EAEE6002 Children with Additional Support Needs: Inclusion, Advocacy and Equity.


Part one. 
According to the UNCRC, (2016) article 3, The best interests of the child must be a top priority in all decisions and actions that affect children. 
All practitioners must act in the interests of every child in their care. 
There is a lot of research surrounding pupil voice and the rights of the child in decision making and children with additional needs are also entitled to this right. However, Lundy, 2007, as cited by Kirwan, 2018 says that previous research has found young people are not meaningfully engaged in making decisions, particularly young people with additional learning needs. 
Kirwan continues by saying that gaining the views of young people has become an increasingly prevalent theme in both research and legislation following the introduction of the United Nations Convention on the Rights of the Child (UNCRC) 1989. 
The SEN Code of Practice (2013) as cited by Kirwan indicates that a person centred approach is promoted in schools, although, there is not enough evidence to suggest that this is always the case especially for children and young people with addition needs. 
Furthermore, UNCRC states through Article 12 says learners with additional needs still have the human right to have opinions and for these opinions to be heard and taken seriously.
It says that the opinions of children and young people should be considered when people make decisions about things that involve them. Their opinions shouldn’t be dismissed out of hand on the grounds of age.    
Article 12 is also concerned with making sure children and young people feel able to express their opinions. It says that they shouldn’t feel their opinions will be dismissed or regarded as invalid because of their age. It also says that children and young people need to know about this right so that they can exercise it, and that adults need to know about this right so they don’t dismiss it out of hand.
Nutbrown and Clough (cited by Moyles 2010) supports the right of the child to have a say in what happens to them, stating that by seeking a view from the child, a more holistic perspective is achieved. 
Children enter nursery education the term after their third birthday. The children are incredibly young, and practitioners rely on information from parents and any previous settings. 
It is the duty of the setting to obtain as much information as possible for children to have the best provision. 
Difficult conversations are sometimes necessary when a practitioner feels a child has ALN. 
Early interventions must be put in place to support children with additional learning needs. Waiting lists are a concern as they can be long, however, once a child is referred to the correct place, the process can start. Devarakonda (2013) explains that parents who choose to send their child to a mainstream school could be faced with a long wait to access specialist services such as speech therapy or physiotherapy. 
Warnock (2005), says although mainstream schools accept children with ALN with a view to being an inclusive setting, in fact, this can be to the determent of the child as they are often segregated from other children, working on a 1;1 basis with a teaching assistant. 
Once a practitioner recognises that a learner has additional needs, they can refer this and raise their concerns with more senior member of staff and the ALNco or SENco
Koegel et al (2014) says that early interventions for children with autism have greatly improved in recent years, stating that research now shows, children with ASD who are nonverbal are now 10% likely to remain nonverbal as opposed to more than 50%  in 1983.  Landa, (2007) as cited by Koegel et al, says that intervention must start at the earliest point to achieve the best outcome.

 





Part 2 
Children who have been diagnosed with Autistic Spectrum Disorder may face barriers that jeopardize their education. These barriers can have an adverse impact, meaning that children do not have opportunities to develop the skills they need in order to develop. 
Pawlett (2017), explains that children with ASD will experience many barriers to their learning. Many children with ASD have anxiety.  however, these can be overcome with explains that children with ASD will experience many barriers to their learning. Many children with ASD have anxiety.  However, these can be overcome with explains that children with ASD will experience many barriers to their learning. Many children with ASD have anxiety. 
National Autistic Society (2020) recognises that children with ASD can suffer with anxiety. Anxiety can affect a person psychologically and physically. Some triggers are loud noises or social interactions. In a school setting, it can become noisy when there are lots of other children and adults. This can lead to a child having sensory overload and becoming increasingly anxious, in turn resulting in distress. To overcome this barrier, some practitioners use ear defenders to help with drowning out some of the noise levels. 
This sensitivity to sound can become overbearing for some children and they may retreat to a quiet area or be taken out of class. This is more beneficial to the child, however, may seem unfair to the children who are left in the class and are required to work, or sit nicely or take part in activities. 
When this happens, other children can react badly towards a child with ASD, seeing them as having preferential treatment. This links to another barrier for children with ASD. Some children will not be accepting of these children and may not want to play with them through fear of being hurt or feeling they are being given special treatment. 
Autistic children can have trouble reading people and can respond to social situations in different ways. To help with this, support staff can assist by explaining to other children in simple terms about differences in every one of us. (National Autistic Society 2020).
Some practitioners believe that children should be given an inclusive education, and some do not. Research shows a varied response to the subject of inclusion, with some practitioners stating that mainstream school for children with ASD has a negative impact on the other children in the class. However, research found that most practitioners felt that children with ASD should be included in all aspects of the school day, stating that this teaches other children about diversity and acceptance. (Nutbrown and Clough 2014).


Part 3  
Over the last two decades, there has been an unprecedented increase in the number of teaching Assistants in the United Kingdom. This increase is mirrored Worldwide. According to Government data, approximately £4.1 billion was spent in England and Wales alone indicating that the need for support staff is more prevalent now than it ever has been.  (Webster and Blatchford, 2013).

Children in early years settings with autistic spectrum disorder are often supported by teaching assistants who work on a 1;1 basis. This intervention has advantages and disadvantages.
Individual schools set their own entry requirements, decide which qualifications, and experience they want. (UCAS, 2021). This means that individual schools determine what the level of experience and qualifications are needed when they employ staff and therefore, unqualified, unexperienced staff may be allowed to work with the most vulnerable children. 
This is however, not the case when employing teaching staff. Teaching staff are required to have Qualified Teacher status which is only obtained from holding a relevant degree with QTS or a PGCE qualification. Department for Education (2021). 

One to one staff are sometimes employed by agencies and will work closely with a child with an aim of helping them develop their skills. However, not all one-to-one staff have relevant training and a lack of suitable qualifications. This is due to agencies not requiring strict enough training before employing staff. One to one staff are dealing with some of the most vulnerable children with the most complex needs. However, what level of understanding do these facilitators have? 
One to one teaching assistants can build positive strong relationships with the children they work with. However, what would happen if the member of staff was ill or on a course?

Children often have access to specialist therapies and sensory rooms that they are taken to by a member of support staff. These resources offer stimulation and opportunities to explore and develop. However, these interventions are specific to an individual's needs and require knowledge and experience to gain the best outcomes. 
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