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APPLICATION FOR SENIOR FELLOW

In your application for recognition as a Senior Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 3, Senior Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, all Areas of Activity, all elements of Core Knowledge and all of the Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your Reflective Account of Practice and through two case studies.
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General Principles to consider in preparing you application

· You will find it very helpful to refer at all times to the relevant parts of the UKPSF. 

· The nature of Descriptor 3 is distinct from Descriptor 2 as it requires applicants to evidence a thorough understanding of effective approaches to teaching and learning and their personal influence/impact on the teaching and learning practices of others.  Therefore applicants should fully address the holistic nature of Descriptor 3, by providing evidence of a sustained record of effectiveness in relation to both personal teaching and learning practices and positive influence on the practices of others. 

· Your application is centred round the processes of continuing professional learning and development activity related to teaching, learning and assessment responsibilities. This includes appropriate research and scholarly activity and the leadership, management and administration of academic provision and support. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach.

· The standards are inclusive in nature so D3 incorporates D2.

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· Whilst it is important that you address all of the dimensions of the Framework, given the complex and integrative nature of professional practice at this level you should avoid a mechanistic or tick-box mapping approach to ensure full coverage.

· By applying to become a Senior Fellow you will have the opportunity to:

· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Model good practice for other staff and be better able to encourage and support them to seek recognition for their own work in this area.
· Increase your influence and impact by gaining national recognition for your contribution to teaching and the support of learning within the HE context





SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

· The Advance HE Fellowship Category tool will help you to determine whether Senior Fellowship is the most appropriate category of HEA Fellowship for you at this point;
· The UK Professional Standards Framework (UKPSF) – the award of HEA Fellowship is based on the criteria of Descriptor 3 (UKPSF, 2011, p.6) being evidenced; 
· Guidance for Senior Fellow applicants and Dimensions of the Framework guidance available on the Advance HE website.

Your application for Senior Fellowship takes the form of an Account of Professional Practice consisting of:
· Context Statement (maximum 500 words not included in overall word count)
· a Reflective Account of Practice;
· and two Case Studies.
The word limit is 6,000 words shared across all three elements, with an additional 500 words for citations (overall maximum of 6,500 words), along with supporting statements from two referees.

We suggest that you use 3000words for the RAP, and 1500 words for each Case Study

You will need to continue to refer to the Advance HE guidance and the UKPSF as you draft your application to ensure that you are writing to meet the requirements of UKPSF Descriptor 3.

You will be able to use the relevant boxes below to complete your draft application. Once completed, all the guidance can be deleted and this template containing your application can be sent to your two referees so that they can write their supporting references.

When you have finalised your draft application, you will need to send this to your two referees so that they can write their supporting statements. Please direct them to the guidance notes for Senior Fellow applications.

The form will expand as you enter your information



	Context Statement (300 words)

	· Provide a brief summary of your teaching and/or support of learning experience, including the context in which you currently work, your current role and responsibilities in teaching and/or support of learning. Identify the type and location of institution(s) you work for, as this will help to set out the context for your work, but keep this brief and relevant to your role. Do not include details about the history and prestige of the institution(s), as your Account of Professional Practice is about you and your practice;
· Identify the students/colleagues that you work with; for example, student level of study (e.g. year of study, undergraduate, postgraduate, etc.), programme(s)/unit(s) of study, discipline/specialist area of work, number and types of learners, etc. For Senior Fellowship, your work with students may be more indirect, as you may work more closely with colleagues/teams/external organisations/professional bodies, etc.; in which case identify these aspects of your work;
· Outline your current and recent role(s)/experience related to coordination, support, supervision, management and/or mentoring of others related to teaching and learning (Descriptor 3.VII);
· Focus on your current or recent practice, which should be able to demonstrate your sustained impact at Descriptor 3 over the last 3-5 years;
· Please remember that your application for Senior Fellowship is based on your higher education practice; if you also work in other teaching or learning roles outside of higher education you should not include this in your application

	Write your Context statement here.
I have worked in the Higher Education sector in the UK for over 14 years. My main specialisation is English for Academic Purposes as I come from a language background, but for the last 7 years I have been in the role of a programme manager for level 4 Certificate HE in Business Skills for the Workplace programme at UWTSD London campus. We are a Welsh university but are a part of the Institute of Inner City Learning (IICL) which comprises London and Birmingham locations. 

The CertHE student body consists largely of mature non-native speakers of English with limited academic background, who may have faced barriers to education. The programme is part of the widening access initiative meant to increase participation of the largely unskilled parts of society in higher education, offering them a chance to bridge the gap in their academic skills to be ready for a degree or better employment later. 

The main challenges include language issues, unfamiliarity with formal/academic environment and conventions, coming back to education after a long time, as well as maintaining students’ attendance at good levels, retention, academic engagement and success. My understanding of the student's background means my role as a PM is aimed at offering them additional support and guidance, more inclusivity and ongoing evaluation, providing them with key employability skills. 

I manage an ever-changing team of mostly hourly-paid lecturers who often work at a few different institutions. I set the standards for teaching and marking on the programme, ensuring all the lecturers have the administrative and academic support they require, with a special focus on mentoring and coaching them to enhance their pedagogical skills. Having worked at UWTSD for over 11 years, I also help my colleagues navigate institutional processes and provide emotional support during demanding periods.






	Reflective Account of Practice (RAP)

	You may wish to reflect on:
· Roles, responsibilities and experience related to teaching and supporting learning;
· Areas of research, scholarship and/or professional practice
· relevant publications and/or presentations;
· incorporation of research, scholarship and/or professional practice into teaching and supporting learning;
· links with professional bodies or wider communities.
· Involvement in teaching and learning initiatives
· institutional/nationally funded projects;
· small-medium scale investigations or awards;
· work with professional bodies;
· development and/or adoption of learning and teaching themes, for example, internationalisation,
· employability, assessment and feedback, retention, flexible learning, education for sustainability;
· dissemination of teaching and learning related expertise;
· impact of your own ongoing professional learning on your practice.
· Recognition and reward
· teaching prizes, fellowships, institutional awards for innovation;
· professional body recognition.
· Collaborating with others 
· advisory, support, co-ordination roles in teaching and supporting learning;
· leadership and management roles;
· working with colleagues to develop inclusive practice and ensure accessibility of learning for all students;
· contributing to academic collaborations with partner HEI(s);
	· Educational and staff development activity
· providing advice or coaching to staff on different pedagogic practices or learning development and support practices
· mentor roles in professional development programmes for new and inexperienced staff;
· learning and teaching workshops/seminars;
· related publications/documents;
· supervising the development of teaching assistants and research students in their learning support or teaching roles;
· creating and sharing relevant CPD or learning resources and materials internally and externally;
· Leadership, management and organisational roles within an institutional or wider higher education context
· learning and teaching/quality enhancement committees;
· programme design, approval and review process;
· quality assurance roles and responsibilities;
· contributing to the development of strategy related to supporting learning and teaching;
· leading projects/initiatives which have contributed to enhanced student learning or support;

	Write your reflective commentary here. References and citations are to be listed in a dedicated field below.

My involvement in the management of one of the flagship programmes at the London campus: the CertHE Skills for the Workplace programme, later renamed to Business Skills for the Workplace, goes back to 2017, when UWTSD first introduced this widening access course in its portfolio. Starting with Academic Skills I have branched out to teach many modules, gradually taking oversight of the programme and becoming the Programme Manager. As a PM, I take full responsibility for the operational planning of the CertHE Business from an academic perspective. The process begins before the start of each term (3 times a year) and entails planning and coordination of key resources: teaching staff and materials. I am responsible for directly designing or overseeing the design of the curriculum for all modules and regular reviewing  of programme content, ensuring they are appropriately benchmarked against external standards (e.g. QAA) and comply with the quality assurance regulations of the UWTSD. Having significant institutional knowledge helps me guide the teaching team; I am deemed by colleagues across the institution to be a reliable source of information, guidance and leadership. [A1,A2,K1,K6,V4] 

TEACHING AND LEARNING SUPPORT 
CertHE students are recruited from a wide ability range that includes sizable numbers of mature, non-traditional, low HE participation groups; typically with few or no prior qualifications. It took me time to understand how best to approach such diverse students so that they benefit as much as possible from their time at the university without being overwhelmed. I have participated in a significant number of staff training sessions and engaged in collaborative peer dialogue with colleagues from other campuses leading similar programmes, thanks to which I have been able to disseminate the best approaches to teaching and engaging CertHE students among my teaching team. For example, I completed a Programme Managers’ development programme (the Facilitator’s Path) which explores how adults learn and provides tools to promote interactive learning, harnessing group dynamics and creative delivery. I have instigated numerous discussions around how best to support our students, increase their engagement, improve their experience and boost their chances of success. [A4,A5,K2,K3,K4,K5,V1,V2,V3] 

I have observed that while acute gaps in students’ English level and often deficient academic background pose a pedagogical conundrum, not only at our institution, it is often the lack of exposure to a vastly different environment and unclear expectations that can lead to classroom management issues. My direct advice, given to colleagues before the start of the term, is to establish ground rules, ideally with student involvement, and engage students in more meaningful activities or tasks with immediate applications, in line with Andragogy Adult Learning Theory (Bouchrika, 2024). Lecturers who have applied these ideas in practice reported an improvement in their classroom management: ‘Sylvia demonstrated very good leadership skills and her strong specialty knowledge helped me further develop my teaching practice and deal efficiently with challenging students. I have discussed with Sylvia various aspects related to teaching, providing feedback to students and classroom management, and her suggestions have always been helpful.’  Another colleague appreciate my ‘suggestions regarding the development of the ground rules together, which helped shape the tone of my classes.’ Students also had greater clarity in terms of what was expected of them. 
[A2,A3,A4,A5,K2,K3,K4,V1,V2,V3,V4] 

INCREASING ENGLISH SUPPORT, ENGAGEMENT AND RETENTION 
At the same time, given my background, I have greatly contributed to delivering English language support for the London campus. Noticing that many students struggled with English, which constituted a barrier to their academic success as was apparent in their submissions, I decided to abandon the unpopular drop-in sessions in favour of weekly workshops each devoted to a different topic. These drew much more interest and students gave excellent feedback. [A1,A2,A3,A4,K1,K2,K3,K5,V1,V2] I delivered many of the tailored sessions myself, but I convinced senior management that more lecturers with specialist English-teaching background were needed, highlighting the positive effect on students’ language improvement. [K6] I was included in the shortlisting and interviewing process on a few occasions, which led to the recruitment of a few hourly-paid colleagues in the first instance, and two full-time EAP academics later on. I have been their chief mentor providing guidance, support, and honest advice, helping them navigate challenges of teaching non-traditional students. One of those colleagues confirmed that I was ‘supporting [their] career development at UWTSD. Sylvia has advocated the benefits of peer review and recently, she nominated me to observe the teaching of a couple of colleagues and for me to be observed in turn.  I felt encouraged by this as it meant that it gave me the opportunity to identify good practice in their teaching and also to share the benefit of my experience in the classroom as well as strategies that have worked for me.’ 

Drawing from the latest pedagogical and technological trends,  I have also created a dedicated self-enrol English Language Support Moodle page which I populated with useful self-study materials, not only encouraging colleagues to use it during the workshops but also embedding it into mainstream academic activities. The take-up is moderate; mostly by students who seek to improve their English grammar but it is also frequently used by other academics delivering English language workshops, who appreciate having a wealth of teaching resources in one place. [A5,K4,V3,V4]  
 
My contribution in terms of English extends to applicant admission interviews as I actively suggest improvements to the way they are structured to ensure the applicants’ English level is assessed more robustly.  Having conducted such interviews myself for the majority of my HE career and being aware of the intricacies of the language, I have been asked to train other lecturers involved in this task. I have led many training workshops where I present a ‘Guide for selecting good applicants in the interviewing process’, instructing participants on what to pay attention to when assessing the applicants’ level of English, e.g. to vary the question format for each person, ask probing questions, ask comprehension questions and consider the red flags in relation to the whole performance before making a decision. This has led to a significant reduction in the number of students with very weak English who would simply not cope with the academic level, even given the extra support, and who often end up dropping out of the programme.  When all activity moved online in March 2020 due to the pandemic, I led the change of the way in which interviews were conducted; suggesting the writing test be done on paper in front of the camera to minimise the risk of possible cheating, with screenshots being saved by the interviewer as evidence. This process proved extremely effective and as a result, the London Campus interviewers have been able to correctly identify promising candidates, which, in turn, has had a direct impact on improving overall results and retention rates. I have been invited to deliver interview training for interviewers at other campuses, contributing the quality enhancement across UWTSD. [A3,K1,K3,K5,K6,V3,V4]  

Increasing student engagement and retention sits high on my agenda as a Programme Manager. I strongly believe that working in partnership with students can influence both these goals, which is an idea I strive to instil among my teaching colleagues at every opportunity.  On the CertHE programme, lecturers encourage students to think of themselves as active and productive participants in the learning process; students  are invited to share their work experiences and expertise with others, and thus  learn from one other (Healey, 2023). [K3,K4] Every term I facilitate Student Staff Committee meetings which are an excellent opportunity for students to have a say, voice their concerns, comment on their learning journey and engage in robust discussions with teaching and admin staff, together building a relationship based on mutual trust and understanding. This regular feedback from the learners themselves has made me implement certain changes, such as introducing more formative assessments (e.g. reflective practice mentioned in Case Study 2) which give students a chance to receive timely feedback on their progress or spreading out assignments. [A3] Lecturers, in turn, have been able to draw inspiration from their students, and achieve greater confidence in their own pedagogic practices and decisions. Ever since the pandemic I have also been stressing the importance of empathy in their interactions, which makes for a much more meaningful classroom experience and has been appreciated by both sides. [A4,A5,K2,K5,K6,V1,V2,V3,V4]  



ENHANCEMENT OF TEACHING AND LEARNING 
I am strongly committed to expanding ways in which learning and teaching can be enhanced across the entire institution and beyond. For two years, I was a fellow on The Learning, Enhancement and Advancement Programme (LEAP) helping  develop innovative projects, embed good practice and improve learning and teaching throughout the university. I had a chance to participate in informative workshops, discuss particular issues that I encountered in my teaching practice, be involved in the development of UWTSD Learning Teaching and Enhancement Strategy, as well as develop my leadership, coaching and mentoring skills. This has translated into being able to support colleagues much more robustly in expanding their pedagogy and to shape the approach to teaching and learning so that it is aligned with the most recent developments in HE and corresponds with the job market needs. As a LEAP fellow, I also regularly delivered Best Practice in Marking, Moderation and Standardisation Workshops, open to all UWTSD academics, thus playing an active role in disseminating information among IICL colleagues. Feedback from lecturers who have attended the above workshops has been overwhelmingly positive. [A2,A5,K6,V3,V4]  

As a perpetually curious academic, I always strive to remain abreast of the newest pedagogical approaches to HE teaching, with a special focus on non-traditional students. I am a member of BALEAP (British Association of Lecturers in English for Academic Purposes), which allows me to stay updated about the developments in this field. I also regularly read EAP and ELT-related publications, and participate in dedicated workshops, conferences and training sessions. I also try to keep up with my subject by staying connected with peers, reading their publications and regularly chatting about teaching methods. Moreover, I engage in peer observations which provide an excellent opportunity to see another person’s teaching in action and exchange advice regarding the most effective methodology. Over the past few years I have been learning more about the following concepts and integrating them in my practice:
· the need to explain the ‘hidden curriculum’ (Birtill, Harris and Pownall, 2022), discussed in more detail in Case Study 1
· building belonging as a way to increase students’ confidence, success rate and retention (Webster, 2022)
· inductive approach – learner-centred teaching (Smart, K.L., Witt, C. and Scott, J.P., 2012)
I have keenly shared them with my colleagues during the regular pre-term/module-specific and marking standardisation meetings, providing them the necessary support to incorporate those ideas into their teaching, with promising results.  [A1,A2,A4,A5,K1,K2,K4,V1,V3]  

When the covid-19 pandemic forced a rapid move to online teaching, I embarked on a mission to update my knowledge of online/blended learning to be able to support my students and my team better. Between 2020 and 2022, I attended many extra-institutional webinars whose topics included: Moving assessment on-line (by Advance HE), Remote Learning with Teams and Newcastle University (by Microsoft EduDays), The impact of using Microsoft Teams as a standalone Digital Learning Environment, Post-pandemic future (by TimesHE), Moving a face-to-face Pre-Sessional course online, Developing academic listening materials (by BALEAP), Online teaching with Teams for Education (by Microsoft). [A5,K2,K4,V3] Wanting to adapt all teaching materials and assessments to online delivery I spent long hours amending PPT slides and devising new suitable activities to kept students engaged. As we were then all learning new ways of using technology for teaching, I kept sharing insights with my team at every opportunity, occasionally dropping into their (online) sessions to check how they were coping and monitor the impact of my guidance. I could see that most lecturers used those innovative approaches, which, in turn, allowed the students to learn better. Informal feedback I sought regularly from student representatives during that period showed they were very happy with online teaching. Module Evaluations corroborated this student satisfaction across the board. Throughout the phased return to the physical classroom, I continued providing guidance on the best teaching and classroom management methods, including hybrid teaching. [A1,A2,A3,K2,K4,K5,V1,V2,V4] 


LEADERSHIP AND COLLABORATION WITH COLLEAGUES ACROSS THE INSTITUTION 
I have been fortunate to be an active member of a cross-campus team which meets periodically to discuss the impact of the programme on the institution, to review assessment relevance and suitability and to ensure consistency of approach across different locations. I have driven the most recent revalidation of the CertHE Skills for the Workplace programme, which included redesigning the content and assessments, making sure everything was in line with official documentation and guidelines. Through collaboration, extensive discussions, exchange of ideas and sharing of good practices, this mammoth of a task was achieved in just under two months, thus setting a new standard of effectiveness and quality. Being involved in such complex processes allows me to better guide my teaching team, especially the Module Leaders who were tasked with contextualising materials and making them suitable to a wide range of learning needs and matching the demands of the current business world. The effects of the revalidation and the changes I introduced have been contributing to greater focus on the part of students and better engagement with their studies.  [A1,A2,A3,K1,K2,K4,K5,K6,V1,V2,V3,V4]  

At the London campus, my role has been largely that of a guide to the CertHE Business teaching team, as a Programme Manager, and also as a Module Leader for Academic Skills, directly influencing programme delivery to ensure it corresponds with the students’ needs and meets desired standards. While Case Study 1 discusses my support for colleagues in more detail, it is important to mention that my leadership encompasses a variety of processes; from lecturer induction, pre-term meetings to discuss objectives, marking standardisation meetings to agree on common approaches, to sharing best practices, as mentioned before. 

In order to become a better leader, in 2023 I signed up for AURORA - Advance HE's leadership development initiative for women, completing it in April 2024. This programme allowed me to develop a clearer understanding of the leadership styles I wish to embrace and the kind of impact I have and would like to have, in light of my position, expertise and personality. It was a journey of self-discovery where I honed my adaptive leadership skills whose impact has been filtering down to my peers as I not only strive to improve myself but also foster the pedagogical and interpersonal improvement of my team. The feedback from colleagues effectively encapsulates my actions and attitude:  “Sylvia manages her team using an inclusive approach. There is no hierarchy in place whenever she invites input from us all on areas like designing and marking assessments and classroom management. Her approach continues to make me feel a valued member of the team who will be heard in the safe space she has created. More importantly, the times that she has asked for suggestions, she has taken these on board and credited the person which doesn't happen often.”

PROBLEM-SOLVING 
[bookmark: _Hlk173252716]Managing a widening access programme presents itself with many issues which need to be addressed on a regular basis. While preparing an Annual Progression Report back in 2022, I identified a number of concerns, one of which was an unusually high number of Academic Misconduct cases. Students compromising academic integrity is a known issue in the HE sector, but it seems to have been exacerbated by the increased use of online tools, especially ChatGPT and other AI models, since the pandemic (Sokol, 2022). This is a worrying trend as it impacts the perceived sense of fairness among students who write assessments by themselves, erodes the pedagogy and, if left unchecked, can ultimately lead to reputational damage of the institution. [K6,V4] 

[bookmark: _Hlk173255862]In the process of investigating its complex underlying causes, partly through by conducting Academic Misconduct vivas, it became clear to me that students often commit plagiarism or resort to contract cheating because they lack the (perceived) language skills, confidence or good time management skills. After consultations with senior management, other PMs and colleagues, I suggested a few solutions to this concerning issue which were swiftly implemented. First, it was crucial to strengthen the provision of adequate support and resources, e.g. academic support services, which started to be offered by dedicated tutors every day of the week as drop-in sessions, with module lecturers promoting this service in their sessions to maximise uptake. UWTSD Academic Misconduct policy demonstrates a strong institutional commitment to academic integrity values and practices, yet its content is not necessarily known to students. Therefore, in a bid to educate both students and staff about its principles and ways of upholding these standards, I organised for the Academic Misconduct Officer to deliver AM workshops in all classes, while simultaneously helping students develop their writing skills and clarifying assessment expectations as part of their regular module delivery (Morris, n.d.). In team meetings, I highlighted the importance of actively discouraging students from engaging in unfair practices from the start by sensitising them to what integrity stands for, given that this concept is also highly valued in the workplace (Gardiner, 2024), but also provided training about how best to spot contract cheating, which lecturers appreciated. [V4] Finally, through revalidation, discussed at length in Case Study 2, assessments were redesigned in such a way that minimised opportunities to cheat; students can now earn marks through a mix of written assignments, presentations, and practical tasks done in class. [A1,A2,A3,A4,K2,K3,K5,V1,V2,V3] 

[bookmark: _Hlk173255876]These interventions resulted in a significant fall in the number of AM cases over the following year. Class representatives also reported that students were finding the smaller assessments spread throughout the term much more manageable, while lecturers noticed that students were taking their learning more seriously; it helped focus their attention and made them revise. While it is not possible to eradicate AM completely, the improvement is something to be proud of. [K6]
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	Guidance on Case Studies

	Your case studies should clearly demonstrate an integrated and reflective approach to academic practice that incorporates research, scholarship and/or professional practice which:
· have had a significant impact upon the co-ordination, support, supervision, management and/or mentoring of others (whether individuals and/or teams), in relation to learning and teaching
· demonstrate your sustained effectiveness in relation to learning and teaching and that you meet the criteria for Senior Fellowship
In choosing your Case Study themes, you might choose to focus on particular aspects of your work. Some ideas to prompt thinking include:
· Developing quality enhancement
· ways you interact with others to ensure appropriate alignment of teaching, learning and assessment practices;
· how you ensure that student learning within the context of your responsibilities is enriched by disciplinary and pedagogic research, scholarship and professional practice (your own and that of others);
· ways you have fostered dynamic approaches to learning and teaching through creativity and innovation.
· Supporting other colleagues
· how you have supported other colleagues to enhance their practices;
· specific examples of how you have enhanced academic practice through coordinating/managing others;
· your roles in learning and teaching projects and initiatives at departmental, institutional or in the wider HE context;
· course and programme development, review and revalidation.
· Sustained engagement with educational and staff development
· staff development activities you have facilitated (informal and formal) that enhance your colleagues’ abilities to meet the requirements of the UKPSF;
· how your contributions have promoted the student learning experience through professional development of staff under your influence and guidance e.g. through informal or formal mentoring arrangements;
· how you have disseminated your knowledge and skills in teaching and supporting learning to audiences both within and external to your institution.
· Evaluation of academic practice
· steps you have taken to develop your own practice and how you have used your own experience to enable others to reflect on and critique their own practice;
· how you support, encourage and implement evaluation processes designed to enhance the student learning experience.




	Case Study One

	Write your first case study here. References and citations are to be listed in a dedicated field below.
CASE STUDY 1: Supporting and mentoring staff

As a Programme Manager and a Module Leader for the Academic Skills module, I have actively supported and mentored many members of staff. Consisting mostly of hourly-paid lecturers, the CertHE Business my teaching team is not constant; it keeps changing every term depending on their availability and the number of student groups created for a given intake. The more students on the programme, the more lecturers need to be engaged, and I have operationally managed up to 35 colleagues at a time. 

I strongly believe that strong academic leadership relies on mutual trust and clarity of goals, so in this constantly changing scenario, I have strived to provide consistency by organising regular pre-term meetings, module-specific meetings, marking standardisation meetings and peer observations. I also conduct inductions for new lecturers to help them understand the programme and the student population characteristics, while providing regular guidelines relating to aspects of teaching and underlining the importance of adhering to UWTSD and IICL rules and regulations, policies and procedures (e.g. in the Academic Quality Handbook). [A1,A2,A3,A4,A5,K1,K2,K4,K6,V3,V4]. My guidance and support are appreciated as evidenced by some recent comments from colleagues, one of whom said that ‘Sylvia was quick to understand my questions and could offer valuable insights and recommendations which helped me to develop myself into a better educator’, adding that I make ‘colleagues feel appreciated and supported.’ Another colleague’s comment is below:
‘Sylvia is not only a skilful teacher but a sensitive manager, who does not micro-manage experienced members of her team but gives them room within which to function. At the same time, she encourages and coaches those who might be less experienced and in need of her support.’

Having attended various leadership trainings and mentoring workshops, I am fully aware of the need to support my colleagues as best as possible and I actively share the insights I have gained with them, thus fostering a learning a learning culture in HE (Collins, 2021). A good example of this is the fact that at the start of the pandemic I reflected on the need for adaptation of teaching methods to online delivery and subsequently delivered a webinar directed at lecturers from all campuses about the use of Class Notebook in MS Teams to maximise student engagement during online sessions. Given the circumstances at the time, not all students were willing to speak on camera in front of others, but keenly wrote in the Class Notebook, which the lecturer could see and assess in real time. The webinar participants found the session interesting and informative, and later reported on increased student participation in their online classes. I continue to embed discussions about the most effective classroom practices into all my meetings with lecturers. [A2,A3,A4, K2,K3,K4,V1,V2,V3,V4]

Mentoring colleagues has always been a key aspect of my practice as a PM. A colleague once approached me to be his practice advisor when he attended the Postgraduate Certificate in Teaching in Higher Education programme, which I gladly agreed to do. Rather than being prescriptive, I adopted the role of a facilitator encouraging my colleague to engage in discussions related to his teaching and empower him through frequent reflective dialogues (Templeton, Jeong and Pugliese, 2021). I also signposted him to relevant sources and offered advice and suggestions on various aspects of his practice such as providing feedback, activating the students’ prior knowledge and addressing challenges in lectures and tutorials. Afterwards he commented: ‘your leadership and mentorship have helped me considerably in enhancing my teaching and learning practices. For example, we discussed how to best approach and understand the needs and wants of the students.’ He also found useful my advice about how to handle difficult situations. In his words ‘this is crucial considering our students were mostly adult learners and require a different approach in comparison with the other, more traditional students.’ [A4,K2, K3,V1,V2]

One of the key forms of support I provide to the teaching has been precisely about how to approach the non-traditional student body. The CertHE programme, as a widening access initiative, welcomes students of different ages and from a variety of ethnic, cultural and social backgrounds, who have little to no contact with an academic environment. All this coupled with frequent language barriers prove to be a major challenge for both the students and the lecturers who have to adopt different approaches. My role has been to make lecturers aware of this and lead them to consider the needs of the students while making sure HE standards are honoured. The key observation I have been highlighting since the start of the programme is that ‘widening access’ does not equal ‘widening participation’; access to HE is the starting point, but active participation remains an issue, in many UK institutions, with many social groups still significantly under-represented and disadvantaged at the level of participation (Tonks and Farr, 2003). [K6,V1,V2,V3,V4]

Taking into account more current learning theories, I have  been emphasising the need to transition from a teacher-centred to a learner-centred approach. From my experience, the traditional lecture delivery style simply does not suit CertHE students who require more active and engaging teaching methods. Research supports the idea that lecturers should take on the role of facilitators, in the vein of an inductive instructional model (Smart, Witt, and Scott, 2012). During regular and ad-hoc meetings, I have been supporting lecturers in implementing a variety of tools to help the students in their academic journey while at the same time respecting their diversity: listening to them and their needs, slowly introducing material, using a mixture of materials (Moodle / print/ recordings) to account for different learning styles as well as potential disabilities, providing additional support, breaking up sessions into manageable chunks, allowing students to ask questions and frequently checking understanding. [A1,A2,A4,A5,K1,K2,K3,K4,V1,V2,V3,V4]  My impact on others is evinced in improved student outcomes and in the many positive comments I receive from colleagues regarding my guidance, such as this one: 
“Sylvia models good practice that I have benefitted from in my own classroom. This includes having access to recordings of teaching she has done and insight into pedagogical practices she incorporates whilst teaching. Sylvia's Constructivist approach has had a strong influence on my approach to teaching as I can see the benefits of encouraging classroom discussions and engaging the students at their level.”
As a Programme Manager, I have had regular opportunities to evaluate the effectiveness of my team’s teaching under my guidance by analyse a range of data: assessment data, student progression, Module Mark Analysis, Module Evaluation Questionnaires, Academic Misconduct figures, etc. most of which clearly demonstrate the positive impact. [K5,K6,V4]  However, I find that students are much more likely to give feedback regarding their experience in an informal setting (during class visits or discussions), than by filling forms. It is largely thanks to this that I have made changes in the way certain modules are taught or have advised lecturers to adopt specific approaches. Last term, students had difficulty following the sessions of two lecturers so I spoke to those colleagues privately and suggested that they speak more clearly, concept check more regularly or explain complex vocabulary. Students reported a marked improvement afterwards and were happy. [A2,A3,A4,K2,K4,K5,K6]

In fact, as part of my mission to bridge the gap between our students’ actual and expected academic prowess, I have been encouraging the lecturers to expose the students to the ‘hidden curriculum’. [K1,V1,V2] On many occasions, I have observed the confusion of students who could not tell the difference between the terms we as academics take for granted: module, model and Moodle. This is just one example of the assumed knowledge and understanding we tend to expect from students, but which are often not explicitly taught. Literature corroborates my own observations that lack of awareness of what different terms mean or how to navigate the complex HE landscape so many students find overwhelming creates major barriers to their academic success (Birtill, Harris and Pownall, 2022). [A5,V3,V4]  This is why it is our duty as educators to consciously remove those barriers, ensuring fairness and creating an inclusive educational environment. Whether as a PM or a Module Leader, I model this student support by sharing exemplary practice in the programme/module design and promote inclusive methodology during official and ad-hoc meetings, suggesting e.g. to simplify the kind of language used, to make norms/processes/expectations obvious, and to engage with a dialogue with students to understand their needs. [A1,A2,A3,A4,K1,K2,K3,K4,K5] 

To sum up, I aim to provide various forms of support to my colleagues, always being available to listen to them and keen to help them address any issues they may have. My current closest colleague has said: 
“Sylvia’s leadership style had a significant impact on the team as well as the overall CertHE Business Skills programme success. One of the standout aspects of her leadership is her coaching approach. She was able to foster an environment where lecturers felt empowered to express their ideas and discuss their concerns. Sylvia promotes open communication and collaboration. “
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	Case Study Two

	Write your second case study here. References and citations are to be listed in a dedicated field below:

CASE STUDY 2: Embedding Reflection, Contextual Learning and Assessment Redesign
As Programme Manager, I led the revalidation of the programme on two occasions. First in 2019, I was instrumental in leading the discussions around the need to incorporate more practical assessments to increase engagement and improve outcomes. As a result, all assessments were redesigned accordingly in a cross-campus effort. Materials were also updated and lecturers instructed to provide more relevant content and ample opportunities for students to practise to foster their learning in an equitable way.[V2] A number of formative assessments, such as Q&A, role-plays, mock interviews, case studies, quizzes, presentations, etc. were also introduced. I guided the lecturers on my team on how best to implement those changes in a series of regular meetings and by modelling best practices. Immediate input from students post-revalidation suggested they appreciated the extra formative assessments which allowed them to practise and receive feedback before the summative assessment was due, thus increasing their confidence. [A1,A2,A3,A4,K1,K2,K3,K4,K5,V1] 

During the second revalidation, in June 2022, I co-chaired the meetings of our cross-campus teams, leading on the redesign of the entire CertHE Business programme delivered in London and Birmingham to update it to the post-pandemic reality.  The issues I had to address were: 
· low assessment  submission rate, 
· low retention/engagement
· the fact that the course content was not contextualised enough. 
Feedback from student focus groups at the time clearly indicated the latter; they had already been referring to the programme as ‘the business one’ in spite of not having the word ‘business’ in the name. I therefore made it a mission to make the programme content much more clearly connected to business to differentiate this general CertHE Skills for the Workplace programme from the other ones (e.g. Health and Social Care), which, up until then, had been fairly homogenous, with limited relevance to specific sectors. [A1,A4,K1,K2,V4]

The emerging UWTSD Employability Strategy also influenced my decision-making. For example, it proposes using student PDPs to embed reflection, track progress and provide impact measurement (UWTSD Employability Strategy, 2022-26) – I have been at the forefront of embedding this tool in the Employability and Career Development module, having been inspired by Advance HE’s Framework for Embedding Employability in Higher Education (Advance HE, 2019). I created a customised PDP worksheet, with an introduction, suggestions for considerations (e.g. establishing goals) and a timeline, specifically for the CertHE Business students, now used by all programme lecturers. This has had a number of positive outcomes, including greater staff and student involvement and a greater appreciation of reflective practice, life-long learning and the meaning of professionalism. Results from the module also clearly indicated that the PDP helped students gather evidence of learning experiences and achievement more easily than before. Perhaps the next step could be implementing an institute-wide PDP policy/strategy. [A1,A2,A4,A5,K1,K2,K3,K4,K6,V3,V4]

In fact, I have promote the need for reflection from early on, starting in term 1. In the past, students often struggled with reflection as they had never been asked to think reflectively about their own progress, so it became apparent this particular student demographic, with their lack of academic exposure, required a step-by-step approach, which was gradually implemented across the board. Lecturers are now asked to sow the seeds of reflective writing in the Academic Skills module, while in other modules lecturers cyclically conduct self-reflective revision sessions to support the learning.  [A1,A2,A3,A4,K1,K2,K3,K4,K5,V1,V2,V4] With the self-reflective learner’s journal and reflective worksheets I developed for every module, lecturers have improved their practice by better engaging the students, as one commented:
This has often required her anticipation of complex needs and their reconciliation within regulated curricula, evident for example in Academic Skills, where ranges of materials she has selected and edited for our use as teachers, especially in terms of reflection, and in her guidance on how to use them. This has offered models of approach to students, especially in Academic Skills, regarding both teaching and assessment - where students at UWTSD are often facing new tasks at vary varied stages of life, with all the complex emotional as well as intellectual challenges this might imply,  yet complex needs must be met. [V1,V2,V3,V4]
As there is no continuity to my teaching team, with new hourly-paid colleagues joining every term, I have had to continually emphasise the need to teach students reflective thinking/writing, often using a constructivist approach and in ‘short bursts’ to gradually build reflective habits (Alharahsheh and Pius, 2019). Other feedback from staff obtained during regular meetings and informal conversations is that these reflective practices increase student engagement and make it easier for lecturers to support their learning, thus improving quality of teaching, as written reflections are an excellent tool to identify new learning needs and review progress (QAA, 2009).  It was very rewarding to watch these reflective practices being cascaded to my colleagues and impact the students’ learning. [A5,K3,K5,K6,V3,V4] 

Contextualising learning was another one of the key changes I embedded in the programme post-revalidation. It now being an expressly business programme, I ensured contextual learning was present in every module. In some it was easier to apply than in others. E.g. in Enterprise and Entrepreneurship (ENT), where the content revolves around creating a business plan, students can immediately see the application to the real world and lecturers needed little guidance to demonstrate its usefulness. In other modules, such as Academic (ACS) or Digital Skills (DIG), this required much more of an upheaval. I felt it was necessary to bridge the gap between classroom learning and practical application, if students were to understand concepts better (Osika et al., 2022). [A1,A2,A3,A5,K1,K2,K3,K4,V3,V4] 

DIG lecturers are now directed to integrate real-world scenarios, showing students that whatever digital skills they are gaining will  be directly applicable in the modern workplace. From data and IT proficiency or the ability to use digital devices, to core competencies like problem-solving, communication or collaboration, these highly transferable skills are now expected an increasingly digital world [A1,A2,A4,K1,K2,K4,V4]. The words of the DIG Module Leader best reflect my guidance in this respect: 
I remember when my module had gone for a revalidation, [Sylvia] first approached me and discussed all the positive changes we could bring. Then she invited me to the final revalidation meeting. This truly shows her leadership and teamwork ability. She managed to understand me very well and could offer valuable insights and recommendations whenever needed, which helped me to develop myself into a better educator, and this, in turn, positively impacted the students’ learning. [K6]

In ACS, I provided much needed workplace context for the need to learn e.g. academic writing. Non-traditional students are often overwhelmed at the first sight of what appears to them to be highly complex language, far removed from their experiences. My perspective is to show that while their primary purposes remain distinct, academic writing shares similarities with business writing: a formal tone, good organisation, clarity, coherence and audience consideration. Moreover, writing at university relies on performing research, but business communication often uses data, reports or industry standards as basis. This is precisely why I organise regular module-specific workshops and training sessions for lecturers where I showcase these methods, which leads to improved student understanding, although admittedly more alignment is needed (Hollis-Turner and Scholtz, 2010).  [A1,A2,A4,A5,K1,K2,K3,K4,K5,V1,V2,V4].

One last example of the changes I introduced following the revalidation is redesigning assessments; longer essays/reports were replaced by a variety of practical in-class assessments (every module now has at least one) and portfolios. This has allowed the teaching team to focus more on honing skills crucial to academic success, with less class time dedicated theory in favour of practical activities. With the more segmented assessments, lecturers find it easier to scaffold support, while students express a marked preference for experiential learning-based assessments (Melo, 2022). [A1,A2,A3,A4,A5,K1,K2,K3,K4] The impact of these changes could be seen very quickly in the higher uptake of the practical in-class assessments, meaning fewer non-submissions and instances of Academic Misconduct. The average marks are also higher as proven by the statistics in our academic database – BI platform. [K5,K6] A colleague noted that “[some] modules […] were beset by a high incidence of non-submission of Assignments and Academic Misconduct [but] Sylvia was instrumental in convincing her superiors that these could be reduced if the assignments were spaced out throughout the term. This easing of the pressure on students led to a substantial improvement in submissions and a reduction in Academic Misconduct.”

While many of the issues mentioned here have more than one contributing factor, evidence obtained from official data,  formal and informal feedback from both colleagues and students, assessment results and other statistics, indicates that the changes I have introduced in the programme post-revalidation have greatly impacted students’ learning (with retention data improving significantly) and positively influenced staff teaching practices, inviting them to review their methods and reflect on them in a more meaningful way. [K5,K6,V3]
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