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Introduction 
The aim of this report is to focus on how a school develops one specific element of their school development plan (SDP). This task will involve critically reflecting on the actions, the impact and the evidence base of this specific element of the SDP.  
 
The school relevant to the SDP in this report is an English medium, mixed-gender secondary school which has around 483 pupils on roll and is based in Carmarthenshire (Estyn, 2022a). The priority which will be concentrated on in this report emphasises the school’s need to ‘develop effective learning and teaching’ provision within the school (Placement School, 2022). Specially, the action point from this SDP which will be critically reflected upon focusses on pupils making clear and evident progression in their learning through ‘developing a shared understanding of, approaches to and delivery of effective teaching and learning’ (ibid.).  
 
Literature Review – SDP
SDPs are central documents which all schools are required to produce that aim to implement effective change in the way a school operated (Welsh Government, 2014; Bennet., et al 2000). These documents help schools map out what steps need be taken to ensure that outcomes for learners are deemed sufficient for them to make progress throughout their school careers (Welsh Government, 2014). 
 
According to the Welsh Government (2022a), effective and robust self-evaluation by schools is an imperative part of the Curriculum for Wales and undertaking this evaluation ensures that they are able to construct a school development plan that the whole school can work towards collaboratively. Therefore, strategic planning is also an essential part of the SDP process and it is argued that the most notable improvement seen in schools is as a direct result of schools making continual use of their self-evaluation and school improvement reports (One Education, 2017). This is essential as it gives them a clear picture of the main measures that they need to concentrate on improving.

There are several key elements to the process of self-evaluation. These include setting clear priorities based upon what the Welsh Government refer to as a ‘robust use of qualitative and quantitative data’ (2014; BERA 2022a). Examples of data that can be used include Estyn reports related to the school, observations, attainment results and information related to learner’s progress (ibid.). This use of data is important to understand the rationale behind the priorities highlighted in SPDs and the reasons as to why those priorities have been made. Therefore, each priority stated in the SDP must include what data and evidence were used during the creation of the priority. Also, there must be a timescale which clearly states the period of time that they will be focusing on each priority and the length of time they expect to achieve it by alongside the resources dedicated to each one (Welsh Government, 2014). 
 
In addition to this, as part of the SDP, it is essential that schools note what stakeholders are involved in each priority. Brighouse and Woods (1999) describe stakeholders as those people who ‘live and work in the school itself (p.109) - therefore this would include staff members, pupils and also those at a more external level such as governors of the school and parents. To expand upon this however, it is important to acknowledge that an effective SDP is one which involves stakeholders in the process of constructing it as a whole. In a case study concentrating on the self-evaluation process in a primary school in Wales, it was deemed that involving stakeholders which included all members of the staff in the school and not just senior leadership members was incredibly beneficial as it allowed them to take more responsibility for their own professional development (Estyn, 2020). This idea is supported by the fact that collaboration within schools is essential in making sure that the pedagogical development of both teaching and support staff is supported (OECD, 2016). 
 
Regular and effective monitoring and evaluation of priorities is deemed to be an important aspect of SDPs. As the Welsh Government (2014) make clear SDPs are deemed to be ‘live documents’ that need to be reviewed on a regular basis in order to ensure that they are a true reflection of the up-to-date context of the school. Therefore, this suggests that schools must actively review the progress that they make in regard to achieving these priorities. This is achieved by formally reviewing the contents of the SDP annually and making any updates that are deemed to be necessary (ibid.). 
 
Progression in Learning 
Tracking progression in pupil learning is an integral part of the Curriculum for Wales. Donaldson (2015) states that there are four main characteristics associated with tracking progression – these being: the ability to engage with ideas in more depth, successfully being able to grasp more complex theories, becoming more accomplished academically and by building a strong grasp with both literacy and numeracy throughout all aspects of school life. Therefore, progression relates to the pupil’s ability to advance from one state to another more complex state academically. However, it is argued that pupils are only able to make any progression if teachers equip them with the necessary skills and provide them with suitable learning environments which allow them to flourish (Cambridge Assessment International Education, n.d). 
 
One important aspect to progression is assessment and the Welsh Government state that assessment is an intrinsic part to the teaching and learning (2022b). Assessment should not be used on a one-time basis as a means to judge a pupil’s academic ability – but instead it should be used in order to support the learner and to help identify their strengths, their weaknesses and what can be done in order to help them improve and remove any potential barriers that they are facing which impairs their ability to make any progression in their learning (ibid.). This then allows teachers to adapt their teaching to match the needs of their pupils which will in turn allow them to understand how to make more effective progress.
 
It is argued that assessment for learning (AFL) strategies into teaching and learning is an easy and effective method in ensuring that pupil progress is being monitored on a regular basis and that by doing so succeeds in vastly improving pupil achievement in the classroom (Hattie, 2009, as cited in Cambridge Assessment International Education, n.d). Successful implementations of AFL strategies which directly impact upon pupil progress can be seen in a case study in a comprehensive school in Swansea. This case study concentrated on effective questioning and modelling which supported pupils in developing their confidence in the classroom and but also on written feedback from teacher which provided pupils with tasks that are designed to match the individual needs of each pupil to help them understand how to reach the next steps of their learning (Estyn, 2022b). These examples demonstrate how a collective understanding of how teaching and learning can be developed within a school in order to ensure that pupils are making progress in their learning and that teachers are able to clearly track this progress to help inform them of their next teaching steps.  
 
Developing an action point 
Firstly, the school has made clear what their rationale is behind this specific priority. Their SDP states clearly that they have used evidence in order to develop this priority as part of their improvement as a school. For example, the school states that their priority of developing effective teaching and learning practices has stemmed from recommendations from their 2022 Estyn inspection report (Placement School, 2022). The SDP references recommendation three from the inspection report which says that the school needs to ‘improve the effectiveness of teaching and assessment’ (Estyn, 2022). This supports the Welsh Government’s (2014) and BERA’s (2022) viewpoint which emphasises the importance of using data to support the creation of priorities and action points in SDPs. Therefore, based upon the observations that Estyn carried out during their inspection, the school has been able to use their recommendations in order to map out exactly what they can do to improve their pedagogical methods in the school. 
 
The stakeholders who are relevant to this priority are made clear also. The school has split the main stakeholders into two main categories; these being the main priority leaders which are three senior members of staff at the school and team members – these being the people who are relevant and responsible for working towards the development of this priority. For this priority, the relevant team members are listed as the three priority leaders, all heads of faculty, all members of teaching staff and also all teaching assistants in the school too (Placement School, 2022). This highlights the importance of collaboration within developing and working towards the priority as it states that all members of staff who are directly involved within the development of pupils learning have a responsibility to work towards this priority. Grouping staff together like this is invaluable in the development of the SDP as it ensures that staff are responsible for different priorities which fit into their skillsets, and it also makes sure that the priority is able to be evaluated upon in a detailed manner (Estyn, 2020). 
 
The SDP clearly highlights the standards which need to be met in order for this priority to be met to a sufficient level and this is set out in their success criteria. Most importantly, the pupils are evidently at the heart of this success criteria which is an idea supported by One Education which argues that a success criteria is only effective in ensuring that school improvement takes place if they relate directly to pupil outcomes (2017). Therefore, in order to meet this priority the success criteria states what the school can do to improve their teaching and learning in order to benefit the pupil’s progression. For example, some of their points that they have chosen to concentrate on in  their success criteria include the need to have ‘high expectations of learners to develop deeper thinking’, to ‘provide effective feedback’ that ensures that learners know what they have done well and what they need to do in order to make progress in their learning and also setting an ‘appropriate pace in lessons’ to create a learning environment where all learners are engaged in their education (Placement School, 2022). They also place a strong emphasis on all member of staff undertaking professional learning sessions which will benefit their development of how to deliver and support effective teaching and learning (ibid.).   
 
Progress related to the development of this priority is reviewed on a regular basis and priority leaders must rate this progress deeming it to either be ‘limited, satisfactory, strong [or] very good’ once during the Autumn, Spring and Summer term. To add to this, the SDP states that they will track any particular milestones and any key evaluations in regards to their development towards this priority and this is expanded upon further in their Post-Inspection Action Plan (Placement School, 2022).
 
Reflection and Evaluation 
With regards to the SDP, one key element which is missing is what data they are going to use in order to assess what progress they make in achieving their priority. Whilst it is clear in the SDP that the school regularly evaluates what progress they make with their priorities which is supported by the Welsh Government (2014), it would be impossible for the school to state that they have made progress without making clear in their plan what evidence they have used to support this statement. For example, the SDP places emphasis on improving the standards of feedback and questioning in lessons to improve pupil progression (Placement School, 2022) – but they fail to highlight what measures they will take and what data they will use in order track their progress in doing so. The OECD (2022) describe the evaluation of data as an ‘effective way’ to ensure that priorities are developed. Therefore, the SDP needs to state how they are going to measure their progress in improving their teaching with the aim of improving learner progression – whether this be through the use of qualitative and/or quantitative data such as examination results or observations made in lessons (BERA, 2022).

Whilst Estyn (2022) recognised that pupils decent progress in their learning throughout lessons, they described the approach that teachers take to planning in ensuring pupil progress as inconsistent.   
These inconsistencies suggest that there are a handful of teachers who have adopted appropriate methods into their teaching styles; whereas there are others who may need extra support in doing so themselves. Therefore, the school would benefit from more collaboration between staff members where they are able to share good practice and they can critically reflect upon what they are doing now to help pupils make more progress as a means to improve their practice for the future. As the OECD (2022) state, team learning is imperative and is the most effective ways to ensure that pedagogy within a school can be developed.  
  
Regarding AFL, the SDP has clearly taken influence from Hattie’s research which focuses on how these strategies are able to improve pupil progress by showing them what success looks like and how they are able to reach those levels themselves (2009, as cited in Cambridge Assessment International Education, n.d). In the SDP, the school has employed certain elements of AFL into their success criteria in their SDP to ensure that they develop the effectiveness of their teaching and learning. These include focusing on improving the standard of their feedback and ensuring that they provide more personalised and targeted feedback to pupils so that they are aware of where they are in their learning and what they can do to progress even further (Placement School, 2022). However, their implementation of AFL strategies could be improved to secure more progress in learning. For example, one concern that Estyn reported was that in lessons some pupils lacked the ability to ‘recall or build upon past learning’ (2022). This is an issue as if pupils are not able to activate their prior knowledge from lessons, then as a result this will impair their ability to expand upon this knowledge and make any progress in that particular subject. Therefore, basing their pre-existing professional learning sessions on how to embed AFL strategies into their practice may be beneficial as this can help expand upon pupil’s knowledge. For example, implementing mini plenaries into the middle and/or end of lessons is helpful as this enables pupils to pause and reflect upon what they have learnt in the lesson. This is key as it helps both the teacher and the pupils monitor and assess what learning has taken place throughout. This in turn can then help the teacher plan for learning which can then build upon that learning (Department of Education, 2004).  
 
Conclusion 
In conclusion, this report has concentrated on the development of one aspect of a school’s development plan. Additionally, it has critically analysed the actions that the school has chosen to take in order to this aspect, the impact these actions will have and the rationale behind these actions too. 
 
Upon evaluating these elements of the SDP, the importance of evaluation within school organisations is clear and highlights how it serves one main goal. This goal being improving the outcomes of pupils in schools. The education for pupils is clearly at the forefront of the rationale behind the self-evaluation process and the SDP acts as a resource to allow schools to work out what aspects of the school they need to improve upon and what priorities need to be put into place to meet the needs of the learners (Welsh Government, 2014).
 
The professional teaching standards which apply to teachers in Wales places an emphasis on them being reflective practitioners who are prepared to critically evaluate upon their practice both individually and collectively as a group in the school environment (Welsh Government, 2020). This report has further emphasised the importance of teachers being reflective about their practice by identifying their strengths and weaknesses and what actions they can set into place with the aim of improving the quality and standards of teaching that they are able to provide to their pupils.  
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