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Aim To critically explore the rationale and theoretical underpinnings of the Foundation Phase and Early Years Curricula including approaches to learning and the role of the adult.

Title: The Foundation Phase and Early Years Curricula

Part 1 of this assignment is examining play-based learning within the early years curricula. It will develop a critical analyse of the implementation of play based early years curricula. It will be cover the rationale behind the curricula, the theories that underpin the curricula and the role of play in learning. 
The assignment will be considering the basis of the development of the curriculum and how and which theorist influenced the curricula conception. The curricula has been around since 2008 this was put into place by the UK Government (DfES, 2008) to create a clear structure of what must be delivered in settings and how, and what the pupils need to learn (Veale, 2013, p. 85). 

 The rationale behind the curricula 
The curricula here in Wales and England today has been developed as a result of a significant shift in the adult concept of childhood (Willan, 2017, p.193). Historically children were viewed as contributors to the family, this meant that they were ether put to work or to look after their siblings and elderly relatives (Jordan, 1987, p. 40). Owen (1771 – 1858) was an industrialist and social reformer, he work hard to change the views around child labour and is attributed as the founder of infant childcare in the UK (Kwon, 2002, cited in Veale, 2013, p. 86).
According to Kowen (2002, cited in Veale, 2013, p. 86) Owen’s and Macmillan’s historical contributions to the protection of history of childhood with the creation of childcare and education are undeniable. According to Veale (2013) Tutaev started a playgroup for her daughter and other local children to give them a chance to learn through play according to the traditional Piagetian approach (Meyer, Bumham and Cholvat, 1975). 
Over the years there have been many theorist giving their views on to educate children however despite such important reviews being undertaken by Plowden (1967), Rumbold (1990) and Ball (1994) it wasn’t until 1997 that we see a massive change in the early years with the launch of the Effective Provision of Pre-school Education project (EPPE) (sylva et al., 2004)   
In response to the EPPE Sylva et al., (2004) findings are in line with the government’s strategy to improve social inclusion for children and reduce childhood poverty. The Government developed two early years curricula, which were called Curriculum Guidance for the Foundation Stage (QCA, 2002) for England and the Foundation Phase for Wales and the creation of the Birth to Three Matters Framework for England and Wales (DfES, 2002) Research of the Birth to Three Matters Framework (2002) have been influence by New Zealand’s Te Whariki Early Years Curriculum (2017) recognises the important of child development in early years. But practitioners found that introduction these two-curriculum left them confused because they were not integrated.
Following these guidelines Every Child Matters (2003) (ECM) and The Children Act (2004) came in to help children services in the UK. The Government introduced a children’s commissioner to champion children and young peoples views and interest.  Then in 2008 The Early Years Foundation Phase/Stage (DCSF, 2008a) (EYFP/S) was launched; this framework integrated the guidance and legislation around early years as well as providing a nationally recognised curriculum from birth to five years (Sylva et al., 2004).  There is some research and evidence based learning from a wide range of recognised and established approaches (Sylva et al., 2004), like Italian Reggio Emilia created by Malaguzzi (1945-1993) and the New Zealand Te Whariki (2017) approaches and the EYFP was recognised by most of practitioners in the early years. Then the EYFS was reformed and launched in 2012 undertaken by Tickell (2011).
The curriculum and frame work change due to new legislation and different laws being developed, this leads to changes in the way children are taught and there will be new up to date curriculum released in 2022, it is currently being piloted in some school in the UK (Chapman, 2011).  The curriculum at the moment teaches children; math, science, languages and the arts these are the core subjects that teachers are accustomed to covering each school year. Today, a subject called Character Education has become a rising issue in schools, and it has slowly but surely begun to show its importance in the curriculum.  ‘This is due to the number of detrimental factors in the education system including: behavioral issues, disrespect, and bullying’ (Chapman, 2011, p. 13-16).  The main problem lies in the fact that teachers, parents, and students alike do not accept the Character Education with open arms (Chapman, 2011). 

Theoretical underpinning 
Since Owen (1771 – 1858) in the Victorian times there have been many theorists debating and giving their input into the curriculum, shaping how children should be taught. According to Jagersma (2010) these stakeholders have had some amazing ideas and views outlining many different styles of learning. They have also debated which is the right theory, but there is only one group of silent stakeholders in this and that is the students themselves (Jagersma, 2010). 
Theorist like Bruner (1915-2016) had a long, dynamic and esteemed career as a psychologist. He had an influence on education policy, learning, teaching and the development of the curriculum, 
Bruner ‘in his research on the cognitive development of children (1966), … proposed three modes of representation: 
Enactive representation (action-based) [0-1 years]
Iconic representation (image-based) [1-6 years]
Symbolic representation (language-based) [7 years onwards]’ (McLeod, 2019).
The Process of Education lead to his ideas regarding cognitive development in children, this concept then led him to consider the importance of culture and the environment in children’s learning (Aubrey, and Riley, 2018, p.118). This can bee seen in the Welsh curriculum, the development of a child’s imagination, creativity and understanding leads to thinking processes that develop a child’s reasoning, ability to concentrate and problem solve, this helps with memory (Welsh Government, 2008). Bruner argue against the traditional views that children learn facts and systems; he believed that children construct knowledge in a scientific manner. (Aubrey, and Riley, 2018, p.118). Bruner cited in Aubrey, and Riley, (2018) thought that if the child comprehended the fundamental process in a particular curriculum area, they could progress into thinking in a holistic way about other newly introduced topics. Bruner states that there is a need for a spiral curriculum where a theme is presented to the learners and then revisited later on in the programme to reinforce their understanding of it (Aubrey, and Riley, 2018, p.118).  ‘The child in Bruner’s eye was ‘an active problem – solver, who had his or her own ways of making sense of the world’ (Gardner, 2001, p. 92).
Bruner was inspired by the work of another theorist Vygotsky (1896-1934) who emphasised that most learning is developed by the use of cultural tools and formed over time by others. Vygotsky underlined the importance of the social and cultural aspects of learning and unlike Bruner’s theory; it is largely lacking any political or “ideological” elements (Moore, 2000, p. 22).
The government of Wales in designing the Welsh Framework have used Bruner’s idea of cultural tools, to ensure that children are taught about the culture of Wales, the heritage, diversity, its language and values. The government believes that instilling learners with passion and pride in themselves, their communities and their country, it is central to the four purposes (Welsh Government, 2020a). The four purposes of the new Welsh curriculum (2022) are,
1. ‘ambitious, capable learners, ready to learn throughout their lives
2. enterprising, creative contributors, ready to play a full part in life and work
3. ethical, informed citizens of Wales and the world
4. healthy, confident individuals, ready to lead fulfilling lives as valued members of society’ (Welsh Government, 2020, p.1).
Learners should be grounded in an understanding of the identities, landscapes and histories that come together to form their Cynefin (Welsh Government, 2020a) this will help them develop a strong sense of their own identity and well-being, but also to understand other peoples identities make connections with people, places and histories across Wales and across the world (Welsh Government, 2020a).
New Zealand’s Te Whariki Curriculum (2017) is unique in its bicultural framing. Bicultural means that the two cultures are taught together, alongside each other. This allows children to grow up to be competent and confident learners, strong in their identity, language and culture. It highlights ‘the bicultural foundation of our multicultural present and shares the future they create’ (Te Whariki, 2017, p. 2). This curriculum encourages children to learn in their own way while being supported by an adult who knows them well and has their best interest in mind. The Welsh Government is trying to implement this into its curricula, but it needs to go further towards the Te Whariki Curriculum model (2017), how it works and implement a lot more into the new curriculum (2022) for Wales, with an emphasis on the individual child, creating confident, healthy capable children (Education Wales, 2019). 

 The role of play in learning 
 Play is very important for children, as it creates a space where children can learn through their play. This explains why the curriculum is designed so that children can learn through being stimulated, challenged and being able to interact with others and feel safe and secure while they learn (Taylor, et al., 2015). Early year’s workers need to understand the value of play, and how to plan and organise play activities so that they can support the children’s learning. When a child plays, they explore their environment and practice their development skills (Taylor, et al., 2015). They also explore their emotions and express their feelings, which provides links between their home and their care settings. Play helps in all areas of child development according to The Charter of Children’s Rights (1989). The UNCRC also states that every child should have the right to play, article 31 (Unicef, 1989).
 
Steiner (1861-1925) argues that if children were pressurised to succeed too early, they would lack motivation in later life. This fits with the ethos of the Foundation Phase, where the emphasis is on the stage of readiness, and not the age of the child (Thomas and Lewis, 2016, p. 34).
The Early Years Foundation Stage DfE, (2008) states that, 
‘…providing well planned experiences based on children’s spontaneous play, both indoors and outdoors, is an important way in which practitioners support young children to learn with enjoyment and challenge can take risks and make mistakes’ (Solly, 2014, p. 44).
 The foundation Phase is meant to be based on play. However, it could be argued that this is not currently happening, due to practitioners not having correct training and not understanding play base (Taylor, et al., 2015). If a practitioner does not understand the practice, they will not be able to complete the work (Taylor, et al., 2015). 
According to the Welsh Government’s Evaluation Report of the Foundation Phase (Taylor, et al., 2015), there are two main challenges, which practitioners could face. The first concern has to be an understanding and an awareness of the terminology used throughout the foundation phase document (Taylor, et al., 2015).  The second issue is how the practice of teaching the Foundation Phase methods would best be applied to fit the statutory curriculum, and the Literacy and Numeracy Framework (Welsh Government, 2020b). In the documentation both issues are identified on many occasions (Taylor, et al., 2015).
       When the Foundation Phase was introduced, there were many practitioners and key figures expressing “excitement” and “relief” (Taylor, et al., 2015, p.26). In a national survey, 54% of teachers, 59% of leading practitioners in schools, and 42% of leading practitioners in funded non-maintained settings were keen on such a system (Taylor, et al., 2015, p.26). Only 2% of staff that took part in the survey did not to support the introduction of the Foundation Phase. Finally, a staggering 97% of head teachers believed that their Foundation Phase specialists had welcomed its implementation (Taylor, et al., 2015, p.26).
According to Taylor, et al., (2015) there are important differences in the way in which the Foundation Phase in both Welsh and English medium schools was received. 49% of head teachers in Welsh medium schools had reservations about the Foundation Phase, compared to 39% of head teachers in English medium schools. This appears to identify a concern regarding the Foundation Phase and the Welsh language (Taylor, et al., 2015, p.27).
Teachers, who used a variety of the Foundation Phase pedagogies, ‘were more likely to use explorative, active and practical approaches in their delivery of literacy and numeracy’ (Taylor, et al., 2015, p.70). Teachers who used less Foundation Phase pedagogies, tended to take a ‘traditional’ approach to teaching literacy and numeracy (Taylor, et al., 2015, p.70).
The vast majority of practitioners interviewed believed that the Foundation Phase ‘was having a positive impact on children and learning’ (Taylor, et al., 2015, p.74). 83% of Foundation Phase led teachers ‘thought that children’s attitudes towards learning had improved as a result of the Foundation Phase’ (Taylor, et al., 2015, p.74). Very few believed that the Foundation Phase was having a negative impact on pupil behaviour and attitudes to learning than its forerunner, Key Stage 1 National Curriculum (Taylor, et al., 2015, p.74). 
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