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Part 1 
Globally, there is a common acknowledgment that learners will be required to develop skills that improve their ability to rapidly respond to the new and complex situations created by our ever changing society (Welsh Government, 2013). Research carried out by the Welsh Government (2013, p.16) found that countries who performed well in education identified that it was important to focus on developing learners skills in ‘Problem solving, creative and critical thinking, selecting information, applying knowledge and drawing conclusions’. The new Welsh curriculum acknowledges that practitioners need to provide learners with learning experiences in a stimulating environment, which encourages them to work collaboratively with their peers to explore ideas and challenge the way they think in order to gain a deeper understanding (Donaldson, 2015). However, Donaldson (2015) recognises that the reform of the Welsh educational system will have major implications on the structure of schools and practitioners will require time and support in planning and embedding the proposed recommendations.

Enquiry Based Learning 
Enquiry-Based Learning (EBL) is a constructivist approach that builds upon the views of the theorist Dewey (1933, cited in Cengage Learning, no date) who proclaimed that, ‘if you have doubts about how learning happens, engage in sustained inquiry: study, ponder, consider alternative possibilities and arrive at your belief grounded in evidence.’ EBL is defined as an approach that focuses on pupils developing their own questions and using their prior knowledge and experience to identify possible methods of enquiry they could undertake in order to reach an answer (The University of Chester (2019). Hutchings (no date, The University of Manchester, 2010) agrees that, ‘EBL inspires students to learn for themselves, bringing a real research-orientated approach to the subject.’ The key characteristics of EBL include- the use of open-ended questions, tasks that stimulate curiosity, giving students the responsibility of directing their enquiry, analysing data and presenting their evidence (Kahn and O'Rourke 2004, cited in University of Chester, 2019). One of the twelve principles recommended by Donaldson (2015, cited in Impact Wales, 2018) is for teachers to  ‘encourage learners to  take responsibility for their own learning’. According to Glassman (2001) the theorist Dewey believed that the educational curriculum should be adaptable and allow time to include activities that are formed from the learners’ interests. However, Vygotsky’s social constructivist theory suggests that it is necessary for practitioners to provide the initial building blocks and structure the learning to lead the learners towards mastery in subjects (Glassman, 2001).

Benefits of EBL
According to Rogers (2013) teachers can justify the use of EBL due to its intrinsic value in encouraging students to be actively engaged in the learning process. Learners are able to develop a more critical understanding of the world through the inclusion of investigating questions on issues that are of interest to them (Rogers, 2013). Little (2016) states the EBL approach allows for teachers to become facilitators of learning and give students the opportunity to take ownership of their learning. For the learners this approach is usually carried out in group work which encourages collaboration, it also develops communication skills and the possibility of gaining knowledge from their peers (Little, 2016). However, Kirschner, Sweller and Clark (2006) believe that teacher guidance and instruction is the most effective way for individuals to acquire knowledge. Rogers (2002) disagrees with this view and recognises that both teachers and students can learn from this method of enquiry and reflective thinking. However, Brau (no date) believes that learners will struggle to develop and progress to higher levels of thinking if they do not have the basic knowledge and understanding of the subject first.
Challenges of EBL
According to Roberts (2013) EBL requires a different pedagogical approach and teachers face the challenge of establishing a classroom culture in which students are encouraged and have the confidence to question, study and share ideas and information. Another issue is that it can be extremely difficult for teachers to meet the diverse interests and needs of all of their learners, which may result in some pupils losing engagement with the task (Elkjaer, 2009, cited in Aubrey and Riley – 2016, p12). Stevens and Cooper (2009) believe learners require more time to develop skills to think more reflectively which may not be feasible. Roberts (2013) acknowledges the that teachers are not always able to allocate time to develop these skills due to the pressure put on them to raising attainment in areas defined as important by the Government. In spite of this, Roberts (2013) believes that challenges in the EBL approach are worth meeting as they help learners develop a deeper understanding of the world.
EBL and humanities 
According to the Welsh Government (2019b) ‘Developing an enquiring mind enables learners to explore and investigate the world, past, present and future, for themselves’. Pickford, Garner and Jackson (2013) stated that when adopting the EBL approach in the humanities it is important for children to carry out tasks that historians and geographers would do. This notion of children learning by doing is supported by Bruner who believed that real life experiences help children make connections with concepts (Pickford, Garner and Jackson, 2013). For example, they may look at historical artefacts and sources from a certain period of time, or explore their local environment. The new humanities area of learning in Wales will not only consist of history and geography, but will also include religious education, new business studies and social studies (Welsh Government, 2019b). The Welsh Government, (2019b) hope that this will allow for a more holistic and integrated approach to teaching and learning humanities
According to Hughes (2019) there are 6 possible models of enquiry based learning that teachers can adapt and use to support the teaching and learning of humanities. One of the models proposed by Griggs and Hughes (2013) is the S model which can be used to support enquiry of the local area. The focus on local areas and Wales is seen as a fundamental part of the Welsh curriculum, as it can help develop a sense of belonging and appreciation of Welsh heritage (Welsh Government, 2019b). However, it is important to recognise that the location of the school will have implications on what experiences are accessible to the learners. 
Storm, (1989 cited in Scoffam, 2007) suggested ‘The five basic questions for primary geography model’ EBL model to support learners in investigating a geographical area. The EBL model consists of five geographical enquiry questions that could be applied to any area (Storm, 1989, cited in Geogspace, no date). Storm (1989 cited in Scoffam, 2007) believed that these questions encourage the learners to ask more questions and investigate further. Ofsted (2013b) highlighted a ‘5 stages’ EBL model as the most effective way to teach Religious education (RE). Northamptonshire adopted this approach for RE and found that it was a more personalised and effective method of learning that encouraged children to engage, explore, reflect and express their views (Northamptonshire, no date).
The other EBL models that can support the teaching and learning of humanities are- the enquiry and questioning model, the 4 stage model and the 6 stage model (Hughes, 2019). According to Hughes (2019) all of these models are adaptable and can be used to support the learning of any subject.
EBL and science  
Motherway (2015) stated that Dewey believed the EBL approach was especially suitable for the teaching and learning of science as the hands on practical activities carried out by pupils allows them to gain a deeper understanding. Wilson, Holligan and Hanley (2018) describe science as a practical subject and believe that practical activities are vital as they encourage children to ask questions and develop their thinking skills. Harlan (2009) agrees and states that scientific enquiry allows learners to ask questions and investigate ideas or problems in a stimulating environment to help them make sense of the world around them. Research carried out by Suduc, Bizoi and Gorghiu (2014) found that the EBL approach proved to increase pupils’ engagement and motivation. Murdock (2015) suggested an enquiry journey for science which involves the teachers and pupils firstly, identifying the enquiry, then planning, finding and sorting evidence in order to discuss, reflect and evaluate. Lewis (2019) identified that the ‘KWHLAP’ and ‘Plan, develop, reflect’, EBL models are all very similar and are appropriate for supporting scientific enquiry. 
The Department for Children, Education, Lifelong Learning and Skills (DCELLS) (2008d) recommended that good practice of science should include opportunities for learners to explore, enquire, experiment, ask questions and try to find answers. Activities should be interesting and relevant and encourage the learners to develop their knowledge and understanding by discussing and reflecting on their findings (DCELLS, 2008d). According to the Welsh Government (2019c) ‘Being curious and searching for answers helps further our understanding of the natural world and helps society progress’. The merging of science and technology was seen as necessary as it offers a more holistic approach that should assist learners in developing skills required for the advances of society (Welsh Government, 2019c). 
Although there are many great opportunities to use the EBL approach to develop understanding and knowledge of science the focus for this essay will be to discuss how it can be applied to support the learning of humanities. 
Part 2 
A report carried out by Estyn (2017) stated that good practice in the humanities involves practitioners providing a variety of enrichment experiences that allow pupils to build upon their prior knowledge and develop their understanding. This essay will provide an example of how an EBL approach can be used to support the teaching and learning of a theme. An educational visit to a local place of interest or importance will also be included. It is possible to implement the theme being discussed over a term and is appropriate for developing skills for children in upper Key Stage 2. The theme was initiated by a question asked by a child in the class. Brooks, (1999, cited in UCD Dublin, no date) stated that:
As long as there were people asking each other questions, we have had constructivist classrooms. Constructivism, the study of learning, is about how we all make sense of our world, and that really hasn’t changed.
(Brooks, 1999, cited in UCD Dublin, no date)
After returning from the Easter break the class discuss and share what they did during their time off. One of the children shares that they went on holiday to Mexico and visited Chichen Itza, which they stated is one of the Seven Wonders of the World. The teacher confirms that the child is correct and praises them for sharing this information. This then sparks another member of the class to ask “What makes the Seven Wonders of the World wonders?” Constructivist, Dewey (no date, cited in in Brau, no date) believed that it is vital for schools to create an environment that inspires students to ask questions and communicate their thoughts with each other. The children decide this is an interesting topic that they wish to investigate further.  A report carried out by Estyn (2017) stated that it is essential for teachers to respond and use pupils’ enquiries to help them plan lessons around topics of interest. This pupil-led planning approach was adopted at Ysgol y Foryd who found it had a positive impact on pupil’s engagement (Estyn, 2019).
This theme provides opportunities to developing skills in the current Welsh curriculum and will also be appropriate for the new curriculum that is expected to be introduced from September 2022 (Welsh Government, 2019a).Currently the DCELLS (2008a) recommends that in Key Stage 2 geography , teachers should provide opportunities for learners to gain a deeper understanding and encourage them to develop an interest in places within their local area, Wales and the world (DCELLS, 2008a).The DCELLS (2008b) states that for learners to progress in their learning of history, they need to engage with historical enquiry about different periods, places and people using a wide range of sources. 
The EBL S model
According to Griggs and Hughes (2014) the S model can be used as a planning tool to support teachers in applying the EBL approach to the teaching and learning of humanities. The S model proposed by Griggs and Hughes (2014) suggests four key stages, which consist of- select, search, sift and synthesise, and share. These four stages will provide the structure of this essay. Each section will provide details of the teacher and children’s role as well as the advantages and challenges that could arise. Pickford, Garner and Jackson (2013) recognise that the role of the teacher and children changes and develops during the enquiry process. The first half of the term will see the teacher and children take on a more framed approach to EBL. This process will hopefully develop the children’s confidence and allow for the teacher to take on more of a facilitator role when the task is repeated for a similar question in the second half of the term.
Select 
Griggs and Hughes (2013) state that for the enquiry process to begin it is extremely important for the teacher to find out what prior knowledge the children have on the topic. Pike (2016) recognises that, although the EBL focuses on developing the children’s learning, the teachers ability to know when, how and what support to give is imperative. The teacher’s role at the beginning of the enquiry process is to help learners establish the question and find out what prior knowledge they have by providing assessment for learning strategies and allowing time for the class to discuss their thoughts and experiences (Hughes, 2019). There are many assessments for learning strategies suggested by the Welsh Assembly Government (WAG) (2010) that can be used to gauge the children’s prior knowledge. The WAG (2010) recommends that to help develop better quality thinking the KWL tool can be used to help plan, develop and reflect. The KWL grid (Appendix 1) was created by Ogle in 1986 and is a great tool to use to encourage children to be involved in the learning process (Teachings in Education, 2018). The grid allows the children to inform the teacher about what they already know, what they want to know, and then after the learning it gives the children the chance to confirm what they have learnt (Teachings in Education, 2018).
Black and Wiliam (1998) acknowledge that is it essential for teachers to know how much their pupil’s already know so that they can plan accordingly to make sure pupil’s needs are met and progression is made. However, research carried out by Olusegun (2015) noted that as individuals’ previous experiences and prior knowledge varies, the way in which they construct new information could be influenced by the unique way they perceive the world. This view is supported by Pickford, Garner and Jackson (2013) who recognise that learners may have a different understanding of the world due to varying cultural and social factors. So that the teacher can assess each individual child’s prior knowledge at the beginning of the theme and then check how much progress they have made, a KWL grid will be completed in two ways. 
Firstly, at this point of the enquiry process each child will be given a KWL grid that they are to complete individually. The teacher’s role will be to provide the KWL grid resource sheet and allow the children thinking time.  According to Stahl (1994) teachers should allow students an appropriate length of, ‘think time’ to complete tasks set. Each child is to independently complete the first section to confirm what they already know. The teacher can provide support by reminding the children to think about information they might have heard on television, seen online or been told by a friend or family member. According to Anderson and Krathwohl (2001, cited in Forehand, 2011) the revised Bloom’s Taxonomy illustrates that the thinking process begins with individuals remembering relevant information.
Following this the children can share and discuss what they know and decide what they want to find out (Griggs and Hughes, 2013). This task will help develop literacy skills required in upper Key Stage 2, which include- explaining information and ideas, listening carefully and contributing to group discussions (Welsh Government, 2014). Whilst the children are carrying out their discussions the teacher could create a Padlet page and provide each table with an electronic device. Padlet is an online app that allows students to interact and share thoughts with the teachers in real time (Padlet, 2019). Issues surrounding access and use of electronic devices will be discussed later in the essay. Once the teacher has prepared everything they will ask each table to add what they know to the Padlet page. The teacher will discuss the information shared with the class. 
As the overarching enquiry question “What makes the Seven Wonders of the World wonders?” is quite broad the teacher’s role is then to support the children to establish what areas to focus their enquiry on (Hughes, 2019). Pickford, Garner and Jackson (2013) state that the teacher’s role is to facilitate the children in identifying further questions that could be asked. To help the children generate questions the teacher could play a game. The game requires the teacher to pick a popular landmark or place that the children should know, for example Disney Land or Big Ben. Each table in the class will have a chance to ask the teacher a question and try and guess where the teacher is. The teacher will record all the questions asked, as this may help them in the next task.
According to Bruner (1977, cited in Pickford, Garner and Jackson 2013) the role of the teacher is to guide the learners through the three stage process he describes as the ‘act of learning’. Bruner (1977, cited in Pickford, Garner and Jackson 2013) states that the first stage is learners acquiring information, and the second stage is applying and developing this knowledge to help reach an answer. The teacher can support and guide the children in deciding the focus through the use of questioning. Questions could include– What do we need to know about these wonders? Why is that information important? What else could we find out? Can you explain why you think that? The teacher could give the children question starter words, for example –Where? What? Why? Who?, and ask each group to think of three questions for each one.
The teacher will then give the children the opportunity to complete the second part of the KWL grid individually then each table will discuss the questions they think are important and input their views on to the Padlet page. The teacher will explain that the children will be given the opportunity to add questions to the page throughout the enquiry process. The children decide that they want to find out- where their wonder is, why and when it was built, facts about the country it is located and possible reasons why the place is a wonder. Once the focus of the enquiry is clarified the next step would be for them to discuss the type of resources they will need. The children decide that they could gather information from the internet and books. 
Search 
According to Griggs and Hughes (2103) the search stage of the enquiry focuses on the children thinking about where and how they can find information. In the previous lesson the children decided that they could use the internet and books. The teacher will then clarify that Chitzen Itza is one of the seven modern Wonders of the World, and that there are also seven wonders of the ancient world and natural world, which could be explored after this enquiry is complete. To introduce the Seven Wonders without giving the children too much information the teacher will play a video to the class (Whirl, 2008). Ipatenco (no date) believes that using visual aids can help boost student engagement, including those with an additional learning need.
Collaborative learning is one of the main characterises of the EBL approach. One of the twelve pedagogical principles recommended by Donaldson (2015) is for teachers to encouraging collaboration (Impact Wales, 2018). For this enquiry the class will be split into seven mixed ability groups. Research carried out by Wilson (2014) found that less able students were able to grasp concepts more clearly from their peers whilst working in mixed ability groups. Vygotsky (cited in Pound, 2014) believed that collaboration from more knowledgeable peers or adults is an effective scaffolding tool that will help students progress. However, Taylor et al (2016) research suggested that the diverse needs of learners are not always met when they are grouped by mixed ability. They found that grouping children of similar ability had little effective on raising attainment (Taylor et al 2016). Barkley, Cross and Major (2005) recognise that collaborative learning can increase students’ knowledge and deepen understanding, but teachers must ensure all students are contributing to the completion of the task.
The teacher will then explain that each group is required to look at one wonder in more detail as the information they gather will be presented to the rest of the class. allocate Each group will be randomly allocated a wonder. The KWL Padlet page will be displayed on the whiteboard to remind the children of what they wanted to find out. Before the lesson the teacher would have to ensure that electronic devices are available, and suitable books and resources are provided to support the children’s enquiry. During this task the teacher should help the learners to develop their information and communication technology (ICT) by encouraging them to considering how and where they can find reliable information (DCELLS, 2008c) when. The teacher could recommend internet sites that the children could visit. This could be done by the  teacher modelling how to search for reliable information and discussing why some websites would not be suitable or trustworthy. Some of the websites the teacher may recommend to the children are- en.unesco.org, www.nationalgeographic.com, https://world.new7wonders.com/ and www.britannica.com. As it is a group task the children believe that they should create an electronic file is the best way for all members to save the research they have collected.  
This task would help develop several of the ‘find and analyse information’ ICT skills set by DCELLS (2008c). Having the ability to use digital technologies to find and analyse information is an important aspect of creating ambitious, capable learners (Donaldson, 2015). However, a survey conducted by Wastiau et al (2013) found that accessibility to digital equipment was the main obstacle that a majority of teachers stated they face when trying to integrate ICT in their classroom. In spite of this, a pilot project carried out by Johnstown Primary School saw that there was a positive impact on pupil’s engagement, collaboration and digital skills as a result of staff planning the inclusion of ICT in cross-curricular activities (Estyn, 2018b). The historical element of this enquiry will give the children the opportunity to develop several of the historical knowledge, understanding and interpretation skills outlined in the national curriculum document (DCELLS, 2008b). The geography element will support geographical skills outlined in the national curriculum document which include- locating places, identifying human feature, investigating and collecting data, and distinguishing between facts and opinions (DCELLS, 2008a).  
After suggestions and a class vote the children decided that each group should share information about their wonder in the format of a promotional virtual tour video. The class ask the teacher to provide examples in the next lesson. The teacher believes an educational trip would be beneficial to the enquiry process so arranges a visit to a local place of importance. For example, if the school was located in Port Talbot then the teacher could arrange a visit to Margam Castle as this was built for the Talbot family whose surname is used in the name of the town. The purpose of the trip is for the children to recognise and appreciate a place of interest in their local area and also have a real life experience of a tour. During the guided tour the teacher will encourage the children to listen to the facts shared, types of vocabulary used, observe the body language and enthusiasm the tour guide uses. The children will be able to take picture and video evidence that they can use to support them in creating their own video. The National Justice Museum (no date) believe that educational visits are a powerful and memorable teaching tool that provide unique experiences that inspire and engage pupils. Ofsted (2008a) agree that well planned educational visits are beneficial to pupils learning. However, worthwhile and pupils expressed their enjoyment. However, some teachers found the preparation of visits can increase the workload and the organisation of the day could see opportunities missed to build on pupil’s prior knowledge (Ofsted, 2008a). 
If a school visit is not possible due to cost or time then organising for a visitor to come in to school may be another option to consider.  A hot seating interview could take place which allow the children to the chance to ask questions about the visitors experience to a unique place of wonder. For example, this could be someone that has been to Snowdonia. They could explain why they went there, what they saw, felt, enjoyed and challenges they faced. Objects they wore or collected could be passed around and photographs or video footage from a go-cam could be shown. According to Anderson and Krathwohl, 2001, cited in Forehand, 2011 p.3) providing learners with oral and real life experiences should help them to progress into the understanding tier of the stage of Blooms Taxonomy model. Hopefully, the children will have a better understanding and recognise the next steps they should take to produce a successful video.
Sift and synthesis
Following these experiences the class will discuss what they have learnt. The teacher will show the children examples of good and bad promotional videos. The class will discuss what they liked and disliked about each of the videos. This will assist in the class deciding and creating the success criteria for their video. Research carried out by Davies (2007, p. 31-32) found that students that co-construct the criteria they will be assessed against learn and achieve higher if they are encouraged to self assess and reflect throughout. Black and Wiliam (1998) believe that self-assessing is a vital skill pupils should possess but recognise that they need guidance in understanding how and why the process can aid their learning. The purpose of this lesson will be for the teacher to scaffold the learning and give each group feedback and advice. According to Pickford, Garner and Jackson (2013) during a framed enquiry the teacher can assist the children in locating and assessing the reliability of the sources. They go on to state that the children need to use a variety of research skills and become more confident in identifying reliable sources (Pickford, Garner and Jackson, 2013). The inclusion of the pit stop AfL strategy could be used to share and discuss research skills the teacher observes.
Pickford, Garner and Jackson (2013) believe that it is vital for the teacher to regularly discuss ideas and offer guidance to learners during a framed enquiry approach. To support each group the teacher will ask them to clarify the reliability and relevance of the source they have found, and explain how the source can help them meet the success criteria. These discussions provide the opportunity for learners to develop analysing and evaluating skills (Anderson and Krathwohl, 2001, cited in Forehand, 2011). The children may require more time for this part of the enquiry. Black and Wiliam (1998) believe that discussions between students and their teacher should be carefully constructed to encourage children to express their opinions and self-reflect but also allow the teacher to gauge each individuals understanding. Sadler (1998, cited in Wilson, 2019) agrees that interactions between teachers and students are a fundamental part of teaching and learning, however the quality and application of the teacher’s feedback does require practice and skill.
There are many cross-curricular opportunities that can be explored in relation to this theme. Some will be discussed now as they will be of great benefit in helping the children understand what to include in their video. In RE the children can discuss and compare the religious aspects of certain wonders. According to New 7 Wonders (2019) Christ the Redeemer statue in Brazil is seen as a symbol of Christianity across the world and the Taj Mahal in India contains an Islamic mosque. In mathematics height, area, distance, time, cost and currency are some of the skills that could be developed. Physical development lessons could focus on drama skills required for presenting and creating an entertaining video. Script writing skills and the advantages of using persuasive vocabulary to persuade other members to vote for their wonder could be explored during English lessons. 
Sharing 
Discussing how the children wanted to share their topic close to the start of the enquiry allowed the teacher to plan for appropriate lessons to support the creation of the video. Hopefully, the implementation of the theme across the curriculum would have deepened the children’s understanding of what was required. However, it is important to recognise that many issues could arise when creating a video. The task would require the children to have some prior knowledge in using the green screen resource and the ability to work well as a team. It could also add to the teacher’s workload as they would have to organise the equipment, prepare an appropriate place to set the equipment up, have a good understanding of how to use the equipment and maybe ask for an additional member of staff to support completing the task. 
According to Griggs and Hughes (2013) after the children have created and shared what they have found out it is important for them to reflect. The teacher should allow time for the children to reflect as individuals, as groups and as a class. To encourage the children to develop their peer and self-assessment skills and evaluate their learning the teacher will firstly provide them with a self-evaluation sheet (Appendix 2). The sheet will be based on the De Bono thinking hats strategy. Estyn (2018a) found that the inclusion of this AfL strategy at Gaer Primary School has had a significant impact on raising standards for learners, as the process encourages the children to think about the learning process from different perspectives. After the children have completed the self-assessment they will be asked to complete their KWL grid that they had at the beginning of the task. Following this the children will then sit in a circle and role a De Bono thinking dice (Appendix 3). The teacher will ask the child to roll the dice and use a randomiser to choose what group the child assess. All of the groups will have a chance to discuss what they think went well and how they could improve if they were to complete the task again. Lastly, the children will then vote for their favourite wonder and the winning wonder will be declared. The videos created will be placed on the class See-saw account so that parents are able to access and view them. This enquiry could be carried out again with a similar theme in the second half of the term. The children may wish to find out more about the seven ancient or natural wonders or even discuss possible wonders of Wales. 

In conclusion, the focus for this essay was to discuss how an EBL model can be used to support the learning of humanities in the primary school. The example used for the theme was the S model, as the structure can be easily adapted to many topics. For EBL approaches to work it is important to establish an environment that encourages pupils to feel confident to ask questions.


One of the key advantages to using EBL is that it encourages collaboration between pupils, and tasks are more engaging because they are usually initiated by the children following their own interests. However, it needs to be acknowledged that children’s prior knowledge, interests and ability can differ widely within a classroom setting, therefore it may be difficult for the teacher to meet the individual needs and/or interests of every child. A classroom culture is something that needs to be established over time, therefore the EBL model needs to be practiced and developed, so that the children have time to settle in to the ethos of the constructivist approach to teaching and learning. The EBL model requires investment for planning and completing, and this can be time consuming. Also, issues could arise regarding availability and cost of resources and educational visits. Due to society changing so rapidly, it is important that learners are able to think critically solve problems and work collaboratively to manage any complex situations that may arise. Overall, EBL is an excellent way of developing enquiry thinking, and when implemented from a young age, as a whole school approach, it is even more beneficial. 
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Teachers Pay Teachers (no date) KWL Chart. Available at: https://www.teacherspayteachers.com/Product/KWL-Chart-595724(Accessed 8th May 2019).







2. 
Self-assessment
Name 
Date
The task 
	What went well?

	

	What didn’t go so well?

	

	How do you feel about the task?
	

	What creative skills were developed?
	

	What facts/information did you learn?
	

	What would you do next time?
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3.
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Teachers Pay Teachers (no date) Six Thinking Hats Dice Template. Available at: https://www.teacherspayteachers.com/Product/Six-Thinking-Hats-Dice-Template-2605702 (Accessed 8th May 2019).
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