Following your professional teaching experience, provide a reflective response, which shows your development during your professional teaching experience (PTE) to illustrate how you are reflecting on your progress.
The importance of reflective practice is highlighted in one of John Dewey’s most famous quotes, ‘’We do not learn from experience, we learn from reflecting on experience’’ (1993). Biggs and Tang (2007) argue however that it is the term  ‘’transformative reflection’’ that defines the aspiration for self-improvement, and the term ‘’reflection’’  merely recalls the experience.  Tarrant (2007) furthermore explains that the ability to reflect is stationary; it is the ability to identify the next steps that should be taken in order to progress, that enhances ones professional development.  The ability to effectively reflect on practice, and to then take responsibility for the next stage in one’s development is an expectation that The Qualified Teacher Status (QTS) Standards set out in S1.7 (Education Wales, 2009). Reflection is a key element during my Professional Teaching Experience (PTE), as I am continuously learning and striving for improvement. I use the Assisted Reflective Conclusion (ARC) model, developed by Yr Athrofa to support my own reflection. The ARC model incorporates elements from several other reflective models, including the work of Kolb, Gibbs and Cole. There are particular similarities between the ARC model and the Gibbs Reflective Cycle (Figure 1).
Figure 1
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One of the initial personal targets that I planned to focus on in my first week was closely aligned to  QTS Standard, S1: Professional Values and Practice (Education Wales, 2009); I aimed to demonstrate professional values and to contribute towards class management.  I felt that it was important to firstly prioritise professional values and practise,  as the QTS standards outlines that these positive relationships with learners will ‘’help maximise their learning potential’’ (Education Wales, 2009: p.4). Within the first week I was consciously making an effort to learn the names of the learners, work with and support groups in lessons and I would also greet every individual as they arrived at school in the morning.  Several experts such as Kohn (1996) and Boynton and Boynton (2005) furthermore discuss the importance of developing positive teacher-student relations, and also emphasise how it can significantly improve behaviour standards. In the class, a certain individual did not initially respond well to me, as I was a stranger. I now understand that building relationships with certain individuals can be a prolonged journey. The ability to identify and support individuals who ‘’experience behavioural, emotional and social difficulties’’ is an expectation outlined in QTS standard S3.2.4 (Educational Wales, 2009: p.9) Research explains that positive teacher–student relationships in some cases, may have defensive effects for individuals who struggle intellectually, emotionally and psychologically (Baker, 2006). It therefore felt rewarding at the end of the three weeks having earnt the individual’s respect and trust. Upon reflection, I feel that I could have distributed the time that I spent with the individual groups more equally; I perhaps spent too much time with the lower ability groups. The reason for this was because the lower ability learners required more support, so I was tending to work with those individuals whilst the other learners worked independently. In the future, I will ensure that I am investing my time equally within the class, regardless of the ability. 
Once I felt confident that I had built the foundations of the relationships between the learners, I began to take an active role in the classroom management, focusing on behaviour. I adopted the class teachers behaviour strategies, as well as familiarising myself with the school’s discipline and behaviour policies.  I felt it was important that I adhered to the class teachers behaviour management strategies because consistency in education is key, and staff should be supportive of each other in implementing these expectations (Adams, 2009). The ability to manage behaviour effectively within the classroom is an expectation set out in QTS standards  S2.7 and S3.3.9 (Education Wales, 2009). In reflection, I could have considered implementing some of my own behaviour management techniques. Additionally, I felt that I did not include enough positive reinforcement in my teaching to praise behaviour. Although I did award some ‘’house points’’ to reward learners, I could have used more strategies to encourage behaviour and effort. Theorists including Skinner and Pavlov who developed the stimulus-response models to learning, would champion this behaviourist approach. In my Welsh lesson, I did incorporated some behaviourist learning approaches as I used ‘’drillio’’ in order to practise and learn new Welsh vocabulary. I reflected positively on this experience, as all the learners were engaged and enjoyed the learning experience. 
At the end of the first teaching week, I furthermore reflected that one of my strengths was my versatility and ability to reflect in action. Donald Schön developed the concept of reflection in action, and reflection on action (Figure 2). An example of this during my teaching practise was when I simplified an activity in a Literacy lesson, for the lower ability groups who were struggling. I then reflected further after the lesson, and noted how the incident would affect my future planning and preparation. An awareness of the learning environment ensures that all of the learners are engaged and on task.  Vygotsky, suggested there was a ‘’sweet spot for learning’’, known as the Zone of Proximal Development. In my future planning, I will thus far ensure that the work I set is at a suitable level and that I differentiate appropriately, again a standard that is outlined in QTS Standard S3.3.4 (Education Wales, 2009). Jerome Bruner expanded on Vygotsky’s theory in developing a social interactive method of learning, known as The More Knowledge Other. In further reflection on my teaching and also linking to Bruner’s theory,  I could have used more partner work, pairing individuals of diverse abilities together; the QTS Standard S3.3.3 state that teachers should ‘’employ interactive teaching methods and collaborative group work’’ (Education Wales, 2009: p.11). Controversially, Piaget would argue that learning is instinctually motivated, and refers to the learner as the ‘’lone scientist’’, explaining that the social environment does not have any impact on the leaning. 
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The next steps in my professional development are to ensure that I plan effectively for the support staff within the class. In an official government document, key features of the effective deployment of support staff included joint planning, direct involvement in both recording and assessing pupils’ progress and a common understanding of good pedagogy and learning (GOV, 2011). A professional dialogue that I had with a support staff however demonstrated that joint planning was far beyond what a teacher assistant (TA) is paid to do, and also expected to do. In the discussion, it was also highlighted how it would be almost impossible to find the time to joint plan.  A copy of the lesson plan with the TA’s specific role highlighted was seen as appropriate by this particular member of staff.  I will consider this feedback when planning for the support staff in the future, and will have another conversation with the staff to discuss how they would like to be involved. In addition, I will value and respect the support staff’s opinions because the benefits of a good relationship with the support staff within your class are extensive, including impacts on teachers’ workload, stress levels and job satisfaction. (Department for Education, 2011) 
Another target that I will aim to develop in future practice is to extend my use of incidental Welsh, and also subject specific Welsh in both the classroom and around the school environment. I have chosen this target because it is essential that learners have opportunities to hear and use the language throughout each day. In ‘Successful Futures’ Donaldson also outlines how the use of the Welsh language within the curriculum, and the school community will be expanding, so both the learners and the teaching staff, including support staff need to be equipped for a Welsh continuum that will adopt a far more first-language approach to learning Welsh (2015). It is lastly, another expectation that is set out in S4 (Education Wales, 2009), so it is imperative that I develop this skill. I aim to include more detail on how I can use Welsh specific vocabulary in my lesson planning, so that the learners have the opportunity to build their own bank of vocabulary. I will also devise an Incidental Welsh Weekly Planning Sheet to set achievable and small goals that I will not only aim to achieve, but also the Welsh I set the learners to use and develop. At the end of the week, I will then review and reflect on the progress that the learners and I have made. It is important that I set small and realistic goals every week which should then translate into a habit. Quigley stated that ‘’becoming a successful and confident teacher is founded upon thousands of small, incremental actions and habits’’  (2016: p. 52) .  
To conclude, the PTE has been hugely beneficial in my journey to becoming a teacher. The further reading has enabled me identify the best method of reflection to use in my own practise. In my personal opinion, Gibbs model of reflection is not as intellectually probing as other models of reflection due to the narrow style of questions. Whereas, Schön’s reflective model is an efficient process of reflection but in my belief it merely identifies each step; it does not explain the two individual process in enough depth to be able to fully reflect. Critics may argue that it also takes a skilled teacher to effectively reflect in action meaning that it is only accessible for the experienced teacher.  I will therefore continue to use the ARC model of reflection as it provides a sound support structure to reflect on my teaching experiences, I will additionally challenge myself and incorporate elements of the ‘’in reflection’’ method when appropriate. 
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