Discuss how Carl  rogers’ person centred therapeutic approach and other humanist theories support the work of T.A.s and LSAs in schools. 
In this essay, I will explore Carl Rogers’ person-centred therapeutic approach and how his ideas, alongside other humanist theories, influence and support the work of Learning Support Assistants (LSAs) and Teaching Assistants (TAs) in educational settings. Rogers’ approach, which was the first research programme developed to investigate the effectiveness of psychotherapy, highlights the importance of positive relationships, the social environment, and understanding the person as an individual (Joseph, 2025). Originally developed as a therapeutic model within psychotherapy, his principles were later applied more broadly to other areas, including education.
Rogers’ person-centred theories continue to provide valuable guidance for supporting pupils’ emotional and academic needs. Within schools, LSAs often provide not only academic assistance but also emotional support, such as through the role of Emotional Literacy Support Assistants (ELSAs), and frequently form close relationships with pupils. This essay will examine these humanist approaches and demonstrate how they are essential in equipping LSAs and TAs to promote pupils’ wellbeing and contribute to a positive learning environment.
Carl Rogers’ person‑centred approach has played an important role in guiding the design of the Welsh curriculum, particularly in its emphasis on relationships, wellbeing, and the development of the whole child. The Curriculum for Wales guidance states wellbeing and emotional development as central aims, supporting children to become “healthy, confident individuals, building their mental and emotional well-being by developing confidence, resilience and empathy” (Welsh Government, 2022).
Rogers (1969) argued that for a person to grow, they require an environment characterised by genuineness, unconditional positive regard, and empathy. This environment creates the conditions necessary for growth and development, which links directly with the Welsh Government’s focus on placing pupil wellbeing at the forefront of educational practice. The curriculum further emphasises that enabling adults — including LSAs, TAs, and teachers — must foster emotionally safe environments where learners can express and regulate emotions and behaviours. It highlights the importance of sensitive, responsive interactions and valuing each learner’s unique identity and pace of development (Welsh Government, 2022).
This approach reflects Rogers’ theory that learning and personal growth occur in environments where adults are empathic, genuine, and responsive to the individual needs of learners. Within the Health & Well-Being Area of Learning and Experience (AoLE), learners are supported to develop emotional intelligence, decision-making skills, interpersonal skills, and an understanding of social interactions. This includes acquiring “skills to manage emotions, build healthy relationships and make choices that support wellbeing” (Welsh Government, 2022). Person-centred theory links the development of the whole child, emotional and social growth as essential in the journey of learning. Welsh guidance for health and wellbeing demonstrates a commitment to helping pupils “explore emotions, develop empathy and understand themselves and others,” These principles are at the forefront of Rogers’ work.
Joseph (2021) explains that Rogers believed individuals move towards becoming fully functioning when placed in supportive environments, and that the social environment plays a pivotal role in fostering wellbeing and change. As Joseph (2021) notes, “If people are to change, it is not the person that we must try to change but their social environment.” In schools, LSAs help create emotionally supportive environments where pupils feel safe and accepted, this is in line with Rogers’ idea that positive relationships and environments enhance academic performance and overall wellbeing rather than relying solely on teacher-led initiatives.
LSAs can further support pupils by tailoring environments in which learners feel safe, valued and capable. This may include ensuring that children have access to a clear daily routine, such as visual timetables and now and next boards, where appropriate. It also involves offering choices, for example around lunch options or how pupils spend their choosing time, and ensuring that children have the tools they need to participate fully in class activities. These tools may include ear defenders, fidget toys, augmentative and alternative communication (AAC) systems, and other supportive resources.
In addition, LSAs help to ensure that individual interventions are carried out to support pupils’ development and independence. These may include speech and language support, Emotional Literacy Support Assistant (ELSA) sessions, Trauma Informed Schools (TIS) approaches, nurture groups, life skills programmes, physiotherapy, and targeted maths and literacy interventions.
According to Rogers, the optimal social environment is one that is experienced as unconditional, positively regarding, empathic and genuine. These qualities are the core conditions necessary for pupils to feel secure. LSAs and TAs who respond with empathy, genuineness and non-judgement help to create an environment in which learners are more likely to engage in learning and feel emotionally supported.
Gerard Egan is another important humanist theorist whose work has directly influenced education as we know it today. Egan developed the Skilled Helper Model, which builds on the humanistic principles of Rogers and emphasises empathy, active listening, and structured support to help individuals solve problems and achieve personal goals. Egan describes helping as a natural process that supports change, stating that “…the model has to do with the structure of the human mind and the way we think about change” (Egan, in Sugarman, 1995).
In schools, LSAs and TAs can apply Egan’s approach by guiding pupils through challenges, supporting decision-making, and fostering emotional wellbeing, while maintaining a learner-centred and supportive environment. LSAs can do this within a classroom environment, but more commonly through individual interventions guided by professionals. Examples include allowing children to be proactive in labelling how they feel and giving them the tools to address these feelings using learned strategies that help regulate their emotions, such as those taught through Emotional Literacy Support.
LSAs work under the guidance of educational psychologists to gain the skills needed to implement these approaches within schools. This also helps to free up professionals, who often have limited time to deliver the interventions themselves. Egan’s model complements Rogers’ person-centred theory by combining empathy with practical strategies, making it particularly useful in educational settings.
The third humanist theorist I will be examining is Abraham Maslow. Although his theories were similar to those of Rogers and Egan, Maslow focused more on the needs that must be fulfilled within an individual rather than on the external environment. According to Maslow (1943), “human needs arrange themselves in hierarchies of pre-potency. That is to say, the appearance of one need usually rests on the prior satisfaction of another, more pre-potent need.” From this, Maslow developed his Hierarchy of Needs, commonly represented as a pyramid.
The base of the pyramid represents the most basic physiological needs, such as food, water and rest. This then builds upwards to safety, belongingness and love, esteem, and finally self-actualisation.
When considering Maslow’s hierarchy of needs within education, it highlights the importance of ensuring that basic needs are met before any academic or emotional progress can be made. Within schools, it often falls to LSAs to provide this support, particularly for children with Additional Learning Needs, those from unstable home environments, and pupils experiencing poverty.  The Welsh Government (2024) states that “LSA roles now include support for learners, behaviour interventions, addressing the social and emotional problems of pupils, parental engagement, inclusion work and support for the curriculum”.
Carl Rogers, Abraham Maslow and Gerard Egan are all key humanist theorists whose work has influenced education and the way pupils are supported in schools. Humanist theory focuses on the whole person, personal growth and the belief that individuals have the ability to develop and improve when given the right support.
The main similarity between all three theorists is the emphasis on the individual. Rogers’ person-centred theory highlights the importance of empathy, unconditional positive regard and active listening to help individuals feel valued and understood.  Egan’s Skilled Helper Model also places importance on empathy and listening, but adds a more structured approach to problem-solving and change, which is particularly useful within an educational setting, allowing LSAs and TAs to step into the ‘helper role’. Maslow, while less focused on external needs, also centres on the individual by identifying the needs that must be met within for personal growth to occur.
The main difference between the theories is how the support is provided. Maslow’s hierarchy of needs focuses on fulfilling basic needs such as food, safety and belonging before higher-level learning or self-actualisation can take place. In contrast, Rogers focuses more on the quality of relationships and emotional safety, rather than physical needs. Egan brings together these ideas by combining Rogers’ empathic approach with practical strategies that help individuals understand their problems and take action.
In education, these theories are highly relevant to the role of Learning Support Assistants (LSAs). Maslow’s theory highlights the importance of ensuring pupils’ basic needs are met so they are ready to learn, which LSAs often support through induvial interventions and strong relationships. Rogers’ approach supports LSAs in building valued relationships with pupils, helping them feel safe and confident. Egan’s model provides LSAs with practical tools to guide pupils through challenges, support decision-making and develop emotional regulation skills. Together, these theories help LSAs provide effective, whole child support that promotes both wellbeing and learning.









 








References 
Joseph, S.A. (2025) The humanistic psychology of Carl Rogers: Understanding the person-centred approach. 1st ed. Oxford: Oxford University Press.
Joseph, S. (2021) ‘How humanistic is positive psychology? Lessons in positive psychology from Carl Rogers’ person-centred approach — it’s the social environment that must change’, Frontiers in Psychology, 12, p. 709789.
Maslow, A.H. (1943). A theory of human motivation. Psychological Review. Paris: Eyrolles, Dl , Cop.
Pichère, P. and Cadiat, A.-C. (2015) Maslow’s hierarchy of needs. Translated by C. Probert. Namur: Lemaitre Publishing.
Rogers, C.R. (1969) Freedom to learn. Columbus, OH: Charles E. Merrill.
Sugarman, L. (1995) ‘Action man: An interview with Gerard Egan’, British Journal of Guidance and Counselling, 23(2), pp. 275–286.
Welsh Government (2021) Framework on embedding a whole-school approach to emotional and mental well-being. Cardiff: Welsh Government. Available at: https://www.gov.wales/framework-embedding-whole-school-approach-emotional-and-mental-well-being (Accessed: 3 January 2026).
Welsh Government (2022) Curriculum for Wales: Enabling learning. Cardiff: Welsh Government. Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/enabling-learning (Accessed: 3 January 2026).
Welsh Government (2022) Curriculum for Wales: Framework guidance. Cardiff: Welsh Government. Available at: https://hwb.gov.wales/curriculum-for-wales (Accessed: 3 January 2026).
Welsh Government (2022) Curriculum for Wales: Health and well-being area of learning and experience. Cardiff: Welsh Government. Available at: https://hwb.gov.wales/curriculum-for-wales/health-and-well-being (Accessed: 3 January 2026).
Welsh Government (2022) Curriculum for Wales: Introduction to the curriculum. Cardiff: Welsh Government. Available at: https://hwb.gov.wales/curriculum-for-wales/introduction-to-curriculum-for-wales-guidance (Accessed: 3 January 2026).
Welsh Government (2024). Schools’ Census results: January 2024 [HTML] | GOV.WALES. [online] GOV.WALES. Available at: https://www.gov.wales/schools-census-results-january-2024-html. ( Accessed:20 December 2025)
 




2

