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Chapter 1: Introduction 
To begin, the aim of this study was to assess the objectives of the educational responsibility “Y Cwricwlwm Cymreig” (henceforth known as YCC), analyse its proposed benefits to learners in Wales and evaluate the correlation between whether the intensity of these benefits is impacted by how it is implemented by schools. It seemed appropriate that after exploring the literature surrounding this topic and combining it with the student’s own experience of being subject to the YCC as a learner and also teaching it on PTE (Professional Teaching Experience), that further research and investigation into its effectiveness and implementation needed to be completed. After that, the results of this research could be used to support the student in implementing YCC as a practitioner so that all learners would have opportunities to experience its benefits and an acknowledged area for improvement in the student’s practice would be addressed. 
Notably, the government document constructed to support practitioners in implementing the YCC  cites one of its intended purposes as helping pupils ‘understand what is distinctive about life in Wales, to celebrate diversity and to acquire a real sense of belonging’ (Qualifications, Curriculum and Assessment Authority for Wales (ACCAC), 2003, p. 4), this is then elaborated on further, summarising that Welsh culture should be embedded into learners’ sense of identity. Conversely, this does not correlate with the results of the research that has been conducted on YCC’s impact on learners’ perceptions of Wales and their own identity (Smith, 2015a; Tuppen, 2014; Welsh Government, 2013a; Booth, 2001; Estyn, 2001; Andrews and Lewis, 2000), which concluded that seemingly, the proposed benefits of the YCC are not being experienced by all learners. Alternatively, other sources stipulated that YCC had succeeded in enriching learner experiences in schools (Blake, 2006) and since Estyn’s original report on the implementation of YCC (Estyn, 2001), schools had made ‘good progress’ on its implementation (Estyn, 2005, p.2). Possibly, this conflicting data is a result of a prominent feature of YCC, which is that it will look different in all schools and all schools are free to incite their own interpretation, depending on their locality (ACCAC, 2003).
Therefore, it seemed important to conduct this research to determine learner perceptions of YCC and whether their school experience had an impact on their knowledge and understanding of their national identity and their relationship with Wales and the wider World. Personally, the student had felt that during their own time as a learner in Key Stage 2(KS2) (2005 – 2009) and Key Stage 3 (2009 – 2012), links to Wales were made frivolously and repeatedly in sessions; therefore, the student had adopted a very negative perception of Welsh culture, history and language leading to an unstable relationship with their own Welsh ‘identity’, as repeated reference to Wales and its symbols had become tiresome. On PTE (2016-2019), it was noted that schools and student teachers were still being overly encouraged to make links to Welsh culture throughout all their sessions (contrary to government guidance (ACCAC, 2003)), this resulted (in the student’s view) in tenuous and tokenistic links being made. These were deemed unsuccessful in meeting any purpose of YCC, therefore having limited benefits to learners (Barnes, 2015). Hence, before the research, the student hypothesised that should the research school follow this pattern of ‘forcing’ aspects of Wales into natural school life and learning, learners would have a weak understanding of Welsh culture, meaning behind Welsh customs and traditions, plagued with misconceptions and stereotypes of Welsh culture that would contribute to a weak or forced sense of a Welsh ‘identity’. 
Added to that, a further motive to explore the effectiveness of the implementation of YCC came from research into a child’s sense of ‘identity ‘and its potential benefits (Cooper, 2014; Waldren and Kaminski, 2012). Further, research proposes that a sense of  ‘cultural identity’ in children and young people allows them a sense of belonging and security which contributes to their self-esteem and self-worth (Department of Education and Training (DET), 2019; Simpson-Dal Santo, 2014; Cooper and Collins, 2009) which previous research maintains contributes to developing resilience and improved mental health (Burns and Rappee, 2006; Kent and Bhui, 2003; Byron, 1997). Though dated, the impact of this research seems prevalent in the modern day, as it has been suggested that YCC is failing to have an impact in schools, and it is observed that Wales is facing difficulties with regards to mental-health and resilience in children and young people; The Children, Young People and Education Committee (CYPE) (2018, p. 10) reported that in Wales ‘one in ten young people will experience a mental-health problem’ along with a rise in the number of primary-aged children reporting difficulties with mental-health (Mental Health Foundation, 2016). Though it is acknowledged that this could also be the result of other contributing factors in Wales (e.g. poverty, government funding, the impact of social media, etc.), it seemed rational to investigate why there was reason to believe YCC was not having an impact on learners, especially when there are evidently benefits. 
Chapter 2: Literature Review
YCC Origins and Outcomes
Originally, YCC (translated to mean “The Welsh/Welshness Curriculum”) was introduced to Wales following the Education Reform Act [1988] which allowed both England and Wales to set up their own curriculum authorities (the National Curriculum Council (NCC), Curriculum Council for Wales (CCW) respectively) which would govern and legislate education in their own respective territories (Education Reform Act 1988). This was deemed necessary following decades of a varied and vague approaches to education in both Wales and England, in which teachers in both nations were not obliged to teach most subjects (excluding Physical Education (PE), Religious Education (RE) and Welsh in some schools) (Welsh Government, 2013b). Therefore, despite efforts to raise the profile of the Welsh language and its accompanying culture (Elfed-Owens, 1996), a large proportion of schools in Wales not only opted not to teach Welsh but also taught a range of subjects through an English/British perspective (Welsh Government, 2013b); it is possible that this attitude arose from a controversy in education decades previous, in which a falling of standards in education in Wales was blamed on teaching through the medium of Welsh and that the language of success was ‘English’ (Evans, 1989). With this and several other social, economic and political factors leading to a decline in an awareness of Welsh history and culture, the newly formed CCW (which later became ACCAC) felt it appropriate to incorporate a Welsh dimension to each subject, exploring culture, heritage, history and society and how they have shaped the Wales of today (CCW, 1993 cited in Carter, 1998). Hence, in 1995, YCC was made statutory (Elfed-Owens, 1996).
Furthermore, it must be conceded that there is a prevalent gap in the literature with regards to the impact of YCC upon learners. Other than what has already been discussed, very few scholars and academics have conducted specific research into the direct impacts this legislation has upon learners in schools in Wales (Tuppen, 2014). As a result, it is only possible to discuss the intended purposes of YCC, the practicality of conducting such a phenomenon, how schools have chosen to interpret the documentation and the potential benefit it has for learners. However, this portion of the response will explore and focus on previous investigations into the effectiveness of YCC in an attempt to dissect the current documentation, its intentions, desired outcomes and effectiveness. For example, a study into YCC by Andrew and Lewis (2000) just five years after it had been made statutory, suggested that YCC was ‘citizenship education’, that the thought behind YCC was enabling children and young people to become citizens of Wales, and allowing them to fit that into both personal and wider contexts (a notion echoed in government guidance regarding YCC three years later (ACCAC, 2003). Immediately, there is a potential barrier to implementing a consistent and effective experience for learners, as it is questionable that there is a definitive answer to what a ‘Welsh citizen’ looks or behaves like. Though government guidance pays heed to the notion that perspectives of ‘Welsh citizenship’ will differ in each community (ACCAC, 2003a), it may seem appropriate to adopt more specific terminology to support practitioners in their perception and delivery of YCC. 
Citizenship Education
Moreover, if it is to be argued that YCC is ‘citizenship education’, the benefits and drawbacks of its implementation should correlate with that of ‘citizenship education’. McCowan (2011) stipulates that within education, ‘citizenship’ is the fulfilling of certain expectations relevant to one’s country of residence, she (among others including the European Commission, 2017; Beauvallet, 2016; Advisory Group on Citizenship (AGC), 1998) elaborates that it is the following of a set moral code that is supported by knowledge and awareness of ethics, politics and society, while also being capable of positively contributing to a society or community. There is a general line of thinking that to fulfil these factors, one must be knowledgeable of the history, culture and politics of their community in order to succeed in achieving these attributes (Kerr, 2014). The aim to provide our learners with opportunities to develop and obtain these attributes coincides with Graham Donaldson’s vision for future education in Wales (Donaldson, 2015) so it must be conceded that if this is the intention of YCC, it is a useful requirement to have in Welsh schools. Further, the acknowledgement that ‘citizenship education’ elicits distinctive emotional benefits to learners (Department of Education and Training (DET), 2019; Simpson-Dal Santo, 2014; Cooper and Collins, 2009; Burns and Rappee, 2006; Kent and Bhui, 2003; Byron, 1997) further supports the argument that there is potential for YCC to have an impact on learners. Yet still, (as mentioned previously) there have been a number of doubts about whether these potential benefits have translated into a practical education context. 
Alternatively, though YCC offers a ‘Welsh’ dimension to ‘citizenship education’, it has been argued that the goals of this policy collide with existing curricula documentation. For example, the statutory Personal and Social Education (PSE) Framework for Wales requires practitioners to provide children with experiences that allow learners to recognise and appreciate the importance of both active and global citizenship (Department for Children, Education, Lifelong Learning and Skills (DCELLS, 2008a). By the same token, this is echoed in government guidance for the implementation of Education for Sustainable Development and Global Citizenship (ESDGC) which further emphasises the essence of ‘citizenship education’ is that learners can gain an appreciation of Wales that can extend itself to an appreciation for other cultures (DCELLS, 2006; DCELLS, 2008b). Though seemingly necessary that children are informed about their culture and heritage so that they may gain an appreciation for their locality and nation making them more likely to aid in its preservation and conservation (Welsh Heritage Schools Initiative, 2019; Johnes, 2013), it has been argued that it is more meaningful to take a more global perspective, allowing children to identify as citizens of the World  contributing in a larger sense to their sense of identity and belonging while allowing them to empathise and relate more closely to other cultures (Garratt, 2006; Schugurensky and Myers, 2003; AGC, 1998). However, it has been noted that in a review of ESDGC, delivery of the ‘Global Citizenship’ element has been weaker than the ‘Sustainable Development’ aspect, suggesting that the issues with YCC lies with practitioners who may need more support delivering a ‘citizenship’ curriculum (Estyn, 2014; Hunt et al., 2010). 
‘Welshness’
On the other hand, there is another element to YCC that can make it challenging to implement effectively. Attaching an abstract concept like ‘Welshness’ to a statutory policy may succeeded in making YCC difficult in implementing consistently, as such a concept would often come down to interpretation (Smith, 2013). The government guidance specifies that children will adopt a sense of ‘Welshness’ through exploring the linguistic, economic, environmental, cultural and historical aspects of Wales, especially within their locality, but also acknowledge that depending on this locality, each experience would be unique (ACCAC, 2003). However, due to the limited guidance on YCC and its implementation throughout the Key Stages, lack of continuity and progression may mean repetitive and meaningless experiences for children due to the exhaustive nature of the topics (it has been heavily suggested that poor communication and curricula continuity between primary and secondary schools has a negative impact on learner outcomes and progression (Donaldson, 2015; Powell et al. 2006; ACCAC, 2004; Estyn, 2004a; Estyn, 2004b; Estyn, 2004c; Doddington, Flutter and Rudduck, 1999)). For example, the student grew up in a small area in South Wales which was famous for its reputation as a coal mining town, this meant that throughout their education, coal mining was a frequent topic of discussion and eventually became tiresome for the student. This is explored further by Smith (2015) who explores the differing perspectives that children and policy-makers have of areas in Wales. Smith’s study determined that the children involved in the study could only offer simplistic and banal descriptions of their local areas, due to a poor mix of their real-life experiences and a delivery of YCC by practitioners attempting to deliver their own interpretations and perceptions of the local area, rather than it being led by the children. Further, it was noted that in certain areas, children associated their locality with sensitive topics such as drug-abuse and violence, meaning it became difficult for practitioners to penetrate and sensitively challenge this outlook in a classroom environment. Smith continues that a barrier to a successful implementation of YCC is the conflicting perspectives of policy-makers to real-life contexts and the changed climate of Wales since its implementation (National Union of Teachers (NUT), 2016; Avramidis and Norwich, 2002; Vaughn et al., 1996). Yet, studies on the impact that YCC has on learners are limited and this study was just one of few, to reach a more balanced conclusion, further research on YCC would have to be completed (Nelson and Campbell, 2017; Sesay, 2011). 
Current School Implementation and Effectiveness 
Nevertheless, a study in 2015 revealed that ‘less than 40% of the pupils surveyed’ ‘agreed that school helped them appreciate living in Wales or develop their own sense of Welshness’ (Smith, 2015), this would suggest that YCC is not meeting its intended outcomes, either through the fault of the policy or through its implementation. It was noted in the study that the majority of schools relied heavily on using the Welsh language to promote YCC and this reflected in learner responses, with the majority of learners linking the language to Welsh culture. Though ‘linguistic’ is one of the elements listed in YCC documentation (ACCAC, 2003), it is not stated anywhere that it should be an area to focus on in order to achieve the YCC outcomes. Alternatively, schools arguably have a responsibility to support the government in achieving its National Mission of a million Welsh speakers by 2050 (Welsh Government, 2017a; Welsh Government, 2016) and teachers in Wales have an expectation to use and promote the use of Welsh throughout the school (Welsh Government, 2017b); though these two factors do contribute effectively to the linguistic element of YCC, neglect of the other five elements has arguably had an impact. Consequently, studies by Murphy (2017), Smith (2015a), Tuppen, (2014) determined that though most learners claim to be ‘proud’ of their ‘Welshness’, they often struggle to articulate why this is and associate being Welsh with speaking Welsh. It follows that Andrew and Smith’s (2000) study revealed that learners in Welsh-medium schools are more passionate about Wales and YCC; if this is the case, it stands to reason that YCC is not having a significant impact on Welsh learners when the 2011 Census stipulated that only 19% of the Welsh population can speak Welsh (Office for National Statistics, 2011). 

Chapter 3: Methodology and Research 
In order to investigate YCC, its impact on learners and whether or not this has a correlation with its implementation in schools, it was necessary to carry out the following: 
· Literature Review 
· Interviews with children
· Observation Notebook 
· Interview YCC co-ordinator
· Staff questionnaires
· Photographs of displays and learner work
It was appropriate to conduct a literature review in order to assess what needed to be observed in school and how researchers in the past have collected data regarding this topic. Due to the desire to collect both quantitative and qualitative data, it was necessary to release questionnaires, conduct interviews and use an observation notebook in order to obtain information about ‘how people feel’ and ‘phenomena that can be expressed in terms of quantity’ (Kothari, 2004, p.3). Due to the desired ‘natural’ feel to YCC, for it to be observed naturally in the day to day running of school life, an observation notebook seemed a most appropriate method and a large quantity of the data collected would be held in this. Additionally, due to the first part of the question focussing on YCC’s impact on children, it would be essential to gather children’s views on its impact; similarly, the next part of the question focuses on the ‘implementation’ of YCC, therefore staff questionnaires, interviews with the YCC co-ordinator and photographs of displays and learner’s work became appropriate (this is in acknowledgment of the fact that the school may use the learning environment to implement YCC (Edwards, Gandini, Forman, 1998)).
However, due to the ethicality of the research, it was important to consider the limitations of the chosen methods of data collection. For example, it had to be considered in the University Approved Ethics Form (Appendix 1) that it was possible to lose the observation notebook and compromise the anonymity and ethicality of the data collected, steps then had to be put in place to prevent this. With regards to the interviews and the questionnaires, it was acknowledged that prestige bias may present itself and potentially corrupt the data, particularly when the focus of the study was the implementation (Thomas, 2017; Goffman, 1956). Further, though interviews may have been difficult to manage (particularly group interviews) due to the desire to hear about a particular topic and the tendency of the human mind to wander (Sharp and Howard, 1998) they were a guaranteed way of obtaining data as there was no way of ensuring all of the questionnaires were answered; hence it was practical to use both. Ultimately, 1 teacher questionnaire was returned, 3 different interviews with 5 groups of KS2 children and 1 interview with 3 Foundation Phase children. Added to that, much was obtained and recorded in the observation notebook and 1 fifteen-minute interview with the YCC co-ordinator was conducted. Notably, an advantage of relying so heavily on the observation notebook is that though questionnaires and interviews give you a participant’s ‘perception’ of what is happening, observing teaching and learning allows you to make your own judgements as to the impacts of a certain implementation. 
Conclusion 
The aim of this study was to ascertain whether YCC succeeds in achieving its intended outcomes and whether or not this is impacted by how it is implemented in schools. Seemingly, it can be concluded that following the research from others and that of the student, YCC is evidently not succeeding in meeting its intended outcomes and it can only be presumed that this is impacted by how schools implement it. It’s observed that learners have a very basic grasp of their Welsh identity scaffolded only by tokenistic symbolism and brief cultural experiences. This research seems to infer that though schools are making a conscious effort to incorporate YCC into the school context, it is mostly lost on learners due to there not being enough emphasis put on the Welsh links incorporated into experiences. Most learners, though ‘proud’ to be Welsh or go to school in Wales, do not feel that school contributes to their sense of identity and though few recognise that their school tries to link things to Wales, they often miss the point and do not experience the intended benefits. Though most learners are aware that Welsh is spoken a lot in school, they do not always understand it and find it is difficult to follow at times, they are aware that there is Welsh displayed around the school, but few could give examples. School A’s insistence and effort placed into promoting YCC through language has had an impact on how the children perceive identity, with most learners feeling that speaking Welsh makes you ‘more Welsh’. Through this, it may be inferred that these children have missed an opportunity to allow their identity to empower them as their own inability to speak Welsh has impeded on their own sense of ‘Welshness’. 
Yet, effective implementation of YCC was seen with School A making effective use of outdoor experiences and educational visits, all children spoken to were able to recount an educational visit where they learnt about the story behind the Welsh flag, this displays a direct correlation between the implementation of YCC and its impact on learners. In future practices, it would be beneficial to ensure all YCC links are shared with the children in an open, obvious and enthusiastic way. All YCC links should be meaningful and support the children in adopting a sense of identity
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Group 3  - Interview 
Describe a Welsh person?  
Speaking Welsh  
Playing rugby  
Might wear a St. David’s Day costume  
Wearing a leek or a daffodil  
 
Welsh Language  
Yes/ kind of  
Welsh during the register, mostly in the classroom, sometimes have a Welsh assembly  
Speak at home because of Welsh family members and they like being able to speak to them.  
 
Welsh symbols  
Sheep – We have a lot of Welsh lamb and sheep come from Wales  
Flag – English and Welsh battle between the dragon 
Cawl  
Dragon  
Rain  
Mr. Urdd -  
Hills and mountains  
Merlin – he is Welsh and speaks Welsh (didn’t know about Merlin being born in Carmarthenshire) 
St. David – He was Welsh and the patron Saint David  
Daffodil – because St. David wore it  
Leek – the leek is white and green  
 
Haven’t really talked about local area but fascinated  
 
Are you proud to be Welsh?  
Welsh langauge that enables you to speak to other people  
Welsh is a good language  
Every country is proud have their own language and so we are proud to have our own 
 
‘Don’t really’ 
Yeah sort of but there could be more  
 
Because we don’t speak Welsh outside, we forget we’re Welsh because there’s not a lot of Welsh and we’ll speak English, there’s not enough Welsh outside  

Student Interview – Group 1 
What does it mean to be Welsh? 
A Welsh person might speak Welsh 
What do Welsh people do?
Dress up for St. David’s Day 
Eat Welsh cakes 
What Welsh symbols do we have? 
Mr. Urdd – because of his colours 
Daffodils – they grow in Wales
Leeks - rains a lot – use them to cook
Welsh lady – she’s Welsh 
Welsh slate – Easy to craft 
Sheep – because it rains a lot and so there is grass, loads of mountains
Loads of coal still under Wales, it’s important in Wales Why? ‘Important for fire’
‘Tell me about your local area…’
The story of Merlin and the tree 
Do you feel more proud to be Welsh in school, as part of a Welsh community? 
4 Nos 
(Because nobody interacts with me in Welsh) 
Group 2
How would you describe a Welsh person? 
Speak a different language (committed to it) 
Can you name some Welsh symbols?
Cawl (Welsh food)
Dragon – it is on our flag 
(recalled the battle – Scalton Manor)
Lamb 
Represents the spring time and we have it in cawl 
There’s lots of them and lots of land because of the rain
Leeks 
Wear them on St. David’s Day 
Daffodils 
Didn’t know 
Merlin 
Welsh story (tree) 
St. David 
Rain
St. Dwynwen 
Do you speak Welsh in school?
Quite a bit of Welsh in school – we don’t speak it on the playground – if someone tells us to speak it, we speak it 
Welsh lessons we speak Welsh in 
Enjoy speaking Welsh, quite difficult and we get stuck 
We don’t speak it at home but if we have family members, sometimes we will 
Carmarthen 
Oldest town in Wales 
Romans use to rule it 
Does school contribute to your sense of Welshness? 
We hardly speak Welsh in school, we speak mostly English and we don’t have Welsh often 
I felt more Welsh in a Welsh school 

Are you proud to be Welsh? 
Yes – small country, good that we have our own language 
No – don’t see the point nobody speaks it.

Group 3
How would you describe a Welsh person? 
They have a Welsh accent (different accents) 
From different places 
Welsh symbols 
Welsh flag – knew the story after stimulated
Three feathers – Birds 
Rugby ball – Welsh rugby 
Daffodils – grow in Wales (St. David)
Leeks – grow in Wales – put them in Cawl 
Sheep – Lots of sheep in Wales and we sell Welsh lamb - the fields
Field/Grass - 
Rain
Welsh in school 
Don’t speak lots of Welsh in school 
Welsh lessons (classroom) 
No Welsh on the playground 
Bore da and prynhawn da 
Sometimes teachers speak to me in Welsh but not all the time
They say good morning and close the door etc. 
Do you feel proud to be Welsh?
Don’t think about it x 2
No – other countries have the capacity to learn Welsh
Do you feel that school makes you feel more Welsh? 
Feel more Welsh in school because we speak English at home 
Do you see Welsh displays? 
Yes – little bit, the translations help 
Don’t take interest but I see them 



Curriculum Cymreig
(No Curriculum Cymreig Policy)
Staff mentioned that a lot of what happens in school is centred around language and promoting Welshness through the language… 
Siarter Iath Bronze Award
One Welsh display in each classroom (very visible)
Day 1 & 2
Year 3
Linguistic 
Variety of Welsh phrases and translations around the room… 
Some use of incidental Welsh by the teacher… 
Environmental 
None noted… 
Cultural
None noted… 
Historical 
None noted… 
Economic 
None noted 
Year 4 
Linguistic 
Variety of Welsh phrases and translation around the room… 
Some use of incidental Welsh by the teacher… 
Environmental 
Brief discussion of Welsh weather and Wales being ‘cold’
Economic 
Note noted… 
Cultural 
Main activity focussed on pupils recalling a ‘Snow Day’ that they had and the types of things that they did, this would have happened in a presumably Welsh context, however this could have been more strongly emphasised by the teacher. 
Historical 
Teacher recalled a time when she would walk into ‘Town’ and there would be very few cars on the streets, especially on a ‘Snow Day’. 
Year 5
Linguistic 
Variety of Welsh phrases and translations around the room. 
Very frequent and strong use of Welsh by the class teacher plus frequent stopping and questioning about the use of language. 
Books show evidence of language being developed in other subjects as well as Welsh. 
Environmental 
Lesson focussed on sustainable and non-sustainable energy sources, little focus on these in a Welsh context. 
Different lesson focussed on cutting up a Welsh map and rearranging according to county. 
Book by a Welsh author being read that focusses on a child from a different country visiting Wales and an exploration of Welsh culture from an alternative viewpoint –(?) emphasised to children(?)
Exploration of local Welsh rivers as part of Geography
Economic 
None noted…
Cultural 
Teacher discusses the current rugby scores and explores potential scores, prediction and probability… Rugby? Are there children who don’t like rugby? Should rugby take such precedence? 
Book by a Welsh author being read that focusses on a child from a different country visiting Wales and an exploration of Welsh culture from an alternative viewpoint –(?) emphasised to children(?)
Learners have opportunities to take a ‘Welsh Mascot’ home with them and explore Wales, they will then discuss and explain their adventures in Welsh when they get back into school, they are provided with a sentence and word bank so that they are able to form the sentences at home. 
Historical 
None noted
Year 6
Linguistic 
Variety of Welsh phrases and translations around the room… 
Sparse use of Welsh by class teacher 
Economic 
Discussion by class teacher of how things are different in Wales regarding availability of produce and how during the war people had to re-use materials. 
Environmental 
None noted… 
Cultural 
‘Cwtch Cymraeg’ – a window sill… little reference to it and seems unused… 
Historical 
Discussion of WWII and a brief outline of how people in Wales might have been affected – no actual emphasis on Wales… 
Day 3
Year 2
(Numeracy test taking place) 
Linguistic 
A variety of displays around the room… 
Some use of Welsh by the class teacher. 
Books show evidence of Welsh use throughout other subjects, applying Welsh sentence use to other contexts. 
Evidence of focussed Welsh which can then be applied in continuous provision areas. 
Economic 
An Estate Agent area in the corner of the room with actual ‘House for Sale’ signs from the area in Wales. Within the area there are examples of house advertisements with Welsh translations, these houses are from different parts of Wales. 
Class teacher shared that they intended to place vocabulary up shortly. 
Environment 
An Estate Agent area in the corner of the room with actual ‘House for Sale’ signs from the area in Wales. Within the area there are examples of house advertisements with Welsh translations, these houses are from different parts of Wales. 
Books reveal this was part of a topic where children visited an Estate Agents.  
Culture 
Learners have opportunities to take a ‘Welsh Mascot’ home with them and explore Wales, they will then discuss and explain their adventures in Welsh when they get back into school, they are provided with a sentence and word bank so that they are able to form the sentences at home. 
This class’ mascot is a ‘Wizard’, relating to the Arthurian Legend which is said to have stemmed from Wales. 

Year 1
(Supply teacher)
Linguistic 
Some translations and phrases around the room. 
Economic 
None noted… 
Environment 
Some evidence in books of a Welsh map with children identifying where they live and the capital of their country. 
Cultural 
None noted… 
Historical 
None noted… 
Questionnaire (Siarter Iath) 
From speaking to children, it was notable that all children felt that learning Welsh was important, giving reasons like… 
· We’re a small country and we should have a language… 
· We need to be able to communicate with people in Wales who can’t speak English… 
· It’s good for jobs… 
· We need to speak Welsh because we’re in Wales. 
However, most children, though they recognised that there are Welsh displays around the classroom, they were unaware of where exactly they were and what they said or represented. 
Most children felt that being able to speak Welsh made you more Welsh and that those who couldn’t speak Welsh were not as Welsh as those who could. 
Most children seem to ‘enjoy’ learning Welsh but most attest to it being ‘difficult’, most children do not read Welsh books in or outside of school and some say they do not know where they are. 
A lot of children say that they do not use Welsh in the classroom or other subjects but there is evidence of this in books… it is quite possible that children because of the repetitive nature of the language that is used, don’t recognise it as ‘speaking’ Welsh, based on these responses. 
Reception 
Linguistic 
Some Welsh translations and phrases on display and incidental Welsh used. 
‘Cwtch Cymraeg’ – Vocabulary and sentence structure (colours)
Some Welsh topic work in books. 

Environmental 
None noted… 
Economic 
None noted… 
Culture 
They have a class mascot. 
History
Castle display observed as work on castles in books. 
Nursery
Linguistic 
Very persistent and consistent level of Welsh spoken in class at all times
NB – Tidy up song sung in Welsh, however, not all children responded immediately, and none were observed joining in… when sung in English most joined in and many more responded… 
Class teacher says that she does not speak Welsh but her use of Welsh is impressively consistent and of a more than appropriate level. Consistent questioning of children in a bilingual fashion to which most children responded to. 
Welsh song about cawl that incorporated history and culture (Saint David and Cawl)
Corner Cymraeg – teacher responded that the children do not use it unless there is an adult there encouraging them to do so. 
Welsh displays around the classroom. 
Economic 
None observed (?)
Environment 
Class teacher frequently reminds the children that they are ‘Welsh children’ and that they live in ‘Wales’. 
There is a map of Wales in the Corner Cymraeg. 
Culture
Due to St. David’s Day approaching, the children were observed colouring in and making Welsh symbols, these were also seen around the room… 
During a discrete Welsh lesson, there was discussion of the symbols and their Welsh translation, mention of rugby and how the team wears the ‘Welsh’ colours and that Saint David ate ‘cawl’ and was ‘kind’, ‘helpful’, ‘caring’ etc. 



Interview
What does the Curriculum Cymreig mean to you?
‘It has to be done and you can’t really put a personal stamp on it. It’s important to me because I’m a Welsh teacher, it’s important and gives children ownership of their country and a chance to reflect on it. 
How does the Curriculum Cymreig manifest itself throughout the school?
Through use of Welsh texts, programmes, people from the local community coming in to speak to the children, trips into Wales (e.g. museums etc.). 
Teaching Welsh is different to Curriculum Cymreig, you don’t have to speak Welsh to be Welsh and exposed to CC. 
Teaching Welsh is different to Curriculum Cymreig, you don’t have to speak Welsh to be Welsh and exposed to CC, it adds to the nature. 
Do the children notice these links?
Children are very perceptive, and children do pick up on it… 
Teaching Welsh is different to Curriculum Cymreig, you don’t have to speak Welsh to be Welsh and exposed to CC 
How is the Curriculum Cymreig translated into the environment?
Everybody should have a Cwtch Cymreig but the focus of that is more on the language patterns
Everything should be bilingual and there is a sense of ‘Welshness’ about the school, it gives a 
Sense of belonging, self-confidence, self-esteem, history and heritage in common 
For Eal learners adds to their experience and you can be part of more than one ‘family’, and it helps them realise that they belong as well and that as people, we can belong. 

Describe a Welsh person (Fph)
Speak Welsh 
Talk differently 
They go to different school, Welsh medium and English medium 
Celebrate different things (fireworks) 

Welsh language
We write Welsh in our books 
We only speak Welsh in Welsh lessons 
We ask to go to the toilet 
Only a little bit 
I find it difficult 
We know Welsh songs (wonderful singing) – English and Welsh
We only speak Welsh at home sometimes 

[bookmark: _GoBack]Welsh symbols
Dragon 
Welsh fact 
St. David 
St. Dwynwen
Merlin 
Daffodil – they grow in Wales 
Leek – leeks in cawl
Sheep

Boys wear leeks and girls wear daffodils 

Are you proud? 
YES 
I understand other people 

Important to learn other languages because then you might learn more and if you don’t you won’t learn more 

When you’re in school, you feel proud to be Welsh we’re together and we learn Welsh together 
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