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This assignment will include information about a catalytic leader, the importance and how their role and responsibility can make an impact on sociological factors of a child’s life which will be discussed. Sally Holland the Children’s Commissioner for Wales will be looked at within this assignment. Holland’s publication will be considered to critically analyse the impact that it has made for children within early childhood. This assignment with also critically analyse how the sociological factor of bullying can affect a child’s life experience and the services that can be put in place to support the child will be evaluated. 

Section 1
Catalytic leadership can be defined as a style that focuses on creating a positive environment that can benefit the setting as well as the staff within it (Burns, 1978). A catalytic leader can encourage people to reach their full potential through risk taking, creativity and learning through setting an example (Lalonde, 2023). A catalytic leader not only encourages their team to reach their full potential, but they also encourage themselves to create changes within their practice to improve their own abilities and skills (Hadfield, 2015). A catalytic leader does not micromanage their team, this means that they do not take full control or take control of the decision making process but rather allow the team to work together and voice their opinions whilst guiding them (Petrova, 2023). 
Catalytic Leadership is important within early years as it allows the leader and the staff members to work together to provide an environment for children in which they will be happy, safe, motivated to reach their goals and milestones as well as allowing staff to feel valued and listened to which will motivate them to develop new skills (Clark, 2012). A catalytic leader within an early year’s setting should be able to see how important positive relationships are to support the children’s development and therefore give the staff as well as themselves to create positive bonds with the children to help develop social and emotional skills (Garvey, 2017). A catalytic leader within early years may also notice that learning and improvements to practice should take places continually and may provide training for themselves and the staff within the setting to gain knowledge on how to support the children that they are taking care of (Diamond and Spillane, 2007).
There are many benefits of catalytic leadership within early years settings. A catalytic leader can promote creativity within the setting which can bring in new learning opportunities and new approaches to teaching (Hadfield, 2015). This leadership style can create a better work environment for the staff due to communication and everyone being able to voice their opinions and therefore feel listened to and valued. This can lead to job satisfaction and improvement of work ethics (Bandura, 1997). A catalytic leader can also allow parents and children to voice their opinions too which will also make them feel valued and listened to by the setting. This will put the needs of families and children first due to them feeling welcome to raise any concerns and therefore policies and procedures can then be put in place (Early Education, 2017).  
As well as benefits there can also be disadvantages to catalytic leadership. If this leadership style has not been put in practice previously, staff members within the setting may be resistant to the change of leadership style as they may feel that they are being challenged. It may be difficult within early years settings to employ and maintain staff due to funding and staff not being paid adequately and this could have a negative on settings due to staff not wanting to take on a catalytic leader position due to lack of encouragement and low pay resulting in it being less rewarding (Lawler, 2020). The setting may already have routines and systems in place and therefore it may be difficult to implement changes to the leadership style. Making new changes can also be time consuming. Sometimes people do not see eye to eye and therefore there may not be support networks or development opportunities available to the catalytic leader such as parents, staff members within the setting and the community (Byrne, 2015). Another disadvantage may be that the catalytic leader has not had sufficient training or skills that are required to lead, and these could be ineffective communication skills or no ability to think creatively. To undertake training it is important to have resources such as funding which may not be available (Early Years Matters, 2023).
Ella Baker is an example of a catalytic leader as she took part in the civil rights movement within the United States of America to fight against racial discrimination (Ransby, 2003). Baker believed that a leader should be able to voice their opinion to create a positive social movement (Payne, 1995). Baker showed good catalytic leadership skills through empowerment by leading people to take charge of their own rights and encouraged the community to come together. Baker demonstrated the importance of collaboration and inclusivity in which she built a community of different backgrounds to show how discrimination has impacted many people and created the Civil Rights Movement. Baker also became a mentor to many people which followed in her footsteps to become leaders of the Civil Rights Movement themselves through Baker’s guidance and support which was empowering (Parker, 2020). 
Another example of a catalytic leader is Warren Bennis which talked about the importance of being empowering to others and allowing people to voice their opinions to others. Bennis stated that catalytic leaders inspire and motivate their followers to give them a sense of meaning and purpose (Bennis, 1997). Bennis’ theory also looked at how leaders are formed and stated that it is due to a variety of events which may have caused critical struggle, encountered challenges which may have encouraged them to learn and grow (Nevins Consulting, 2017). 
There are many sociological factors that can impact the children’s lives in the early years. Family structure can be one influential factor. Children may be born into a single-parent families which may result in financial struggles in which parents may feel stress and anxiety (McKeren and Ratcliffe, 2013). Children born into same-sex parent families may experience discrimination and bullying within educational settings by their peers which can make them withdrawn and anxious (Christensen and Schneider, 2015). Another sociological factor can be the ethnicity and culture of children within educational settings. If children were born in a different country there may be a language barrier as well as cultural differences, values and expectations that may lead to discrimination and bullying (United Nations Children’s Fund, 2017) which can lower children’s self-esteem and confidence (Torsheim and Wold, 2001). Another factor can be the neighbourhood and community in which the children are born in or raised in. This can be a sociological factor as the quality of schools in the area can affect children’s learning and development and some areas may experience more crime, violence, and poverty than others which can negatively impact children by joining the wrong crowd (Earls et al. 1997). All these factors can have impact on children in their early years and the demands that need to be considered are things such as children’s basic needs of food, water, and shelter to ensure healthy growth as well as health and well-being in which children have access to healthcare and safe environment in which they can thrive (National Scientific Council on the Developing Child, 2010). Another demand is for the child to have access to learning and development to learn new abilities and life skills such as numeracy and literacy to help them in the future (Duncan and Magnuson, 2013). Another demand is emotional support which is essential for children to develop self-worth and gain positive self-esteem. This can be provided through love and allowing the child to have a voice to feel valued (Garner and Shonkoff, 2012).
Early Years Practitioners have an important role to inspire change to mitigate the impact of sociological factors in a variety of ways. Advocating for children allows practitioners to raise any concerns that the children or they have about sociological factors and what can be done to improve them. For example, policies and procedures and more support for settings and parents (The Children’s Society, 2023). Practitioners can become a part of a multi-agency and work with other professionals such as GP’s, social support workers, health visitors and safeguarding officers to ensure the best quality of care for children within the early years with a holistic approach (Bridgend CBC, 2023). It is important to build positive relationships with families and the children within the setting in order to plan activities that is right for the child in order to meet their needs and development stage as well as encourage parents to use the settings approaches at home to support the child further and for families to be involved within the child’s learning to build their confidence and self-esteem (Pre-School Learning Alliance, 2019). Staff could also undergo meetings such as supervisions within settings which will give them the opportunity to express how they feel about their impact and practice within the setting and can come up with ways to improve their practice and this can be discussed with the leader and a catalytic leader can help their staff to come up with ways to improve whilst letting them voice their opinions (Early Years Careers, 2015). 
In conclusion, a catalytic leader can have many advantages as well as disadvantages within early years settings. They can help encourage practitioners, children and families speak up about their concerns and gain self-value, up their self-esteem as well as gain confidence. Having a catalytic leader within the setting will encourage better work ethics and will allow staff to feel comfortable to share their opinions within the workplace. It can also help support children’s needs and development and improve the setting. 
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Section 2
Rocio Cifuentes is the current Children’s Commissioner for Wales (CCW) since April 2022 (Children’s Commissioner Wales, 2023). The CCW has many roles and responsibilities, and the main goal is to safeguard and support children and young people and their rights (Welsh Assembly Government, 2021). The CCW also ensures that children and young people are aware of their rights under the United Nations Convention on the Rights of the Child (UNCRC) and allows children to raise their concerns and opinions and listens to them to create changes through communication with the government to ensure all promises are kept. The CCW ensures that children and young people that believe they may not be treated fairly can speak to someone and can provide advice. The CCW works with children and young people up to the age of eighteen years and twenty-one years of age if they have been in care and twenty-five years of age if they have been in care and if they are still in education (Children’s Commissioner Wales (A), 2023). Overall, the role of the CCW is to ensure that all children and young people can have a voice and to ensure that their rights and welfare are promoted and always protected. This is beneficial as it can help develop a positive and supportive environment for children and young people to grow and develop in and ensure that their needs come first and are met according to the Welsh Assembly Government (A) (2021). 
Previously the CCW was Sally Holland. The CCW was established in 2001 as an independent children’s rights institution with the principal aim under the Care Standard Act 2000 which is to safeguard and promote the rights and welfare of children according to Towler (2013). The CCW follows the UNCRC and uses it for all policy making, this started to take place in 2004 and seven years later in 2011 the Welsh Government passed the Rights of Children and Young Persons (Wales) Measure (Towler, 2013). When CCW first came into practice the role was limited to children which were under social services only and within a few years their role developed to be more responsible for children’s health and well-being (Welsh Assembly Government, 2007). 
One report set out by the CCW is Sam’s Story which was released in 2017. Sam is a boy which has been in care of local authority since a very young age and this report looks at his experiences and the aim of this was to look at the issues and challenges that children can face everyday if they are living under the care of local authority due to abuse or neglect for example (BBC News, 2017). The report was written after Sam and his foster carers as well as social workers underwent interviewing. After the interviews took place, it was seen that Sam has suffered with long-term impacts due to being a victim of abuse and neglect which has negatively affected his mental health (Childrens Commissioner for Wales, 2017). This report provides information on changes recommended to improve children’s experiences as well as how these changes can be implemented within early years settings as well as the implications that may arise (Children’s Commissioner for Wales, 2017) . 
The reasons why the Sam’s Story report was published are that the CCW wanted to show the different experiences that children that live in the care of local authority may experience and to draw attention for the need of changes in order to create better environments for children and young people with better support to benefit their well-being and not just meeting satisfactory requirements (The Guardian, 2017). It also was published to encourage multi-agencies to come together to provide help and support (Children’s Commissioner for Wales, 2017). 
Within Sam’s Story report there were a few changes recommended to help create a better environment for children and young people to thrive and grow in. One of these recommendations is to create a more child-centred approach within care through focusing on the needs and experiences of each child (Children’s Commissioner for Wales, 2017). This can be put into place within early years by making changes within the environment that reflects on the needs, abilities and interests of the child and allowing them to take control of their own learning (Department for Education (A), 2017). Another recommendation for change is to provide early intervention and preventative measures by addressing the issues of abuse and neglect (Children’s Commissioner Wales, 2017). This can be put into practice within early years through training of staff so that they can recognise when abuse and neglect may be taking place. Such training could be in attachment and trauma-informed practice. This could also be put into practice through carrying out regular assessments of children’s development as well as well-being and providing support to families when needed. This can help staff and the children as well as the families to create better bonds (National Children’s Bureau, 2018). Another recommendation put in place by the Children’s Commissioner of Wales (2017) within Sam’s Story was that there should be a higher volume of access to mental health support for children within care and this can be put into practice within early years by practitioners being able to identify children that may be undergoing stress, abuse or neglect and with the correct training they will be able to identify when to intervene and the best intervention style to undertake. Having access to mental health professionals can help practitioners provide support as they can gain information from other agencies (The Scottish Government, 2018). 
There can be several problems implementing the changes recommended by Sam’s Story within the early years (Children’s Commissioner for Wales, 2017). One of the issues is that there may be a lack of resources such as funding which means that the training may not be able to be provided for staff which means that they may lack knowledge on how to recognise abuse and neglect and may not know how to correctly intervene (The National Children’s Bureau). Settings may not want to change their policies and procedures or spend funding on staff to be trained and therefore practice will not be improved. Some settings also may believe that their policies are already good enough and be resistant to change. Another problem that may arise is cultural barriers as the changes recommended may go against people’s social norms or clash within the community and household which can make it difficult to implement changes (The Scottish Government, 2018). Lack of collaboration within professionals may also be a problem due to the lack of communication between agencies meaning less support for children and young people which also will result in needs of the children not being met (Cameron and Miller, 2010).
In conclusion, the CCW Rocio Cifuentes plays a very important role within the early years sector. CCW allows children and young people to express their opinions which can allow settings to help them and create a better environment for them to grow in and develop. The CCW encourages multi-agency working as well as settings to connect with families to create a more stimulating and beneficial environment for children and young people. Sam’s story is inspiring and the recommended changes can encourage settings to implement these within their practice in order to create a safe environment for children and young people and can help staff recognise if a child is a victim of abuse or neglect and will allow them to know when and how to appropriately intervene. 


















Section 3 
One major sociological factor that can challenge children’s life experiences is bullying. Bullying is a behaviour that takes place repeatedly in order to harm someone emotionally or even physically and there could be many reasons to bullying such as culture, race, religion, gender, background and gender orientation (Department for Education, 2023). According to the Department for Education (2017) approximately one in five children experience bullying within their educational setting and this can negatively impact the child. The child may experience a negative change in their mental health, it can impact their self-esteem as well as their motivation to learn. The child may feel that they do not want to attend the educational setting and therefore will not develop skills and abilities that they will require in the future due to fear and anxiety. They may also be withdrawn and distant at home with their families due to low self-worth and self-value (Family Lives, 2022). 
There are many sociological factors of bullying. Some may feel the want of power over others and a social status within their peers at the setting and to have a high social standing there may be peer pressure within the group which can contribute to bullying as they may believe that if they do not do what their friends are telling them to they may not get into the friendship group (Hymel et al. 2013). Social institution is also a sociological factor that can contribute to bullying. Children may be raised in families which show forms of bullying within their ways that they raise their children and therefore children may feel that it is right to carry out the actions they see at home, within educational settings (Pabian and Vandebosch, 2016). 
As bullying can have such a negative effect on children, it is important that intervention takes place to try and prevent bullying taking place. The whole-school approach is one intervention form which enables schools to promote inclusion within the whole school. This can be done through the implementation and reviewing of policies and procedures to encourage children to show positive behaviours and by staff members providing social and emotional comfort as well as learning opportunities. This is not only useful within settings but can also be implemented at home. Staff members can mentor parents and guardians on anti-bullying and encourage them to promote positive behaviours at home as well (Bradshaw et al. 2015). Teacher training can also be a beneficial towards intervention as they will be able to gain skills and knowledge on how to intervene if bullying takes place within the setting and will be able to create an inclusive environment for all children as well as staff. The better implementation level of training into practice the better the quality of effectiveness (Kidscape, 2023). Another beneficial intervention towards bullying could be allowing children to undertake programmes within the setting to recognise if their peers or themselves are being bullied inside and outside of the setting. They could learn effective communication skills and how to resolve conflicts and develop the feeling of empathy (National Children’s Bureau, 2023). The UK government has also introduced several initiatives to tackle bullying, such as the Anti-Bullying Alliance and the Cyberbullying Taskforce (Department of Education, 2017). 
Early intervention has many advantages, but it can also have disadvantages. There may be limited resources available such as funding for training of staff, not enough staff within the setting to be able to send them on training as well as lack of time (Anti-Bullying Alliance, 2021). Some settings may not want to carry out changes of their policies and procedures so therefore making it difficult to implement change. If change can be implemented, it may not be done with consistency therefore making it less effective. Some forms of intervention may only be a short-term solution and the effects of bullying may carry on for a long period of time afterwards (Farrington et al. 2016). 
As well as intervention there are also services available to support children who may be a victim of bullying. The settings can provide an anti-bullying policy programme in order to prevent bullying through implementation of this policy. Counselling could also be provided for children (National Children’s Bureau (A), 2023). There are National helplines that children can access for support and advice if they believe they are being bullied for example Childline and NSPCC and online safety resources are also available for children who may be experiencing cyberbullying which means they could be receiving negative messages through social media and the services that can be contacted are Safer Internet Centre and Childnet International website (NSPCC, 2021). Parents support can be a major benefit within intervention, and they can access support services which can provide courses and information on how to address bullying with their children and how they can become positive and provide support for their children without causing distress (Family Lives, 2021). 
On the other hand, intervention services may not be enough to prevent bullying and therefore it is important that a holistic approach is undertaken for parents and guardians, settings, staff, and the community to work together in order to encourage diversity, equality and inclusion as well as respect. Some may say that anti-bullying programmes may cause more harm than good as they can be seen as punishing to the bully rather than discovering what the cause of the bullying is to help prevent it happening further and providing support for the bully (Pepler, 2012). It may be difficult for intervention and support to take place as a lot of children may choose to not speak up due to fear that they may be bullied more and therefore it may be difficult for settings to find the root issues and to discover that bullying may be taking place (Gordon, 2021).
Early interventions and services can be effective and work within settings to help address and prevent bullying. For example, school-based programmes that are based on social and emotional learning have been proven to help reduce bullying and improve the mental health support and counselling available for children (Farrington et al. 2016). To establish if intervention and services are benefiting children it is important to look at all the factors that may occur such as how persistent the bullying takes place, the gender and age of the children that may be involved as well as the culture and social aspects. It is also important to see if these intervention styles and services can provide a long-term solution and not just short-term (Pepler, 2012).
In conclusion, there are many ways in which frameworks, policies and procedures and acts can be put into place within settings in order to prevent and lower the number of bullying incidents. Bullying can have many short and long-term effects on children which can impact them within educational settings as well as within their homes. It is important that children learn about different cultures and backgrounds to learn how to show respect. There are many systems in place to help children. 
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