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AI Acknowledgement
I acknowledge the use of Grammarly (https://www.grammarly.com/) on 4th June 2025 to check my work using the prompt(s): 
[bookmark: _Int_XxPdoZBI]1. Please check the following text for readability, grammar and syntax.
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.
I acknowledge the use of Quillbot (https://www.quillbot.com/) on 24th May 2025 to support my research using the prompt(s): 
1. Summarise this text.
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.
I acknowledge the use of ChatGPT (https://chatgpt.com/) on 21st May 2025 to support my research using the prompt:
1. How do AI tools like ChatGPT, QuillBot and Grammarly support students in higher education.
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.
I acknowledge the use of ChatGPT (https://chatgpt.com/) on 25th May 2025 to write my notes into submission format using the prompt(s): 
1. Does this sentence/paragraph make sense.
2. Is my essay structured correctly
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.

The Future Of AI-Assisted Writing: Supporting or Stifling Creativity?
The use of Artificial Intelligence (AI) tools like ChatGPT, Grammarly, and QuillBot are increasingly becoming common in higher education and changing the future of academic writing. While these tools aim to help students write better by generating ideas, correcting grammar, and improving structure, there are growing concerns about how they limit students' creativity and personal engagement. This essay argues that although AI-assisted writing tools can assist with academic writing, they challenge the core values of academic development in higher education, by stifling creativity, and reducing personal engagement, and originality in student work.
One of the main concerns is that students may become too dependent on AI-assisted writing tools and allow them to do all the thinking. When students rely on these tools to suggest better words, correct grammar or rephrase paragraphs, they miss the opportunity to learn through the writing process. According to Francis, Jones, and smith (2025), students who over-rely on AI-assisted tools, risk developing their own academic writing skills. This includes developing critical thinking skills and learning how to express their voice.
[bookmark: _Int_pjwIDekm]Also, students' creativity may become limited when they use AI-assisted tools for their assignments. Being creative involves making mistakes, exploring ideas, and finding your own voice. However, when students turn to AI for quick solutions, they risk missing these important steps. Christ-Brendemuhl (2025) argues that while AI tools can help students with tasks such as, brainstorming, spelling, and structure, it does not promote originality or deeper thought. Although AI content may look polished and well written, it lacks the voice, and personal insight that makes academic writing creative.
Additionally, there is also a risk that as students’ reliance on AI grows, they may start to see these tools as a shortcut. Fowler (2023) explains that some students may feel the need to complete assignments quickly, especially if they feel under pressure with deadlines. In these situations, AI stops being a supportive tool, and becomes a quick fix instead. This creates a mindset where students see written assignments as tasks to be completed quickly, instead of opportunities to learn. Eventually, this will leave students’ less prepared for advanced academic studies or professional careers.
Furthermore, there are growing concerns about academic integrity associated with AI-assisted writing in higher education. Where the line between student authored and AI generated becomes blurred. According to Beckingham et al. (2024), many students do not fully understand how to use AI responsibly. Some may use it to create entire essays or change large parts of their work without realising it counts as plagiarism. This creates problems for universities that lack clear guidelines on how AI should be used and acknowledged in higher education. However, even with guidelines in place, students would still be tempted to use AI-assisted tools more than they should, especially when under pressure.
Some educators argue that AI-assisted tools can support students in higher education. For example, AI tools can provide instant access to information, help students brainstorm and structure essays. However, this support can cause a problem if it stops students’ thinking for themselves. According to Verma and Tomar (2021) these tools can support academic writing by handling the basic tasks, so that students can spend more time developing their ideas. But they cannot replace the depth of understanding that comes from, researching, making mistakes, and rewriting drafts.
In conclusion, although AI-assisted writing tools promise to offer support to students in higher education, they also pose significant risks to creativity, and personal engagement in academic writing. Over relying on these tools can stifle students’ creativity leading to producing writing that lacks depth and originality. As higher education continues to deal with the rise of AI-assisted tools, they should continue to educate students on how to use these tools responsibly, whilst encouraging them to think independently, focusing on teaching methods that emphasise on student expression and creativity. Without these measures in place, the widespread use of AI-assisted tools in higher education may threaten the core values that academic writing aims to protect.
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