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Overview
The learner mentioned in this portfolio I will refer to as ‘Learner M’ to protect confidentiality. Learner M is a secondary school pupil who is currently in year 10. He has a diagnosis of ADHD and Specific Learning Difficulties (SpLD) such as dyslexia. (see pen picture in appendix 1). He currently has 1-1 support from a Learning Support Assistant (LSA), he attends mainstream lessons as well as having access to the Special Learning Centre for extra numeracy and literacy support. These sessions also work on building up his social skills and emotional resilience. He is substantially lower in ability than his peers and needs all his work differentiated and broken down into manageable steps. As he is working below the national level, he is graded using the P scales, he is a year 10 pupil but is working at a year 1 age level for numeracy and literacy. He struggles to read and write, and has to have all tasks broken down and read to him by his LSA. 
The school uses a literacy programme called Read Write Inc (RWI). Which is a programme which is designed to help children to read and write using phonics. This has been used specifically by primary schools as an introduction to reading and years 7 and 8 in secondary schools. However, some pupils with Additional learning Needs such as Dyslexia, also use the RWI programme throughout their school journey, as their way of developing literacy skills in a more manageable way. The RWI programme is currently used by Learner M a few times a week, this replaces his English lessons. An LSA does these sessions with him. The aim of these sessions is to improve his reading skills as well as his writing and spelling. This is done by working through numbered stages starting from 1, there is a story and activities that follow it, each stage gets progressively harder with more complex and longer words to read as you progress through the stages. The progress is measured by trackers, one of these trackers is to follow and keep a record of progress on how he is able to read and spell certain words. 
This sheet is filled in at the start of the term to determine what number stage the pupil should be started on; the same tracker is then completed after a term to see what progress has been made with reading and spelling. In appendix 2, there are two tracker sheets, one filled in at the start of a term, the other at the end of term. As you can see by comparing these there are improvements in the words he was able to spell and read. These words are from the first early stages of the RWI programme. The stories are at a reception age level, and are short and quick to read. It was determined that learner M should go back to basics with his literacy skills as he has a high level of absence and was struggling in all aspects of school. Once all of the words on the tracker sheet are ticked and he is able to read and spell them all independently, he would then to move on to the next level of the programme. He would stay reading books at this level until this was achieved.  

Evidence/Appendices
Appendix 1 
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Theoretical Links
There are various links we can make to certain theoretical frameworks. The Read Write Inc (RWI) programme is designed in stages to go at the pace of the child and according to their individual ability. According to the National Institute of Child Health & Human Development (NICHD), approximately 90 to 95 percent of reading-impaired children may achieve their reading goals if given the proper instruction and treatment. It recommends that children be taught phonics and language instruction. Helaine (2019).  Links are shown In Piagets theory of cognitive development, according to Piaget, the nature of content that is given to pupils for learning must relate their level of intellectual development. It is only when they are given a task they are able to complete on their level of ability that they can develop and improve on their literacy skills this way. In his model, he states that children can learn and develop through experiences and the environment they are in, so linking back to the Read Write Inc programme, it is beneficial in these activities and stories that the child’s own personal life experiences can be brought into it to aid understanding. We can also find links to Basil Bernstein’s theoretical framework as the concept is that how children are brought up and if they are brought up in poverty has an impact on academic performance. The school that this portfolio is based on is in an area of deprivation with a high number of pupils receiving free school meals. Learner M is one of these pupils. His low literacy skills could be linked to the fact he lives in a poorer area, his parents also have very low literacy skills themselves which has resulted in him also not being able to develop as quickly as his peers.  
It is due to this that Piagets theory behind the RWI programme seems accurate, it is a programme which has been provided to him as an alternative to help him to read, and which he can work through at his own pace. It is providing him with these basic foundations of reading and writing first before the more complex literacy skills are taught to him. By doing the RWI programme, he is able to learn the phonics which is the words through the sounds, connecting the sounds together to be able to read the full word. It is important for some learners with dyslexia and other SPLD to have tasks broken down for them into chunks for them to be able to understand, RWI is an example of this.

Reflective Log
What happened? 

	What went well?

	Learner M made some good progress with the words he’s able to read and spell. He is now able to read and spell longer words, whereas before he was only confident with most two and three letter words.

	What were the main challenges / problems/ difficulties you faced? 

	I found that sometimes the activities would be repetitive which resulted in his attention wandering elsewhere from the task. 

	How did you react to the challenges?



	I tried to make each story exciting and fun, after each story for example after reading ‘The funfair’, we discussed times that we had gone to the funfair and talked about what his favorite rides were.

	How did you feel?


	This was interesting as it was the part where I received the most engagement from the pupil as he was able to relate it to his own experiences.

	What surprised you?


	I was surprised at how much of the activities the learner was able to do independently without my prompting. 

	What were you familiar with?


	I was familiar with the RWI programme, but I wasn’t familiar with delivering it to such a low ability level. 

	Have your beliefs and expectations changed or been challenged?

	Yes, I now believe that its not suitable for some learners, it’s not very adaptable as a way to learn to read.


 
Critiquing your experience

 
	How well did you think you managed the challenging situation? 

	It was difficult when he was not gaining an understanding of some of the longer words, even after we had been going over them for some time.

	Has this experience changed your mind or opinion in any way?

	No, it just meant a lot of prompting and repetition was needed. 

	Were you given any feedback (formal or informal)? Can you seek further advice from anyone in order to give you another perspective? 

	No

	Is there any other reading or research you could follow up regarding the subject matter? 

	I will read up further on how I would be able to adapt each activity to make them more engaging for a learner who has ADHD who struggles to sit still for longer than a few minutes. 

	What skills do you need to develop to address this incident more effectively in the future?

	A better outline of the pupil’s abilities and needs so I was able to prepare the resources and activities more suitable. 

	What conclusions have you drawn?

	That RWI may not be suitable for an older, lower ability pupil.


 
What next?
 
	Given the same event; would you do anything different next time? 

	I would make the activities more practical, and have a longer discussion after the story, to check understanding. 

	What are the key lessons learned for future use?


	One size does not fit all. This programme works well for most, but there is a few who it would not be suitable for. Some children fail to grasp the simple idea of phonics, so this would not be right for them.

	How might your learning feed into your assignment/s? 

	 Better planning




Critical Evaluation
The learner has progressed steadily through the term in which he was assessed, this was doing the RWI programme in total of five to seven hours per week. He seems to have enjoyed using the programme so far, as it suits his ability and he does not find it too difficult which is good because he is very self-critical and has confidence issues. If he was finding a reading book too difficult, this would result in him getting frustrated and eventually would refuse to work. So, on reflection the concept of the Read Write Inc phonics programme works well in that it is structured and predictable, learner M enjoyed that he knew each lesson that we would read the story and then complete the activities, he did look forward to each book and what different stories there would be. By reading the story first, it was able to provide him with the context of the words prior to doing the activities. For example, he was then able to know the difference between the ‘oo’ sound in different words and also spell them. Critically, although I do believe the programme is a positive way of learning to read, I feel that it may not be suitable for every child, such as learners with specific learning difficulties such as dyslexia, some children are unable to understand phonics to start with so would struggle with the whole programme. 
It works well in the fact that it is structured so allows them to know what the lesson will entail, however sometimes this would backfire and would become boring for learner M, in future we would need to mix it up and adjust certain tasks to make them more enjoyable for all to keep them interested. The stories are often the favourite part of the session, with the activity side much less favourable. To make this task more successful next term, I believe it would benefit learner M to have more of these sessions weekly, five to seven hours a week is the same as the amount of English lessons the rest of his class has, however, I do believe he needs more of that 1-1 intervention to really work on progressing his literacy skills more. After this first term using RWI, the school had to close due to the Covid 19 pandemic, so I do believe by the next term he can continue, we will need to recap on a lot of the words. This will mainly be down to the lack of support at home, because he is unable to read to his parents, this is a substantial barrier in his progress, as he relies solely on school to excel in his reading and also his writing. It would be beneficial if the school introduced the interactive RWI software programme which could be done from home, this could remove this barrier for this learner and allow him to carry on with his reading from home and would encourage independence. Another critique of this programme is that although he is not doing the same English work as his peers, he has a more appropriate level of work for his ability. However due to needing to work 1-1 with an LSA on RWI, it means he is not generally able to be in class with his classmates and is very much segregated from them during these sessions which is a barrier to inclusion. By having to attend these sessions in the Special learning Centre (SLC), he is cut off from his friends and does find this frustrating at times. Due to the nature of the work, it is very much discussion based so being in the middle of a busy English classroom would make it a difficult environment to work in, which is why the SLC is used for this. 
Although the RWI has been proven to be successful in improving the reading and writing skills of this learner in particular, it is not very adaptable as a programme and is very set in stone as far as the way you should work through it. Working with children with SPLD and ALN, I feel that this approach would not always work for these types of learners as we must be able to adapt the work and the delivery according to their needs, which is something RWI does not take into consideration. On the whole, the programme is highly successful for the majority of children. 
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Individual Development Plan for

(U10) — 4

Stage: §

Date of birth: 24/4/2006 ~ Gender: Male ~ Year group: 9 Tutor group: UL0
Start date: 1/5/2019  Review dale: 26/9/2020  Teacher: Ms

Areas of concern: has a diagnosis of ADHD and significant learning difficullies.
He has access to the Special Learning Centre and Learning Support Withdrawal. is very low
ability. All work will need to be differentiated extensively.

Areas of strength: Happy when he has familiar faces surrounding him.
Maths is better than English. is happy and polite pupil who completes the work to his ability.

First language: ABA ~ FSM:yes ~ Medical: yes  Incare:no  Attendance: 82.9%
Free School Meals: Yes

Summary:
SpLD - ADHD
Significant Learning Difficulties.

Area of co & Key staff
ADHD To follow instructions lsilinhis  Before laking Lhe register Lhe class leacher should give clear All relevant
for each lesson seat ready to learn. instructions about the books and equipment required for the lesson.  TAs
Learning Support Assistant or peer should assist with Class teachers

being organised al Lhe start of lessons. Dilferentiale all work and
explain tasks.

Handwriting Have all pens, Use handwriting book  Staff to allow time to process the information of what is Class teachers
equipment ready for daily. required of him. Small chunks of work and instructions Lo be given Al relevanl.
use on desk. at one time TAs

173
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Start date  End da

Building Numeracy Skills
(Numicon, Doorway online) Year 7
and 8

Building Literacy
Skills, RWI Lexia, New Term in
YHT

Resilience building, Social and
Emotional support

Numeracy support 1

Cogaition and 1
Learning Needs

Social, Emotional and 1
Mental Health
Difficulties

Pupils will build on their numeracy skills through a range of ~ 10/9/2018  10/2/2020
resources. Numicon will supporl Lhis. Timetables through a

range of techniques and resources i.e Rock Stars Maths, Apps

on the I pads, Limetables work booklet.

Time, addition and subtraction.

Pupils will work on their literacy skills through a range of 6/9/2019  4/6/2020
resources, Read Write inc, as well as Lexia, Spell well, and

basic spelling strategy booklet on speed sound words,

vowels and graphemes.

Supporting pupils with their emotional needs through a range  13/9/2019  13/2/2020

of resilience programmes.
Examples, nurturing, building self-esteem, lel's talk cards.
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