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Personal development plan
	Current Status

	
I currently work at Do Re Mi Nursery, mentoring two staff members who are studying for their Level 2 and Level 3 Early Years qualifications. Alongside this, I am a full-time musician passionate about integrating the arts into early years education. My goal is to progress in the sector by obtaining a degree in Early Childhood Education, specialising in supporting children with diverse and additional needs. I also aspire to write children’s books that authentically represent neurodivergent experiences within neurotypical environments.
Coming from a Welsh-speaking family, I take pride in my Welsh heritage and aim to improve my Welsh language skills by gaining a formal qualification to add to my CV.
 

	 Goals / Development
	Why / 
Rational 
	Action taken 
	Recourse needed

	Timeline
	How will progress be measured?


	1.Enrol and complete a degree in Early Childhood Education.

	To gain in-depth knowledge and qualifications that support inclusive practice and career progression. I have been working in this field for over 10 years and would like to progress my knowledge and have a strong qualification behind me. 
	I have started the BA Early Years Education at Carmarthen University. 
	
Transport to get to university. A laptop to access my Hwb account. I need a structured timetable for the week where I can balance my two jobs, children and university work. 

	2 years.
	Acceptance letter; degree certificate upon completion.

	2.Develop expertise in working with children with diverse and additional needs.


	To effectively support all children, including those who are neurodivergent, ensuring inclusive learning environment. To gain expertise in this field for my future projects. 
	
Research specialist courses; speak to the Carers Officer at Carmarthen University; explore local training (e.g. Dewis via Pembrokeshire County Council).

	Internet access; local authority training resources.
	Ongoing.
	Enrolment or completion of relevant training courses. 

	


3. Write children’s books that represent neurodivergent experiences.
	
 I want to set up a program with a book and activities that can be used in an early years setting all about the adventures of a neurodivergent child. The book will explain the child's beautiful neurodivergent mind and some of the struggles of existing in a neurotypical world. I have an autistic son who has been recently diagnosed and one of the times in his life i felt were the most difficult for him was in early years settings and primary school, where he, I, and his teachers didn't understand him and his autism. 

	Research existing neurodivergent literature and identify gaps.
Attend creative writing workshops focused on children’s literature. Develop story ideas and draft a manuscript incorporating authentic neurodivergent perspectives.
Develop story ideas and draft a manuscript incorporating authentic neurodivergent perspectives.
	Spending time and talking to neurodivergent children/adults and ask them what they're experience was/is. Writing workshops. Talk to other people who have written children's books. Broaden my understanding of neurodiversity through further reading. 
	Ongoing. 
	Having a book published. 

	4. Improve my Welsh language skills.
	
I come from a Welsh speaking background and would like to have a qualification. I also believe that, working in Wales, it will be beneficial to have a Welsh language qualification. 

	  Welsh Language Skills Certificate.
	Internet access; local college or online courses.
	Within 1 year. 
	Completing a recognised qualification.
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What is Reflection and reflective practice? 

Reflective practice is the process of thinking critically about your work, learning from experiences, and making changes to improve professional practice. In the early years, it helps practitioners understand and adapt to policy changes, work effectively in multi-professional teams, and make informed decisions to support children and families. By using reflective practice, practitioners can improve the quality of care and learning experiences. When a practitioner looks back on what has and hasn’t worked, they are considering the needs of the children, families, and the services they provide. (Hallet, E. 2012, p. 24, 25)

	Why is reflective practice important to early years practice? 

The early years sector is continually evolving due to new policies and approaches. A good practitioner needs to be able to adapt, and using reflective practice supports them in navigating these changes effectively. Reflection helps early years practitioners develop a strong professional identity by deepening their understanding of their own beliefs, values, and role within the sector. It also enhances how they interact with children, families, and colleagues, enabling them to make informed decisions and solve problems more effectively. Practitioners with these reflective qualities are better equipped to improve the quality of care and learning within their settings. 
(Hallet, E. 2012, p. 28).   


	The Theory of Reflective Practice
Schon/Dewey
The concept of reflective practice originates from the work of John Dewey and later Donald Schön. Dewey defined reflective practice as carefully thinking about what you believe and do and questioning why things are the way they are. He believed that reflection helps people make better decisions and act with purpose. This means actions - such as those in the classroom - should be thoughtful and planned, not random (The Open University, 2019).
Schön’s Reflective Practice builds on this by providing a framework to improve professional practice through reflection and learning from experience. It emphasizes two types of reflection: reflection-in-action (thinking during an activity) and reflection-on-action (thinking after the activity). This approach helps practitioners adapt to new situations, make better decisions, and continuously improve by understanding and adjusting their actions in real time (Gordon, 2025).

	Gibbs’ Reflective Cycle 
Gibbs’ Reflective Cycle, created by Graham Gibbs in 1988, is a useful tool for learning from experiences. It provides a step-by-step way to think about what happened, how you felt, what went well or badly, and how you can improve in the future.
The model has six stages:
1. Description – What happened?
2. Feelings – What were you thinking and feeling?
3. Evaluation – What was good or bad about the experience?
4. Analysis – Why did it happen that way?
5. Conclusion – What did you learn? What could you have done differently?
6. Action Plan – What will you do next time?
This cycle is helpful for both repeated and one-off situations. For example, it can be used to reflect on regular events like meetings, or one-time experiences like giving a presentation. In all cases, it helps you think clearly and plan how to improve. You can also use guiding questions at each stage to support your reflection. These aren’t required but can help make your reflection more meaningful.  (The University of Edinburgh, 2024)

[image: ]Picture (Martin, 2021)
	
Kolb's Reflective Cycle.

Kolb’s reflective cycle was developed in 1984. 
Kolb’s reflective cycle is a four-stage model designed to help individuals learn from their experiences through structured reflection. The stages are:

1. Concrete Experience – Involves describing the actual event or experience and your immediate thoughts and reactions.
2. Reflective Observation – Focuses on thinking about the experience, reflecting on your feelings, reactions, and how it
connects to your previous knowledge or skills.
3. Abstract Conceptualisation – Involves analysing the experience to draw conclusions, identify what was learned, what worked or didn’t, and explore alternative approaches.
4. Active Experimentation – Applies the learning to future actions by setting clear, practical goals and planning how to improve or build on the experience, leading to new experiences and restarting the cycle. (The University of Hull)
[image: ]
(Brown, n.d.)

	                                                              
 Analysis of models

Gibbs’ Reflective Cycle (1988) and Kolb’s Experiential Learning Cycle (1984) are both widely used models for reflection, but they differ in structure, focus, and application. Gibbs’ model consists of six stages—description, feelings, evaluation, analysis, conclusion, and action plan - offering a detailed and emotionally focused approach to reflection. It is particularly useful in professional settings such as healthcare, where exploring personal reactions and emotional responses is valuable. In contrast, Kolb’s model involves four stages - concrete experience, reflective observation, abstract conceptualisation, and active experimentation - and is grounded in experiential learning theory. It focuses more on how people learn from experiences through analysis and application, making it ideal for educational and training environments. One advantage of Gibbs’ model is its step-by-step structure, which is accessible to beginners, though it can become repetitive or overly focused on emotion. Kolb’s model, on the other hand, encourages critical thinking and application of learning but may lack the emotional depth some reflections require. Overall, while Gibbs is more structured and emotionally reflective, Kolb offers a more conceptual and action-oriented approach to learning through experience.
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The importance of professional practice

Professional practice is an important part of how our society works. It involves using special skills, knowledge, and training to carry out our jobs effectively. A professional is someone who has gained a deep understanding of a specific field and applies that knowledge in their work. (Schon 2016) Professional practice is especially important in the early years sector, where practitioners play a key role in supporting young children’s learning and development. An early year's practitioner is someone who understands how children grow, knows how to plan appropriate learning activities, and follows clear policies and guidelines to protect and support each child. In Wales, the Curriculum for Wales provides a framework for schools and settings to develop their own curriculum, tailored to the needs of their learners. It encourages children to develop in line with the Four Purposes, aiming to help them become ambitious, capable learners; enterprising, creative contributors; ethical, informed citizens; and healthy, confident individuals. For early years practitioners, this curriculum guides professional practice by setting expectations for high-quality learning experiences that support all aspects of a child’s development. Welsh Government (2020). 
In the early years sector, the practitioner’s role is complex, combining both education and care responsibilities. This requires strong collaboration with families, colleagues, and external professionals, making clear professional values essential (Brock, 2015, p.77). Values such as respect, integrity, and inclusion guide ethical decision-making and help practitioners navigate real-world challenges. They also ensure high-quality, consistent practice across diverse settings. Vygotsky’s theory highlights that children learn best through social interaction and cultural experiences, particularly with "more knowledgeable others" like parents and educators (Celinska, 2023). His concept of the Zone of Proximal Development shows the value of supportive relationships, where practitioners help children progress by offering the right guidance at the right time. This reinforces the need for practitioners to act with care, understanding, and strong values in all aspects of their work.
One of the most important skills for early years practitioners is clear and effective communication. This underpins strong relationships with children, families, and colleagues, which are essential for identifying and meeting individual and inclusive needs. According to Bleach (2014), early childhood professionals view communication as a key part of professionalism, highlighting skills such as active listening, clear verbal expression, and confidentiality. These skills enable practitioners to build trust with families, better understand children's backgrounds, and adapt their approaches to suit different learning styles and cultural contexts. For example, by maintaining open, respectful dialogue with parents, practitioners can gain insight into a child’s home life or additional needs, which may not be visible in a classroom setting. This is especially important when supporting children with special educational needs, English as an additional language, or emotional and behavioural difficulties. Furthermore, Bleach notes that strong communication structures within settings promote teamwork, reflective practice, and inclusive planning. This shows that communication is not just about talking - it is a critical professional skill that ensures every child feels heard, valued, and supported in their unique development.
Having an in-depth knowledge and understanding is essential to professional practice in the early years because it underpins the ability to make informed, ethical, and effective decisions in complex and sensitive situations. Professional identity begins to develop during initial training, where students learn how to conduct themselves appropriately and reflectively (Hallet, 2013). This early learning helps shape competent practitioners who understand their responsibilities and the impact of their role. Hallet also highlights the introduction of Early Years Professional Status (EYPS) as a key step in raising standards, aiming to create a graduate-led workforce with Level 3 qualifications as the minimum, to improve the quality of education and care. 
A key area where deep understanding is vital is safeguarding. Safeguarding involves not only protecting children from harm but also promoting their welfare and supporting families. Practitioners must have up-to-date training, be aware of legislation, and know how to follow clear procedures to recognise and respond to concerns (NSPCC, n.d.). Without this knowledge, a child’s safety may be compromised. In Wales, the National Minimum Standards for Regulated Childcare provide a legal framework to guide safe and effective practice. Overall, informed practitioners are essential for delivering high-quality, safe, and ethical care in early years settings. 
A multidisciplinary approach is essential for supporting children’s holistic development, with professionals from health, education, social care, and psychology addressing physical, emotional, social, and cognitive needs. Although each professional has specific expertise, effective collaboration and clear communication are crucial to providing cohesive and comprehensive support. Failures in interprofessional working can jeopardize children’s wellbeing, as shown in serious case reviews of abuse and neglect. Thus, a child-centred, collaborative model is fundamental to safeguarding and promoting optimal development (Johnston, 2018). Vygotsky’s theory reinforces this, emphasizing that learning occurs through social interaction within cultural contexts, involving adults, peers, and professionals (Gauvain, 2020). Multi-agency work reflects Vygotsky’s view that development is shaped by multiple social systems, requiring recognition of the diverse tools, knowledge, and perspectives each professional contributes.
When working with children, it’s important for practitioners to understand child development and use observation to support each child’s progress. Observing children helps identify their interests, strengths, and areas where they may need support. While not all observations need to be recorded, they should always inform future planning. Using the observation and planning cycle allows practitioners to tailor activities to meet individual needs, ensuring every child is supported in their learning and development (Department for Children, Education, Lifelong Learning and Skills, 2008, p.4) Observation and planning are essential for practitioners to understand where a child is in their development and to identify the next steps needed to support their learning. In the Curriculum for Wales, there is a strong emphasis on child-centred learning, which encourages practitioners to continuously observe children. This ongoing observation ensures that all aspects of the child’s learning and care needs are met effectively. By closely watching children, practitioners can tailor their support to each child’s unique abilities and interests, promoting meaningful development.
The UN Convention on the Rights of the Child (UNCRC) is an important, legally binding agreement signed by 196 countries (as of 12 July 2022) which outlines the fundamental rights of every child, regardless of their race, religion or abilities. (UNICEF UK, no date) The Convention has 54 articles that cover every part of a child’s life, outlining their civil, political, economic, social, and cultural rights. These rights apply to every child worldwide, and the Convention allows children to claim them. It also explains how adults and governments must work together to ensure all children can enjoy their rights. This links into Maslow’s hierarchy of needs, which suggest that that individuals must have their basic physiological and safety needs met before they can focus on higher-level needs such as social belonging, esteem, and self-actualization. Ensuring children’s rights to basic needs - like health, education, and protection - is essential to supporting their overall development and well-being, enabling them to reach their full potential. 
Professional practice in the early years is vital for supporting children’s holistic development and wellbeing. It requires practitioners to apply specialised knowledge, skills, and ethical values to meet the diverse and evolving needs of each child. By maintaining clear communication, engaging in reflective practice, and collaborating effectively with families and multi-agency professionals, practitioners ensure that children receive personalised and inclusive support. Frameworks like the Curriculum for Wales and the UN Convention on the Rights of the Child provide essential guidance that shapes high-quality practice focused on children’s rights and development. Ultimately, effective professional practice not only safeguards children but also creates environments where all children can thrive, learn, and reach their full potential.
· Bleach, J. (2014). Professionalism and the Early Years Practitioner. London: Routledge.
· Brock, A. (2015). The Early Years Reflective Practice Handbook. London: Routledge.
· Department for Children, Education, Lifelong Learning and Skills (2008). Observing Children. Cardiff: Welsh Assembly Government.
· Hallet, E. (2013). ‘We all share a common vision and passion’: Early years professionals reflect upon their leadership of practice role. Journal of Early Childhood Research, 11(3), pp.312–325.
· Johnston, J. (2018). Early Childhood Studies: A Multidisciplinary and Holistic Introduction. London: Pearson.
· NSPCC (n.d.). What is Safeguarding? [online] Available at: https://www.nspcc.org.uk/what-is-safeguarding/[Accessed 5 Oct. 2025].
· Welsh Government (2020). Curriculum for Wales guidance. Available at: https://hwb.gov.wales/curriculum-for-wales
· Gauvain, M. (2020) ‘Vygotsky, Lev’, in Benson, J.B. (ed.) Encyclopedia of Infant and Early Childhood Development. 2nd edn. Amsterdam: Elsevier, pp. 115–123. https://doi.org/10.1016/B978-0-12-809324-5.23804-4
· UNICEF UK (no date) UN Convention on the Rights of a Child (UNCRC). Available at: https://www.unicef.org.uk/what-we-do/un-convention-child-rights/ (Accessed: 11 October 2025).
· Celinska, A., 2023. An introduction to Lev Vygotsky. The Voice of Early Childhood. Available at: https://thevoiceofearlychildhood.com/introduction-lev-vygotsky/ [Accessed 19 October 2025].
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