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Carys Davies
Curriculum Matters-ECAD4011- Part B
Using a theme or traditional tale as a stimulus, consider how you might embed the six areas of learning and experience and the four purposes (Donaldson) in an integrated, cross-curricular approach.

Cross-curricular learning provides children with the opportunity to develop many skills, such as their creativity, understanding and imagination, whist studying an interesting theme or topic that inter-connects with many subjects.  (History.org.uk, 2018).  Similarly, (Barnes, 2015) states that it is where a theme, idea or experience is explored and improves on children’s skills, knowledge and attitudes. (Barnes, 2015) states that Cross-curricular learning should be effective, challenging and supports deep learning. Cross curricular teaching and learning can occur unplanned, as long as it is relevant it can be beneficial to both the children and the teacher. Cross-curricular approaches consist of four primary areas; the style of pedagogy, organisation of the classroom, environment and individual inter-actions. (Barnes, 2015).
There are eight cross-curricular styles, and these consist of; Tokenistic, Hierarchical, Single-Transferable Subject, Theme-based, multi-disciplinary, inter-disciplinary, opportunistic, and double focus. (Barnes, 2015). Theme-based allows exploration through many subjects, but must be planned well in order to be effective and successful. (Barnes, 2015) states that a theme must generate learning that children are enthusiastic about, and sustain commitment. It should also help children develop their creativity, communication, mathematics, personal, emotional and social skills, to name a few. Cross-curricular learning should be a shared experience between the teacher and children. Only three or four subjects need to be covered in order to bring understanding to a theme. Teachers ought to give children the opportunity to apply newly learned skills and knowledge, in order to avoid compromising subjects and give them the ability to monitor the depth of learning and understanding continuously. Some factors that could affect positive Cross-curricular learning include classrooms being under resourced, a lack of time and an over-crowded classroom. (Barnes, 2015). Children should at least have the space and appropriate environment to learn and play in. 


As part of Professor Donaldson’s Review, there was a recommendation put in place explaining that there should be six areas of Learning and Experience. These are Expressive Arts, Health and Well-being, Humanities, Languages, Literacy and Communication; Mathematics and Numeracy and Science and Technology. (Donaldson, 2015). All of these areas of learning and experiences can be achieved to some extent through the deliverance of this theme.  
The theme chosen is Travel and Transport (For year three) as many areas of the Key Stage 2 (KS2) curriculum, Six Areas of Learning, The Four purposes and Literacy and Numeracy Framework can be explored and achieved, as well as additional areas of the curriculum such as Education for Sustainable Development and Global Citizenship (ESDGC), Digital Competency Framework (DCF) and Y Cwricwlwm Cymreig (YCC) being covered. It has also been chosen as it is primarily focuses on Geography, and was a suggestion in a book written by (Barnes, 20150. Children often enjoy talking about transport and travel and tend to be keen to learn more about it. 
The first activity focuses on Mathematical Development and Numeracy. Children will be working outside, making a tally of the vehicles that pass before completing the rest of the activity inside which will consist of making a bar graph to show results. (Barnes, 2015) states that outside learning is beneficial to children in many ways, such as improving their test scores, physical fitness, increase confidence and children become more environmentally responsible. (Malone, 2008).
Within this area of the curriculum, it states that year three children should be able to collect and record data using lists, tally charts, tables and diagrams, present and analyse data, interpret results, use bar and line graphs labelled in twos, fives and tens and extract information from these data collection methods. (DCELLS, 2016). One of the four purposes of the Donaldson curriculum is to encourage children to become Ambitious, Capable Learners- children should understand how to interpret data and apply it in order to achieve an aspect of this purpose. (Dauncey, 2015).
This activity allows children to improve their maths skills as well as problem solve. This is a cross curricular activity as children will have the opportunity to develop their data collecting and analysing skills, and will also be learning about transport in the local area. Y Cwricwlwm Cymreig states that the local area can provide a valuable source of data to give a relevant Welsh context to work and can develop economic awareness. (DCELLS, 2003).
An activity that could follow on from this could be a physical activity lesson, where children can calculate their running speeds and develop their understanding of speed, distance and time whilst encouraging physical activity. They could also continue to monitor traffic and realise that there are peak times during the day. They could also go on to discuss how a particular vehicle is made, or compare the speeds of various vehicles. 
The following activity will focus on History, where children will create a time-line consisting of the first of many types of vehicles, such as a bike, train and car. Children will work in pairs and will be assigned a vehicle to research. They will need to find out when that particular vehicle was invented using computers or iPads. This will cover an area of the Digital Competency Framework (DCF), where children will develop their skills on finding relevant information by using keywords. (DCELLS, 2018). 
Once the information has been found, children will then have to sort themselves into order, ensuring that each vehicle is placed in the correct era. In the National Curriculum, children in year three should be able to use time-lines to sequence events, which develops their chronological awareness. Children should learn about the way in which people have affected their environment in the past and should anticipate events that may happen in the future that could involve transport. (DCELLS, 2008).
This activity also provides children with an opportunity to enhance their thinking, problem solving and team work skills. (DCELLS, 2008) states that children should be provided with opportunities to think creatively, analyse and evaluate their findings, and to reflect on their learning, making links within and outside their formal learning environment.
Leading on from this activity, children could learn about the locations of these inventions, or have a music lesson where they attempt to re-create the sounds of vehicles/ forms of transport. A theme following on from this could be Inventions, or Things That Move. Children will have the opportunity to apply previous knowledge and the teacher will be able to plan lessons so that the children are within the Zone of Proximal Development. (McLeod, 2018).




The final activity will focus on Education for Sustainable Development and Global Citizenship (ESDGC); in particular a focus on sustainability and children’s understanding of how transport can have a positive/negative affect on the environment. Children will be asked to write as many ways of travelling as they can think of, and will then be asked to sort them into two piles; good and bad. Children will then need to discuss why they think it is a good/bad way of travelling and explain why they think this. The effects of each method of transport on the environment will be discussed, and children will then carry out a survey by asking other children how they travel to and from school. Children on the Eco School Council will have the opportunity to become involved in attempting to better the school’s carbon footprint by encouraging children to walk to school , or use public transport. 
The two main areas of Education for Sustainable Development and Global Citizenship covered in this activity are Consumption and Waste, and Climate Change. In terms of Consumption and Waste, children should learn that waste can cause pollution and ways to reduce this. Climate change will be covered as children will be carrying out a survey of transport to school, and have the opportunity to discuss the range of ways to save and generate energy- such as develop a travel plan. (DCELLS, 2008). (DCELLS, 2008) states that in order for it to be effective, ESDGC needs to be embedded across the curriculum; hence this activity.
There are five aspects of Y Cwricwlwm Cymreig; one of which is Environmental. This is developed during this activity as it covers two areas. Children will learn about the links between the environment and the people of Wales and the effect this has on Welsh life today and in the past. They will also have the opportunity to explore current issues that affect the lives of people in Wales and the Welsh economy, such as alternative energy sources. (DCELLS, 2008).
There are concerns that the curriculum continues to be “narrowed down”; where teachers are focusing on the core subject areas more than non-core as they are “more important”. (Bloom, 2017). However, children ought to have an education were all subjects have the same value and they can develop their knowledge through cross-curricular lessons and activities.
(Estyn, 2017) states that Cross-curricular learning is important and opportunities to teach in a cross-curricular approach should be taken advantage of. They reported that a school in the UK implementing Cross-curricular learning introduced a cross-curricular skills-based activities programme to enhance the development of pupils’ core learning skills, with the aim of them becoming competent independent learners, and was found to be successful. 
According to (Grigg, 2016), a well-rounded education includes the acquisition of knowledge and skills, and it is the hidden curriculum that leads to success. The breadth and balance of the curriculum and what learners experience are more important than how it is organised. (Grigg, 2016) emphasised that the curriculum is more than just a check-list of things to teach- it is about ensuring all children, with the adequate support, have an enjoyful experience learning subjects that are interesting and educational. 
In order for cross-curricular learning to be effective, it needs to be clearly planned and teachers must have clear aims, objectives and success criteria. It should be engaging and of relevance, and meaningful in order to promote creativity. Deep learning will mean children will experience deep thinking; where they will develop their analysing and critical thinking skills, as well as make links with current knowledge. Cross-curricular planning provides a great opportunity for children to learn through enjoyment, experience and personalised ways of making sense of the world. It is important to continue this method of teaching as it almost disappeared in schools between 1997-2003 due to a lack of emphasis on the importance of Cross-curricular learning. (Barnes, 2015). The success of any curriculum depends on how well it is implemented by teachers. (Grigg, 2016). The best primary practice includes a blend of rigorous, discrete subject teaching and equally effective cross-curricular links – both approaches are needed for effective learning. (Pimley, 2011). Cross-curricular learning is best achieved by having a theme or a story that can enhance children’s knowledge and development in many subject areas. Cross-curricular learning continues to be valued in schools as it provides children with a motivating, challenging and enriching experience. (Fautley and Savage, 2011).
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