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Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector.

Introduction 
The aim of the article is to review how non-native English students learn English as a second language. The article has two main focuses: the psycholinguistic approach and the sociolinguistic approach. The psycholinguistic approach discusses the cognitive processes involved when learning a second language and how it was successful; the sociolinguistic approach discusses other factors that contribute to learning a second language. Within the assignment, the points raised in the article have been linked to Wales and how Welsh as a second language is taught in English medium schools. The three points discussed are: teachers’ ability and confidence to teach Welsh as a second language, how parents can influence children’s learning, and the use of media when teaching a second language.
Defining bilingualism can be difficult as different people define what being bilingual is differently. Diebold (1964, Cited in Sánchez, 2015) believes to be bilingual is to know a word in another language. In contrast, Oestreicher (1974, cited in Cummins & Swain, 1986) suggests being bilingual is completely mastering two different languages. Grosjean (2015, pg.4) states that “bilinguals are those who use two or more languages in their everyday lives”. Some people will be able to speak basic Welsh but not call themselves bilingual. Major (2002) suggests that whether to believe we are bilingual or not is down to personal judgement. It can be very difficult to access how many people speak Welsh as two people could have the same ability of Welsh but only one will define themselves as being bilingual. However, all children living in Wales will have the opportunity to learn Welsh and become bilingual as it is a legal requirement set by the Welsh Government in 1990 (BBC, 2014). Within the new curriculum, Donaldson (2015, pg.59) states “The cultural, cognitive and practical benefits of learning Welsh as a living language offer a strong argument for its inclusion as a mandatory element of the school curriculum”. Therefore, all children living in Wales will have the opportunity to become bilingual and learn Welsh as a second language; teachers should be preparing children to feel confident to call themselves bilingual. 
Main body
One of the main themes within the article is the psycholinguistic approach; According to the authors (2011) this involves the process of information given by teachers and relating new and old knowledge to gain understanding. This follows a constructive approach to learning (Gray & Macblain, 2015). Bernardo and Gaerlan (2011) discuss the results of learning maths in a second language; Many children performed better in mathematical problems in their second language as they had learnt how to solve the problem in that language. This is evident that pupils can improve their Welsh as a second language without knowledge in another subject lacking. However, many teachers in Wales may find this difficult in school. Estyn (2017) identified in their annual report that teachers do not have enough confidence in their own Welsh language skills and do not use it consistently enough in schools. Additionally, the Welsh Government (2013, pg.21) state “many teachers in primary schools lack confidence and ability to teach Welsh second language”. However, Jones (2016) suggests Welsh only become compulsory up to the age of 14 in 1990, which raised to 16 in 1999, so many teachers will have had little Welsh education. Additionally, Jones (2016) stated that although Welsh become compulsory, people had the option to study full or short course Welsh and did not have to do a qualification at all. In 2007, Estyn (2007) published a report suggesting that pupils studying short course Welsh are having less teaching time than recommended and have little opportunity to practise or hear Welsh being spoken. As Koyfman (2017) suggests language should be practised daily and learnt by repetition, pupils studying short course Welsh will not have gained the confidence or skill to speak the language effectively. Although these issues were raised in 2007, GCSE short course Welsh was not abolished until 2014 (Bodden, 2014). Estyn (2013, pg. 9) state that “when practitioners’ own Welsh is fluent, children’s progress in learning Welsh is better”. Therefore, it is apparent for teachers to be competent in speaking Welsh. Moreover, the Welsh language is improving. Estyn (2017) identified that many English medium schools plan effectively for pupils to learn Welsh second language. Estyn (2017) share a case study of an English medium school who have improved Welsh through teacher training and creating whole school approaches to learning the language; this has led to all pupils making extensive progress in Welsh. In 2017, the Welsh Government created a sabbatical scheme aimed at primary and secondary schools to raise Welsh language skills and confidence in teachers; this is to improve the Welsh language and aim to reach one million Welsh speakers by 2050 (University of Wales Trinity Saint David, 2017). As Bernardo and Gaerlan (2011, pg.5) suggest that teachers should be “models” of good language use; improving Welsh standards will allow for teachers to become models of good language use. With schemes such as the sabbatical course in place, the Welsh language will improve as teacher’s confidence and ability improves. 
Another of the main themes within the article is the sociolinguistic factors to learning a second language; these include other influences that affect learning not just cognitive processes. Parental engagement with Welsh as a second language can influence children’s learning of the language. Bernardo and Gaerlan (2011, pg.1) discuss that “parents demand English – language education for their children”. However, from my own experience many parents in Wales discourage Welsh as a second language due to not seeing the significance of it. Sheldrick (2015) created a poll finding that 64% of people oppose learning Welsh until the age of 16. Additionally, Hughes et al (1924) concluded that learning two languages divides your capacity, therefore slowing progression in your first language. Bialystok et al (2009) agrees bilingual students have a lower vocabulary than monolinguals; however, Billing (2011, pg. 1) would disagree with this statement, suggesting that in the “Peabody Picture Vocabulary Test” bilingual and monolingual students came compatible with their level of vocabulary. Bialystok et al (2009) also suggests there is an enhancement in the executive functioning of bilingual students. Peal and Lambert (1962, cited in Bialystok and Craik 2010) found that bilingual students outperformed monolingual students in a range of measures. Therefore, it is evident that bilingual students perform better than monolingual students. Not only are there cognitive benefits, Drinkwater and O’Leary (1997) found that unemployment rates for Welsh speakers were lower than non-Welsh speakers. This could suggest that there are benefits of learning the Welsh language for more job opportunities. Additionally, it is the Welsh Governments (2017) mission to have one million Welsh speakers by 2050; a target within this is to increase the use of language used at home. Estyn (2012) provide a positive case study of schools who portrayed the benefits of Welsh medium education to parents and the community, who as a result, have a bilingual school with children studying some subjects in Welsh. Estyn (2017, pg.38) identified that “pupils do not practise their Welsh language skills enough outside of lessons or in more social settings”. As discussed, this could be due to parents not engaging with the language, so pupils also do not use the language outside of Welsh lessons in English medium schools; Additionally, if students do not hear teachers using the Welsh language outside of the classroom, then they are less likely to use it outside of the classroom. Interestingly, Bernardo and Gaerlan (2011) found that students who were successful in their second language still communicated using the first language in a social setting. Bronfenbrenner (1917, cited in Gray & Macblain, 2015) had an ecological model of individual development; In this model is the mesosystem, which he believed children make connections between their family and their teachers. Therefore, using this model can emphasis how important involving children’s parents in the Welsh language is to improve motivation to learning the language and using it outside of a classroom setting. Opposing this, Wong et al (2018) believes too much parental involvement can have negative impacts on the children’s mental health due to the pressure they are being put under. Although too much pressure can impact a child’s learning, Harris and Goodall (2007) found that parents have the greatest influence over children’s achievement by encouraging learning at home; therefore, parental involvement should be encouraged without asserting children to do things they are unable to do. Bernardo and Gaerlan (2011) recommend that language exposure at home has a positive influence on learning a second language. There are clear benefits of being bilingual which should be portrayed to parents. As Bernardo and Gaerlan (2011) suggest that sociolinguistic factors can influence how children learn a second language, teachers should be supporting parents to encourage learning at home to use Welsh as a second language in and outside of a school setting.
[bookmark: _GoBack]In the article, both authors recognise that popular media use influenced success in learning English as an additional language (Bernardo and Gaerlan, 2011). Teachers in Wales should adopt this use of media and implement it into their teaching to encourage and motivate their learning with Welsh as a second language. Estyn (2018) identify that the Foundation Phase develop children’s vocabulary well. Additionally, Estyn (2013) highlight the best practises in the Foundation phase which best develop children’s language are: DVD’s, video clips and music. This suggests that media can be a successful tool to support the learning of a language. Amjah (2014) suggests that teachers need to engage students’ interest to learn a second language; he found that ICT, media and music were the best stimuli to enhance academic achievement when learning a second language. However, Khodabandelou et al (2016) suggests that using media dampens communication between others as children engage more with songs and images on a screen rather than face-to-face conversations. Teachers must allow for children to practise their oracy skills with teachers and peers as often as they engage with media to ensure they progress their language skills holistically. The Digital Competency Framework (DCF, 2008) was introduced to improve children’s competency using technology. In the new curriculum, Successful futures, Donaldson (2015) identify that digital competence is just as important as literacy and numeracy and made it a cross curricular responsibility. Therefore, not only is it evident to improve children’s learning of a second language; it is becoming teachers’ responsibility to ensure children are digitally competent in the future. Digital Competency can also be used to engage parents with children’s learning through apps such as seesaw; A school in Las Vegas state that using seesaw motivates students to work harder to show parents their work (Seesaw, 2019). As previously discussed above, engaging parents with children’s learning can help to motivate and improve their use of Welsh as a second language. So, not only can media help improve language development in the classroom; it can help to engage parents in the involvement of children’s learning. In my experience, the Foundation Phase use a lot more songs and media to prompt the Welsh language than Key Stage two. As Estyn (2018) suggest that Foundation Phase do very well to improve children’s Welsh as a second language; Key Stage two should implement more songs and media to continue good practice from the transition from Foundation phase to Key Stage two. 
Conclusion
To conclude, the Government’s target of one million Welsh speakers by 2050 (Welsh Government, 2017) has put a lot of pressure on teachers to improve Welsh language standards. The article provides useful insight to strategies that Wales can adopt to improve these standards. It could be suggested that Welsh education has been of a poor standard in previous years, but the Welsh Government are striving to improve this by introducing strategies, such as the sabbatical courses, to help teachers gain the confidence and ability they need to raise standards of Welsh second language. Although it may take a while for all schools and teachers to be successful in teaching Welsh as a second language; according to Estyn reports, and from my own experience, the standards are improving. The article has also proven that there are other factors that contribute to learning a second language; Schools need to persuade parents to have a positive influence over the Welsh language, so children are encouraged to use it outside of a classroom. The use of media is also a useful tool for teachers to use when teaching the Welsh language. The article suggested that using media helped pupils with the success of learning a second language. Not only has it been successful in other countries, using media in Wales can help support teachers in lessons and work in favour of the new curriculum where the DCF is a cross curricular responsibility. Therefore, engaging parents, using media, and teachers improving their confident and ability in the Welsh language, should equip schools and teachers to improve Welsh as a second language, developing confident and capable bilingual students. 
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