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How a School Develops One Aspect of its SDP: A Report That Critically Reflects on the Actions, Impact and Evidence Base
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Targets
	
	Target
	What I have done in this assignment

	Target 1
	Keep developing your critical writing to move from a descriptive style to a more academic critical style using literature to back your ideas and points. 
	I have used the academic phrase bank recommended in my previous targets to improve my writing style and used a wider range of literature to support my ideas. 



Introduction
The following report will explore a primary school improvement plan (SIP) and critically discuss an identified target, reflecting upon the actions, impact and evidence base. The SIP in question was produced by an English medium primary school in South Wales, with 440 pupils on roll aged between 3 to 11, including 58 part-time Nursery pupils. Among these pupils, 18% are entitled to free school meals and 36% of pupils are identified by Welsh Government as living within the 20% of most deprived areas in Wales. Despite this, the area is described as neither affluent nor disadvantaged.

The SIP was published for the 2022-2023 academic year. The SIP outlines a number of prioritised areas for improvement, including standards, wellbeing and attitudes to learning, teaching and learning experiences, care, support and guidance and leadership and management. The following report will explore an identified target to improve standards of spelling and writing in all subject areas. The target aims to see an increased percentage of pupils reach age related expectations in writing, in both foundation phase and key stage two. Additionally, pupils’ writing will show improved use of writing skills in a variety of contexts and be able to select specific skills and apply them successfully. 

Literature Review
The school development plan (SDP) is a school’s strategic plan for improvement, setting out the actions a school will take to improve pupil outcomes. SDP’s are a result of an annual self-evaluation process, in which schools reflect upon their performance to identify strengths, effective practice and areas for improvement. The areas for improvement are then used to inform the targets within the SDP (Welsh Government, 2014). The self-evaluation report plays a significant role in the process of creating the SDP. Estyn (2023) shared a case study of effective practice in self-evaluation within a Welsh secondary school. It was identified that teachers at all levels had detailed understanding of effective evaluation and improvement processes across the school, particularly within teaching and learning. In addition, the school has ensured pupil voice also informed the evaluation processes. Although the publication of the case study can inform good practice, it could be argued that these findings cannot be generalised on a national level, for reasons such as lack of awareness or understanding from teaching staff. 

Pupil involvement in the evaluation process can have positive outcomes and is recommended as part of the collaborative approach to developing an effective SDP (Kurum & Cinkir, 2019; O’Brien et al., 2021). These results reflect the outcomes of the Estyn (2023) case study and show comparable findings within the research. Whilst O’Brien et al. (2021) identified beneficial implications, the study also addresses the potential challenges of pupils’ motivation to contribute and participate, a consideration both Kurum and Cinkir (2019) and Estyn (2023) fail to discuss. 

However, Kurum and Cinkir (2019) also points out the importance of involving stakeholders, such as parents, in the process of self-evaluation and developing the SDP. It is recommended within the literature that schools should collaborate with stakeholders in decision-making processes, establish clear communication channels to encourage a sense of ownership and shared responsibility for school development. Parents as stakeholders has also shown to benefit the academic and social development of pupils (Babayeva, 2023; Çayak & Karsantik, 2020). Whilst the studies highlight the importance of parents as stakeholders, it would have been more relevant to the report if discussion had been directly related to school development and improvement. 

Addressing this issue, both Guzman (2022) and Shanko (2020) found stakeholders had varying levels of involvement in the SDP process, with secondary school stakeholders making significant contributions in comparison to primary school stakeholders. It is important to address that Guzman (2022) considered parental involvement through the PTA, whereas Shanko (2020) fails to mention whether parents participated. In addition, a lack of resources negatively impacted the stakeholders’ involvement in the primary school SDP. Combining these findings, it could be suggested that parents are a valuable asset to the SDP process and improve the quality of evaluation and planning for school development. 

The chosen target derived from the SDP within this report explores improving standards of spelling and writing across all subject areas. Estyn (2023) published a report describing how schools across Wales are developing reading skills across the curriculum. It was recommended that teaching staff should receive high-quality professional training on evidence-based strategies to develop reading skills across the curriculum and monitor the impact. In addition, teachers should plan meaningful, engaging opportunities for pupils to develop their reading skills, including using high-quality, suitably challenging texts and teach strategies for pupils to access and engage. However, it could be argued that a number of factors may limit an individual school’s ability to implement such practices, such as funding and resources, therefore impacting the quality of training available to staff and resources to plan and deliver engaging opportunities for pupils. 

Kennedy (2008) further highlighted the recommendation from the Government of investing in staff, resources and intervention programmes to support literacy development, but similarly, fails to account for how these recommendations will be made available to schools. The findings of Kennedy (2008) reported that on-site, context-specific professional development to expand teacher expertise, in terms of subject knowledge, new approaches and methodologies, provision of resources and providing regular opportunities for teachers to collaborate, reflect and plan were some of the contributing factors which improved motivation and engagement in pupils. In addition, adopting a 90-minute block for literacy development across the school allowed for provision for a cognitively challenging curriculum further improvements to pupils’ motivation and engagement, noting that pupils were choosing to read and write both inside and outside of school. These findings emphasise the importance of teacher expertise and providing regular opportunities to upskill staff in order to make developments in literacy across the primary school. On the other hand, the recommendations of both Kennedy (2008) and Estyn (2023) fail to acknowledge the time and financial demands of facilitating opportunities such as subject-specific professional development and implementing 90-minute literacy blocks into the school day.

The SIP discussed within this report highlighted spelling and writing skills as specific areas for improvement within literacy. Research suggests that adopting a range of approaches can aid the development of pupils’ writing skills, such as implementing a process approach to writing, comprehensive programs and educational games (Ersoy and Dede, 2022; Kasi and Jayapalan, 2021; Rietdijk et al., 2017). Whilst some of these strategies may require upskilling teachers through professional development, it could also be argued that these strategies are able to be embedded across the primary school, allowing for consistency between progression steps and further opportunities for collaboration among teachers. 

Developing an Action Point
The priority from the SDP reflected in this report was to further enhance standards and progress in English, with a particular focus on reading and writing throughout the school. Within this priority, two main targets were set out, firstly to enhance the standards of spelling and writing in all subject areas and to further develop pupil skills in reading and comprehension. These targets were informed by a prior self-evaluation report from the previous academic year. The school identified literacy as an area for development through termly book scrutiny’s, learning walks and regular meetings between year groups and across the school. 

The school utilises interventions such as Nessy, an online platform to develop reading and spelling skills (Nessy, n.d.) and WellComm, a needs-assessed speech and language toolkit (GL Assessment, n.d.). The data outputs of these interventions were able to identify pupil progression and further emphasise the need to prioritise literacy development. However, it could be argued that the current interventions used within the school are failing to meet the needs of pupils, if literacy progression across the school is not reaching the expected standard despite already having measures in place for pupils who require additional support. This could be a result of multiple factors, such as inadequate time spent providing intervention for pupils, as research backed by Nessy (2015) identified pupil reading age grew at an average of 1.35 years after a twelve-week intervention, and 1.11 years for pupils with identified additional learning needs, suggesting that regularly using interventions like Nessy should aid the development of literacy skills across the school. Despite these findings, it is important to consider that Nessy conducted the research as part of a pilot study, implying that the findings could have potential bias towards the program, therefore questioning the reliability of the findings.

In addition to this, school progress was investigated and standards data was produced and analysed. Derived from the self-evaluation report, school assessment data indicated that at the end of year six, fewer than 20% of pupils are at the expected standard for literacy. However, 35% of pupils were exceeding the expected standard. When looking at gender differences, 40% of girls were above expected standard, compared to 35% of boys. On the other hand, 0% of girls were below the expected standard, in comparison to 12% of boys. These results fail to account for the percentage of pupils who met the expected standard for the academic year reflected in the self-evaluation report. 

There are a number of stakeholders involved in the SIP process as a whole, and the specific target of improving literacy standards. Firstly, a whole school approach is used to conduct the self-evaluation, including pupils, parents or guardians, non-teaching staff, governors and the local community, such as volunteers. Having a wide range of stakeholders involved in the self-evaluation and SIP process ensures all aspects of the school as a whole are considered and allows for anyone involved with the school in any capacity to voice concerns, reflecting the findings of Guzman (2022). In terms of the target identified within this report, the stakeholders leading this target include the literacy Area of Learning and Experience (AoLE) lead staff, a representative from foundation phase and key stage two and a linked governor. In addition to this, as the school is two-form entry, staff from each year group or progression step will also have involvement to ensure consistency when implementing advice derived from the action plan. Alongside these, the school’s improvement partner oversees all of the priorities within the SIP. Having multiple stakeholders involved in each priority area ensures targets can be closely monitored, however, it could be argued that some stakeholders hold greater responsibility for ensuring these targets are met, for example, teacher versus parent or guardian involvement. Whilst the SIP considers actions for improvement in school, it fails to consider how external stakeholders may also contribute. 

The strategic planning within the SIP sets out what actions the school will take to develop the targets within each priority.  For the target of enhancing standards of spelling and writing in all subject areas, there are a number of strategies identified to enable progression. Firstly, AoLE leads were instructed to provide outline plans for areas of development and review current provision for both spelling and writing. Additionally, the lead staff for this priority were advised to review data from national testing and end of key stage outcomes, with findings to be analysed and presented to the senior leadership team (SLT), followed by all teaching staff. It was also noted that best practice should be identified in and out of the school, with findings disseminated to SLT which would then inform future training for all staff. Within the school, it was recommended that staff conduct peer observations, attend courses and visit other schools for professional development opportunities. By doing this, staff across progression steps can upskill appropriately and see effective initiatives in practice as a guideline. The impact of work was noted to be assessed each half term, which included scrutiny of planning, analysing available data and checking standards of writing and editing in relation to improving work. By doing this, staff can quickly assess the impact of the strategic planning directly through pupils’ work, and appropriate steps can be taken in relation to the SIP target.

The SIP also accounts for how the impact of the strategic planning will manifest when in place. Firstly, the school will see an increased percentage of pupils reach age-related expectations in writing, in both foundation phase and key stage two. Additionally, pupils will show improved use of writing skills across a range of contexts, with 30% judged as making accelerated progress in reading and 70% in writing. Pupils will also be able to select specific writing skills and apply them successfully across a range of subjects. This would be seen through improved standards in books and lesson observations, where the outcomes are ‘good’ or ‘better’ in 100% of monitoring activities. 

Reflection and Evaluation
When comparing research findings to the school’s planned actions for developing literacy, there is evidence to suggest that potential limitations have been considered, such as financial implications and resourcing initiatives. The school has identified ways in which they are able to recognise best practice within their setting, whilst also utilising external stakeholders and other schools in the community to share initiatives and effective strategies. In addition to this, monitoring the progress of the target has been well studied, and can be checked at varying levels, for example, at the surface, through book and planning scrutiny and observations, but also through data analysis of previous test scores. The strategic planning also provides opportunities for staff to attend training opportunities, where effective initiatives have been identified, ensuring that staff are equipped with the relevant skills to teach pupils. 

Whilst the SIP considers stakeholder involvement, it could be argued that there is little to no mention of external stakeholders, such as parents or guardians. Governors were assigned to an area of priority and were involved in the strategic planning, which noted that they were to attend half termly meetings alongside staff to ensure progress is being made. However, research suggests that parental involvement in the school planning process can be an asset for making progress, which could be recommended to the school, for example, allowing parents or guardians to attend progress meetings more frequently and providing opportunities to upskill parents in literacy initiatives, which could increase the level of support for pupils at home. It could also be suggested that the school could increase parental involvement within the school day, such as reading sessions, to allow for closer monitoring of progress. 

Conclusion
The aim of the report was to explore a primary school’s improvement plan and discuss an identified target, reflecting upon the actions, impact and evidence base. By studying this aspect of the school environment, I have been able to learn how schools identify areas for improvement and measure progress and the different ways in which staff can develop their knowledge and understanding to enhance pupil development. In addition, I now understand the need for stakeholders and how their involvement can attribute to school development. 
In terms of my own professional development, looking at an SIP in further detail has developed my understanding and influenced me to use initiative and become actively involved in the process as a whole in my next school.
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