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	Module Learning Outcomes 
(from module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits











	
TASK DESCRIPTION



Students are required to complete:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 
 
1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)
· Response policing (public perception and critical/major incidents)
· Policing the roads (application of regulations) 
· Counter Terrorism Policing (Structure/ Risks/Insider threat).  
· Digital Policing (Internet related crime / Digital evidence retrieval).  

NB: If you wish to pursue a detective role within the police service, please choose the following option.

Critically evaluate the role of the police in:
· Conducting Investigations (Volume, serious and complex) 

[bookmark: _Hlk96796429][bookmark: _Hlk96517948]1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 
 
1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 
 
1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 



Task 1 - Understanding the role of Constable/Maintaining Professional Standards

[bookmark: _Hlk96798732]     The Role of the Police Constable has changed a in Britain over the last few centuries. The Industrial Revolution saw an explosion in population growth and a complete transformation in the social and economic demographics of communities. As society changed the Role of the Constable had to change to effectively police the communities it served. Unfortunately, history has shown that some of these changes have been inadequate. This has led to widespread scrutiny from the media which affects public confidence in policing and by challenging the police, it brings their accountability into question. (Grieve. J, et al 2007:35). For example, where significant events have taken place, unfavourable media coverage has led to a sudden decline in public confidence. 

      Traditionally the role of the constable was controlled and managed by local communities without any form of centralised structure and accountability. The Industrial Revolution saw civil unrest with more large incidents of public disorder such at the ‘The Peterloo Massacre’ occurring. The rise in crime and large public disorder was seen as a threat to the government and led to a need to reform policing in London which led to the Metropolitan Police Act being passed in 1829. This Act introduced Robert Peel’s nine Policing principles which rapidly spread across the country and led to a centralised governance control over the police rather than local community control. As highlighted by (Rawlings 2002) ‘The main difference between the New Police and the old system was the removal of community control to the effect that policing became rather more imposed upon them than done by them’. This new style of policing was meant to be better organised and equipped to deal with rising crime and disorder which in turn would protect the government. Unfortunately, Peel’s reforms weren’t widely accepted as many ordinary people viewed the police as an extra arm to the government serving the interests of the state rather than the people.

     Today the role of the constable has continued to change even though its main policing principles and code of ethics are still embedded in the Peelian Policing Principles of 1829. Major incidents in recent times have led to serious scrutiny of the police which in turn has led to further changes being implemented. Incidents such as operation Swamp which led to the Brixton Riots saw officers appear to be discriminative in their roles as constables and totally out of touch with the social and cultural changes in society. These events resulted in the Introduction of the Police and Criminal Evidence Act 1984 which aimed to transform the role of constables into a more professional and legitimate role where officers showed impartiality in the way they treated the public. As highlighted by MURPHY. N (2017) the ‘Police and Criminal Evidence Act 1984 was to unify police powers under one code of practise and to carefully balance the rights of the individual against the powers of the police.’ This new legislation was imperative, as public confidence in the police declined drastically during the Brixton Riots which made policing certain communities difficult as the public would refuse to cooperate with officers. This Act ensured that every officer would adhere to the same rules and regulations.  

      Today’s police constable plays a critical front-line role in the prevention and detection of crime and safeguarding the vulnerable. Constables work daily in partnership with local communities, stakeholders and colleagues in order to promote law and order, reduce the fear of crime, provide reassurance and build confidence to improve the quality of life for citizens (College of Policing). This is how the role of the constable is viewed by police officers and members of the public today. This is regarded as ‘policing by consent’ to enable officers to effectively police their communities. This means that the public support the work the police do in their communities, and they cooperate with officers to ensure effective policing strategies are successfully implemented in their communities. The College of Policing (2015) says ‘The principle of policing by consent relies on the trust and confidence that the public has in the police service and the wider law enforcement community’. For this modern-day approach to Policing to work, officers must have the confidence of the public. Without this cooperation policing in developed democracies would become essentially unworkable (College of Policing 2013). 

    Unfortunately, despite all these reforms and the effort of Neighbourhood Policing teams, public confidence is still low. Factors influencing this opinion is a lack of professionalism seen in officers’ behaviour and police corruption which is often highlighted in the media. The recent murder of Sarah Everard has eroded public confidence THERRIEN. A (2021). 

     According to the College of Policing (2014) officers are governed by a code of ethics, to be professional at all times whether on or off duty.  In order to ensure constables act in accordance with expectations and ethical principles, the College of Policing (2014) sets out ‘Codes of Practice for police officers, which cover a number of expectations from both the police as a service as well as members of the public. If a police officer breaches any of these standards expected of them then they could be liable to misconduct proceedings under the Police Conduct Regulations (2012). When officers behave in a way which doesn’t meet the professional standards, the media will report this, leading to a negative effect on public confidence. The IPCC report (2012) ‘have revealed serious corruption, sometimes at a senior level and sometimes preying upon precisely those vulnerable individuals whom the police are required to protect’. 
This acts as a detriment to the efforts officers are making to build bridges with the communities they serve.

     Social media is often used by the Police to promote work in the community, and can lead to increased Public support and confidence showing officers’ presence in the community. But conversely social media can expose a lack of professionalism amongst some officers. For example, when officers are filmed by the public at incidents where they are seen to show excessive force and later shared on social media platforms which leads to further scrutiny of the police. The IOPC (2021) states that ‘Officers can face serious disciplinary or even criminal consequences if they do not uphold the standard of professional behaviour’. 

      SWP training supports officers in maintaining a high skill set and standard of professionalism. As highlighted on Bright (2022) ‘Coaching and mentoring and employee makes them more valuable to your organisation by developing and enhancing their skills—both professionally and personally.’ This will enable officers to uphold this high level of professionalism to maintain confidence and support of the public.
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Task 2 - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing

     I have already discussed how bad relations between the public and the police can have a negative impact on policing communities and can escalate to serious events such as the Brixton Riots in 1984. Police forces across the country have put emphasis in recent years on building good relationships with the public which is vital to ensure effective community policing. 

     I have already touched upon the principle of policing by consent which means the police will earn the support and trust of the public to carry out their work within their communities as they see the benefit this will have upon their own lives. Without the Public’s support and cooperation, it would be extremely difficult for the police to have any success in policing their communities. To gain the trust and the support of the Public SWP use a range of different methods and strategies to achieve this goal. Effective community engagement is shown to have a very positive impact on public confidence in Policing which in turn will allow the police to effectively police the community. The College of Policing (2013) describes Community engagement as ‘The process of enabling citizens and communities to participate in policing at their chosen level is known as engagement. This ranges from providing information and assurance, to empowering them to identify and implement solutions to local problems and influence strategic priorities and decisions’. This type of engagement will usually be carried out by the neighbourhood policing teams withing forces and can be conducted over a long period of time where police officers will discuss raising issues with the public which then enables officers to effectively target these problems. This leads to in public feeling safer within their communities which further builds the confidence people have in the police.

      Effective neighbourhood policing focus on building relationships with the public which over time enables officers to identify and tackle the main safety concerns for the public. This is highlighted by TUFFINS. R  (2006) ‘A national roll-out of neighbourhood policing, can be expected to deliver improvements in crime, public confidence, feelings of safety, fear of crime and perceptions of anti-social behaviour’. Having these positive outcomes from effective community engagement also plays an important role in the police ability to gather information and intelligence from the community. The public would not confide in the police without trust and confidence. When the police have established effective community engagement they can be proactive and strategic instead of being reactive and incident focused. An example of these proactive approaches are Intelligence led policing and Problem Orientated Policing (POP). KARN. J (2013) highlights this ‘Intelligence-led policing and problem-oriented policing are two of the most developed approaches to maximising the effective allocation of police resources to reduce crime’. I noticed this myself during my Neighbourhood Policing attachment as these methods of policing where very effective in reducing crime in the Swansea area. I’ve seen first-hand how POP approaches worked well to reduce ASB issues in the City Centre and Intelligence led Policing was very effective in detecting the cultivation of cannabis in certain areas.

       Intelligence led Policing (ILP) is based on the National Intelligence Model where information is gathered through effective community engagement and through technological advancements. This information is then analysed and is processed into Intelligence which is then used to to detect and reduce crime. FRITSVOLD. E (2006) States that ‘Today intelligence-led policing is considered one of the most important law enforcement philosophies to effectively fight and prevent crime. Due to its focus on preventing crimes before they happen, it is regarded as an essential counterweight to past “reactive” models of policing’. This approach of reactive policing to prevent crime before it happens reflects the attitude of SWP to early intervention to detect and prevent serious crime. The Police and Crime Commissioner said in 2019 that ‘it is ultimately through early intervention and prevention work that we can most effectively tackle knife crime and serious violence’ (MICHAEL. A 2019). This early intervention approach which goes hand in hand with Intelligence led policing has had a very positive impact in the south Wales area for tackling issues involved with county lines such as ‘cuckooing’.

    Problem Oriented Policing as mentioned above is a commonly used approach by Neighbourhood Policing teams and is used in conjunction with other policjng systems to deal with issues that effect the community such as Anti Social behaviour. POP approaches is a great way to make the public feel inclusive in the process of crime prevention. Myhill. A (2006) emphasises the importance of community engagement ‘Problem-oriented policing (see above) and community engagement (see below) are both central to effective community policing, which is built around the idea of enhanced local accountability.’ Without community engagement in the first place then the POP approach would not be able to operate as officers must communicate effective with the public and partner agencies to identify and assess what the specific problems and threats are in certain areas. When crime is detected and prevented the community will have a good feel factor as they have contributed themselves in tackling crime in their area. This will further enhance community engagement in the future and it helps build stronger bridges between the public, partner agencies and the police.

     Another approach which is used by Neighbourhood Policing teams is Community Tension Monitoring activities. These activities work as part of the POP and ILP approach where community engagement is used to gather information and intelligence to allow interventions to be carried out to prevent disorder and conflict within diverse communities. The institute of Community Cohesion (2010) describes community tension as a ‘state of community dynamics which may potentially lead to disorder, threaten the peace and stability of communities or raise the levels of fear and anxiety’. As seen in this quote if community tension is not monitored and detected to allow early intervention then the outcomes can be very negative for communities. Some Neighbourhood policing team will appoint hate crime officers to engage with the community to gather information which allows them to monitor tensions developing in certain areas. This then allows the police to put early intervention activities in place through working with partner agencies to increase community cohesion and reduce tension and the risk of disorder. 

     In summary Policing Communities is extremely important today to allow the police to proactively detect and prevent crime in communities. Without effective community engagement, community Policing approaches would fail to function. As officers continue to effectively use community policing approaches, their relationship with the public will continue to strengthen which has a long-term positive impact on reducing crime.
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Task 3 - Information and Intelligence/Communication Skills

   As previously mentioned in this essay polices forces work hard to improve community engagement and increase the public confidence in policing to effectively implement policing practices. This effective style of policing enables the police to gather relevant information from the public which can then be analysed and turned into useful intelligence which helps to detect and prevent crime. I will now discuss the methods used by forces to gather information and intelligence and how it is processed and communicated in suitable ways so that it can be used as part of the Intelligence led policing approach.

    The Intelligence cycle below shows the steps used by the police from gathering raw information to processing and analysing it before it is communicated as intelligence for a policing purpose.
                          [image: ]

The National Policing improving agency (2008) describes the stages of the Intelligence Model as
‘• Direction – sets the objectives and scope of the task; 
• Collection – gathers information relevant to the task; 
• Collation – organises material in a logical, useable form;
 • Evaluation – considers the validity and reliability of information and its usefulness to the task;
 • Analysis – the analysis of information to develop inferences, identify information gaps and make recommendations relevant to the task;
 • Dissemination – effectively communicates the outcomes of analysis based on the initial task.’

As we can see from the cycle, the Intelligence process begins with objectives for officers on what information they should try and gather for a policing purpose. Information is then collected in one of three ways which are routine collection, tasked information and volunteered information (College of Policing 2013). Routine information is usually raw information collected through routine policing operations such and responding to incidents, arrests and stop searches. Some of this information will be relevant for a wider policing purpose and therefore can be evaluated accordingly so that it becomes useful intelligence. Volunteered information is given to the police by members of the public and partner agencies such as neighbourhood watch and crime watch. As previously mentioned, the police must have a good relationship with the public to obtain volunteered information as the public must trust and support police activities in their communities. This is emphasized by JAMES. A (2018) who states that it’s ‘important to maintain good community engagement in order to build trust and ultimately gain more intelligence between public and partners’. This shows that without good community engagement and public confidence obtaining information through volunteered means would be extremely difficult. This touches upon the community policing principle previously mentioned, where Neighbourhood policing teams build solid relationships with the public which to help obtain relevant information from them for crime detection.
 
     The third way of collecting information and intelligence is by ‘tasked information’. This method of collecting information is more prioritised, for example Information concerned with problems and subjects (suspect and victims) which are identified in the intelligence requirement (College of Policing 2015). The sources for this tasked information can from internal and external databases, CCTV systems, covert human intelligence sources (CHIS) and automatic number plate recognition systems. Once information has been gathered it goes through the evaluation stage before it is analysed and processed into intelligence. Closed sources of information doesn’t usually go through the evaluation process as its already classed as reliable. It is already classed as reliable as it has come from other police forces, specialist closed sources such as financial intelligence and from reliable partners including the National Crime Agency. However, information which has come from open sources such as volunteered information and routine collection methods will need to be go through the evaluation process. Police use the 3x5x2 system to evaluate information before it is sent to be analysed. This method establishes the reliability and accuracy of intelligence and identifies who it should be disseminated to.

    Once information has been evaluated it is sent to the intelligence units withing forces where the information is analysed and disseminated. The intelligence Units will provide intelligence products ready for the tasking and coordination process. Police forces have tasking and coordination groups which gives managers the opportunity to review the analysed intelligence that is available and coordinate operations at strategic and tactical levels to enable effective intelligence led policing approaches. The strategic tasking and coordination groups will come up with strategic intelligence requirements documents which can suggest how intelligence is used to assist with different policing operations. These documents may also include collection strategies for the gathering of more intelligence such as a CHIS strategy. When intelligence is tasked and coordinated at strategic and tactical levels it can be shared with other governments agencies such as the National Crime agency to tackle serious organised crime. These crimes include terrorism activities, county lines drug dealing and human trafficking. The Home office report 2011 highlights the importance of ‘the connection from local neighbourhood policing through national responses and international policing.’ This shows the importance for individual forces to efficiently manage the way information is collected, analysed and coordinated in their forces so it can be safely communicated on a national level if needed.

      When intelligence is communicated from different police forces to National bodies it will first be classified as one of three security classifications. The three categories of classification are Official, Secret and Top secret. Most of the information that will be handled with police officers will be classed as official. It is important for this information to be handled within the relevant legislation such as the Data Protection Act 1998. Intelligence and information must also be properly sanitised by police forces before it is shared by other internal departments and external bodies. In the sanitisation process material is moved from the information which could identify the source. This process is carried usually by the intelligence unit before the information is communicated to relevant departments. Police officers can also help with this process when they submit their intelligence report by ensuring only relevant information is included in the report. Due to information being sanitised it is important for officers to properly use the 3x5x2 system when grading their information or the person receiving the information will not know how reliable the source is. This is highlighted by ADAMS. S (2020) ‘Sanitisation ensures the removal of any mention of Betty. However, by removing the source, someone reading the sanitised intelligence no longer knows the strength of the statement that they're reading, as they don't who shared it.’ This shows of the importance for everyday police officers to be familiar with the grading system of information so that it can be communicated effectively to other departments, whilst at the same time protecting the identity of sources within the relevant legislation.
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Task 4 - Public Protection

     Safeguarding vulnerable people is very important to SWP as they believe that every person should live a life that is free from harm and abuse which is fundamental human right and an essential requirement for health and well-being (NHS England 2014). The vulnerable people in our communities can endure different forms of abuse such as sexual abuse, physical abuse, financial abuse, psychological abuse, discriminatory abuse and domestic abuse (Safe Guarding Adults 2015). A person who has or is a victim of crime may be classed as vulnerable. SWP uses the definition from the ACPO guidance and defines a vulnerable adult as: “Any person aged 18 years or over who is or may be in need of community care services by reason of mental, physical, or learning disability, age or illness AND is or may be unable to take care of him or herself or unable to protect him or herself against significant harm or exploitation,” (HMIC 2015).

    Due to the importance of Public Protection, SWP work closely with other agencies and have established a Public Protection Unit (PPU). The PPU specifically work in safeguarding adults, children and victims of different crimes. Response officers will often complete Public Protection Notices for victims and vulnerable people and these Notices are then shared with the PPU officers who focus on safeguarding the vulnerable.

     Domestic abuse incidents is something officers often deal with and they have a duty to safeguard the victims by always taking positive action. As stated in the (College of Policing 2015) ‘At domestic abuse incidents it is particularly important that officers take positive action to make the victim and any children safe. This may mean arresting a person suspected of an offence, where the power to arrest exists, or taking other positive steps to ensure safety.’ If the necessity for arrest exists, the officers would usually take this as the first step of positive action. This provides the victim with an immediate space of safety from the perpetrator.
 
     If arrest necessities are not met in accordance with the PACE 1984, officers can take other form of positive action such as removing the perpetrator to prevent the breach of the peace to and address which is a significant distance away from the victim. This positive action works well in protecting vulnerable victims as it gives them immediate safety from the perpetrator and the opportunity to speak with officers on their own. This again can lead to victims disclosing domestic offences.
 
     Another form of positive action officer’s can take when dealing with domestic incidents is to utilise Domestic Violence Prevention Notices(DVPN) and Domestic Violence Prevention Order(DVPO’S) under Section 24-33 Crime and Security Act 2010. They provide victims of short term space and safety away from the perpetrator. This form of positive action gives victim’s time to reach out to suitable support services such as women’s Aid and Live fear free. Some female victims will use this time to seek placements at their local women’s refuge.

      Officers will also complete a PPN for every domestic incident they attend. A PPN form has two purposes. The first is for ‘officers to make referrals to partner agencies when they have concerns about vulnerable people. The PPN is also used as a risk assessment tool for victims of domestic abuse and stalking and harassment (DASH) (Dorset Police 2015)’. The Dash questions contained in the PPN form allows officers to ask the questions to the victim about their relationship with the perpetrator which helps the officers to risk assess the level of threat posed to the victim. This PPN is then submitted and shared with the PPU unit who will then work with the victim to support them and to reduce the risk of repeat victimisation. The submission of a PPN can also then lead to victims being referred to a Multi-Agency Risk Assessment Conference (MARAC). During MARAC representatives from different agencies meet to assess the level of risk posed to victims so they can then put an action plan in please to safeguard the victims.

    The UK has a problem with serious organised crime which effects Public Protection as well as the National Security. It is outlined in the report (HM Government 2013) that ‘Organised crime includes drug trafficking, human trafficking, and organised illegal immigration, high value fraud and other financial crimes, counterfeiting, organised acquisitive crime and cybercrime.’ In addition to these crimes Child sexual exploitation is also included as part of the serious organised crimes network. 

     Criminals will exploit Vulnerable people within our communities to run different criminal activities. Human Trafficking preys on the most vulnerable people in our communities. Even though this despicable crime happens between the borders of different countries it’s also very prevalent within the UK where people are trafficked between different counties. These victims suffer horrific consequences from being trafficked for sexual exploitation, modern day slavery and for drug trafficking. The covert nature of human trafficking makes it particularly difficult to identify victims and secure convictions. Many victims, given their traumatic experience, may be unable or unwilling to support criminal proceedings (HM Government 2012). It’s important for the police to work closely with partner agencies to engage with these victims and to disrupt these criminal activities before victimisation occurs. Agencies who work with dangerous offenders have been required to engage in local Multi-Agency Public Protection Arrangements (MAPPA) The Criminal Justice and Court Services Act was implemented in 20021(Reeves 2003). MAPPA ensure that the police works effectively with other agencies to protect members of the public. MAPPA works to manage the risks offenders pose to the public. The Mosovo (Management of sexual offenders and violent offenders) is a unit of officers within SWP who manages these dangerous offenders. As highlighted in (Cumbria Police) ‘MOSOVO work closely with colleagues from the Probation Service and carry out a range of tasks in partnership to keep the public safe and manage the activity of offenders as they rehabilitate into society.’ The work conducted by MOSOSVO officers is vital in keeping the public place as hey will maintain detailed intelligence on these dangerous offenders and make sure they comply to any restrictions imposed on them.

        As highlighted by Michael. A (2019) ‘County Lines is a growing issue within our communities, targeting the most vulnerable and luring young people through the superficial attraction of drugs and exploitation as an alternative to what seems a barren future bereft of opportunity’. SWP works closely with regional teams such as TARIAN in to share intelligence on county lines activity and to assist in disrupting their activities. This commitment by SWP is vital for effective public protection within our communities.
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Task 5 - Evidence based policing/criminology and crime prevention/criminal Justice

     I have already discussed how the role of the constable has been professionalised over time which is important for gaining confidence and support from the Public. This has been a continuous effort since the introduction of the Police and Criminal Evidence Act in 1984 but has been driven more in recent years as policing practices needs to be as effective as possible due to the changing dynamics of criminality on a local, national and international level. The United Kingdom is currently in a period of Austerity which has been worsened by the effect of the Pandemic. Austerity alone brings many challenges for policing as communities struggle to sustain an expectable standard of living. In addition to this crime has become more complex due to the advancement of technology, rise in organised crime and other global factors such as migration. Pepper. I, Rogers. C, Martin. H (2020) highlights this ‘These issues mean the police service needs to be “smarter” in their approach to meeting these challenges. Traditional models of policing no longer appear to provide the answers to current and future policing problems’. This emphasises the importance of making police practices more effective to keep up with the changing dynamics of crime so that we can continue to provide an efficient service to the public.

    The growing emphasis police forces put on evidence-based policing (EBP) is an excellent approach which aims to increase the improvement of policing practices. The College of Policing (2021) defines EBP as ‘In an evidence-based policing approach, police officers, staff and volunteers create, review and use the best available evidence to inform and challenge policies, practices and decisions.’ As this definition implies the decision on what police practices are to be used to deal with certain issues should be based on scientific evidence of what works best to tackle specific issues (W.Sherman 1998). For police forces to widely adopt the approach of evidence-based policing there must be a continuing culture change within the police. Traditionally police practices have been shaped by the opinions and theories of local experienced and high-ranking officers. However, many police officers can be stubborn to change which makes it difficult to positively adapt EBP practices. However new police recruits who must complete a professional degree in their first few years of joining already have that academic and professional mindset where they believe it’s healthy to question traditional practices and adopt practices which are based on scientific evidence of what works.

     The type of evidence that police forces base their decisions of what police practices they should adopt is very significant. An FBI adviser and researcher Jerry Ratcliff has formed a simple table which categories the hierarchy of evidence on how valuable it is for EBP. At the bottom of this table, we have evidence which is based on individual expert opinion who have only looked at one off practices or product within their own organisation. Then areas we move up the table where the evidence get more reliable policing practices are evaluated on their individual outcomes in one area and compared to the outcomes in other chosen areas. This evidence then becomes more interesting and promising which is worth adopting for a trail period. At the top of the table, we have the stronger evidence which has come from randomized controlled experiments which were conducted in random areas before being evaluated on their outcomes. This type of evidence is classed as ‘What works’ which is the gold standard for police forces to base their EBP practices on. Unfortunately, this gold stand for EBP is not always available for forces to base their practices on and sometimes practices will be based on one off expert opinion of experienced or high ranking police officers. Ratcliff. J (2017) states ‘Experience is valuable, but it is also vulnerable to many potential biases that make it less reliable’. It’s important for decision makers to remember this as they should be open to change if better evidence is offered that has a stronger scientific base and is not as open to bias. There must be an openness in the attitude of police officers of all rank to consider competing explanations on issues they are trying to improve on.

    There are many examples from different police forces where EBP approaches have worked well to reduce crime in certain areas. For example, the review of hot spot policing showed that places-based targeted patrols in certain areas were effective in reducing crimes in those areas. I have already discussed problem oriented policing approaches which is also a useful tool to provide evidence which can be reviewed and evaluated to develop EBP practices. As stated by Lun. C, Koper. CH (2015) ‘drug enforcement interventions found that problem- and community-oriented approaches were more effective in reducing drug calls and incidents than only focusing law enforcement at drug hot spots using standard tactics.’ This reflects how POP can be used effectively to create valuable evidence which decision makers can use to form policing practices to tackle certain crimes. 

   Repeat offending is a frustrating and costly problem for police forces and the criminal Justice system. Due to the complex nature of repeat offending in different age groups who come from different economic and social backgrounds there isn’t one blanket approach which can tackle the issue. The National Offender Management service conducted a Rapid Evidence assessment of what works to stop reduce repeat offending amongst young adults. The evidence collected from this assessment came from ten studies and has been used by police forces to implement EBP practices to reduce repeat offending. This assessment showed that there was strong evidence to show that repeat offending was reduced from structured patrols re-entry system and from prison based offending programmes (Mc Guire, 2015). This is an excellent example of an implantation of evidence-based approach. Surrey Police (Surrey PCC 2018) adopted this type of approach to tackle repeat offending ‘We will work with Her Majesty’s Prison and Probation Service (HMPPS) the Community Rehabilitation Company and their partners to deliver services to prisoners when they are nearing the end of their sentence, which will continue in the community on release’. This evidence-based approach which is being adopted by police forces will lead to more effective practices being used to reduce repeat offending. 

    In summary evidence based policing practices will continue to grow as the police service continues to be professionalised with the College of Policing being its standardised centre for academic knowledge and research. However, the culture of challenging and questioning excepted and traditional practices must always be promoted so that EBP approaches continue to evolve with society’s needs. 
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.







































	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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