Introduction 
The following research proposal aims to identify and evaluate the development of any given critical incident within a case study. Following a structured observation, insight into the behaviours, teaching methods, and general area of learning will be gathered and documented in the context of a specific critical incident. 
The research gathered will be used collaboratively with existing theories and pedagogies to help shape future teaching and learning steps. Research will be gathered from a primary school setting, observing the different practices that take place throughout the day. The observer will aim to gather four structured observations and four critical incidents that manifest throughout a typical school lesson. Synonymous with the development of the curriculum in Wales are the underpinning theories that guide the developments a child would naturally encounter. 
Critical incidents aid in the awareness, materialisation, and implications for future teaching practices and provide a practical explanation to the theories behind learning. Its ability to explore deeper than the general occurrence allows feelings, reflections, and possibilities to be appraised and critically analysed in the hope that the identification of any underlying issues are addressed and considered for future teaching (Mohammed, 2016). 
Within a critical incident is the invaluable process of reflective practices. After observing any given critical incident, teachers will aim to reflect on the current practices, and implement any improvements fashioned, in order to improve the overall performance of their teaching methods. The process serves to enhance the pupils learning, as best working practices are shared collaboratively with other teaching professionals (Akbari, 2007). 
Observation
The school in which this case study will take place is an English state school situated on the outskirts of Llanelli in Carmarthenshire. The school is not situated within a Flying start area. It currently has 234 pupils on roll with 9.4% of pupils being entitled to free school meals (FSM) and 19.7% on the Additional Learning Needs register.
 The observations were conducted in one of the three year 4/5 split class, due to the intake being extremely high in these specific year groups. Within the class were 12 year 4 pupils and 14 year 5 pupils along with a teacher and teaching assistant. The class were arranged into clearly defined year groups, with year 4 sitting on one side and year 5 on the other. Two of the pupils within the class had ALN one presenting autistic tendencies but does not yet have a diagnosis and another diagnosed with ADHD and is currently medicated for this condition.  
Ensuring complete anonymity throughout this essay and following the clear guidelines of Bera (2018) the school will be referred to as (School X). Singular letters will also be used when referring to any pupil within the school, ensuring confidentiality and the well-being of both pupils and staff.       
Methodology
Critical incidents are a qualitative approach that allows a researcher to gather, collect and analyse information around any given human activity. The data gathered represents real life experiences that provide a valuable insight into pedagogy (Tripp, 1993).     
In order to ascertain a true reflection of a critical incident a non-participant, structured case study was utilised, with pupils and staff from school X working in their natural environment. The purpose of using this form of research is to allow the observer the opportunity to remain impartial and witness the true context within the case study (Yin, 2009). The observer has the opportunity to witness patterns, conversations and interactions between pupils and staff that can therefore allow the observer to generate multiple incidents throughout the day (Cohen, Manion & Morrison, 2013). Within this structure; particular behaviours, occurrences and teaching methods will feature, providing the observer with a greater number of critical incidents that can be recorded. In contrast to a participant case study, where the observer would intervene and perhaps stop the natural flow of the lesson, the recordings gathered give the most accurate reflection of an average school day (Ref). The limitations of a non-participant, structured case study are that the pupils may still feel the observers presence, however this methodology still does not require the amount of interaction as a participant case study. When observing a critical incident it is vital for this to happen in its most natural form. This would not be possible if it was a participant observation. Pre-conceptions and ideas toward a case study may influence the natural flow of any given area of learning and impair the ability to gather the data needed.
Even though this approach has its limitations, it is still the preferred method when comparing it to an anonymised questionnaire. This form of data may produce precise data, however given that the average age of the participants is nine years of age, it is unlikely that it will produce the type of critical incident that a structured observation would. In many cases a child will be unable to describe the reason for their behaviour, preventing the natural learning or behaviour pattern that the observer would be looking for.  
Flick (2009) states, when observations take place in a structured form the researcher usually knows in advance the context of what they are looking for. This is a benefit of structured process as it allows the observer to refine their area of interest e.g. Behaviourist approach. With an appreciation for the specific data the researcher is looking to obtain, a structured methodology is arguably the most appropriate form of observation technique. Following its clear guidelines and subtle approach, non-participant and structured observations has very little limitations that would impact on the child or staff members involved.           
Four Purposes
[bookmark: _Hlk53330835]The critical incident identified took place during a point in the lesson where the teacher set work that was to be completed on an individual basis. Prior to the incident the teacher set the task by verbally instructing the pupils to take out their handwriting books from their personal folders. My initial observation was that the entire class bar one (Pupil A) followed the set instructions and began the task. As part of the four purposes in the curriculum for Wales 2020, the teacher’s appreciation that all pupils should be healthy, confident individuals who are ready to lead fulfilling lives as valued members of society (Education Wales, 2020); was acknowledged and addressed immediately. By simply taking his book out of the folder and placing it on the correct page, she automatically allowed the above-mentioned purpose to continue to flourish, removing the barrier to learning.  
The curriculum for Wales specifically focuses on pupil resilience and encourages children to take responsibility for their own their own learning. Even though the teacher implemented scaffolding for this particular task, this will only encourage further confidence and development to progress. Once his confidence has built to realise that he can work independently with less reinforcement from the teacher he will become a healthy confident learner in the future. Pupil A has an excellent rapport with the teacher and this trust and bond will play a massive role in assisting with the increase in confidence and development to perform independent problem solving.
Pupil A may face certain barriers throughout his learning which will make it that much harder to be an independent learner. However, to be confident and healthy is an integral part of the learning process. To build on these skills it requires effective teaching and an adaption of a variety of teaching and learning processes to take place. Through observation it was identified that it is difficult to meet each child’s preferred method of learning at one given time also differentiation is essential to meet the needs of each individual. 
Literature review
The following review will touch upon the many barriers experienced by pupils identified as having Autistic Spectrum Disorder (ASD). Looking specifically at a school environment, identifiable circumstances, inclusive of teaching styles; learning and behaviour; and wellbeing will be systematically reviewed and related to the specific ‘critical incident’ observed prior to the review. Within the above headings, relevant studies will demonstrate the efficacy of effective teaching strategies, forming the basis of reflective practices, whilst guiding future methods needed to cater for the wealth of needs. 
Termed as a lifelong and complex developmental disorder, ASD falls within one of the many subgroups associated with the spectrum of autism. Stereotypically, one or all of the following: social communication; social interaction; social imagination impairments may feature to varying degrees. An emphasis on individuality suggests the broad range in which an individual may experience these traits may dictate the ability to live relatively independently, to circumstances that may result in continuous lifelong support needed (McAllister & Maguire, 2012). The above-mentioned impairments arguably manufacture themselves within a classroom setting, creating what is known as a triad of challenges. These challenges manifest as a barrier to learning, impacting learning styles, routine, classroom design and classroom autonomy (reference). 
Neurodevelopmental implications to learning include social communication, language, and motor behaviour skills (Barnes et al, 2008), presenting themselves throughout the course of the school day. One significant challenge for pupils with ASD is the ability to decipher the context of the lesson and adapt to the routine. When the teacher presents relevant, meaningful instruction to the class in order to meet the success criteria of the lesson; a child with ASD may struggle to take in what is exactly being asked of them (Marks, 2003). It is thought that if the pupil is given more specific aims in a controlled method it would prevent confusion, helping the pupil to understand the specific expectations on them. When instructions are set as a whole, rather than breaking them down, a pupil with ASD can become overwhelmed by the wealth of information, subsequently impacting the manner in which the pupil will respond. Marks (2003) states the importance of highlighting the key elements of a lesson, or what exactly needs to be learnt, as pupils with ASD find it difficult to pinpoint what information is most relevant.     
Peters’ (2003) suggested that when there is a child within the class who has ASD, student preparation is one teaching method that can be demonstrated, in order to alleviate any barriers to learning. Routine is an important aspect in an autistic child’s life, and fundamental to the development of their wellbeing and academic achievement. Gledhill & Currie, (2020) states the impact structure and routine has on the perceived safety a pupil will experience. With an emphasis on the security gained by routine, the likelihood of any conflicts between peers is decreased, ultimately encouraging social interactions, and the comfort of routine to enhance the development of their learning and wellbeing. 
Research suggests priming activities can be useful for children with ASD and are more successful when these teaching methods are put into place.    
The implementation of the new Curriculum in Wales displays a far greater emphasis on pupil’s wellbeing, with it being one of the curriculums purposes. The prevalence of mental health among children of school age shows 1 in 10 primary school children aged five to ten were found to have a mental health disorder (Vizard, 2019). Having a mental health disorder can have significant effects on a child’s life, hindering their learning and development. It is vital that teaching staff aid a child’s wellbeing, in order for them to flourish in their learning and achieve their full potential. Factors inclusive of environmental; external; and ALN will all impact a pupil’s wellbeing to varying degrees.
Children with healthy minds can develop in many ways. Despite the importance of classroom autonomy, there is still a need for children to express themselves emotionally, socially, and intellectually. There is greater scope for this to happen in the Foundation Phase as they predominantly learn through play and exploration (Yuniarni, 2019). However, due to the current Covid-19 pandemic, and the circumstances governing the ability to move around freely within a school setting, restrictions now make catering for a pupil’s wellbeing that much harder. In general, social interactions have become increasingly limited, subsequently hindering the dynamic pupils would usually abide by. For a pupil experiencing ASD traits, despite arguably benefiting psychologically from the lack of such interactions, a larger issue presents itself by the structure of a day continuously altering (Humphrey, 2008)
With an appreciation for the altering circumstances a school may enforce, and subsequent impact on a pupil’s wellbeing, there is a greater need to understand the environmental and external factors a pupil may be experiencing (Hebron &Bond, 2017). Research suggests parents of those with pupils displaying a higher developmental risk, reported less involvement with the school in general, and poorer relationships with the class teacher (Garbacz, McIntyre, & Santiago, 2017). This arguably impacts the reinforcement of a pupil’s wellbeing as inconsistencies impact the awareness of their needs, impacting the pupil’s mental health and welfare. It is therefore necessary to tie in the positive effects of praise as a teaching strategy, with the mediating effects witnessed on a pupil’s wellbeing. When used to full effect, praise can serve to proactively tackle challenging behaviour, along with its ability to increase ‘on task’ behaviours. Due to the lack of social cues a pupil may exhibit, research has demonstrated the positive effect praise has on arguing, talking out of turn, and noncompliance (Krank, 2016). With the ability to turn negative behaviour into a nourishing attribute, praise can positively mitigate the development of healthy behaviours and in turn impact on wellbeing. 
The above- mentioned attributes of a pupil displaying traits synonyms of ASD, and the clear need to cater for their wellbeing, lead nicely on to the concluding point of positive reinforcement. Without the guidance of a teacher familiar with the specific needs, pupils could conceivably make their way through education, not ever adapting to the structures a school may abide by. Positive reinforcement as a concept is evidenced within literature, centring its focus on the need to guide ASD pupils toward social norms, positive behaviour and inclusivity, as a means of achieving their full potential, whist at school (Baltruschat et al, 2011). One such theory supporting this is the behaviourist approach. Considered to be the oldest theory around learning, practitioners of the approach suggest the fundamental core of the theory is to enforce the knowledge of reality. In terms of education, behaviour is learned and therefore governed by the reinforcement of the positive attributes of the experience. Teaching does not occur without learning, and in turn, learning equates to a change in behaviour (Al-Shammari, Faulkner, & Forlin,= 2109). 
In conclusion, the literature identified sets out a clear definition of ASD as a disorder in which a multitude of circumstances may affect a pupil’s attainment and achievement whilst attending school. Theories behind teaching styles demonstrate the plethora of methods that can largely dictate both the wellbeing of a child, and the level at which they feel included. An awareness for the differentiation between language, behaviour, and psychological barriers a pupil with ASD may present is evidenced by the implementation of the New Curriculum in Wales, as having an emphasis on pupils becoming healthy, confident individuals. 
 
Reflective Practices 
Within the teaching profession, reflective practices coincide with the attainment of pupils. Inclusive of critical reflection, collaboration, reflective thinking and research into future teaching and learning, it differs from everyday thinking, as its purpose is to lead professionals on a pathway that enhances their own learning. The opportunity to self- reflect aids the ability to maximise professional collaboration; knowledge of polices and best working practices; and better adapt to the learning environment in which a pupil will flourish. Above all, the process holds purpose and outcomes as its core values, successfully prompting new insights, ideas and an understanding into a teacher’s way of working Grigg, (2016)
Kolb (1984) believes that the learning process comes from knowledge that is transformed by experience. When knowledge is put into practice this will give a true reflection of its importance and to weather it complements the external and environmental factors of teaching.  In order to support this, collaboration and interactive learning need to take place. The learning cycle involves experiencing, examining, explaining and applying. Taking this into consideration when reflecting upon the critical incident observed, scaffolding and positive reinforcement was a teaching method that demonstrated successful to meet the needs of Pupils A. However, research has proved that children with ASD can demonstrate varying behaviours in situations they feel uncomfortable in.  It is evident from the critical review that Kolb’s reflective model has proved effective. This was possible due to the teacher’s prior knowledge of ASD and the specific needs of Pupil A as it was observed that she applied an appropriate strategy from experience to minimise the disengagement and learning barrier for pupil A.    
It is arguable that reflective thinking should only take place when a teaching professional faces a problem or situation that they feel could have more significant outcomes. Reflective thinking is more significant when linked to an emotion felt during the lesson, this emotion is then used in to make improvements or to trigger a new idea or way of teaching Dewey (1933). Reflective practice should not be purely based on negative aspects of teaching but should incorporate the positives in order to collaborate with other professionals in the education sector.  If this is the case, then the strong emphasis that is placed on collaboration would not be evident. Teachers should therefore reflect on both positive and negative elements of their teaching.   
When teaching children there is a great need to improve and develop, this is done through self-reflection and self-learning. They must be open minded and welcome new ideas gathered through research and collaboration. The reason reflective practices need to be present through a teacher’s career, is due to the fact of the ever-changing research, the varying needs of each individual child and also the developments of the curriculum.   
Reflecting upon the critical incident has presented the opportunity to shape and refine best teaching practices by analysing the methods conducted during the observation. On the whole, many strengths were identified inclusive of tone of voice, less emphasis on the negative and a clear knowledge of ASD. Taking this forward, it is imperative that a prior awareness of every pupil is gathered in order to best shape effective teaching strategies and minimise potential learning barriers. In this example, the teacher’s knowledge of Pupil A was evident and played a big role in how the learning barrier was broken down. Through the entire observation the behaviour management of the class was positively reinforced rather than focusing on the negative behaviours presented. This was of great benefit to Pupil A as there was little noise and disruption affecting his learning. Specific to the critical incident, the disengagement of Pupil A during the handwriting activity was not highlighted, instead scaffolding and positive reinforcement was applied, as it would have been with any other pupil within the class. This was of particular benefit, as it highlights the importance of inclusivity within the class. An additional positive to this is its overlapping purpose in producing ethically informed citizens, and healthy confident individuals. The combination of the two present an opportunity to utilise such methods in future teaching practices, simultaneously impacting a pupil’s wellbeing, whilst preparing them to lead fulfilling lives.
The above situation was arguably achieved through prior knowledge of ASD and an experimental process in which specific teaching attributes were developed. As is evidenced in the above literature, a break down of tasks on an individual basis, along with the nature in which this was manufactured (calm tone of voice) has been a pivotal approach to engaging the pupil. This was hugely effective in re-engaging the pupil, however, on reflection, could have been minimised by a more rigorous process around student preparation and priming activities. Despite the ability to engage the pupil after the critical incident had occurred, its limitation forms in the response to the approach at any given time. For future teachings, a clear need for priming activities and student preparation of routine and tasks is of the upmost importance, and a necessary attribute needed to gain successful cooperation. 
Conclusion 
The reflective practice presented the opportunity to undertake an observation during a class lesson. It was identified prior to the lesson that a structured, non-participant observation would best suit the nature of the class, given pupils interest sparked by an unfamiliar presence. The observation in-turn provided a critical incident that centred around a pupil displaying traits synonyms with those of Autistic Spectrum Disorder (ASD). This helped to shape the nature of the above essay, governing the refined area in which the literature review was conducted, and the process behind analysing and refining best teaching practices for the future. Through research in to teaching theories, backed up by practical examples observed during the lesson, it is evident that individualism, and prior knowledge of your class’s circumstances needs to be a rigorous and finally developed process. Furthermore, an acceptance for the ever-changing behaviours a pupil may display, call for a greater wealth of tactics to be deployed at any given time. Above all, there is a clear need to cater for the wellbeing of a pupil, irrespective of their background. For the above-mentioned pupil, it is an obvious acknowledgment that this may need to be catered for outside of the social norms. Working in partnership with parents, colleagues and the peers within the class helps the flourishing process of inclusivity, fundamentally catering for a pupil’s wellbeing, whilst positively shaping a teacher’s mode of practice. Finally, an appreciation for the reflective process in its entirety will now feature at the forefront of all future teaching practices as the core principle behind achieving the four main purposes of the curriculum for Wales, 2022. 
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Critical incident Identification Record 
Date, time and year group:
29/09/2020 
9.15am 
year group 4/5 (KS2) 
Lesson Details: 
The observation took place in a split year 4/5 class with a cohort of 26 pupils, with ages ranging from 8-10 years. The activity was an indoor activity and specifically focused on improving handwriting (Literacy). It was used as a starter to the day and the children did this for around 15 minutes. From observation it was evident that there was a varying range of ability and technique to the children’s handwriting. One pupil has a diagnosis of ADHD and is medicated, and another pupil has strong autistic tendencies but does not yet have a confirmed diagnosis.  
The children had to complete the work independently and were expected to remain silent whilst on task. There seemed to be exceptionally good control within the class and the children were fully aware of what was expected of them. The majority of the children seemed happy to complete the set task and were able to use their own indicative to do so. The pupil with Autistic tendencies was completely disengaged with the activity and was not able to follow the instructions given by the class teacher.   
Critical incident Observation:
To start the lesson the class teacher asked all pupils to take their handwriting books out of their folders. She explained that they needed to continue from where they had left off in the previous lesson. Once the children were settled, she then took the register and explained that she expected silence unless they were answering to their name. Once she had completed the register, she walked around the class praising the children for their efforts. She then noticed that the pupil with Autistic tendencies was completely disengaged with the activity and was not able to follow the instructions given. He was yet to take his book out of the folder. She quietly approached the pupil picked up his folder. And took out his book. She then placed the book in front of him and bent down quietly repeating the instruction she had given at the start of the lesson. No attention was drawn to this pupil from the others in the class. After around 15 minutes of the children working on this task, she asked them to finish the word they were on and to place their books back in their folders. She made her way over to the pupil she had given support to and praised him for the work he had done, and they gave each other an ‘air high five’. There was a far greater emphasis on the positive rather than the negative behaviours with regards to this pupil.   
 






[bookmark: _Hlk52356835][bookmark: _Hlk52358011]Critical incident Identification Record 
Date, time and year group:
29/09/2020 
11.00am
year group 4/5 (KS2) 
[bookmark: _Hlk52356871]Lesson Details: 
The observation took place in a split year 4/5 class with a cohort of 26 pupils, with ages ranging from 8-10 years. One pupil has a diagnosis of ADHD and is medicated, and another pupil has strong autistic tendencies but does not yet have a confirmed diagnosis.
The area of learning was literacy, and a continuation of work from previous lessons. The teacher read the children a chapter from the novel ‘The Snow Spider’. All children were expected to remain silent for the activity and to listen in order to provide feedback when asked. 

Critical Incident      
Before the teacher started to read the novel to the children, she explained that they were expected to remain silent when she was reading and they needed to sit in their ‘good, listening positions’. All of the children were sat upright facing the front of the classroom. She began to read, after around five minutes one of the pupils slouched forward and put his head down on the desk. The teacher immediately noticed this and called his name to draw his attention to the fact that she had noticed he wasn’t doing as he was expected. After calling his name she continued to read the novel, looking in his direction to ensure he was now complying. Once she has finished reading the chapter she praised the whole class for their listening skills.       













Critical incident Identification Record 
Date, time and year group:
29/09/2020 
11.20am
Year group 4/5 (KS2) 
Lesson Details: 
The observation took place in a split year 4/5 class with a cohort of 26 pupils, with ages ranging from 8-10 years. One pupil has a diagnosis of ADHD and is medicated, and another pupil has strong autistic tendencies but does not yet have a confirmed diagnosis.
The area of learning is literacy and a follow up task from the chapter read by the teacher from the novel ‘The Snow Spider’. This task was not completed in silence as the children were expected to share ideas with their peers. This pair work was then used to complete their independent activity. 

Critical Incident   
The children were asked to work with the person sitting next to them to share three adjectives they could use to describe the character from the novel. The children seem to really enjoy this as most of the morning the children were expected to remain silent to complete the set tasks or when listening to the teacher read the extract from the novel. After having 5 minutes to discuss with their partners the teacher then asked the pupils to relay back one of the adjectives they partner had said. This gave the teacher a good idea who had been using good listening skill and who may have struggled to complete the task. The children were then asked to use theses adjectives to write simple phrases to draw a picture of the character. This lesson had many different purposes to it and had plenty  of scope for questions and answers.  












Critical incident Identification Record 
Date, time and year group:
29/09/2020 
2.00pm
year group 4/5 (KS2) 
Lesson Details: 
The observation took place in a split year 4/5 class with a cohort of 26 pupils, with ages ranging from 8-10 years. One pupil has a diagnosis of ADHD and is medicated, and another pupil has strong autistic tendencies but does not yet have a confirmed diagnosis.
This lesson focused on the children health and wellbeing. The area of learning was Physical education. The children had to complete different ball skills. The learning objective were clearly set by the teacher in the classroom before going outdoor for the lesson to take place. The teacher firstly demonstrated the type of throw/ pass she wanted the children to practice in their pairs. She then walked around observing the pupil’s techniques. She could see that a few pupils were finding the technique of a bounce pass difficult. She asked all pupils to stop what they were doing, praising one particular pupil asking her to come to the front to model the technique to the rest of the class. This proved to be effective as the pupil who was used at the model was pleased, it also showed the others that the technique was achievable. It also showed its effectiveness as most pupils were able to alter their technique to perform a correct bounce pass.  
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OBSERVATION / FIELD NOTES   No. 2   (Questions adapted from Fletcher Wood (2016)  

Date and time, year group:     The observation took place on the 29/09/2020 at  11:00 am with a year4/5 split class         

Lesson details:     Within the class there are 26 pupils. Two of these pupils have ALN one has a confirmed  diagnosis of ADHD and the other has autistic tendancies and social dificulites but is not  yet diagnosed.     The area of learning was language, literacy and communication.   It was a continuation of  ongoing work and was based around a Welsh novel.  The teacher read a chapter of the  novel which  described one of the  characters . She then as pupils to work with the person  next to them  to describe the character using 3 adjectives.  The pupils fed back answers  and  were then told to use these adjectives to put into phrases , writing these down in a spider  diagram form.       

Classroom culture :     All pupils were silent during  the reading of the novel. They seemed to be fully engaged.  The teacher called one of the  pupil’s   names to get him to re - focus due to his head being  down on the desk.    The pupils seem ed   to really enjoy the pair work, with the noise level  at a reasonable lev el.    The teacher then asked the pupils to feed back ideas . When calling upon the pupils she  used lollipop sticks  which had the  pupil’s   names on.   This was to ensure pupils had equal  chance to share answers.         

Objectives :   The objectives of the lesson were placed on the interactive board and the teacher  explained what was expected by the end of the lesson. These objectives were left up on  the board for the course of the lesson for the children to refer to.    The teacher also  gave verbal instruction throughout the course of the lesson.    Once on task the teacher made her way around the classroom ensuring all pupils were on  task.       

Direction :   Objectives were clearly explained at the start of the lesson    Pair work helped student   to collaborate and share ideas .   There was time for question and answer before starting the task.       

Access and challenge :   The pupils were all instructed to complete the  written work in their textbooks first the  explained that once they had completed this they could begin to draw a picture of the 
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OBSERVATION / FIELD NOTES   No.1   (Questions adapted from Fletcher Wood (2016)  

Date and time, year group:     The observation took place on the 29/09/2020 at 1 2p m with a year4/5 split  class     

Lesson details:   Within the class there are 26 pupils. Two of these pupils have ALN one has a  confirm ed diagnosis of ADHD and the other has autistic  tendencies   and social  difficulties   but is not yet diagnosed.     The area of learning was  numeracy. The pup ils were  using their prior  knowledge   of ti me  to advance to minute past and  minute   too   the hour . The first 15  minutes   of the lesson was used to gather information about  pupil’s   prior  knowledge   of  time .  T he  class teacher  used a larg e cloc k as a visual aid  when  asking pupils question s on time.  T he  pupils then had to complete a variety of  workshe ets on this topic .     

Classroom culture :   A ll pupils were silent  at the start of the lesson when the teach er used the c lock  to visually demons trate time. The pupils were then given a clock  themselves  as  a form of  assessment   for learning .  Pupils seemed to enjoy this particular part of  the lesson and were all eager to some their answe r s on  the clocks .    Pupils were as ked to complete the worksheets individually but were  able to  dis cuss answers with the   person sitting ne xt t o them.       

Objectives :   The objectives of the lesson were placed on the interactive board and the  teacher explained what was  expected by the end of the lesson. These  objectives were left up on the board for the course of the lesson for the  children to refer to.   The  lesson  objective   was to be able to tell the time using  minute s   too and  minute s   past the hour.     

Direction :   Objectives were clearly explained at the start of the lesson    The resources used helped children to grasp the topic quickly and helped with  assessment for learning    Que stion ing was used throughout the sessio n    The worksheet was not given to the pu pils until they demonstrated an  understanding of the task .       

Access and challenge :   The teacher used  differentiation   by providing  separate   worksheets for the year  4 children . This is due to the standard of the working being to high for the  m ajo rity o f the year 4 pup ils . However ,  if a  year 4 pupils was to complete the ir  worksh eet quickly she then asked them to try the year 5  sheet.     

Assessment :   Lo lly Lotto was used during the question and answer session   
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OBSERVATION / FIELD NOTES   No.1   (Questions adapted from Fletcher Wood (2016)  

Date and time, year group:     The observation took pl ace on the 29/09/2020 at  2.15 pm with a year4/5 split  class     

Lesson details:   Within the class there are 26 pupils. Two of these pupils have ALN one has a  confirmed diagnosis of ADHD and the other has autistic tendencies and social  difficulties but is not yet diagnosed.     The area of learning was   physical education   with numeracy  incorporated .   Firs t ly  the children completed a warm up activity .    The  childre n had to  demonstrate   different   method s of thro wing and catching .  T hey  did this in both   groups and  pairs .  S he  ask ed the children   to throw the ball in both clockwise and  anticlockwise di rections .  The activity took place outdoors on the school yard  that also had marking s of a netball court.     

Classroom culture :   Th e pupils were  extremely excited   when told they were going to be outside for  their PE  lesson. All children participated in the activity. Pupil A who has traits  of autism found it difficult to work as a grou p but  seemed to  engage   and enjoy  the pair ed activities .       

Objectives :   The objectives were verbally given to the children before going outdoor s   where  the lesson took place .    Demonstrations   by the teacher   took place throughout the lesson to show pupils  what was expected of them       

Direction :   The objectives were clear ly set at   the start of the lesson and then  demonstrated   by the class teacher throughout the lesson .    The teac her used a pupil to model an action  to the rest of the class with praise  given . The pupils then had to model their  peers’   action . This was very effective ,  a s pupils all strived to be the model.     

Access and challenge :   Pupils A found it difficult to be part of the group  activity,   so the teacher asked  the TA to work as a pair with the pupil while the ot hers worked in groups . This  minimised   Pupil   A from becoming  completely   disengaged .     

Assessment :   The teacher called upon  different   pupils to model the throwing technique .    T he  teacher walked  aroun d praising the pupils , stepping in to correct if need ed .    Pupils were asked to  self - evaluate   at the end of the lesson .    
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OBSERVATION / FIELD NOTES   No.1   (Questions adapted from Fletcher Wood (2016)  

Date and time, year group:     The observation took place on the 29/09/2020 at 9:15am with a year4/5 split class       

Lesson details:     The lesson   specifically focused on improving handwriting (Literacy).   Improving  formation of letters and using joined up handwriting. It was used as a starter to the day  lasting around 15 minutes.  Within the class there are 26 pupils. Two of these pupils have  ALN one has a confirmed diagnosis of ADHD and the other has autis tic tendancies and  social dificulites but is not yet diagnosed.        

Classroom culture :   The activity took place indoors and   was very much a focused activity. There seemed to be  very good control within the class and the children were fully aware of what wa s expected  of them. The majority of the children seemed happy to complete the set task and were able  to use their own indicative to do so. There didn’t appear to be any behaviour issues within  the lesson.       

Objectives :      The teacher spent five minutes explaining the objectives of the task.       She then went on to explain that she expected silence when completing the work.       The teacher waited until class was silent then took the register all pupils answering  with ‘Bore Da’      Tea cher mad e   her way around the class checking that all pupils were on task  giving direction and praise whilst doing this.       

Direction :      Verbal explanation       Time for question and answer before making a start      She asked all pupils if they knew what they had to   do, before children continued  independently.     

Access and challenge :      The teacher walked around the class to ensure all children were on task. This is  when she discovered that one pupil was disengaged. The teacher dealt with this  quietly by repeating the instruction to the pupil at his eye level and took the book  out of his  folder for him.       Teacher gave extension task for those children who had completes the singular  letter formation.     

Assessment :      Visual assessment by the teacher , whist walking around the class glancing  at the  pupils workbooks.       Teacher would collect pupils’ books in to mark at the end of the day. With  comments of both praise and improvements.   


