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Section 1 
Riley is 3 years old and has found his parent’s separation difficult. The split is quite acrimonious. Parents have shared care of Riley. One parent (mum) is engaged and talks freely to the staff and portrays the other as difficult (dad) and does not communicate issues after their time together. You would like to hold a meeting with other professionals and parents as you have noticed Riley is regressing in his development over the last few months. One parent also does not like you. 

Inclusive leadership plays a crucial role in fostering supportive and effective environments for children, families, professionals, and communities. In the case of Riley, a three-year-old child showing signs of developmental regression amid his parents' acrimonious separation, the responsibilities of an inclusive leader are multifaceted and complex. This critical evaluation examines the experience of inclusive leadership within this context, focusing on interactions with children, families, professionals, and communities. It will explore the opportunities and challenges inherent in inclusive leadership, supported by relevant theories and best practices.

Practitioner
As a practitioner supporting riley through this change, they will need to be aware of Riley’s needs, before during and after the separation. According to the practitioners in Riley’s class, before anything happened with his parent’s Riley was a very independent, sociable and outspoken little boy. However, during the time of his parent’s separation, he appeared withdrawn, quieter than usual and seemed to enjoy playing on his own more. 
The practitioners need to be supporting Riley by ensuring he feels safe in the environment around him. Riley needs to know that he is safe and can talk to his practitioners about any worries or concerns he may have regarding his parent’s separation. According to Vain (2023) The practitioners can help him feel safe by making sure he is joining in with the rest of the class and playing with his friends as this is a distraction from playing on his own and just thinking about his parents. He needs to have positive experiences in school, to ensure he is happy and comfortable. This will also help him to trust the practitioners in the environment, as they are trying to encourage him to play with others and be the happiest, he can be. 

It is vital that both parents are still involved in Riley’s school life. Whatever is going on at home, needs to stay out of school, if they want the best for Riley. Additionally, both parents must be invited to any sessions in school that involve Riley, such as ‘stay and play’. It is important that Riley sees his parents both getting along with each other. Attending school events together demonstrates positive co-parenting behaviour, showing Riley that his parents can cooperate and prioritise his well-being, even though they are no longer married. 
This cooperative behaviour has several important effects. It can show Riley that conflicts can be managed and resolved constructively, gaining valuable life skills about handling disagreements and finding common ground. The presence of both parents at school events shows a united front in supporting the child's educational and social development. This helps the child feel that both parents are equally invested in their success and happiness, providing a sense of balanced care and attention. Demonstrating a positive co-parenting relationship reinforces the idea that relationships should be based on respect, cooperation, and mutual support. This sets a strong example for the child's future relationships with peers, teachers, and eventually their own family members. Cooperative co-parenting often involves open communication, and attending school events together provides a platform for parents to discuss the child’s progress, needs, and any concerns in a neutral and supportive environment, fostering overall development. Witnessing a positive co-parenting dynamic contributes to the child's emotional stability, providing a reassuring sense of continuity and unity amidst the changes brought about by the divorce BBC (no date).
However, in some situations it is not possible for the parents to be civil and in one room. This could be due to many reasons, such as their relationship being abusive, which may make the experience traumatic for the parent. In this situation the practitioner could offer for each parent to attend at a different time, or day which means that Riley is still being included in the activities involving parents, but at different times. This way the parents will be happy as they both get time with Riley and Riley will be happy because he has spent time with both of his parents in school (early years careers, 2023). 

Opportunities 

An inclusive leader puts the needs of the child first by putting the child's growth and well-being at the centre of all choices and activities. According to El Zaatari, W., & Maalouf, I. (2022), Bronfenbrenner (1975) suggests, a child-centred approach involves regularly monitoring the child's behaviour, recognising any developmental regressions, and developing specialised support programmes that are catered to each child's unique needs. Such an approach is crucial for Riley, a three-year-old who is regressing because of his parents' contentious divorce. It's also critical to provide a welcoming, caring, and safe workplace. A child's general growth and well-being depend on feeling secure, which is provided by providing them with comfort and support Pichère, P., & Cadiat, A.-C. (2015). The negative effects of stressful situations on a child's development decrease when they are combined with individual attention and a nurturing the environment.

Barriers
One of the main obstacles to supporting Riley is his limited communication skills. At three years old, he may find it difficult to express his emotions and experiences, making it challenging to fully comprehend his needs and the effects of his parents' divorce. This communication barrier can hinder caregivers and professionals from gaining a complete understanding of his internal struggles and the specific ways the separation is impacting him. Furthermore, developmental regression may manifest in various emotional and behavioural problems, such as increased irritability, anxiety, or withdrawal, which can be particularly challenging to manage and treat without specialised assistance and resources. Addressing these issues requires a coordinated effort involving child psychologists, behavioural therapists, and early childhood educators who can provide targeted interventions and support tailored to Riley's unique situation.

Working with Riley’s Parents 

Working with Riley’s family in this situation offers both opportunities and challenges. Building trust and fostering relationships with both parents are essential. This involves maintaining consistent, empathetic communication and demonstrating a sincere commitment to Riley's well-being. Encouraging open and honest communication between the parents is crucial for addressing misunderstandings and minimising conflicts. Implementing mediation and conflict resolution strategies can help with constructive and effective communication. However, the acrimonious separation between Riley's parents presents a serious barrier. Hostility and negativity can make it hard to communicate effectively, affecting the development of a cohesive support plan for Riley. Moreover, parental biases and allegations may distort perceptions, creating an unbalanced view of the situation and complicating efforts to effectively address Riley's needs. Yulianti, K., Denessen, E., Droop, M., & Veerman, G. J. (2020) suggest that Teachers have a big part to play in motivating parents to be engaged in the education of their children. It has been determined that parent-teacher contact, teaching methods, and teacher invites are effective ways to encourage parental involvement in both the home and the classroom. This is why it is vital that both parents are involved in Riley’s school life and by using strategies, working closely with teachers and parents, can be effective for Riley at school and at home. Ensuring he has routine, and the same rules and values are carried both through school and home.

Working with Professionals 

To promote Riley's well-being, collaborating with experts presents an opportunity for inclusive leadership. Educators, psychologists, and social workers working together can devise a comprehensive support plan that addresses Riley's needs comprehensively. The diverse perspectives and expertise of each specialist foster a thorough understanding of Riley's situation, ensuring solutions are thorough and effective. Engaging with a variety of professions also promotes interdisciplinary learning, facilitating the exchange of ideas and the development of innovative solutions to enhance Riley's development and overall well-being. This collaborative and multidisciplinary approach ensures Riley receives tailored support that highlights the importance of teamwork and specialised knowledge in addressing both his challenges and strengths.

However, Riley faces several challenges in accessing appropriate support. Firstly, coordinating and communicating among different specialists can be challenging, especially when there are disagreements on perspectives or methods. Overcoming these obstacles requires a clear plan of action and effective communication to ensure cohesive and tailored assistance for Riley's needs. Secondly, resource constraints, including limited funds and restricted access to specialised support services, hinder the implementation of comprehensive support plans. These limitations may impede efforts to provide Riley with the necessary resources and services essential for his optimal development and well-being. Addressing these challenges is essential to ensure Riley receives the comprehensive and personalised assistance required to effectively navigate his unique circumstances.

Community 

Engaging with communities allows inclusive leaders to support Riley and his family by helping. Community support networks, such as local parenting groups, community centres, and family support agencies, offer additional resources and aid that can enhance Riley's well-being. Moreover, inclusive leaders play a crucial role in raising awareness about the significant impacts of parental separation on children. They advocate for improved community responses to these challenges by advocating for increased funding and support services, ensuring that Riley and other children facing similar difficulties receive the comprehensive attention they need to thrive.
Although, Families who are experiencing divorce and conflict have many challenges. First, they may face shame and criticism from their community, which would deter them from asking for help and making good use of available resources. Second, families have different wants and viewpoints, and communities are varied. It is a difficult task of finding a balance between these differences and the goal of providing inclusive and equal support for all families.


Overcoming the Barriers 

Strategies for overcoming barriers in supporting Riley involve enhancing communication and collaboration, providing targeted support, and leveraging community resources. Regular meetings with Riley's parents and the team of professionals are essential to discuss progress, address concerns, and adjust the support plan as needed. Employing a neutral mediator can facilitate discussions between the parents, helping to reduce conflict and promote constructive communication. Providing targeted support includes developing individualised interventions for Riley that address his specific needs, such as behavioural support, emotional counselling, and developmental activities. Additionally, offering support programs for Riley's parents, such as parenting classes, counselling, and stress management workshops, can help them navigate their separation and its impact on Riley. Leveraging community resources involves establishing partnerships with local organisations and community centres to provide additional resources and support for Riley and his family. Advocacy and awareness campaigns can also increase support for families experiencing separation within the community, encouraging the development of more inclusive and accessible services.

Conclusion

Creating an inclusive environment for Riley and children facing similar challenges involves skillfully blending empathy, communication, and collaboration. Prioritising the child's needs, establishing strong bonds with families, collaborating with fellow professionals, and tapping into community resources are pivotal for an inclusive leader. These efforts culminate in a nurturing setting that fosters the well-being and growth of children like Riley. Embracing reflective practices, continuous professional growth, and upholding ethical standards are integral facets of effective inclusive leadership. By diligently addressing barriers and seizing opportunities, inclusive leaders ensure that Riley and his peers receive the necessary support to flourish and reach their full potential.

Section 2 

The Foundation Phase framework stands out as a pivotal policy when evaluating professional guidelines and policies in Wales aimed at fostering inclusive leadership in early years provision. Specifically designed for children aged 3 to 7, the Foundation Phase represents a distinctive educational approach in Wales, emphasising play-based learning, experiential education, and holistic development. This framework aims to foster inclusivity by addressing individual children's diverse needs and creating a supportive environment that values every child, irrespective of their background or abilities.
Foundation Phase Framework
The Foundation Phase framework incorporates inclusive principles into its design and implementation guidelines. It underscores the importance of child-centred learning, where activities are tailored to children's developmental stages and interests (Welsh Government, 2015). Emphasising experiential learning and play, the framework recognises that children thrive when actively engaged and motivated (Siraj-Blatchford et al., 2002). This approach not only supports cognitive and academic growth but also enhances social, emotional, and physical well-being. By valuing diverse learning styles and abilities, the framework promotes inclusivity in early years education (Welsh Government, 2015).
The Foundation Phase encourages educators to employ adaptable and responsive teaching strategies aimed at addressing each child's individual needs "to the extent feasible" to promote inclusive practices (Welsh Government, 2015, p. 10). This acknowledgment recognises that while diversity is a core value, practical constraints such as staffing shortages or limited resources may impact the consistent delivery of personalised support. The framework underscores the importance of collaboration among parents, other professionals, and early years practitioners to effectively support children. This collaborative approach facilitates early identification of children requiring additional assistance and enables timely interventions to meet their needs (Welsh Government, 2015).

Barriers
Despite aiming to be inclusive, the Foundation Phase framework faces several challenges in its effective implementation. One major hurdle is how differently educators understand and apply its concepts. Research shows that while many teachers embrace the play-based learning approach of the Foundation Phase, others struggle due to curriculum demands or inadequate training (Siraj-Blatchford et al., 2002). Another significant challenge is the lack of resources. The framework requires ample resources, such as well-equipped outdoor spaces and materials for hands-on activities. However, disparities in funding across different schools can limit access to these resources, particularly for schools in economically disadvantaged areas (Welsh Government, 2015).

Creating inclusive leadership in early childhood education requires blending policy frameworks like the Foundation Phase with strong supervision and training. The Early Years Wales Code of Practice serves as a prime example, laying out clear rules to promote inclusivity, diversity, and fairness in early childhood settings. It stresses the importance of making every child and family feel welcome and supported, regardless of their backgrounds or abilities (Early Years Wales, 2020).

However, turning these guidelines into everyday practices faces significant challenges. Making these principles work involves continuous training and professional development. This helps teachers not only learn effective ways to support children but also understand how to apply inclusive methods (Early Years Wales, 2020). Sadly, barriers like limited money or chances for ongoing training can stop teachers from fully joining and benefiting from training programs. This makes it harder to smoothly bring inclusive practices into early years settings. Overcoming these challenges is vital for making sure all teachers are ready and supported to create inclusive environments that help every child learn and grow to their fullest potential.

Conclusion 
In summary, the drive towards inclusive leadership in early years education in Wales benefits significantly from guidelines such as the Foundation Phase framework and recommendations like the Early Years Wales Code of Practice. These frameworks prioritise putting children first, encouraging teamwork, and allowing flexibility to meet diverse needs, creating environments where all children can thrive and grow. However, challenges such as differences in how educators understand the guidelines, limitations in resources, and unclear policy language make it difficult to consistently and fairly apply inclusive practices across settings. These obstacles need to be addressed to ensure that every child receives the support they need to succeed, fostering a more inclusive early years education system in Wales.
To overcome these obstacles, sustained commitment from policymakers, educators, and stakeholders is essential to allocate ample resources, enhance professional development opportunities, and refine policy directives (Early Years Wales, 2020). Enhancing educators' comprehension of inclusive practices through targeted training programs is crucial (Welsh Government, 2015). Adequate funding is necessary to ensure that schools and early years settings have the resources needed to implement inclusive strategies effectively, addressing the diverse needs of children like Riley (Welsh Government, 2015). Moreover, fostering a collaborative environment where educators, parents, and community members work together can facilitate the sharing of expertise and best practices, promoting continuous improvement in early years provision (Early Years Wales, 2020). By taking these steps, Wales can bolster its leadership in inclusive early years education, ensuring equitable support for every child to thrive and reach their full potential.
Nurturing Inclusivity: Inclusive Leadership in Early Years Education 
Promoting inclusive leadership in early childhood settings holds immense importance in today's increasingly diverse world. As someone deeply committed to education and child development, I firmly believe that several key strategies can significantly enhance inclusive practices during these critical formative years.
First and foremost, establishing a warm and supportive environment serves as the bedrock of inclusive leadership. This foundational step involves embracing diversity in all its forms—whether cultural backgrounds, linguistic diversity, developmental stages, or individual abilities—and actively celebrating it. It is essential that every child feels genuinely valued and respected for their unique identity. Simple yet impactful actions, such as integrating a diverse range of books, toys, and artwork that reflect various cultures and abilities, can profoundly influence a child's sense of self-worth and belonging.
Moreover, adopting a child-centred approach is essential to fostering inclusive practices. This approach entails tailoring learning experiences to meet the distinct needs and strengths of each child. Practically, this means regularly assessing individual learning styles, interests, and developmental milestones. Armed with this understanding, educators can adapt teaching methods and curriculum to ensure that every child remains actively engaged and continues to progress in their educational journey.
Collaboration emerges as another pivotal aspect of inclusive leadership. By cultivating strong partnerships with families, fellow educators, and the broader community, early childhood practitioners can adopt a holistic approach to supporting children's development. Maintaining open lines of communication with parents regarding their child's progress and challenges not only strengthens these partnerships but also ensures consistency between home and school environments. Furthermore, collaborating with specialists such as speech therapists or behavioural counsellors facilitates early identification and targeted interventions for children who may require additional support, thereby promoting their inclusion within the classroom and beyond.
Lastly, continuous professional development serves as a vital catalyst for educators to effectively implement inclusive practices. Ongoing training sessions focused on topics such as cultural competence, inclusive teaching strategies, and understanding neurodiversity equip educators with the necessary knowledge and skills to cultivate inclusive learning environments. Staying updated on research-based practices and engaging in reflective practices to challenge personal biases and assumptions are also crucial in ensuring that all children receive equitable opportunities to learn, grow, and thrive.
In conclusion, promoting inclusive leadership in early childhood settings requires a comprehensive approach rooted in unwavering commitment, empathy, and proactive engagement. By fostering a culture of inclusivity through a nurturing environment, personalised teaching practices, collaborative efforts, and continuous professional growth, we can establish early childhood settings where every child feels valued, supported, and empowered to achieve their full potential. In doing so, we not only enrich the educational experiences of young children but also lay a strong foundation for a more inclusive and equitable society as they grow.
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