Action Points:
1. Use more theories and link directly to your points and to each other.
2. Write a more fitting conclusion.

Within the following essay the author will reflect on a recent recording of a literacy session with a class of year 10 pupils at their setting hereby know as Setting A.  The author will be following the Gibbs Reflect cycle process, this will allow the author to explore their feelings prior to the session as well as during and after.  The author will also draw conclusions based on honest evaluations and analysis of the session and formulate an action plan for the future based on what has been gained from the reflective progress.  The author will also evaluate literacy policies and procedures from within their setting and compare them to the current policy legislation and how they compare to the theories of Freire and Vygotsky.

At the time of recording most pupils had not been in school since before Christmas due to Covid-19 lockdown restrictions.  Year 10 pupils had been invited back to school for 2 days prior to the Easter break to check in and catch up not only with friends and teachers but also on Literacy work prior to GCSE English Literacy assessments. The pupils were given the choice of reading an extract from Of Mice and Men by John Steinbeck, or You be the Jury by Marvin Miller.  The pupils choose You be the Jury by Marvin Miller.  At the time of recording the author was feeling very nervous and anxious at the thought of having to read to the class knowing it was being recorded.  In evaluating the session, the author feels that in overcoming the nerves and anxiety they felt they showed the students that they too were prepared to put themself into a situation that made them uncomfortable in order to achieve the set goal.  The author also feels that they were rushing through the story in order to get it all done in the time frame stipulated, which caused mistakes in their articulation during reading which also made them feel embarrassed and brought back negative memories of their own childhood experiences of being made to read aloud in front of the class.  There was little input from the pupils which made it difficult for the author to get a real sense of what they were thinking about the session and the topic, the author feels they were reading at not reading to the pupils. 
The author also feels that they could have tried harder to maintain the alternate voices of the characters in the extract but due to feelings of nervousness and lack of self confidence in their own reading ability it was easier to just read rather than act the part. 

Given the opportunity to do the session again the author would engage the pupils more in the exercise by having them select the parts required in the book, a prosecutor, a defence attorney and 12 jury members.  The pupils reading the parts of both the prosecutor and the defence attorney would then be responsible for bringing their characters to life based on what they were reading from the book.  The jury members could also be given photocopies of the 3 exhibits shown in the book or the images could be shown on the overhead projector at the required time as would be the case in a real court.  The jury members could also be given time to discuss and decide the fate of the defendant based on the evidence and the presentation of the case by their peers. The author feels this would have made the session more enjoyable and engaging to the pupils.
  
As a follow-on exercise to this the author would ask all the pupils to write what they believed the verdict to be and explain their reasons using the point evidence explain method.  The same format could be used in future sessions ensuring different pupils get a chance to participate in the exercise should they wish to do so.  Overall, the author feels that the session was a success and provided something different for the pupils to be involved in and showed another way of delivering literacy.  Some pupils did engage with the session they thought about what they had heard and formed their own opinion based on the evidence presented.  Future sessions would need to be longer than the 10 minutes allocated and be better planned to ensure the engagement and enrichment for all pupils.

The author has been advised by senior management at setting A that there are 1359 pupils from a large and diverse geographical area, parts of which might be classified as deprived both socially and economically on the school register.  284 pupils or 20.9% of the 1359 pupils receive free school meals (FSM), 142 of which also have an additional learning need (ALN). Within key stage 3 there are 154 pupils or 24.5% in receipt of FSM with 65 of those having an ALN.  The national average for Wales as of 2019 for pupils in secondary school receiving FSM was 18.2%, setting A has seen its numbers increase every year for the previous 3 years and has a projection of continued increase for the coming 3 years all figures quoted have been provided by senior management at setting A.



Setting A has is in place a Literacy policy which aims to, evaluate the progress and developments of literacy within the school, promote literacy across all areas of the curriculum, set targets for improvement of learner’s literacy skills and provide intervention strategies and support for learners identified as having weaker literacy skills (Setting A, 2021).  These weaknesses are detected both from information received from pupils’ primary schools as well as from testing for all year 7 pupils within the first term of starting.  The information gathered is assessed and organised by the literacy coordinator to provide a tailored package of support and interventions following a 3-tiered system with all assessments and progress being measured against the Welsh Assembly Governments (WAG) Literacy and Numeracy framework (LNF) published in 2016. 

Tier 1 allows for all key stage 3 pupils to receive literacy interventions across the curriculum. All skills in the skills framework will be assessed and measured in subject areas using the Y/D/N (Yes, Developing, No) method. Tier 2 is specific to the strand in the framework for which the pupils receiving an N for a specific skill.  Pupils attend morning intervention sessions to help them learn and improve the required skill.  Future assessment is used to measure improvement.  Tier 3 is aimed at target groups of pupils identified by primary schools and early literacy testing.  Pupils receive morning catch up sessions tailored to help them with areas identified and will be assessed to monitor progress (Setting A, 2021).  

The Welsh Assembly Government (WAG) has been responsible for the education of children and young people in Wales since its devolution 1999.  There have been 3 reviews of curriculum and assessment arrangements in Wales since the implementation of the 1988 Education Reform Act (ERA) which was put in place by UK government.  Following Programme for International Student Assessments (PISA) surveys, poor overall results of students in national qualifications, along with reports by Estyn, that all showed that the levels of achievement where not as high as they should be (WAG, 2015, Pg. 9).  




In a report published in 2014, the Organisation for Economic Cooperation and Development (OECD) made recommendation which focused on four key areas which included: 
Ensuring that schools meet the learning needs of all their students, building professional capital and collective responsibility throughout the system, developing a coherent assessment and evaluation framework to promote improvement and defining a long-term education strategy that builds on a select number of core priorities, is adequately designed and resourced and has appropriate governance and support structures (OECD, 2014, Pg. 3). 
Following the review and recommendations by the OECD, Professor Graham Donaldson was asked to head a committee leading an independent review of curriculum and assessments in Wales.  In the report published by The Welsh Assembly Government titled Successful Futures, Professor Donaldson recognises the need for a curriculum that is fit for purpose and fit for students of the 21st century.  Donaldson also recommends that literacy, numeracy and digital competency be the responsibility of all teachers and staff across the curriculum that work to support the education children and young people in Wales (WAG, 2015, Pg. 40).  Donaldson recommends that children and young people should be “enterprising creative contributors who can think creatively, and problem solve” (WAG, 2015, Pg. 29). 
This very much echo’s the beliefs of Paulo Freire who argued the scripted and rigid nature of set curricula “stifles the natural curiosity, critical thinking skills and creativity of learners” (Aubrey & Riley, 22019, Pg. 171).  Paulo Freire strongly opposed the oppressive pedagogy of teaching which see’s children sat in neat rows with a teacher at the front of the class narrating what the government has deemed suitable for them to memorise and recite.  For Freire literacy was about more than simply learning to read or write it was a more complex process, one that was liberating.  Freire’s radical way of teaching literacy is one that allows for freedom from oppression and social injustice (Aubrey & Riley, 2019, Pg. 168).  
Freire’s also believed that literacy is not acquired neutrally but specifically by historical, social and cultural contexts is one also shared by Lev Vygotsky who also believed that a child’s social and cultural surroundings influence their development (Pound, 2005, Pg. 39).  


Vygotsky strongly believed that language plays a significant role in the development of abstract thought, and that a child’s development of language comes directly from its interactions with others, by talking children not only build on their own language knowledge, but they also gain an awareness of ways of thinking and interpreting their own experiences.  Vygotsky’s theory of the zone of proximal development (ZPD) is described as the gap between what a child can do alone and what it can do with help or support from someone more knowledgeable (Pound, 2005, Pg. 40).  Vygotsky argued that the child can learn by following the instructions of the more knowledgeable other and building on what they already know.  This can be linked to the work teachers and teaching assistants do daily with pupils in class, and also Donaldson’s recommendations for a curriculum that allows for pupils to “build up a body knowledge and the skills to connect apply that knowledge in different contexts” (WAG, 2015, Pg. 29).  For Vygotsky the key points of interest were not only existing knowledge of the child but also the ability to build on this knowledge with help from someone (Pound, 2005, Pg. 40).  Social and cognitive development went hand in hand for Vygotsky, he firmly believed that families, communities and other children all help with the development of the individual by playing and interacting children learn vital social skills (Pound, 2005, Pg. 40).
There have been many studies carried out to link poor literacy skills with poverty or disadvantaged families.  In a report published by the National Literacy Trust in October 2019, it stated that children who start school without the literacy, language and communication skills they need to learn and grow will not only find themselves disadvantaged throughout their school life but will be locked out of potential employment opportunities later on, as parents unable to support their own children, continuing the cycle and putting the possibility of an equal and socially inclusive society as referred to by Freire further out of reach (National Literacy Trust, 2019).  The report also claimed that in 2018, 25% of all 11-year-olds leaving primary school were unable to read well and that 36% of all 16-year-olds were failing to get a good grade in GCSE English, it also claimed the link between poverty, attainment and basic skills was stronger in England than any other developed country (National Literacy Trust, 2019). 




For children, young people to be able to make sense of the world they need to have the literacy, language and communications skills required to navigate through it.  The foundation for this does not have to start at home it could start with the breaking of the circle at any stage but the earlier the better to ensure the greater chance of success.  Wales has 7 core values in place to ensure the rights of children in Wales are always adhered to.  Two of these 7 core values set out by the Welsh Government are, to not be disadvantaged by poverty and have a flying start in life (Play Wales, 2021).  Vygotsky’s theory claimed that the more interaction and experiences a child has with adults and peers the broader and more advanced their knowledge base and language will be so by providing more opportunities for families with young children to come together without the fear of social exclusions the more experiences they will have.  Freire spoke of a less oppressive more equal society where children can be educated by people who are not just there to impart knowledge but who are also willing to listen and learn through dialogue, reflection and actions and with the implementation of the new curriculum for Wales hopefully schools and teaching staff will find creative and exciting ways of bringing learning to life.
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