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Identify and justify what you consider to be the three most important aims for Physical Education. 

According to Capel (2004) “Aims provide overall purpose and direction, therefore relate to more general intentions.” In the context of Physical Education, aims can be viewed as the outcomes of lessons, including not only what is achieved in terms of results, but also information which the pupils take away from the lesson which could benefit them in later life. However, many believe that a subject such as Physical Education does not solely have one fundamental aim (Whitehead, 2000). There are a number of beneficial outcomes to those who engage in Physical Education as valuable aims include; its` role in health promotion and lifelong participation in physical activity, the aim that physical education is a subject which focuses on inclusivity rather than excellence and a vital aim of allowing and encouraging pupils to learn about, through and in movement. The key point of my third aim is heavily linked towards physical literacy and how this is fundamental to the progression of physical movements. 

Capel and Whitehead (2013), suggest that Physical Education lessons are applicable methods used in the promotion of healthy, active lifestyle amongst children and young adults in addition to contributing to overall public heath by encouraging and informing young people about “health-enhancing lifestyles”.  Physical Education within schools is used as a tool to promote better health as it provides pupils with the opportunity to be physically active in a number of different ways. Many young people in today`s society lack the educational information surrounding physical activity. Therefore, the educational role of physical education is vital, as increasing evidence of various health benefits due to the participation in physical activity are uncovered and linked with the awareness that a considerable number of young people are inactive and have somewhat sedentary lifestyles (Cale and Harris, 2005). Statistics show that within the UK, there has been an increase in childhood obesity, from 11 percent to 17 percent in boys and from 12 percent to 16 percent for girls (Craig and Shelton, 2008). With obesity amongst children and young adults being on the rise, the role of Physical Education in health promotion is as vital as ever to stop obesity becoming an endemic amongst these age groups.  

Another health issue which many children and adolescents face due to increasing social pressures is mental health issues including anxiety and depression. Research shows that by undertaking daily physical activity, there was a decreased chance of experiencing psychological distress (Harmer, Stamatkis and Steptoe, 2009). Furthermore, Fox’s (1999) conclusions suggest that there is now ample evidence which supports the effectiveness of physical activity in the treatment of mental illnesses such as clinical depression. Meredith (2009) states within a Medical Care Journal, “Adolescent depression is common, disabling and is associated with academic, social, behavioural and health consequences.” As a result of this, it is now more vital than ever that Physical Education also focuses on the improvement of mental welfare amongst pupils, with it being a key tool used in helping pupils and teens improve their mental health as it can encourage participation in various physical activities that adolescents can engage in not only during curriculum time but outside of schools as well. The promotion of maintaining a healthy, active lifestyle is crucial as studies show how sedentary lifestyles correspond to an increased risk of the onset of dementia (Wang et al. 2002).
 
Due to outside pressures placed on schools by governments to reach a specific standard of performance, schools place large amounts of importance on results and pupils` grades. In relation to this, many pupils who don`t obtain top grades in examinations sometime feel inferior to those who excel within academically based subjects. Moreover, inclusion also encompasses activities which are suitable for all students including those with disabilities (LaMasfer et al. 2019). Due to Physical Education not being a subject which separates pupils based on their ability, it allows all learners of all abilities, disabled and nondisabled peers, to engage and improve and within some situations the lesser able students performing at a higher standard due to higher ability pupils participating in the same activity. The Sport Education model produced by Siednetop in 1995 is a model used to ensure Physical Education is inclusive, as it aims to administer pupils a holistic sport experience (Perlman, 2002). The model is comprised of six parts with each separate part aiding in the pupils` holistic development.

 The six sections are; Seasons, Affiliation, Formal Competition, Culmination Event, Festivity and Record Keeping. The model places emphasis on inclusivity of learners over the standard of performance as within the formal competition, the teams are evenly match and individuals within the teams are given specific roles. The use of roles enables pupils to feel engaged within the team even if their physical ability is lower than other team members. In addition to this, by having evenly matched teams, it enables player development. Linked to this, the model allows those who are suffering from injury to participate as they could take a non-physical role such as Coach or Manager. However, some teachers disregard the model as the use of seasons makes it time consuming and difficult to complete within the school term and some roles have greater responsibilities than others resulting in some pupils not feeling fully involved. To avoid this from happening, the pupils can rotate roles to enable them to experience every role. 

By allowing students to appoint themselves with certain roles within their teams it expedites student engagement within tasks of the curriculum which are student-based learning tasks (Wallhead and O`Sullivan, 2006). Therefore, pupils develop more than just physically by undertaking tasks by themselves with evidence suggesting that the Sport Education Model promotes learner development in other domains, such as personal and social development by emphasising student responsibility, cooperation and teamwork skills (Wallhead and O`Sullivan, 2006).  Roles such as Fixture secretaries engage the pupils cognitive and problem-solving skills as it is vital that they produce fair and even fixtures for their team. All aspects of the model focus on making pupils feel engaged by allowing them to play to their strengths and as a result feel accomplished. Thus, making physical education a subject based around pupils` inclusivity over their abilities through the means of ensuring that the focus is always be on the child and their developments. 
Physical Education is perceived as a subject which enables pupils to have a break from subjects which are viewed as mentally heavy as they challenge the individuals` cognitive skills such as Maths (Capel and Whitehead, 2013). This implies that within physical education lessons, cognitive skills of the learners are not being developed. In contrast, Physical Education, with the use of physical literacy and Arnold`s work, is a means of developing cognitive thinking and enables pupils to develop fundamental movement skills which facilitate them in future physical participation. A fundamental aim of the physical education curriculum is to engage pupils in activities which enhance learning to move which thereby relies on them learning through movement (Pickup and Price, 2007). Although very similar, the aims of these practices are slightly different, with learning to move being based in acquiring fundamental movement skills, whereas moving to learn positively affects development of pupils social and cognitive domains (Pickup and Price, 2007). Moving to learn requires the learner to think beyond the movement itself and consider various aspects such as teamwork. Physical education target to develop and improve control, co-ordination and mastery of body by being largely concerned with a means of encouraging learning through action, impression and observation (Whitehead, 2000). 
 
Linked closely to this, Physical literacy is a key concept which is vital to pupil`s development. The International Physical Literacy Association (IPLA), describe physical literacy “as the motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities for life.” (IPLA, 2017). 
Physical Literacy is a holistic approach to child development as it is non-exclusive (Whitehead, 2010), which underpins all movement progression by enabling pupils to establish and perfect fundamental movement skills. As a result of an ever-changing society, many individuals rarely participate in physical activity due to a lack of confidence and motivation with motivation being at the heart of participation at all levels. It is key that physical education teachers aim to help pupils increase and maintain motivation amongst pupils as without this drive and willingness to engage in physical activity, the chances of pupils being physically literate are slim (Whitehead, 2010). A key role of the physical education teacher in enabling the aim of producing physically literate pupils to occur, is ensuring that lessons are enjoyable and that pupils have a positive attitude towards physical activity. Whitehead (2010) emphasises the importance of this as, she argues that the “expression of physical competence must be accompanied by a positive attitude towards activity.”

Fundamentally, the main focus of each physical education lesson should be the pupils` development and learning with the aims of promoting lifelong participation in physical activity to improve health through the various uses of the sport education model. An outcome of such aims should be physically literate pupils who gain fundamental movement skills which can be progressed in later life to be sport specific based on their chosen activities. Physical Education teachers should aim to provide the desirable environment for pupils to allow other highly beneficial aims to be achieved. 
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