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	Targedau / Targets
	Sut rydych wedi gweithio ar hwn /
How you have worked on this
	Ceir enghraifft ar /
An example can be found on

	[bookmark: cysill]Targed/Target 1
Read even more relevant and peer reviewed books and journal articles when researching.  
	I have used even more journal articles and included a range from books, journal articles, and Estyn reports.
	Examples of journal articles and books are throughout such as Black and Wiliam (1998) page five, Arshad, Wrigley and Pratt (2019) page two, and Dryfoos and Maguire (2019) page two.

	Targed/Target 2
Continue to synthesise research into your writing to aid the support of your key points.
	I have supported many of my arguments with relevant research from multiple authors to evidence what is being said.
	On page three I synthesised research from both Killam and Degges-White (2017) and Mcleod (2023a) to support my point.

	Targed/Target 3
Continue to develop a critical approach throughout, offering the opposing view whenever possible.
	When possible, I have suggested an alternative argument to the one being discussed.
	On page three I considered the limitations to a community project and included research which argued the negatives. I then also addressed the barriers to the project on page four.



Written response – A proposal for a school community project.


Miller, Arthur-Stanley, and Banerjee (2021) outline that there is a shared responsibility between families, schools, and communities to teach and influence children in society. For this to work successfully it is important that these groups can work cohesively together, as these partnerships have shown evidence of advancing learning and improving communities and families (Stefanski, Valli and Jacobson, 2016). In this assignment a project will be proposed to a school to help them strengthen their community links and benefit the wider community, while also supporting an aspect of learning for the pupils. The project will be chosen with consideration for the needs of the local area as well as the educational development of the children. All schools referred to throughout this essay will not be named, for confidentiality and protection of privacy in line with BERA guidelines (Hammersley and Traianou, 2012). The project is being selected for School A, a primary school consisting of one hundred and ninety-three pupils between the ages of three and eleven. The number of pupils eligible for free school meals (FSM) is at thirty one percent, over the national average of nineteen percent (Estyn, 2017). According to RCT County Borough Council (2019), thirty-nine percent of children in the area are living in child poverty. Therefore, the project which has been selected for this school is ‘Big Bocs Bwyd’ (BBB). This is a Welsh Government funded project which aspires to prevent children from suffering food deprivation, while teaching pupils how to make healthy choices and become ‘food literate’ (Big Bocs Bwyd, 2015b). It includes a school-run shop on a ‘pay as you feel’ basis, with the supplies donated from local supermarkets and shops for the school to sell to their community at affordable prices (Welsh Government, 2021b). This would significantly benefit the community as it gives those who are disadvantaged access to necessities, while reducing food waste. Of the six areas of learning and experience (AoLEs) outlined in the Curriculum for Wales, the pupils will increase their knowledge within the health and wellbeing area. One of the progression steps of this AoLE outlines a developed understanding of the importance of a balanced diet and the ability to make educated choices with food (Welsh Government, 2019), an understanding which the pupils will acquire with this project. The children will also develop new skills and progress towards the ‘four purposes’ in the curriculum, specifically becoming ‘enterprising, creative contributors.’ An element of this purpose is to “give of their energy and skills so that other people will benefit”, which encompasses the values upheld in this project (Welsh Government, 2020a).

The Big Bocs Bwyd project has mutual advantages for the pupils, school, and community. The pupils will progress in many areas due to a culmination of skills from the ranging experiences. The project provides learners with the experience of operating a shop, as well as growing and cooking their food, which creates authentic contexts for learning. Johnson (2002) highlights the importance of contextual learning, stating that the more connections students can make to a real-life context, the more meaningful and engaging the learning is for them. Creating authentic contexts for learning is a key concept within the Curriculum for Wales, as well as cross-curricular learning (Welsh Government, 2022a). The BBB project is cross curricular across the health and wellbeing, languages, literacy and communication, and maths and numeracy AoLEs, due to the practice of skills such as adding money, talking to customers, and cooking.

One of the main benefits to the project is the support it provides for families in need. Arshad, Wrigley and Pratt (2019, p. 55) highlight that poverty impacts many parts of children’s lives, including social and psychological effects from feelings of embarrassment and inferiority, with serious effects on learning. In agreeance of this is Garthwaite (2016), who argues that those in need will avoid accessing support from food banks due to the stigma and shame that has been brought upon the process from society. The BBB project helps to combat this issue for the community as its customers can pay what they can, and feel that they are giving something back, no matter how large or small, removing those feelings of embarrassment. Arshad, Wrigley and Pratt (2019) note that poverty does not only affect children entitled to FSM, since many low-income families do not meet the exact criteria. This insinuates that the project will have a larger impact on the community than first expected, as many families may struggle silently. 

According to Estyn (2020), children who are eligible for FSM continue to be lower achieving in school than other pupils. Donaldson (2015, p. 10) states that “disadvantage in its many forms too often has a pernicious effect of the educational achievement and personal well-being of children and young people”. He declares that designing a curriculum which enables accomplishment for all can remove the barriers that cause underachievement. By implementing Big Bocs Bwyd the school are helping to diminish those barriers, which could consequently reduce the spread of attainment within their classes across the school. Dryfoos and Maguire (2019) note another advantage for the school, being that through building partnerships they will relieve of burdens as they will have a good support network.

Maslow suggests that there are five stages of need for optimal human development, and that each stage must be met before progressing to a higher level towards ‘self-actualisation’. His theory presents a hierarchy of needs, with the most vital needs at the bottom, which must be solidified before moving up through the other stages (Arshad, Wrigley and Pratt, 2019). The five stages are physiological, safety and security, belongingness, esteem, and self-actualisation, with the psychological health of the individual being influenced by how well those first most basic needs are met (Lester, 2013). The most basic (physiological), refers to needs such as food, water, warmth, and rest (Poston, 2009). This reinforces how beneficial the BBB project is, as it will enable all pupils to have their most fundamental needs met sufficiently by providing accessible nourishment. This theory also reiterates the benefits of connection across the community, with the ‘love and belonging’ stage highlighting the emotional need for connectedness, friendship, and belonging to a group (Mcleod, 2023b). The project can create this sense of belonging by bringing the community together, as it will increase interaction between the learners, parents, and teachers, as well as creating partnerships among the community such as the local supermarkets who donate the food, and those who come to buy it.

The impact that a person’s environment has on their development has been studied by Bronfenbrenner, who created the ‘Five Ecological Systems Theory’; he proposed that the child is at the centre of this system, surrounded by the microsystem, mesosystem, exosystem, macrosystem, and chronosystem, which are all interrelated (Mcleod, 2023a). The microsystem is the most dominant, reflecting one’s primary surroundings, for example family, friends, and school (Killam and Degges-White, 2017; Mcleod, 2023a). In terms of the Big Bocs Bwyd project this could pertain to the learners selling the items, the parents buying them, and the teachers involved in directing the project. The mesosystem is the influences that different microsystems have on each other (Paat, 2013), for example the collaboration a child sees between their parents and teacher, or the community engagement had with BBB. When the children visit the shop with their parents or work in it with their peers, they will benefit from witnessing and being a part of positive exchanges, forming healthy relationships. Whilst the microsystem and mesosystem have the most impact and will directly affect a person, the exosystem has indirect impact as it will affect a microsystem, subsequently affecting the child, for example their parent’s workplace (Mcleod, 2023a). If the parent has had a bad day at work and is irritable as a result, this will negatively affect the child. Next, the macrosystem represents more broad societal circumstances rather than life-specific events (Vélez-Agosto et al., 2017), such as wealth or poverty. Public Health Scotland (2021) illustrate the effects the macrosystem can have, noting that a child living in deprivation is more likely to be negatively affected in their health as well as their social, emotional, and cognitive development, behaviour, and educational achievements. This validates the need for the project. Finally, the chronosystem encompasses the changes which happen over a lifetime – major life events and transitions such as going to school or parents separating. These can be expected or unexpected occurrences, but ultimately will affect the existing connection between the person and their environment, and potentially shift their developmental course (Rosa and Tudge, 2013).

While there appears to be considerable benefits to employing a community project in the school, there may also be limitations. Dyson and Raffo (2007) argue that community-oriented schooling has not evidenced any major transformations in social conditions or educational achievements compared to how they are perceived to do so. Sanders and Galindo (2020) reiterate this uncertainty towards the outcomes, referring to a large-scale full-service community school (FSC school) which was studied in comparison to other schools which were not FSC, where evidence was not found of the FSC school producing better academic progress. Although, while the academic effects could be debated, this does not diminish the overall advantages of the project. Community partnerships have shown through several theories to be valuable in other areas such as the social and emotional benefits.
The key aims of the BBB project are to ensure that all children have enough food and that it is nutritious; the learners become food literate and grow towards the four purposes; partnerships and positive relationships are built up in the community; and that the school becomes more sustainable. Project goals stipulate what impact the project is intended to have and should link to the vision (SAMHSA, 2018). This project embodies School A’s vision to consistently “engage with parents and the wider community including business, academia and public services” (School A, 2022). The aims of the project also align with the Curriculum for Wales: the importance of equity and inclusion for all learners is emphasised in the curriculum, with some approaches to equity being noted as involving parents and other cohorts to help, and meeting the needs of those who are impoverished (Welsh Government, 2021a). This standard is upheld in the United Nations Convention on the Rights of the Child (UNCRC) legislation which pinpoints in article twenty-four, ‘health and health services’, that every child has the right to optimal health, and that governments must provide healthy food, and education on health and well-being to aid children in keeping healthy (UNICEF, 1989). Policies such as these impact on practice by ensuring that support such as the BBB project is available for those who need it.
The first step of implementation is to contact local supermarkets and shops and determine if they can help by donating supplies throughout the project. A room within the school or an outdoor area will need to be designated for this shop, and if there are no available rooms indoors then a shipping container or something similar may need to be acquired. Contact with FareShare Cymru should also be made to arrange food deliveries (Big Bocs Bwyd, 2015a). This is an organisation which would be a valuable partnership to the school, as it consists of volunteers who deliver “quality, in-date surplus food which would have otherwise gone to waste”, distributing it to organisations who are working to tackle poverty (FareShare Cymru, n.d.). Next, a risk assessment must be considered to recognise any hazards and establish how to avoid or overcome them, such as ensuring that any fridges are kept at the correct temperature. A charity will then need to be set up for Big Bocs Bwyd, with the purposes and trustees identified, and applying for a grant will need to be considered to help start up the project, as money may be needed for items such as the shipping container if this is required. A team of leaders to operate the project should be created, consisting of both school staff and volunteers. Roles should be designated to ensure that all areas of the project are covered by a person or group. Opening times for the shop and how this will be advertised needs to then be decided, such as through social media or informative posters around the community. Before commencing, a charity or community bank account will need to be opened to manage the funds that are collected (Big Bocs Bwyd, 2015a). Throughout this process, the project should be discussed with the children. Once it is set up, it can then be decided with the seven- to eleven-year-old pupils how they would like to be involved and when. For increased effectiveness when planning for school development, all stakeholders and partners should be included, to ensure that all parties are committed to the plans (Welsh Government, 2014). 
Amongst these considerations, staffing and budget must also be addressed. After looking into case studies of successful BBB projects (School B, 2022; School C, n.d.), it appears that opening times at the start and end of the school day would work best as it is when the parents are on school grounds and so would be most accessible to them. School A’s shop could be opened twice a week, at quarter to nine until quarter past nine in the morning, and three o’clock until half past three in the afternoon. As the pupils will be helping to sell the products, one or two staff members will be needed to help and supervise, along with any volunteers, and the pupils could participate in groups of five. Due to this there will be no need to employ any staff to cover those who are in the BBB shop, and as it is a project for progression steps two and three, members of staff from separate classes can be paired each time. The groups will change each time and could be a mix of different year groups so that the younger children are scaffolded by the older pupils. Vygotsky argues that learning is more effective through interactions between the learner and a more knowledgeable other, whether this is a peer or adult (Erbil, 2020). Their jobs will include selling the products, counting change, and stocking the shelves with new deliveries. School A has an outbuilding that will be suitable to set up the shop inside of, so there will be no need for a large grant to acquire a shipping container. Although, a smaller grant may be required to have this outbuilding renovated with the appropriate shelves and storage. The Moondance Foundation could be a good source for this as they offer grants to groups that have a ‘transformational impact’ on their communities, with the focus being “the prevention or relief of poverty, supporting the welfare of children, improving health outcomes and raising educational standards” (Play Wales, 2023). Partnerships need to be made so that the source of the stock will come from donations from local supermarkets and from the FareShare Cymru organisation, should they agree to the proposal, and so the stock used should not require a portion of the budget.
To ensure that a project is worthwhile, it must have a positive impact and reach or progress towards its aims. To understand the effects of this project its impact must be measured by data analysis. Data can be qualitative or quantitative. Nassaji (2015) describes qualitative research as holistic, involving an accumulation of data from numerous sources to better understand their beliefs and viewpoints. Alternatively, quantitative research involves structured numerical data that allows for statistical analysis (Goertzen, 2017). To measure the impact of the Big Bocs Bwyd project, the method chosen is to gather qualitative research through a pupil voice survey and a questionnaire for the parents and wider community. This will allow a better understanding to be had of the personal impacts on families, the attitudes of pupils towards the project and the opinions across the community. Pupils could complete the survey at school, and a link could be sent to parents and shared on social media to allow the voice of the wider community. All involved will have the opportunity to express what they like about the project and aspects they find to be beneficial, as well as any ideas for improvement or change. All questionnaires will be confidential and anonymous in line with BERA guidelines of educational research (Hammersley and Traianou, 2012). Other means of assessing impact could involve observation. The community engagement could be measured by recording how many people utilised BBB each week, which would provide quantitative data to examine if the numbers had increased, decreased, or stayed the same over a period. Data should be recorded for a substantial amount of time before any significant changes are made to ensure an accurate depiction, perhaps over the first six weeks. This allows formative assessment to be carried out and ensures that if the project is not working, it can be improved. Formative assessment describes the use of evidence or feedback to modify practice for increased effectiveness (Black and Wiliam, 1998; Heritage, 2007). Alternatively, another method of measuring effectiveness would be to consider the impact on school meals. The statistics of pupils who are eligible for FSM will not change due to the project, as it does not alter the income of families which is what causes them to qualify. Although, it may mean that parents do not have to rely on this and feel that it is their only option, as they will have the supplies to provide their child with a healthy and balanced packed lunch if they wish to, as they can gather all that they need for an affordable price using BBB. To assess the impact on the children’s knowledge to discover their progress in becoming food literate, summative assessment could be done. An example of summative assessment includes an exam which aims to measure what a student has learnt at the end of a process (Dixson and Worrell, 2016). To gather an idea of whether the pupils are becoming food literate, a quiz about healthy eating could be done at the end of each term. The scores will only be used for the practitioners to understand how effective the learning has been.
A case study has shown that following a successful project in another school, impact was measured through pupil voice as well as a self-reflection by the pupils (Jones, 2020). Lewis and Porter (2007) note that without the views of all stakeholders, a situation is not entirely understood. This supports the decision for the BBB project to do a parent, community, and pupil voice survey, as it is important to listen to all involved. Cook-Sather (2006, p. 366) articulates that a positive aspect of pupil voice is that it supports the rights of the students to be active participants. With this survey they will be asked meaningful questions and be able to suggest their own ideas; for example, “How could Big Bocs Bwyd be improved?”. According to Fullan (2016), education is successful when the hearts and minds of the learners have been engaged. By giving children the opportunity to voice their beliefs and listening to them, this should engage their hearts and minds deeper with their learning as they have an element of control over what they do. It is important that the pupils understand the purposes of the project from the beginning so that they know the intended impact, and that they are playing an essential role in helping others, so that they feel passionately about the success of the project. 
Schools should have a school development plan (SDP) which sets out their plans of action to enable improvement. The project should be in line with this plan and reflect the context of the school, which is why relevant statistics were considered such as the percentage of FSM in the school when proposing this project. To review the impact, the SDP needs to be revised and monitored to ensure the goals are reached (Welsh Government, 2014).
To ensure that full consideration is had over the benefits and possible limitations of the BBB project, a SWOT analysis has been carried out to take all areas into account (see appendix). SWOT stands for strengths, weaknesses, opportunities, and threats (Sarsby, 2016). The strengths and weaknesses are internal as they come from within the school, whereas the opportunities and threats are external as they come from outside the school.
One of the key strengths identified from within the school is that there is already an outbuilding that can be used for the shop. This speeds up the process of starting up the project as all rooms in the school building are in use, meaning that without this there would need to be plans to obtain a shipping container. This would not only increase the wait time to begin BBB, but also has large implications on the money spent towards the project. According to Welsh Government (2021b), a total of one hundred thousand pounds was provided in funding to establish five BBB shipping containers. This insinuates that twenty thousand pounds of funding would be required to obtain one shipping container for School A. More would then need to be spent to set up the space appropriately such as fitting shelves, and so a large grant would need to be applied for. Having the outbuilding is a huge strength for not only the time but also the money spent on this project.
A weakness acknowledged from the school is staff expertise, regarding the gardening aspect of the project. There are concerns that none of the staff members have an adequate knowledge of gardening to confidently manage these practical activities. Despite this, there are multiple active allotments in the local community which could help to overcome this. Contact could be made to locals who grow plants and produce within these allotments, to find a member of the community that could lead gardening sessions with the pupils. Although, it could be argued that this is not necessary. It is widely understood that educators being lifelong learners is essential for the educational development of pupils (Eastern Washington University, 2018; Dhaliwal, 2015). Primary school teachers often teach almost all areas of learning to their pupils, meaning that as one person cannot be an expert in every domain, teachers will sometimes have to learn new skills or knowledge even after they are qualified. Should any staff members have interest in leading the gardening sessions with the pupils, then it would be entirely possible for the practitioner to research and develop their knowledge in this area before taking the sessions with the children.
An opportunity that this project offers to School A is that it will help to develop the learners towards all the four purposes, which is the principal aim of any Welsh school’s curriculum. The four purposes are to become ‘ambitious, capable learners’, ‘enterprising, creative contributors’, ‘ethical, informed citizens’, and ‘healthy, confident individuals’ (Welsh Government, 2020a). An aspect of becoming an ambitious, capable learner is that one builds up their knowledge and can apply it in different contexts. The children will build up their knowledge of a healthy, balanced diet as well as how to grow and cook food. This can be applied when working in the BBB shop helping to create bags of food for the community, as they can make decisions towards the different foods a person might need in their bag to create a balanced meal. A quality of being an enterprising, creative contributor is to use your skills and energy for the benefit of others. All children who help in the BBB shop will do this, and they will understand the reasons for the project and the impact they are having on others in doing so. 
A threat which may come from outside the school is the risk assessments and health checks around working with food. Risk assessments will need to be completed by a teacher before activities such as gardening and cooking, due to the potential hazards with the equipment being used. A case study outlined that a challenge faced with their BBB project was getting signed off by Environmental Health (Big Bocs Bwyd, 2015a). These health checks will be due to selling food, as it will need to be authorised from an outside agency to approve that everything is being stored and handled safely. Provided that correct guidelines are followed this barrier can be overcome, and the case study notes that local authority officers can be used to help.
In conclusion, the overarching goal of the Big Bocs Bwyd project is to see the community “thriving, not surviving”; the aim is to achieve this by addressing poverty within the community, whilst increasing the social and practical skills of the learners through an informed knowledge of food, and engagement with their locality, hoping to improve their ‘prospects for the future’ (Jones, 2022). According to the Curriculum for Wales, learners should be exposed to an issue (when purposeful) in their locality to gain understanding of it within their own ‘cynefin’ (Welsh Government, 2022b). Adams and Beauchamp (2022) describe cynefin as the feeling of homeliness in an environment, highlighting the importance of valuing community, “in and with the natural world”. Big Bocs Bwyd aims to embed this familiarity through partnerships with the local shops who provide the food, parents coming into the shop, and other visitors who can support the activities. The project aims to create a strong sense of community and belonging for all, whilst breaking down the barriers for those who are disadvantaged. The ‘pay as you feel’ shop prices help to achieve this, ensuring that every family can afford the nutrients they need to be healthy, whilst facilitating every child in the school on a journey towards the four purposes outlined in the Curriculum for Wales (Welsh Government, 2020a). Researching this project and the benefits of community engagement has impacted on my own practice by highlighting the importance of the ‘collaboration’ element in the QTS Professional Standards (Welsh Government, 2020b). It will affect my future practice as a student teacher as it has provided a deeper understanding of the importance of connection, and that this connection goes further than just inside the school. The project shows the impact that can be had from a community working together to create something positive, and how this can benefit everyone involved as a result.
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HARMFUL

INTERNAL
(within the school)

Strengths

What strengths can the school offer to your project:

- Forest school area outdoors on school grounds which
has raised beds that can be used.

- Pupils enjoy outdoor learning and engage with hands
on learning most.

- Some of the school’s values include belonging,
communication, and teamwork.

- No need to wait for the produce to grow to start the
project as there are other sources of produce such as
donations from partnering supermarkets.

- There is an outbuilding which can be used for the shop.

Weaknesses
What weaknesses does the school bring to the project:

- The outbuilding will need to be renovated to include
shelves and appropriate storage.

- Staff expertise — will need to bring someone in to lead
the gardening with the children.

EXTERNAL
(outside the school)

Opportunities

What opportunities can the school-community project offer, e.g.
-Strengthens the relationship between the school and
community.

-Develops all the four purposes.

-Allotments in the local area so some locals will be gardeners
and could give advice or come in to help.

-Helps the environment as it reduces local supermarket waste.

-The school will become more sustainable.

Threats

What challenges or barriers come from outside the school, e.g.
- Bringing someone in who knows about gardening —
they will need a DBS.
- Limited resources for the supermarket to spare.
- Need to arrange health checks for the food.
- lack of community engagement.
- Complete a risk assessment before cooking with pupils.





