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Personal Development Plan (PDP)
	What do I know already:
At the beginning of this course all I knew was that I wanted to work in Early Years Education and Care and that the University of Wales Trinity Saint David is where I wanted to complete my course, as the program was exactly what I believed was important to early years. I understood the importance of play as I had noticed through my work experience that children were struggling to play and being imaginative. 


	What have I learnt so far:
Theorists: Maslow, Breuner, Vygotsky, Reggio Emelio, Forest schools, Bowlby, Montessori.
Human Development and how it impacts early years especially in the first 1000 days, for example, holding a newborn creates a bond between the main care giver and stimulates their brain development.
The First 1000 days: what it is and how challenges arise within the womb which can affect the infant as well, for example if a mother experience chronic stress during pregnancy could impact brain development. 
Children’s Play: Theory and Practice how diverse types of play helps develop children holistically and why self-directed play should be incorporated in a setting. 
Multilingual/Bilingual Practice and why it should be encouraged as it builds confidence in children and enhances their phonological awareness.
Understanding the importance of Welsh in Wales and why it is being promoted in early years settings. 


	What do I want to develop:
How to develop my critical approach within my written essays. Another would be to link policies and frameworks in early years to my assignments as well as linking theorists to the approaches to the holistic development of children. Further understand how specific theorists impact early years and how to continue to bring it into practice.

	Objective 


	Actions 
	Resources 
	Target Date 
	

	Improve Welsh for future opportunities.

	To achieve this I will, create a timetable in the summer to complete the units in the course. 
	Resources required is an online course with Dysgu Cymraeg Learn Welsh. To keep myself accountable I will practice with a Welsh speaking friend.

	Wednesday 9 December 2026
	A certificate will show that this goal has been achieved.

	Complete Qualified Teaching Status Hours [QTS] in a variety of Early Years Settings.
	To achieve this, I would need to find nurseries and childcare settings by applying for positions. I need to contact my personal tutor for placement ideas.
	The resources that I will use are online job search engines such as Indeed. Another way would be contacting my personal tutor and seeing if there are any opportunities through her. 

	August 2027
	I will keep a record of placement hours achieved and ensure that they are signed by the relevant individual within the setting.  

	Early Years Education and Care Degree. 

	To achieve this l will need to attend lectures and hand in assignments as well as complete my QTS.
	Read books, journals and research online to support the assignments. Engage in lectures to become more confident in the role of an Early Years Practitioner.
	May 2028
	Receiving a certificate to show that I have completed the Degree. 
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Reflective Practice 
	REFLECTION
Harvey, et al. (2025) suggests that reflection is where an individual recollects an occasion, event or experience to learn from an outcome by noticing patterns within an experience to adjust the approach by engaging their cognitive, somatic and emotional ability to ponder on past, present or future for example a nurse assisting a patient uses their thoughts to assess, followed by subconscious of body language and then using emotions to find a procedure. Reflection is further described as assessing behaviour, thoughts and feelings to gain a better understanding towards a situation and allow one to have a better approach to future actions (London Deanery, no date). In early years reflection is used to support educators in evaluating their interactions and observations to improve the quality of how their learning and teaching practices, to ensure the children are developing in all areas of their development (Early Years Wales, no date).
	REFLECTIVE PRACTICE
Bolton and Delderfield (2018, p 4) explain reflective Practice is the process of recording the information by following a suitable method, according to the profession with the aim to be objective, overviewing the experience, event or occasion holistically to improve approaches based upon occupation, for example Gibbs Reflective Model would be useful for a nurse as it enables the practitioner to assess their approach to better care. In Early Years, reflective Practice is valuable as it is part of professional development and learning to improve oneself and ways to continue to support children in their development holistically (Lindon and Trodd, 2016, p 4).  



	IMPORTANT OF REFLECTIVE PRACTISE IN EARLY YEARS PRACTISE
Reflection and reflective practice in Early Years work as a partnership as it improves a practitioner’s ability to support the development of the children and ensure that their needs are at the centre (Nahmad-Williams and Oates, 2018, p 468). 

· Improves holistic development – by looking at different frameworks as well as different approaches to support children accordingly as each child is unique (Colwell, et al., 2021, p 68). For example, Finland’s approach to outdoor learning and comparing it to Wales framework.
· Builds innovation – allowing opportunities to be creative within boundaries and spaces provided for future development (Colwell, et al., 2021, p 77).
· Promotes collaboration – by allowing practitioners to communicate their needs and how to support one another to improve their practice (Colwell, et al., 2021, p 77).
· Values are strengthened – as communication and reflective practice takes place the values of the setting are known better and can be applied (Colwell, et al., p 77).
Encourages positive connections and care – by building a partnership within the professional team as individuals reflects on the behaviour of the child on a day-to-day base (Virmani, et al., 2020)


	THE THEORY OF REFLECTIVE PRACTISE:
The following theorist plays a significant part in the reflective practice in the education sector. 
John Dewey
According to Muller, et al. (2025), John Dewey was an educator and philosopher who modified the foundation to learning through reflective practice. Furthermore, Holder (2023) suggests that Dewey recognised how critical reflection was a process that transformed learning. It is through understanding that knowledge is built on experience to learn by investigating and exploring both perspectives to improve practices (Holder, 2023). 

Donald Schon’s 
Tan (2020) states that Donald Schon’s was a philosopher who introduced reflective practice as a thinking process by meditating on an experience to become more proficient in a specific occupation. According to Tan (2020) there are two parts that compose Schon’s theory of reflection these are reflection in action and reflection on action. Reflection-in-action is where reflection and action take place simultaneously as the individual is constantly adjusting as well as changing their actions with the new information whilst the experience is happening for example a teacher has planned a lesson and has realized that the students are struggling with the concept and is quick to adapt the lesson accordingly (Cattaneo and Motta, 2020). Reflection-on-action is analysing an experience and comparing it to past experiences by understanding alternative approaches that is suitable as well as what performed well for the future (Cattaneo and Motta, 2020).


	KOLBY’S EXPERIENTIAL LEARNING CYCLE
 










Kolby’s model of reflection is a four-stage cycle of reflection for learning which fosters critical thinking, creating an in-depth insight to learning and applying the knowledge to life practically (Henríquez, et al., 2025). Starting with concrete experience which is. Followed by Reflective Observation, this is the investigation and thoughts on the experience. Next is Abstract Conceptualisation which is the analysing to discern whether the experience adds a new perspective to existing conclusion. Finally, Active Experimentation by discussing and reassessing the experience using hypothesis or theories to form a future approach

	DRISCOLL’S MODEL OF REFLECTION











Driscoll model of reflection a poses three simple questions to help guide an individual to reflect using What by describing the event or incident, followed by So What which promotes evaluation by being critical, using personal understanding and theory to understand the experience, finally, Now What which is the application of how to improve and develop for future events (Sun, et al, 2026).

	ANALYSIS OF MODELS 
The above models both use reflection according to experiences to improve learning. Furthermore, they adopt a systematic approach to reflection to analyse an experience which can reduce preconception and improve professional practice by critiquing (Ingham-Broomfield, 2020). Both models approach it differently, Kolby’s is gravitated to a holistic and experimental approach to learning through an ongoing process of reflection and action (Wijnen-Meijer, et al., 2022). Driscoll’s is focused on a systematic and structured approach to achieve a specific goal or objective (Twomey, Sammon and Nagle, 2020). 
An overall review of both models one advantage is to help individuals to identify obstacles that arise and provide suitable actions to overcome future experiences (Miulescu and Tacea, 2023). Additionally, they provide an informed structured approach by highlighting strengths and weakness to develop a strategy for the future (Miulescu and Tacea, 2023). However, both models are time consuming which could increase workload (Chan and Lee ,2021). Furthermore, it would be suggested to use Kolby’s model in an early year setting as it evaluates hands one experiences whilst Driscoll’s model would be more suitable for a high-pressure inclusive environment such as a child with additional learning needs (EBSCO, 2026).


	CONCLUSION
Reflective practice in early years is essential as it enables the practitioner to develop professionally and support children holistically. The use of the above reflective models allows the practitioner to follow a structure regarding an experience that would be appropriate such as using Kolby’s to improve learning experiences by building upon knowledge or Driscoll for enhance an experience in a setting.
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Professional Practice

Professional and Professional Practise 
A professional is an individual who belongs to a specific occupation and shares cultures, values systems and identities that are built on a universal foundation based on knowledge, practice, rules and tasks that are particular to a specific field, for example a teacher in education (Wildschut, Mbatha and Meyer, 2025, p. 2).  However, according to Deyer (2018, p. 350) an Early Year’s Practitioner would find it difficult to conform to the general base of a professional, to a specific field as their role changes depending on the organisation they are working with. Their knowledge of early years remains the same, for example, an early year’s practitioner can work in a nursery or in social care in a medical field unlike a lawyer who would specialise and stay the same. 

Professional practice is the behaviour of individuals and actions taken within the occupation’s field which includes interactions, decisions and ethical conduct within the workplace environment (GIS Certification Institute, 2023). According to Dyer (2016), it is suggested that professional practice in early years is based on the ethics and values within their practice which include the significance of emotional well-being and social in learning, understanding that each child is unique in order to develop each child’s interests and overall value through cooperative, respect and collaborative teamwork within the practice.

Values of a Professional Practice
Common Cause Foundation (2022) defines values as standards and principles which direct our actions, thoughts and attitudes which are influenced by individual’s experiences in society. It further shares how values are significant as it influences how individuals interact with the surrounding environment. As an Early Years practitioner there are a few core values that should be held within an individual’s value system. A practitioner should have an authentic likeness towards children and a passion to see them develop holistically (Page, 2018). This core value is supported by Bowlby’s Attachment Theory where a child feels a secure, caring and safe environment, where emotional bonds are formed which allows a child to develop emotionally giving them the confidence to explore their surroundings (Khadka, 2022).  Individuals should be patient, compassionate, helpful and nurturing towards children in early years as this supports a child’s wellness holistically (Bonnett, and France, 2024). Furthermore, a value that a practitioner should require is having a sense of fun as children learn best through play (Burnham, 2016, p. 11). 

Values are important to professional practice as these build the foundation for proficient practices and ethics which further advise guidelines as well as effective principles for practices (Coholic, 2025, p. 163).  In Early Years according to Gunnestad, et al., (2022), values are important as these establish structures such as frameworks to provide support to a child’s education and development. Furthermore, values influence decisions to ensure children develop holistically such as physically and emotionally with practitioners having the child’s best interests at heart (Gunnestad, et al., 2022). 

Communication and Relationships 
Fatih, Fauzi, and Norman (2025) share that communication is a strong pillar for productive and healthy relationships which builds effective connections as it requires empathy and honesty of an individual. Furthermore, communication allows an individual to build an emotional connection which strengthens the relationship (Demiralay, 2024). Pearse and Boylan (2025) share that communication and relationships are essential to early years as it supports language development and a child’s wellbeing. Additionally, a child’s needs can be met as the practitioner has a better insight into a child’s life and is able to build their confidence and support them appropriately (Pearse and Boylan, 2025).   

In-depth Knowledge 
Knowledge in early years is essential to professional practice as it allows individual’s to effectively support learning by continuous observation and assessment to plan activities that ensure progress in child development holistically (Mikuska, et al., 2025). Additionally, by having a deep knowledge in child development, for example, motor skills, a practitioner can adjust their approach to suit the child’s individual needs. An aspect that a practitioner should have is knowledge of safeguarding as it’s their responsibility to support and protect children’s health, well-being, and rights which encourages growth in a safe environment (Welsh Government, 2020). 

Partnership and Multi-Agency 
Partnership and multi-Agency are essential as it is a collaborative support network between practices that ensures all aspects of a child’s life are considered and are addressed to their needs to receive the best outcome. According to Wilson (2024, p. 14), having partnership with parents enables practitioners to build relationships and assist with any worries or stress parents may have by referring them to professional services that are in that specific field. Additionally, this support encourages parents to engage in the educational development of the child. Partnerships and multi-agency support Bronfenbrenner’s Ecological Systems Theory which suggests that a child’s development is influenced by the environment around them, for example, the community around the family provide support for a child (Paterson-Young, et al., 2025). Furthermore, using a collaborative approach between families and practitioners has supported early intervention for children with delays, behavioural and learning difficulties (Griggs and Rollo, 2023). This promotes inclusive practice for diverse families in early childhood education and care as there is a community built around through multi-agency and partnerships (Griggs and Rollo, 2023).

Observation and Planning Cycle
The observation and Planning Cycle is an essential process that supports practitioners in understanding a child’s learning and development (West Sussex County Council, 2021). This cycle enables practitioners to ensure that all aspects of teaching are purposeful, engaging and are appropriate to each child’s individual needs (Birth to 5 Matter, 2021). There are three stages to the Observation and Planning Cycle. Observation in early years allows practitioners to engage and assess the level of development of the child by using the Early Years Foundation Stage (Louise, 2022). Further, observation is an informed tool that raises an awareness and understanding in early years that could be overlooked in a setting (Peterson and Elam, 2020). Assessment follows and this is where the practitioner analyses the information from observation to see if the child is developing holistically or requires special educational need (Peterson and Elam, 2020). According to Birth to 5 Matter (2021), planning is the final stage, this is where a practitioner creates an action plan to ensure early intervention for a child and further improve support. Furthermore, practitioners are able to improve their practice according to the child’s interest, needs and development (Birth to 5 Matter, 2021).

The United Nations Convention on the Rights of the Child (UNCRC)
United Nations Convention on the Rights of the Child [UNCRC] is an agreement that is signed by 196 countries which focuses on the rights of children despite their abilities, religion or race (UNICEF UK, 2026). The convention has 54 articles which considers all perspectives of a child’s life by setting out political, economic, social, cultural and civil rights (UNICEF UK, 2026). The principles of the UNCRC provides guidance to professional practice by assisting adults to ensure children’s voices are heard, by preserving their wellbeing and allowing equal opportunities (Lievens, no date). Furthermore, the UNCRC influenced early childhood education through four key articles which are 3, 12, 28 and 29, 31: Article 3, Best Interests of the Child, is important to early years practice as it is the foundation to a child’s holistic development as the child is placed at the centre (Ha, Lien, and Hang, 2025); Article 12, Respect for the Views of the Child, allows a child to share their opinions or views which imbodies confidence and encourages practitioners to listen actively to further develop a child holistically (Hayes, 2024); Article 28 and 29 Right to Education, encourages practitioners to create engaging actives to promote holistic education to ensure they reach their potential and nurtures growth (UNICEF UK, 2023); Article 31, Right to Play, Waters-Davies (2022, p. 15) shares children learn through play as different types of play support a child’s develop, for example, climbing trees promotes physical development. The UNCRC principles are essential to professional practice in early years as it influences daily practice and that the child is at the centre (Robson, 2016). 

Conclusion
In conclusion, professional practice is made up of a few significant aspects and each play a role in an Early Years Practitioner practice. These aspects are important as it enables a practitioner to deliver a holistic approach to practice and ensure they are able to support a child’s development. Furthermore, communication and relationships within a practice allows the practitioner to build positive connections with children and parents which supports both their wellbeing and needs can be met appropriately. Possessing an in-depth knowledge of early years enables the practitioner to ensure children are developing holistically. Partnership and Muilt-agency are important as it builds a collaborative network system that can assist parents with appropriate support. As a practitioner, observation and planning cycle is essential to practice as it helps with early intervention for children who may need extra support. Finally, understanding the key principles of the UNCRC ensure that the child’s rights are being met. 
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Concrete
Experience


Abstract
Conceptualisation


Active
Experimentiation


Reflective Observation



So what? 
Explain why the action or event is significant


Now what?
Explain how you will use that information to inform future practice


What?
Describe an event or action


