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Introduction
According to Kenyon and Sen (2015) quality is the term used to express the value we place on a product's or service's inherent qualities. Similarly, Moss (2016) defines quality as something everyone aspires to possess and provide. On the other hand, Eadie et al. (2022) state the three domains which include structure, process, and system, are used to define quality in early childhood education. Rudoe (2020) argues even though early childhood practitioners have a more complex and diverse definition of "quality," they are frequently left out of discussions about what makes early childhood education "quality" and about the goals and means of achieving those objectives for young children. However, Brock (2015) defines quality as children’s contentment regarding their experiences and development, and the satisfaction of the children’s parents regarding the wellbeing and education of their child. Therefore, acknowledging the diversity of perspectives on quality enables practitioners to define quality in a way that is appropriate for the children in their care (Campbell-Barr and Leeson, 2016). 
As stated by Ishimine and Tayler (2013) it is becoming more and more crucial to assess early childhood education and care service quality on a global scale. According to research conducted until now, "high-quality" programmes are what gradually increase and maintain children's accomplishment outcomes. Similarly, article 3 of the UN Convention on the Right of the Child (UNICEF, 2019) states above all, it is the child’s best interests that must come first. Likewise, Hyson and Biggar Tomlinson (2014) mention that promoting young children's education and development is the aim for each early childhood services. 
It is important for all children to have access to high quality early childcare settings as Tayler (2015) tell us the vocabulary results of the children under adult supervision were higher when adults gave them more opportunity for high-quality learning. High-quality interactions and relationships between teachers and children in early childhood environments have been linked to better language development in children. Buckley, Martin and Curtin (2020) believe the benefits of high-quality childcare include social, language and intellectual growth. However, Hadjar and Gross (2016) say that all children’s learning development is conditioned by access to high-quality early childhood education. 

Main Body
As stated by Hillman and Baydoun (2019) the goal of quality assurance evaluations is to promote self-improvement and establish a culture of excellence in all academic pursuits. Likewise, Hwb (2020) building professional competence, fostering the development of local leadership, accountability, and decision-making are essential to establishing an outstanding educational system through quality educational opportunities. However, it is mentioned by Martensson, Roxa and Stensaker (2012) that there is now a significant separation between official policies and procedures and the day-to-day activities in higher education related to instruction and learning due to quality assurance. As mentioned by Care Inspectorate Wales (2018) in order to build, maintain, and enhance a service to meet the highest possible level of secure, high-quality child care and play, self-evaluation is crucial.
Department of Education (2023) believe colleagues should participate in the evaluation of EYFS Profile assessments. This offers a great chance for professional growth and helps to ensure the quality assurance of evaluating decisions. However, it is recommended by Social Mobility Commission (2017) that early education facilities should receive customised guidance, collaborative teams, and thorough training for their early years professionals to enhance quality improvement. Therefore, Welsh Government (2022) emphasise to fulfil the individual needs of every child, practitioners should regularly modify the quality of providing and planning. Studies indicate that environments of high quality may decrease the negative effects of stress on children. In emotionally secure settings, practitioners can support children in acquiring the skills they need to develop resilience through continuous, positive relationships. 
According to Crosse (2022) Baby Effective Early Learning (BEEL) serves as a foundation for professional growth and assists practitioners in examining the ways in which they foster deep-level understanding for young children. After observing and assessing the quality of educational experiences of the children and the relationships between adults and children, alterations are made that are directly related to the programme and the staff members that work there. Another example of a quality assurance scale is Sustained Shared Thinking and Educational Wellbeing scale. A new and intriguing observational technique for evaluating practices in centre based early education and care. This environment assessment system can be applied to audits, regulations, self-evaluation and improvement, and research (Siraj, Kingston and Melhuish, 2015). 
Hoare (no date) tell us that the ratings from the SSTEW scale must reflect a comprehensive and qualified evaluation of the interactions, behaviours, and responses of the practitioners as well as the experiences that children have in the environment as a result. On the other hand, Siraj, Cheeseman and Kingston (2016) argue that the SSTEW Scale takes in to account the teacher's responsive and intentional pedagogy and how it supports and scaffolds the learning and development of the children in the classroom. The SSTEW Scale was created to define the word sustained shared thinking and include practical examples that would facilitate assessment (and evaluation) as well as development. Moreover, further research is required in this area, even though it is evident that certain factors, such as highly trained staff/managers and staff-to-child ratios, are the best indicators of high-quality early childhood education and care (Melhuish and Gardiner, 2019). 
Crosse (2022) follows by explaining that professionals are aware that when children are actively participating in their education, they are certainly learning at an extensive level, which produces excellent, long-lasting learning. By encouraging critical and reflective thinking, the BEEL programme helps practitioners collaborate with peers to improve quality, thereby advancing cultural diversity and equality of opportunity. Bertram and Pascal (2006) mention how the BEEL programme recognises that, in the end, quality is a subjective, value-laden concept with an evolving element. For all early years settings that care for children from birth to three years old, BEEL offers a thorough, logical, and economical approach to improving quality in every aspect of it. Siraj, Cheeseman and Kingston (2016) that the purpose of the SSTEW scale intended to precisely capture the relational and deliberate pedagogy that fostered prolonged shared thinking in learning situations. Therefore, to guarantee that childcare providers acquire a high degree of abilities, expertise, and comprehension that subsequently serves the specific requirements of children with additional negative childhood experiences, specialised professional development opportunities are essential (Macdonald, Gealy and Tinney, no date). 
Araujo (2015) states that participants' perceptions of the BEEL program's benefits included improvements in their ability to observe. All early childhood educators acknowledged that undertaking the BEEL programme enhanced their abilities in assessment, observation, and registration—skills that were thought to be important for practice monitoring. To enhance the quality of children's experiences and results, Ford and Pascal (2015) believe practitioners should use the Baby Effective Early Learning (BEEL) plan as a tool for improving quality as part of the overall early years quality improvement plan. Likewise, Pascal and Bertram (2018) The BEEL Programme seeks to advance every setting by building upon their "former best" through an organised and demanding time of self-evaluation that results in improvement through externally controlled action planning.
SSTEW considers practices that assist children ages 2-4 in developing abilities in sustained shared thinking and emotional well-being by combining several aspects of the Early Childhood Education and Care environment (Howard et al., 2018). However, Siraj, Kingston and Melhuish (2015) mention how numerous national and international research conducted over time have demonstrated the reliability and accuracy of the environment assessment scales, particularly in relation to children's socio-emotional and intellectual development. 
Research conducted by Department for Education (2017) explains how greater SSTEW scale scores are correlated with a greater overall amount of staff qualification. Additionally, this component was linked to a higher likelihood of receiving "good or better" SSTEW ratings. Moreover, analysis undertaken by Department for Education (2021) indicated that, in comparison to the current SSTEW measures, it might be possible to generate scales that are more accurate indicators of children's developmental outcomes. 
Mermelshtine (2017) Throughout learning-based interactions, scaffolding is evident when practitioners modify their approaches based on the abilities they notice in children in their care. Haider and Yasmin (2015) state the support given to students to completely comprehend an idea is known as scaffolding. The degree of task difficulty determines how much scaffolding is needed. This relies on the zone of proximal development proposed by Vygotsky. Learners who previously were unable to complete assignments can now do it on their own with guidance. On the other hand, as stated by Smidt (2010) Piaget thought that giving children a rich, exciting environment full of opportunities to explore was one of adults' roles in promoting learning. He did not think it was necessary for children and adults to interact. However, Language and communication with adults, according to Vygotsky, are crucial to learning. Therefore, using the Baby Effective Early Learning framework (BEEL) is mutually beneficial and negotiable, since the child's involvement influences the adult's engagement in addition to the adult's engaging with the children (Woods, 2016). 

Conclusion
To conclude, it is important to recognise that there are many different definitions of quality and what is needed to provide high quality for settings. Quality can be based on values that practitioners put in to place in settings or on the other hand it can be the importance of the happiness with the experiences and development of children (Brock, 2015). It is crucial to recognise the variety of viewpoints regarding the term quality, it is essential for practitioners as they will be able to define quality a manner that is suitable for the children under their supervision (Campbell-Barr and Leeson, 2016). Using environmental rating scales such as Baby Effective Early Learning (BEEL) and Sustained Shared Thinking and Emotional Wellbeing (SSTEW) provides an opportunity for all practitioners to increase their professional development and allows the practitioners to ensure quality assurance when evaluating outcomes for children in their care. As mentioned by Crosse (2022) the environmental rating scale BEEL helps practitioners in examining how they support young children’s fundamental learning and provides a framework for professional development. Whereas SSTEW, according to Hoare (no date) must demonstrate a thorough and knowledgeable assessment of the practitioners, in addition to the experiences each child in the setting encounters. It is important to recognise that theory also has an impact on quality assurance in the early years. 
Early years theorists have various views on how quality can be defined in settings and how adults influence this. Scaffolding is recognisable in settings when practitioners promote quality for children in their care. Woods (2016) explained how Vygotsky believed practitioners and enabling adults hat provide appropriate communication and language to children are an essential of their learning. However, Piaget emphasised the role of the adult to be one who provides opportunities which are fun and joyful to promote learning in their learning environment (Smidt, 2010). Furthermore, it is evident that the additional methods discussed above for quality assurance motivate practitioners to ensure quality above the statutory requirements by promoting self-improvement and creating an environment of excellence (Hillman and Baydoun, 2019). 
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