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Targets 
	Targets
	How I have met this target

	To include a title or partial question of the assignment. 
	I have included the question title along with subheadings to clearly set out my essay.

	To locate the reference list on a new page rather than it being part of the response. 
	The reference list has been moved to a separate page to clearly show it is not part of the response

	To expand vocabulary to avoid close repetition within work. 
	I have used a wider range of words to expand my sentences. 



Good teaching and learning means employing a blend of approaches including direct teaching.
Good teaching and learning sets tasks and select resources that build on previous knowledge and experience and engage interest.
Good teaching and learning ranges within and across Areas of Learning and Experience.
Consider the 3 pedagogic principles outlined above. Discuss these principles in relation to practices in education, showing secure understanding, identifying strengths and areas for development for each principle.
Introduction
Following the inadequate progression displayed by Wales in the OECD Programme for International Student Assessment (PISA) (OCED, 2015). The need for a “major curriculum reform” (Donaldson, 2015) and a change in the way we teach became apparent. In Donaldsons ‘Successful Futures’ report, he focuses in on transforming the children’s lives to set them in good stead for their futures. As recommended by Donaldson, the New Curriculum which supports Foundation Leaning is divided into 6 Areas of Learning and Experience (AoLEs), as well as 3 Cross Curricular skills that learners must meet (Welsh Government, 2022). Donaldson importantly stresses the fact that these should not be timetabled subjects but however should be integrated into the children’s everyday learning (Donaldson, 2015). The New Curriculum focusses in on the idea that all children are individual and learn in different ways. Therefore, highlighting the need for practitioners to provide a plethora of opportunities to allow all children to access the curriculum in their own way. Schools are given the transparency to create their own unique curriculums. Guided by the 12 pedagogical principles, set out as a guide as to how ‘good learning and teaching’ should look in the classroom. A successful learning experience will allow children to achieve a sense of the ‘four purposes’ (Welsh Government, 2020). 
Foundation learning is centred around opportunities of play and experiential learning. Play allows for children to achieve a more meaningful learning experiences and a greater understanding through individual exploration (UNICEF, 2018). It is important for these experiences to be facilitated by the practitioner to allow for a holistic development among the learners. The learning environment plays a huge role in children’s development, an environment by which children can freely explore, developing skills independently, is an environment where deeper learning will take place. An environment where the learners voice is heard, and creating a good rapport with students will in turn have a positive impact on their access to learning (Thorn, 2020). 
Good teaching and learning means employing a blend of approaches including direct teaching (PP1). 
The pedagogical principle ‘good teaching and learning means employing a blend of approaches including direct teaching’, highlights the importance of taking many different teaching approaches in the classroom to support maximum development and progression from the learners (Welsh Government, 2023). Examples of this, as observed in the classroom would include, a mixture of direct teaching, whole class and small group activities, as well as a change of environment inside and outside of the classroom. In foundation learning it is important to include a variety of experiential, and child led tasks, to instil curiosity among the learners, and ensure the full potential of teaching and learning is achieved (Connect Childcare, 2022). 
Direct teaching involves the delivery of instructions that clearly set out what is expected of the students, usually demonstrated by the teacher. Direct teaching helps to draw in on previous knowledge, encouraging children to learn and retain the information that is presented to them (Renard, 2019). This method is an effective way to introduce new material to the class, demonstration from the teacher can support children in taking in this information. Direct teaching is advantageous in providing a clear vision to the teacher around the learners working levels and areas for development (Markusic, 2008). From observations, I have seen that the direct teaching method has been successful, however some challenges teachers may face, include a lack of engagement from the whole class, other methods such as small group focussed teaching sometimes eases the pressure from children and helps to bring out confidence they may lack during whole class activities, it is important to ensure children feel confident in their learning environment as this intrinsically links with successful teaching and learning (Gill, 2022), supporting the New Curriculum in achieving ‘healthy, confident individuals’ (Welsh Government, 2022). In line with the new curriculum and foundation learning, direct teaching is not the preferred teaching style as it does not consider the learners’ individual needs (Anon, 2011). Direct teaching only proving to be effective when developing certain skills, like retaining information such as numbers and the alphabet, this can only be done through modelling and learning. However, it would not be effective to learn something like measuring weight, this would be taught through practical activities and experimenting. 
Foundation learning is centred around play, Froebel suggested that “play is the highest expression of human development in childhood” (Early education, 2021). Some things are best taught through experimentation and child-led learning. It is important for the practitioners to provide children with opportunities for independent learning, to help develop their confidence as they have more time to explore at their own pace, allowing them to achieve a deeper learning experience (Pertou, 2024). These opportunities can be offered to children through enhanced provision where teachers support children’s play and offer guidance to the learners to support their development, an Estyn report summarising effective practice demonstrates that it is important to be ‘invited’ by the children to join and support their play, in turn helping to facilitate the children’s learning where necessary (Estyn, 2022). 
As reiterated throughout the Foundation Phase Framework, it is essential to engage children in both indoor and outdoor learning environments to support their development in Language, Literacy and Communication skills as well as Mathematical development (Welsh Government, 2015). Stating that the Foundation Learning environment should have a ‘greater emphasis on using the outdoor environment’. Outdoor learning enhances the curriculum and helps children to experience lessons in a more exciting way, in turn increasing pupil engagement. It supports the development of many skills including social, physical and increase confidence. Connecting with nature has had an overall positive impact on mental health (Harvey, 2022). 
Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest (PP2).
The pedagogical principle ‘good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest’ draws in on highlighting the individuality of children, recognising that children are at different developmental stages that are not in line with their age. Children should be given learning opportunities appropriate to their developmental stage (Welsh Government, 2015). Drawing in on children’s interests supports the development distinct and emergent curriculum based around children uniqueness (Seitz, 2006). The New Curriculum allows for schools to shape their own curriculum based around their learners needs, focussing in on reaching Progression steps. These clearly set out a vision of what successful learning looks like at each developmental stage, the progression steps are clearly followed by a description of learning, giving schools and learners a clear pathway to progressing to the next step. 
Progression is measured through Assessment for Learning, as a practitioner it is important to clearly set out your learning intentions for every lesson to allow for a more accurate assessment of progression, in turn being able to set out clear steps and supported appropriately in achieving the next progression step (Welsh Government, 2024). Assessment for Learning helps to identify where children are working currently, helps to identify where they need to be working and clearly set out directions to achieve that goal (Steele, 2019). In schools, Assessment for Learning is displayed through daily assessments in class, tracking progress through meeting learning intentions by setting out a success criterion for pupils to follow. 
The learner’s access to opportunity and experiences before school differs between each child, with each child experiencing an individual upbringing. Practitioners must be cognisant of this factor when planning for learning and must not make any assumptions about children’s preceding knowledge. This can be overcome by implementing whole class experiences and building on knowledge obtained within school. Introducing topics through real-life authentic contexts, helps give children a richer learning experience. By facilitating school trips and inviting outside agencies into the school, to help relate subjects into the real world, and providing children with these authentic contexts supports the children’s retention of information as they can actively link it to real life contexts. It encourages children to actively assess the reasons for their learning (Lee, 2021). 
The success of ability grouping could be argued to be both beneficial and limiting to children. From a teacher’s point of view, ability grouping provides ease, allowing teachers to focus their attention on the children’s different needs, and plan lessons specifically tailored to suit their working ability. Ability grouping supports the Foundation Phase Framework and is in line with the New Curriculum, allowing for more attention to be given to children’s individual needs, focussing on their ‘stage of learning’ (Welsh Government, 2015). A BBC report, providing opinions drawn in from 1400 union members discussing the possible impacts of ability grouping suggests that children may be aware of the group they are placed in, which in turn leads to them questioning their ability, potentially having a detrimental effect on their self-esteem and place barriers on their learning (Sellgren, 2017). Vygotsky’s sociocultural theory would contradict the use of ability grouping and suggests that children develop best from learning through the actions of a more knowledgeable other (MKO). Vygotsky and Piaget shared the idea that children are ‘lone explorers’ of their environment, supporting theories of independent, child-led play (Veraksa et al. 2022). However, Vygotsky reigned in on the fact that children acquire their skills and knowledge through demonstration of more experienced people (Crowly, 2014, p.10). This is including their teachers and other learners in their class. This method could be limiting to more able children, potentially holding them back from their own learning. 
Scaffolding would directly link teaching methods in PP1 and building on knowledge in PP2, scaffolding is the process by which practitioners’ model and break down instructional steps, so it is more accessible to learners, scaffolding is an effective method to ‘build on previous knowledge’ and help to identify areas for development (Sager, 2021). Capturing children’s interest into learning is one of the challenges faced by teachers daily, it is important for teachers to keep learners engaged. Teachers must provide children with plentiful opportunities and exciting tasks to ensure they are kept engaged and are able to reach the next progression step in their learning. As observed in school, teachers often use a ‘hook’ to initially engage children in a new topic, in turn leading to curiosity and eagerness to learn. It is important to approach children’s learning in a variety of initiative ways, to ensure maximum engagement. A good example of this I have observed in schools, included taking children out on a school trip at the beginning of a topic, this gives something for the children to link all their learning back to. It gives teachers a good starting point to build on and create engaging lessons to follow on. Repetition is key in the early years to build on children’s knowledge, always having something to go back to and relate their learning to is essential for cognitive development, with repetition directly correlating with enhancing learning (Bruner, 2001). 
Good teaching and learning ranges within and across Areas of Learning and Experience (PP3). 
Cross curriculum learning would be defined as interlinking academic subjects and delivering them together, with the intention of creating a more relevant and meaningful learning experience for children (Kelly, 2019). It allows pupils to make links between subjects, preparing them for real life situations. Providing children with immersing experiences will ensure that children get the most out of their learning experiences. As suggested by Donaldson in his curriculum review, the 6 Areas of Learning and Experience and Cross Curricular skills should be actively implemented into all aspects of school and reiterates that in foundation learning there is no set time that teachers must put aside for each subject, instead they are encouraged to take a blended approach and implement each AoLE into one another (Donaldson, 2015). Barnes believes that taking a cross curricular approach will support children to be faced with real life situations, stating that ‘our experience of the world is cross-curricular’ (Barnes, 2015 p.1). 
There are many ways to bring cross curricular skills into all subjects, through observations, I have seen good practice and a successful cross curriculum approach to learning, using different teaching techniques and environments, in line with achieving PP1 and PP3. In a reception class, they work mostly on developing skills through enhanced provision. Enhanced provisions help to furtherly develop on children’s skills, they are regularly changed within the classroom to focus on specific areas of development and AoLEs. Enhanced provision areas are effective in providing children with greater opportunities for exploration, and the reintroduction of previously learnt skills (Twinkl, 2022). 
I have observed a lesson around ‘Chinese New Year’, during this lesson alone the teacher bought in a blend of approaches to teach, they initially introduced the lesson through a direct teaching style, addressing the while class and explaining the topic, by introducing the book of the Chinese New Year race. The children were then grouped, to work in different enhanced provision areas, that change accordingly to fit each topic. The children were tasked with recreating the story using puppets, working towards their expressive arts AoLE, which supports the development of their language, literacy and communication, they were furtherly challenged to develop this by using their digital competency skills, and filming their work. The children were tasked with an art task of creating a dragon using different shapes, looking at the shapes took a cross curricular approach connecting with maths and numeracy. Outside, the children were doing a dragon dance, linking to the health and wellbeing AoLE, they had to communicate effectively as a group, thus developing their literacy and communication skills. This was a more teacher led activity to ensure the safety of the children. This lesson demonstrated a good sense of achieving the four purposes, specifically promoting children to become ‘ethically, informed citizens’ and explore different cultures of the world (Welsh Government, 2020). 
Taking a cross-curricular approach requires extensive planning to allow for a smooth transition and link between the Areas of Learning and Experience, it may prove to be challenging to keep learners engaged and not overwhelm them with too many interlinks (Lynch, 2019). 
Conclusion 
This module has highlighted the importance of developing good practice as a teacher, following the pedagogical principles, to ensure a good environment is created for good teaching and learning to take place. During my practice I will aim to develop a range of teaching styles, including direct teaching, as well as taking a scaffolding approach while delivering lessons, by modelling and evaluating to the children how to meet the learning intentions and success criteria, will ensure learning is achieved by all learners. I will approach lessons with the children’s individuality in mind, being cognisant of the fact children develop at different rates and even though they are the same age, they are not developmentally at the same stage, this point is reiterated throughout the Foundation Phase Framework (Welsh Government, 2015). I would aim to lean away from ability grouping within the classroom and support Vygotsky’s effective approach of allowing children explore their environment and to learn from more knowledgeable others, whether this is the class teacher or other pupils in the class (McLeod, 2022). To enhance the children’s learning experiences, I will ensure that my lessons include a range of cross curricular skills being developed, aiming to increase the engagement within the lessons, drawing in on the children’s interests. 
The annual Welsh Government review of the curriculum reiterates its success in schools, offering continued support to the schools, ensuring everything is kept relevant and in line with our everchanging world, they are regularly observing practice of the delivery of the New Curriculum, and offering support and guidance to schools to refine their curriculums (Welsh Government, 2023). I believe that this success and positive change has stemmed from the report produced by Graham Donaldson in 2015 when he announced the need for ‘major curriculum reforms’ in Wales (Donaldson, 2015). 
Teachers are faced with daily challenge of trying to ‘excite and inspire children to want to learn’ (Donaldson, 2015). Effective pedagogy is not something that can just be achieved, but it is something that requires cooperation from both the teacher and learner to ensure a good standard of learning is achieved. There are many outside factors that would affect the teacher’s ability to engage children in their learning, starting with the children’s eagerness to learn. Health and wellbeing is at the heart of the current curriculum. Student’s basic needs must be met before they are ready to learn. As suggested by Maslow’s hierarchy of needs, children’s needs must be met at the most basic level firstly, leading onto their ability to recognise self-worth and develop positive relationships (Cherry, 2022). 
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