual timetable of the routine and sit with peers when having breakfast, lunch and class activities. 
	

· All staff and children follow a visual timetable, and the staff also  have a visuals lanyard which is used regularly to support the children. Visuals used to support Alice would include, sit, chair, toilet etc.
	

Meeting to be held with Alice, her parents, class teacher and LSA before first half term. To see if the repetition is working with the visuals and repeat this process if working effectively.
	

Progress for socialisation will be monitored by seeing if at first use there a refusal is to use visuals but over time progress may be made due to repetition and the same routine followed. Having a daily structured routine which remains the same for example the children sit in the same place for breakfast and lunch each day, the same workstations etc this will allow Alice to follow a routine that is set. 

	Intensive Interaction programme – Attention and Listening targets to track progression - 
	Adult – child interaction 

Shared attention tasks 

Listening and attention Action songs
	· The adult and child led interactions/ shared attention will be done throughout the day. There are opportunities at the workstation in the morning to have 1:1 sessions with Alice to work on these targets. 
· The actions songs will also be done during the day through workstation tasks, circle time or whole class song time. Songs will include Wind the bobbin up, the wheels on the bus, incy wincy spider etc.
	Ongoing progress will be discussed at the end of the half term with parents.
	Shared attention will be used as targets and to track progress. These will include cause and effect toys’, ‘blowing and popping bubbles together’, action songs and nursery rhymes. Observation forms are completed to evidence any learning or areas for development once the LSA has worked closely with the chid. 
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