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1.
United Nations Child Fund (UNICEF) (2018), describes play as engagement in an activity that lends itself to the exploration of a child’s curiosity. UNICEF (2018) Continues to suggest that it benefits the holistic developmental areas of a child by supporting, for example, their physical needs as well as their cognitive needs.
Larsen (2015) expands on this, suggesting that play is purposeful and is carried out with an imaginative process. For example, if a child plays simply move an object around with no imaginative engagement, that does not mean that the child is playing.  If a child can be observed moving the object with purpose and intentional playful dialect, this can be more suitably viewed as play.
Welsh Government (2023), continues to explain that for children to be able to do this successfully, they require the freedom to play with the appropriate resources and have a professional practitioner there to scaffold their learning.
According to Learning Resources (2023), imaginative play is referred to as “magical”. It can open a world of curiosity and wonder for a child to be free and explore without restraint.
 Montessori Guide (2024) direct their opinion towards imagination during play needing some intervention, but can predominantly lay the foundations for significant skills a child will need to develop.  This exemplifies the idea that although children play imaginatively, without rules, there must be some form rule abiding or boundaries to allow them direct their play. Parker – Rees and Willan (2006) explain this may be shown when a child acts the role of the caregiver, whilst a doll encompasses the role of a child. The child has put the natural maternal rulings into this meaningful, life reflecting play. 
Equally, Tovey (2017), explains that open ended resources offer the children a wealth of imaginative play opportunities. For example, children can be seen to create a vehicle out of a variety of resources on one day, however on another, the children may be seen using that same equipment to create a building. This demonstrates how the children explore the resources, imagining environment around them and making connections between themselves and the outside world. 
Macintyre (2010), highlights that not all children possess the same level of imagination. Therefore, some children may find this type of play limiting. She emphasises that children with additional learning needs in particular may find this method compromising. Macintyre (2010) does acknowledge that imaginative play can still be implemented in these, but may require a little more thought. She recommends potentially grouping children to encourage those skills to be nurtured. 
Communication play is also a beneficial type of play. This type of play-based learning allows the children to develop their language skills and reflect on their experiences through communication with others, Lucas (2019) expresses.
Raising Children Network (2020), volunteers the idea that this is how children learn best. Children take their experiences and make meaning of them, when engaging in communicative play. Children “gain confidence” to become “more independent” and make positive connections to grow into a healthy individual.
 NHS Community Services (no date), recognise that communication play can be exemplified though children being exposed to enriching activities that are not always formal methods of play. For example, everyday routines can be used to develop the child’s understanding of how to appropriately engage with others around them, then transferring them into the development of their social skills with others. 
Proper teaching, through adult engagement, leads children to communicate effectively.  This may result in the children taking ownership of which pathway their learning follows as they have the language to explain their interests to the adults around them, in addition to promoting the children making decisions for themselves. United Nation Rights of the Child supports this as Article 29 states that children should be able to “explore their freedom and the freedom of others.”
 Communication play supports the holistic development of the child as meaningful conversations over the child’s emotional, physical and mental needs are being discussed, not only via the adults but through observing the child during communicative play with others. Popova(2015) confirming that communication is a powerful tool for children. As proposed, again by Popova (2015) in relation to Lev Vygotsky’s theory (1978-1986).
In conclusion a variety of play types working cooperatively together is believed to be the most pro-active way to meet children’s curiosity and developmental needs. Using individually can allow practitioners to support specific areas of learning and target those with more individualised needs. Archer and Sira (2015), concurs, stating that all areas of children’s development are linked and can be developed at different stages in a number of different ways.
Children with additional learning needs may find certain play types challenging. Adults may be required to tailor play to work in line with the care plan outlined for any spotlighted children. Practitioners may need to use their professional judgment to determine the best course of action to take when working sympathetically with those children.




2.
Forebel (1782-1852) stressed the importance of play in young children. He held the opinion that play needed to be open ended, for children utilise all aspects of their developmental areas in order to create limitless possibilities and learn new skills.
Froebel Trust (no date), advocates this theory placing emphasis on the child gaining autonomy from adults who value their choices and celebrate the child as an individual.
Piaget contradicted Froebels theory, surmising that children move through accommodation where they use previous schemas to inform new learning experiences through play. Malik and Marwaha (2023), further discussed Piaget held the opinion in that children also move through assimilation, where they take on new concepts and make links to those schemas. 
 Foundation Phase Framework (2015), documents that during self - directed play, children should have the opportunity to explore these states. The role of the adult during play is to encourage the child’s ideas and to transform them into authentic learning experiences.
Play is significantly important to support the holistic development of a child. Howard (2020) compiles research to highlight that play contains “contradictions”, although seemingly the child has free choice, they can be “bound by constraints.”  
Robinson and Persky (2020) gives an example of the children accessing the the appropriate resources. Suggests that the children need to have an understanding of how to lead self – directed play in order to select the resources they need to fulfil their assignment. 
Much to the agreement of Marshall (2017) that implicates Montessori’s idea that children should be given the chance explore a variety of resources to aid their learning through play, suited to their age and stage of development.
Brown (2014), contradicts this arguing that to provide children with what they want, when they want can have an adverse effect. Brown (2014) questions if practitioners should allow children to make all play decisions. Brown (2014) continues to argue that adults should give the children freedom to engage through intrinsically motivated choices if the nature of the activity is appropriate for the child and the setting.the 
Obstacles in self – directed play  can be presented in more harmful ways. Brown and Patte (2013) emphasises the importance of children choosing their play in their younger years. Brown and Patte (2013) gestures that this may not always be the case for some children, should they face “play deprivation.” They urge adults that work with young children to limit the presence of “play deprivation,” hinting that it has a fully negative effect on children in their later years.
Equally, Pound (2014) shows that Skinners Theory (1938) opposes this idea , suggesting that children learn and develop through abiding by conformities and rules, suggesting that the freedom of such experiences should not be left for the child to decide. 
Karadag and Demertas (2018), explains that for a child to decide on what and how to learn enables critical thinking leading to an improved “ personal and societal experience.”
Equality Act (2010) states that all children should be treated with the same level of inclusion and respect no matter what their circumstance or religion. This supporting the child’s identity and providing them with their inclusion rights.
Cooper  (2015), explains that if adults show children that they are accepted for who they are, it can then lead to a spike in confidence them excelling in their education. Cooper (2015) then confirming that if this is met and the child is content, their methods of learning can express who they are to their practitioners, which results in the practitioner gaining an insight into what the child then needs to further their learning.
McInnes, Howard, Crowley and Miles (2013), acknowledge that the child is the pilot to lead what happens during the play activity and the practitioner is the passenger.  They hint that if the child plays quietly without any cues to others then that is what the child should be left to do. Equally, implies that there should be elements of adult- led play alongside child – led play. They explain this can be witnessed if the child communicates that they want engagement of others or direction from adults to continue play then the child should be given that opportunity. 
Colliver, Harrison, Brown and Humburg (2021), underpin this to be important for the child to develop self-regulation. They concede that children need to obtain periods of quiet, unstructured play in order to regulate their emotions as they progress to their adolescent years.
Spivey (2022) states that “when caregivers understand a child’s perspective, caregivers can be a better resource for them.” This hinting that the adults involved in play should observe how the child presents themselves during play to gain an understanding on how they see their role in the world and how best to move them forwards.
Howard and McInnes (2012), agrees, placing responsibility on the practitioner working with the child. Howard and McInnes (2012), believes  that the role of the adult is to scaffold their understanding and provide them with the tools for inform the educational opportunities and needs of play.  
3.
The Department of Education (2012),  argue that a child is continually developing and should have their needs met at each stage. This being shown through observation.
Leuven Scale, as an observational tool, measures clearly the emotional well-being and the involvement of a child in a task. It can highlight how to best support a child as their levels of engagement are categorically marked.
MacRae and Jones (2023), suggest that although observation based and puts the child at the centre of their learning, they suggest that the Leuven Scale document doesn’t appear to be child or task specific as there are many contradicting factors surrounding its depth of clarity on how engaged the child is in a task.
The Leuven Scale can cater to every child as it is not a one size fits all method. However, it may not work effectively for children with additional needs as emotions may not be as present in children with ALN  - more so with non-verbal learners. 
Laevers and Declercq (2018), explain this can also be presented in those that do not poses additional learning needs. For example, children have the tendencies to not conform to success criteria set out by professionals. They can also be seen to defer from the intended path of learning. This, when using the Leuven Scale would need to analysed and used to inform future planning for the child. Perhaps using another method of asking the child to engage in such activities.
Allows practitioners to adapt to child’s needs. Holistic as there’s no limits to what you’re observing.
Can see progression – most start as red for early years but can review when they transition to new setting and most can be seen to progress. Simple way of recording progress. 
Different cultures present different behaviours which it might not account for.  Every Student Succeeds Act, (ESSA), (2015) supports current UK legislation confirming that regardless of a child’s personal circumstance, they should and are entitled to good quality care and education. ESSA (2015) has four main focal points to avoid any discriminative behaviour towards them, ensuring that their developmental progress is of importance.
Care and consideration may need to be a priority when sharing these observations with parents. Adults working closely with the children may need to model how the Leuven Scale method works and wat the documents mean. They would need to understand it before seeing it to have a clear outlook on what the observations are telling them about their child’s progress and development.
 Conducting observations too early in the children’s time within the setting may not provide accurate information on their character. For example, if a child has not yet settled they may withdraw from some activities or appear less motivated in certain areas. Delaying observations until the child has had time to make positive relationships with adults and children can give the child more confidence to express who they are. This resulting a true reflection of what the child is capable of.  
Working within groups can hinder the effectiveness of the Leuven Scale. Not all children will be observed engaging in the same way for the tasks. Likewise, the children that are displaying higher levels of engagement may take the attention away from the child whom is needing to be observed.
Overall the Leuven Involvement Scale can be highly effective observational tool. It provides clear concise information on the level of engagement a child has within the highlighted area. The area of development is clearly stated and the recording of the observations can be conducted efficiently.
 Suggests that the Leuven Involvement Scale can be used to assess the holistic development of a child as it is the responsibility of the adult working with that child to document each developmental area of the child.


4. 
Children need to engage in deep play to fully explore their potential. Practitioners need to acquire the skills to facilitate this and provide the children with as many opportunities to take part in open ended play. It may be difficult, when observing children, not to distract the child when they are engaged in play. Maynard, Waters and Clement (2012) support this suggesting that “teachers” prefer to stand back as they are not accustom to their practice being challenged.
Bottrell (2018), describes interruption or a stop in play as “developmentally damaging.”  This may not always be adhered to. Obstacles such as timetable, staffing, persona of child and staff can contribute to the interference of deep meaningful play.
Annenberg Learner (2012), advises the adults supporting self – directed play, in the view of the Montessori Approach, should facilitate when the child gives them a cue to intervene. They suggest giving the children the time and space to gain mastery on their own, although identifying when a child may need guidance.
Harvard University (2024) suggests that children desire serve and return from adults and other children in order to develop their cognitive understanding that their voice and needs will be heard. It can require them to see other perspectives assessing whether they can cope well with these interactions or interruptions, touched upon in the Centre on the Developing Child at Harvard University (2020) video.
Mphahlele (2019), concludes research that Malaguzzis 100 Languages offers an insight into how observations are beneficial and where a child sits in their developmental journey. He followed the process that a child has many ways in which they explore, communicate and behave. This can be seen during play and monitored through effective observation of play as it gives specific information on each child and their place within educational curriculums.
Davidson and Randhawa (2022), reiterates the significance this has in terms of informing adults’ practice to support the children in their play and learning. It explains the Leuven Involvement Scale provides keys aspects to understand what the child can already do and how best to put learning opportunities in place to challenge them to meet their needs and in what areas that require any extra monitoring. 
Flying Start practitioner Corfield (2021), adapted this observational tool and cites links with Emotionally Healthy Schools (2019), focussing on the idea that “unless a child is operating at a 4 or 5” (higher end of the scale) “learning will be limited.
This in terms of observational planning can work alongside in the moment planning, as Learning Journals (2011-2024), report. They imply, for example, if an adult observes a child demonstrating that they require intervention of any kind, the adult may step in and provide the appropriate level of change to support the child.
Brock (2015) suggests that by building this relationship, through careful observation, reinforces confidence in the child that they are respected and supported in what they need. If they have gained a positive care experience with an adult in the learning environment, it can lead to more positive outcomes for children.  A skill which can follow through to future challenging situations. Linking to Kohlb’s theory of children learning through experiences, cited in Akella (2010).
Birth to Five Matters (no date) implies that whether positive or negative a child may hold onto the emotive aspects of their experience and use them to fuel future encounters. Should there be a strong positive connection between the child and the facilitating adult, in that moment, the child gains a better chance of self-regulating to overcome and thrive.
Maden (2021)encapsulates theses sections explaining  that children learn through experiences. Continue to describe that children are “Tebula Resa” -  “a blank slate” – with no ideas of their own and have the ability to take direction from adults, and experiences, not from their own thoughts. Thisfor adults can be significant in gaining what children already know through observation, and help in informing their natural developmental milestones. 
Referring back to Howard and McInnes (2012), their research findings conclude that children who are aware of engaging in play have a greater enthusiasm towards their involvement and appear to have high level of social and emotional success. Whereas the children who believe they are taking part in an activity without play, appear to be less motivated to achieve. In conclusion, play as a driver for learning could be categorised as highly effective and highly significant in children’s mastery of learning and development. 
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