Amy Delaney Additional Needs in Context (ECIE4003)
Explore the wide and complex spectrum of additional needs.

There have been some significant changes in legislation when looking at the needs of learners in recent years.  Historically, any child who had a special educational need (SEN) would be categorised as either having difficulties with communication and interactions; cognition and learning; social, emotional and health or having sensory or physical needs (Special educational needs code of practice, 2013).  In 2021 the Welsh Government introduced the Additional Needs Transformation programme, which would result in guidance for the support of any child with an additional learning need (ALN) being covered by the Additional Learning Needs Code for Wales (2021).  This Essay will look at not only the change in educational provision for children with ALN but also at the models of disability and how they have shaped the way in which support is provided to pupils within the education system in Wales.  
The definition of ALN refers to children and young people who have learning, physical or sensory needs which make it harder for them to learn than most children of the same age (Dewis Wales, no date). This need could be temporary or could be present across the whole of the child’s educational life.  They could be affected in one or multiple areas of learning. The local authority, school or education setting must provide inclusive education to all children regardless of any ALN. 
In order to understand the transformation introduced in Wales it is important to understand how attitude to disability has progressed over recent years.  The medical model of disability historically focused on an individual’s impairment and what it prevented that individual from doing.  This model saw the disability as something that needed to be fixed or cured and often resulted in exclusion from mainstream society.  This model also impacted how an individual perceived their own rights to inclusivity.  Within education the focus on labelling a pupil with a specific diagnosis would result in pupils with the same condition being offered the same level of support and intervention regardless of their individual needs (Booth, Nes and Strømstad, 2003, p117-p131). 
[bookmark: _GoBack]To avoid the discrimination caused by the medical model there has been a transition towards the social model of disability developed by disabled people, emerging from The Fundamental Principles of Disability (Union of the Physically Impaired Against Segregation and Disability Alliance, 1976). This model identified that disability is created by the physical barriers within our environment and the attitudes of the individuals and organisations within it preventing inclusion of individuals with additional needs. The social model looks at the need for change within society to enable inclusion. In 2014 this model was endorsed by the Government Equalities Office who recommended the model for use by all government departments including education (Introduction to the Social and Medical Models of Disability, 2015).  
The shift from the medical model to the social model of disability was a catalyst in the transformation to the Additional Learning Needs Code for Wales (2021). This new code bought with it a more inclusive system that results in any young person from 0-25 years old with ALN being offered the support they require through an individual development plan (IDP) that would consider the learners opinion, identify their specific needs and provide them with strategies that would enable them to fulfil their right to education as stated in Article 28 of the United Nations Convention of the Rights of the Child (1989). This inclusive approach also meets the requirements set out by The UNESCO Salamanca Statement (1994) which called for inclusion to be the norm. 

The benefits of using the social model by professionals in education are extensive. There are social benefits for the individual such as better friendships, social initiations and improved behaviour skills.  The use of peer role models in mainstream education supports Vygotski’s  (1978) theory of the zone of proximal development.  The model also allows for higher expectations, increased school staff collaboration, community integration and greater access to the general curriculum.  These benefits lead to increased achievement in the individuals learning goals as set out in their IDP (Kids Together, 2021).  Hunt (2020) found positive results for all students when an inclusive approach was taken within an education setting concluding that “academic benefits for general education students include having additional special education staff in the classroom, providing small-group, individualized instruction, and assisting in the development of academic adaptations for all students who need them”.

Al-Shammari, Faulkner and Forlin (2019) concluded that best practice for an inclusive education needed to include practices based on the theories of behaviourism, cognitivism, and constructivism. Best practice should be incorporated into each school’s ALN policy, ensuring that the whole school is not only environmentally appropriate for every child regardless of their needs, for example clear signage for learning areas and clutter free classrooms, but that it  should also be a positive and supportive environment with an emphasis on promoting wellbeing and positive relationships.  Teaching should be of a high quality with activities differentiated for individual learners ensuring that their specific needs are met using suitable resources and any required support with learning aids and technology (Watts, 2023). Good communication should be encouraged replacing negative or medical language with more positive language that sees individuals as human beings (Disability Rights UK, 2020). The school must put the learner at the heart of everything that happens and through a person-centred approach, must allow them to make decisions for themselves.  There must be good multi-agency working with other professionals and charities to ensure those with expert knowledge not only support the child but educate other professionals too.

In conclusion, changes in the ALN system in Wales have resulted in the social model of disability being adopted within the education of all children, providing children with additional learning needs the opportunity for early intervention and an individual development plan that, along with reasonable adjustments within the learning environment, can ensure children with additional learning needs are able to work their way up through the hierarchy of need as identified by Maslow (1943) and reach self-actualization.  “Through inclusive education children with disabilities remain on a path that leads to adult lives as participating members of society. Meeting all their needs together increases their ability to achieve academic and physical growth to their potential, and it enhances their overall quality of life” (Tomko, 1996). 
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