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Use of Generative AI in Assessment 

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☐

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support, and creative support. 
	Yes  ☐
 
No   ☒


 
AI Acknowledgement  
Either:
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI-generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide as evidence.
OR:
I acknowledge the use of [AI Tool] [(AI Tool URL)] on [Date] to [Purpose of my work]. I used the prompt(s): 
1. [Prompt] 
2. [Prompt] 
3. [Prompt] 
I confirm that I have not presented any AI-generated text as my work. 
I confirm that I have copies of my drafts, notes, and other resources that I used before and after using AI tools, which I may be asked to provide as evidence. 
Please refer to the next page for examples.
Before submission of your assignment, please delete any information on these pages that is not relevant to your submission, including the examples given below.
Examples of AI statements
Example 1: 
I acknowledge the use of Grammarly (https://www.grammarly.com/) on 10 February 2024 to check my work using the prompt(s): 
1. Please check the following text for readability, grammar, and syntax. 
I confirm that I have not presented any AI-generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools, which I may be asked to provide as evidence. 
Example 2: 
I acknowledge the use of SciSpace (https://typeset.io/) on 7 March 2024 to support my research using the prompt(s): 
1. Please provide me with materials on the biology of the liver. 
2. Please provide me with materials on liver cells. 
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 
Example 3: 
I acknowledge the use of ChatGPT (https://chatgpt.com/) on 13 April 2024 to write my notes into submission format using the prompt(s): 
1. Please write up these bullet points as an essay paragraph at university level. 
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 


Example 4 - acknowledgement of the use of multiple AI tools: 
I acknowledge the use of SciSpace (https://typeset.io/) on 28 June 2024 to support my research using the prompt(s): 
1. Please provide me with materials on the American Civil War. 
2. Please provide me with materials on the reception of Gone with the Wind. 
I confirm that I have not presented any AI-generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools, which I may be asked to provide in evidence. 
I acknowledge the use of Adobe Express (https://www.adobe.com/express/) on 24 June 2024 to edit photographic material: 
1. Remove the background from Figure 1. 
I confirm that I have not presented any AI-generated materials as my work. I confirm that I have copies of my drafts, notes, and other resources that I used before and after using AI tools, which I may be asked to provide as evidence. 
















Managing Behaviour and Supporting Effective Engagement in Post-16 Education: Theoretical and Legislative Perspectives
1.  Introduction  
In recent years, post-16 education has expanded to encompass a diverse range of learners. These include adults returning to education and younger students who have just completed compulsory schooling. This mix of learners creates specific challenges related to behaviour and engagement, which require thoughtful teaching methods. Lebor (2017) explored these challenges by gathering views from key individuals involved in education, such as disruptive students, teachers, and managers. The study highlighted several issues, including difficulties with classroom entry, misuse of technology, classroom violence, and ineffective assessment practices. It also proposed potential solutions to these problems. Managing behaviour and maintaining learner engagement in this context requires strategies that consider the specific needs of adult learners, legal responsibilities, and social and economic factors. This essay will examine current methods for managing behaviour and promoting engagement, assessing the effectiveness of these strategies alongside their associated challenges and limitations, drawing on both academic research and legal perspectives.
2. Theoretical Foundations of Adult Learner Engagement  
2.1 Andragogy and Self-Directed Learning  
Andragogy, which means "the art and science of helping adults learn," became an important concept for those who wanted to define adult education as a field separate from other types of education (Merriam, 2001).
According to Malcolm Knowles’ andragogy model (1980), there are five main ideas about how adults learn: self-concept, experience, readiness to learn, orientation to learning, and motivation. Unlike children, adults tend to direct their learning, use their past experiences, and prefer learning that they can apply right away. These ideas suggest that teaching strategies should focus on giving learners more independence, making learning relevant to their lives, and using real-world problems as the basis for learning.
Self-directed learning (SDL) is an important part of adult education. It involves learners taking responsibility for identifying what they need to learn, setting their own goals, and assessing their progress. Scott-Muenter (2022) studied SDL in call centre employees and found that they scored highly on SDL measures. This suggests that SDL can lead to deeper learning, as adults often prefer to have control over their learning process.
2.2 Transformative Learning  
Jack Mezirow, who developed transformative learning theory, highlighted the importance of critical reflection in adult learning. He theorised that adults bring valuable experiences to the learning process, which can be used to support teaching and learning. Mezirow also found that when adults reflect deeply on their experiences, it can change how they understand the world. Teachers can support this by creating learning environments that encourage questioning and reflection, which can help learners become more engaged. For instance, adult learners of English often go through changes in how they see themselves and their cultural identity as a result of transformative learning (Western Governors University, 2020).
3. Legislative and Policy Frameworks  
3.1 Funding and Accessibility  
The Lifelong Learning Entitlement, which will be available across the UK from 2027, is designed to make it easier for adults to access funding for short, flexible courses. This gives people more opportunities to learn new skills. In Wales, this is supported by Personal Learning Accounts (PLAs), which help adults train for jobs in areas where workers are needed (Welsh Government, 2022). However, despite these efforts, cuts in public spending have led to ongoing funding problems. As a result, many adult learners still face challenges such as financial stress and lack of time (Estyn, 2023).
In Wales, adult education focuses on lifelong learning and aims to improve employability, well-being, and social inclusion, especially for disadvantaged learners. Unlike England, where funding is managed locally, Wales uses a single, joined-up system through Community Learning Grants and the Working Wales programmes. This approach helps provide equal access to learning and supports the development of skills needed in different parts of the country (Welsh Government, 2023).
3.2 Inclusive Practices  
According to Owusu-Agyeman (2019), adult education plays a crucial role around the world and looks at how adults learn in different ways. However, there are still few studies that explore the theories that explain who adult learners are and how to support inclusive and effective adult education. The ontological perspective focuses on the idea that people continue to learn throughout their lives, both in and outside of formal education.
4. Strategies for Behaviour Management and Engagement  
4.1 Learner-Centred Approaches
One of the key principles for modern education in the 21st century is putting learners at the centre of the learning process (Dumont et al., 2010).
There are many ways to build and improve student motivation, such as using active and cooperative learning methods. These include activities like Think-Pair-Share (where students first think about a question on their own, then discuss it with a partner), creating examples, drawing concept maps, making predictions, building tables or graphs, summarising in pairs, jigsaw tasks, debates, and project work. Markina and Garcia Mollá (2022) explain that switching between teacher-led and student-led approaches can have a strong effect on how much students take part in these interactive activities.
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4.2 Active and Problem-Based Learning  
It is said that many adult learners prefer learning that focuses on real-life problems. Problem-based learning (PBL) is a useful method for this, but it may not work well if it is not used the way it was originally intended. When this happens, students may lose engagement, which can negatively affect their learning experience and results. One way to improve this is by encouraging students to assess their progress during PBL activities. Self-assessment can enable learners to take control of their learning and develop their learning behaviours (Khoiriyah et al., 2015).
4.3 Reflective Thinking Skills Strategies
Encouraging learners to reflect on their learning, or what is called self-reflection, helps them understand their progress and make changes to improve. Feedback from both teachers and classmates is important for supporting this growth. Ku and Ho (2010) found that learners who are strong critical thinkers often use metacognitive strategies, such as planning and reviewing their thinking. They also stressed that knowing how we think (metacognitive knowledge) is key to managing and improving how we learn.
4.4 Proactive Behaviour Management Methods
Proactive strategies, such as anticipating issues and giving specific praise for good behaviour, reinforce and encourage positive conduct actions. These methods, based on the Multi-Tiered Systems of Support (MTSS) framework, can also work well with adult learners. Alberstadt, Kennedy, and Hampshire (2025) highlight that tools like the Readiness Behavioural Strategies flowchart can help teachers review their teaching and classroom setup to use simple, proactive strategies that support student success.
4.5 Flexible Delivery Models
In a tertiary education environment, where teaching includes face-to-face, flexible, and online hybrid methods, language and students’ previous achievement levels are important for encouraging critical engagement. Research by Adams (2012) shows that well-designed hybrid flexible delivery programs can successfully support and improve students’ critical engagement.
According to Linderman (2021), online and hybrid learning can work well for adult learners who are managing work and family duties. However, to address challenges like low digital skills and the risk of feeling isolated, structured support systems such as cohort-based block scheduling, used in some academic universities such as the City University of New York (CUNY) through its Accelerated Study in Associate Programs (ASAP), are essential.
5. Challenges and Limitations  
In her 2023 study, Crabtree examines the many barriers that limit student engagement in higher education, highlighting how these challenges can prevent adult learners from fully taking part in their learning. One key barrier is the difficulty students face when adjusting to university life, as new academic and social expectations can lead to feelings of disconnection. Financial pressures are also important, with many students needing to work while studying, often placing work ahead of their education. Cultural factors can add to this problem, especially for students from diverse backgrounds who may feel excluded or unsupported by the institution. Crabtree also emphasizes that staff involvement is crucial; efforts to improve student engagement are unlikely to succeed unless academic and support staff are well-prepared, committed, and able to create inclusive environments. Crabtree highlights the need to recognize and address these barriers by using a more holistic, inclusive, and understanding approach to student engagement. She supports changes in institutions, better support systems, and personalized interventions that work together to improve the overall student experience (Crabtree, 2023).
6. Conclusion  
In conclusion, managing behaviour and supporting engagement in post-16 education requires a combination of learner-centred strategies, flexible delivery models, and proactive support systems that consider the diverse needs of adult learners. While theoretical frameworks and legislative policies provide important guidance, challenges such as financial pressures, cultural barriers, and staff readiness must be addressed through inclusive and holistic approaches. By fostering supportive environments and personalised interventions, educators can better promote student success and meaningful engagement in higher education.
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7.1 Observation 1 
Date: 14th May 2025
Lesson Topic: -Transportation (review) - How often (activities & food)
Duration: 60 minutes
Level: ESOL Pre-Entry 1–2
Teacher: Ruth
During my classroom observation, the teacher effectively and skilfully used the entire lesson time to keep students actively engaged, involved, and motivated to participate. One could argue that when teachers are aware of the observation’s purpose, they are more likely to try their best to demonstrate teaching strategies that align with the observation's goal.
Observing Ruth’s lesson with a Pre-Entry English group showed the use of several effective strategies that align with evidence-based pedagogy. The lesson, which focused on transportation and routines, demonstrated how using different types of instruction, ongoing assessment, and student-centred differentiation can help engage learners at a low level. In the following section, I reflect critically on these strategies and their implications for my future teaching practice.
7.1.1 Strengths of the Observed Strategies
Ruth supported students in linking new learning to what they had already studied by reviewing homework and referring to a story discussed earlier in the term. This approach created a sense of continuity and made it easier for students to build on their knowledge and learn more effectively, as supported by research in cognitive science (Willingham, 2009). Ruth also used mini whiteboards to collect quick responses from students. This simple strategy encouraged quieter learners to participate and allowed her to give immediate feedback, which reflects the principles of formative assessment described by Black and Wiliam (1998).
During the lesson, Ruth used different formats such as worksheets, an interactive whiteboard, and videos to support the varied ways students learn. This approach reflects the principles of Universal Design for Learning (CAST, 2018). For instance, using pictures to help students complete missing words, along with group activities, supports both the language and emotional needs of learners who are studying English as an additional language. Ruth also asked open-ended questions like "How do you come to college?", which encouraged students to think more deeply and relate the lesson to their own lives. This aligns with Freire's (2020) idea of teaching through dialogue and connecting learning to real-life experiences.
7.1.2 Areas for Critical Analysis
Ruth’s use of praise for correct answers helped to motivate students. However, this might be improved by also recognising students’ effort, not just their accuracy, as suggested by Dweck’s (2006) growth mindset theory. For example, praising how a student used a learning strategy, such as saying “You used the picture clues well,” can help build confidence, especially in students who struggle and find learning difficult. Ruth also responded calmly to students who were not fully focused, such as when they used their phones. This raises the question of how digital tools can either distract from or support learning. Giving students clear instructions on how to use technology in the lesson, like saying “Search for one answer, then put your phone away,” could help them stay focused while still encouraging some independence.



7.1.3 Targets for My Future Teaching Practice
To improve my teaching, I will:
1. Start each lesson with short review activities that help students remember what they learned in previous lessons.
2. Support group work by giving each student a clear role, such as someone who asks questions or someone who takes notes, so that everyone takes part fairly.
3. Use quick feedback tools, like mini whiteboards and exit tickets, to understand how each student is doing.
4. Give praise that focuses on the effort students make and the strategies they use to help them develop a positive attitude toward learning.
7.2 Observation 2 
[bookmark: _Hlk199166411]Date: 16th May 2025
Lesson Topic: - What is the weather like? – Nouns and Adjectives
Duration: 60 minutes
Level: ESOL Pre-Entry 3-4
Teacher: Geraint
Based on my previous observation experience, I found that informing the teacher in advance about the purpose and focus of the observation is important and beneficial for the observer. I explained the aim of the observation to the teacher, and as a result, the teacher made a strong effort to demonstrate how student engagement is promoted during the lesson. 
Observing Geraint's lesson with a Pre-Entry English group showed how effective multisensory instruction, supported listening tasks, and culturally responsive feedback can be in teaching weather-related vocabulary. The lesson illustrated how using structured repetition, interactive activities, and personalised assessment can meet the varied needs of learners and support their engagement. Below, I critically analyse these approaches and what they mean for my own teaching practice.
7.2.1 Effective Pedagogical Strategies and Theoretical Justifications
Geraint’s use of visual aids (such as matching words with pictures) and real-life tasks (like linking clothing to seasons) supports vocabulary learning through Dual Coding Theory (Paivio and Clark, 2006), which explains that using both visual and verbal information helps memory. The structured listening tasks in the lesson also reflect Vandergrift's (2004) ideas about supporting second-language listening. For example, playing the audio three times and using shout-out word recognition activities helped learners build understanding step by step. This gradual approach supports listening development through guided practice. In addition, Geraint organised the whiteboard using the four cardinal directions, which provided students with a clear visual structure and supported memory, aligning with Cognitive Load Theory (Sweller, 1988).
The student-centred parts of the lesson were especially effective. Asking a learner to take on the role of "teacher" encouraged peer-led learning and helped build confidence and self-awareness, which reflects Vygotsky's (1978) ideas about learning through social interaction. In the same way, discussions about the weather in students' home countries recognised and valued their backgrounds, which is an important part of inclusive teaching (Gay, 2010). Geraint also gave individual feedback on spelling and grammar, which helped address each student's specific needs and reflected the principles of formative assessment described by Black and Wiliam (1998).
7.2.2 Critical Considerations  
Although repeating the audio helped students understand the content, I wondered if using more pre-listening strategies, such as predicting the topic using pictures, could have reduced the mental effort required. The gap-fill activity was useful, but it might have been improved by offering different versions, such as adding word banks for students who needed extra support. Geraint placed a strong emphasis on accuracy, including correct spelling and capitalisation, which was effective. However, adding peer feedback could have encouraged shared learning and helped students correct mistakes together, which aligns with Hattie's (2009) ideas on visible learning.
7.2.3 Development Targets for My Future Teaching
To improve my teaching based on the strategies above, I plan to:
1. Use pre-listening questions such as “What weather words might you hear?” to help students think about the topic and feel more prepared.
2. Adjust gap-fill activities by giving extra support, like word banks, to help learners at different levels.
3. Combine feedback on accuracy with peer review so students can learn from each other and work together to correct mistakes.
4. Include more culturally relevant activities, such as comparing seasonal clothing in different countries, to make lessons more interesting and meaningful for all students.
7.3 Critical Reflection on My Own Teaching Practice Session 
Date: 21st May 2025
Lesson Topic: Past Simple Verbs: Explanation and Practice
Duration: 60 minutes
Level: ESOL Entry Levels
Teacher: Elsayed Elhoshi
7.3.1 Teaching and Learning Approaches
Teaching grammar, especially the past simple tense, to Entry Level learners had both successes and difficulties, particularly in managing behaviour and keeping students engaged. These challenges were made more complex by the mixed ability levels in the group and the informal setting. Most learners were working at Entry Level 1 or 2, but some were at a higher level, while others were complete beginners. Students also had different levels of reading and writing skills, and some found it hard to stay focused during the lesson. These difficulties and challenges were largely influenced by the nature of the learning environment, as the session took place at a charity called the Ethnic Youth Support Team (EYST), which supports asylum seekers and refugees who have recently arrived in the UK and are learning English for a range of personal and professional reasons.
The lesson was planned clearly and visually. I started by explaining English tenses on the whiteboard, focusing on the past simple tense. I also talked about different types of tenses, and the difference between regular and irregular verbs, and wrote some examples on the whiteboard. Then I gave students handouts and worksheets to check their understanding.
I used real-life examples, such as King Charles visiting France, and asked personal questions to make the lesson more meaningful. Repetition and sentence completion exercises using slides helped reinforce learning and engagement, which is important for entry-level learners.
Following a clear explanation of how to form and respond to questions in the past tense, the students were divided into two groups. One group was assigned the task of asking questions using the past tense, while the other group was instructed to respond in the same tense.
However, not all students stayed focused. Some joined in and tried making sentences, while others lost interest during more grammar-heavy parts of the lesson. This showed me that I need to include more interactive tasks, like role-play or short quizzes, to keep everyone engaged.
7.3.2 Behaviour Management
To manage behaviour, I used simple strategies such as asking students to write their names on paper and display them in front of them. This helped me address learners personally, move around the room to maintain a presence, and offer praise for correct answers. These techniques were effective for managing minor disruptions. However, when some students were unwilling to or became distracted by side conversations, it became clear to me that more structured behaviour management strategies were needed. On reflection, I recognise the importance of setting clear expectations from the beginning. In future sessions, I plan to give more explicit instructions, assign group roles to encourage responsibility and adapt the seating arrangement to support focus. I also believe that using visual prompts, timers, and allowing short breaks could help learners who struggle with concentration remain engaged throughout the lesson.
7.3.3 Looking Ahead: Plans for My Teaching Practice
Research shows that entry-level learners do best with interactive lessons and clear expectations (Crabtree, 2023). It’s also important to make the classroom a safe space where students feel confident to try and make mistakes.
In future lessons, I will:
1. Use more active tasks like role-playing.
2. Check understanding with simple tools like exit tickets.
3. Add movement activities to keep energy levels up.
4. Give extra support to students who need it.
5. Use visual aids to remind learners of rules and routines.
7.4 Conclusion
By observing experienced teachers of English for adult learners, I have understood the importance of informing the teacher being observed about the focus of the observation in advance. This is particularly useful when the observation is aimed at specific teaching skills, such as classroom management or promoting student engagement and participation. Providing this information beforehand allows the teacher to demonstrate these skills more clearly and effectively. Based on this understanding, I plan to inform my students of the lesson topic in advance in future classes. This will help them come prepared, increase their engagement, and allow them to gain greater benefit from the learning experience.
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