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Use of Generative AI in Assessment 
(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 No   ☒


 AI Acknowledgement  
I confirm that I have used AI tools such as google, Grammarly, and deepAI on different dates in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.
Reflection Report: Digital Marketing Curriculum

I will be writing this reflection using Gibbs' Reflective Cycle (1988), but I will consider the cycle as a whole rather than dividing it into separate headings, and I will present the experience as a complete narrative rather than focusing on individual strategies. Since the curriculum was designed as a re-sit assignment, it had not undergone peer review. Therefore, I will focus on my experience of designing the curriculum and providing peer feedback, in accordance with the assignment guidelines.
Reflection on Curriculum

My experience creating the Digital Marketing Leadership Curriculum has proven both professionally and intellectually rewarding. The assignment required in-depth consideration of pedagogical standards, inclusion, corporate symmetry, and long-term learners’ impact in addition to content creation. My main takeaways from the course design process are summarised in this report.
One of my first major insights was that the curriculum should be viewed as a strategic framework for instruction rather than just a series of lessons. Curriculum design necessitates zooming out to consider the bigger picture: What type of learner am I attempting to develop? Which skills, principles, and abilities should they leave with? During this entire procedure, I ingrained the constructive alignment model developed by Biggs and Tang (2011), which I learned in theory but had not used to this extent. Making sure that the activities, evaluations, and learning objectives were all in line forced me to consider the significance and intent of each component critically. It also made me realise how effective the curriculum is in fostering emotional as well as intellectual growth (Barnett & Coate, 2005).
The challenge of striking a balance between the three main abilities of innovation, data analytics, and inclusion was one of the most fulfilling parts of the design of this curriculum from a professional standpoint. Leadership in digital marketing is a dynamic field that is impossible to adequately teach using conventional rote-learning approaches (Schultz & Block, 2015). I had to therefore imagine a learning environment that encouraged both creative inquiry and analytical accuracy. It took a lot of work and creativity to create tests that backed up this duality. This taught me how meaningful learning can be through authentic assessment (Gulikers, Bastiaens & Kirschner, 2004). Peer review of design work, data interpretation challenges, and projects that mimicked actual client briefs were all academically sound and pertinent to the workplace. Additionally, my inclusion efforts were informed by the Universal Design for Learning (UDL) philosophy (Berquist, 2017). 
My perspective on assessment was strongly skewed towards summative evaluation before this project. I had to re-evaluate the formative function of evaluation and its capacity to promote deeper learning as a result of creating this program. My perspective shifted from "assessment of learning" to "assessment for learning" when I started using journals, peer evaluations, and draft submissions (Black & Wiliam, 1998). The evaluation journey I created for students was influenced by Nicol and Macfarlane-Dick's (2006) work on feedback, particularly in the development of the Leadership Journal, which invites students to consider digital decision-making, group dynamics, and leadership style. Discovering how feedback itself may be used as a learning item (Zimmerman, 2002) was one of the most important professional learning experiences. Self-regulation, a quality essential for leadership roles, is fostered by encouraging students to offer feedback, consider tutor suggestions, and edit their work. This reflective, recursive method has also affected my future self-evaluation of my own instruction. Assessment is now seen by me as an integrated, continuous conversation between the student, the material, and the instructor rather than as an end goal.
The necessity of tightly aligning curriculum design with external frameworks, such as industry demands and national education standards, was one of the process's eye-opening aspects. The curriculum was guaranteed to be based on contemporary professional realities by using benchmark statements from the CIM, QAA, and DMA (QAA, 2018; CIM, 2021; DMA, 2022). I learnt how the curriculum may be socially conscious and still be relevant to the workplace by creating sessions on cyber integrity, campaign assessment, and inclusive content development. My understanding was that a well-designed course might act as a link between academia and business, giving students not only knowledge but also a strategic attitude.
The effect that this reflective thinking had on my own work life was possibly the most surprising but satisfying result of this approach. As I incorporated reflective practice for students, I discovered that I was delving deeper into my own pedagogical presumptions. Self-enquiry caused me to re-examine my principles as a teacher and take a more comprehensive view of the student experience. The program required empathy in both content design and in envisioning how different learners would navigate the course material. My academic viewpoint was further broadened by studying with multidisciplinary sources, such as marketing literature and education theory. I simultaneously felt like a mentor, practitioner, and researcher. This multifaceted function required judgement, synthesis, and critical reading—skills that are becoming more and more crucial in complex educational environments. Instead of seeing curriculum development as a static instructional assignment, I now see it as a research-based design process.
Of course, there were difficulties throughout the process. Converting abstract concepts into useful content was one of the biggest challenges I encountered. For example, it was more difficult than I thought to define "ethical digital leadership" or "inclusive campaign strategy" in terms of lessons. Student identities, iterative development, and continual reference to learning objectives were necessary. This served as a helpful reminder that curriculum writing requires accuracy and clarity just as much as creativity. Making assessments that were appropriate for students at different levels of understanding presented another difficulty. A major conflict was striking a balance between providing sufficient infrastructure for those with a lesser academic background and offering stretch chances for more experienced students. In order to improve task structures and incorporate tiered support, I relied on peer feedback from the previous curriculum designed and the UDL principles. Also, working under time and resource constraints improved my project management abilities. Stakeholder interaction, content curation, and logistical planning were all necessary while developing a 36-week course with hybrid delivery; these tasks were similar to those of curriculum leadership in the real world.
Furthermore, the curriculum design emphasised the need of fostering creativity and critical thinking—two qualities that are sometimes considered as distinct but are closely related in digital marketing. While creating posts, ads, and infographics promoted creativity, encouraging students to examine audience behaviour, question platform ethics, and evaluate branding tactics demanded critical thinking. I had to carefully consider the abilities that were prioritised and how they would be assessed in order to balance these elements in the learning objectives and evaluations. It also made me re-evaluate the distinction between "technical" and "creative" disciplines, acknowledging that both are essential to innovation in digital marketing. I feel more comfortable integrating these dual characteristics into my teaching strategy moving ahead, enabling pupils to think critically and speak freely.
Reflection on Peer Review

Reviewing others' curricula was a challenging yet enriching experience. I encountered valuable information alongside a variety of perspectives on how different individuals approach topics. Observing how others transformed these topics into comprehensive courses was truly inspiring. I was particularly impressed by the depth of research and the progressive development of the existing curriculum in Project 16. It was wonderful and much needed that the curriculum aimed to promote genuine hospitality in an industry that is frequently criticised for providing transactional, robotic service.
I appreciated the empathetic approach demonstrated in Project 11 on financial management. One of the course's strongest points was its structure. Every week's material builds upon the one before it, keeping students interested and giving them a sense of advancement. I found this very systematic.
The strategic planning involved in turning awareness into a well-structured curriculum was evident in Project 4. The skilful identification of the target student group and the consideration of their professional background ensured the curriculum was relevant. One particularly considerate move that demonstrates the program's inclusive design is the choice to provide the course during the school year while considering students who have caregiving duties. I have learned the significance of student inclusion, which this curriculum holds at heart.
These experiences demonstrated to me how simple, thoughtful approaches can effectively address complex issues, and I gained a great deal from this process.
Lastly, this curriculum initiative greatly increased my self-confidence as a leader and teacher. I had never thought of myself as someone who could structurally affect the path of education. I felt a great feeling of professional agency and ownership when I took an idea, grounded it in theory and real-world context, and transformed it into a completely scaffolded learning trip. Additionally, it assisted me in recognising my own knowledge gaps and motivated me to pursue ongoing professional growth. In addition to creating curricula, I now feel more comfortable mentoring others, promoting pedagogical innovation, and participating in institutional decision-making.
Total word count (1479)


References
Barnett, R. and Coate, K. (2005) Engaging the Curriculum in Higher Education. Maidenhead: Open University Press.
Berquist, E. (2017) UDL: Moving from exploration to integration. Wakefield, MA: CAST Professional Publishing. 
Biggs, J.B. and Tang, C.S. (2011) Teaching for quality learning at university: What the student does. 4th edn. Maidenhead: McGraw-Hill/Society for Research into Higher Education/Open University Press. 
Black, P. and Wiliam, D. (1998) ‘Assessment and classroom learning’, Assessment in Education: Principles, Policy & Practice, 5(1), pp. 7–74.
Chartered Institute of Marketing (CIM) (2021) Professional Marketing Competencies Framework. Available at: https://www.cim.co.uk [Accessed 30 May 2025].
Direct Marketing Association (DMA) (2022) Digital Marketing Competence Standards. Available at: https://dma.org.uk [Accessed 30 May 2025].
Gibbs’ reflective cycle | reflection toolkit (1988) https://reflection.ed.ac.uk/reflectors-toolkit/reflecting-on-experience/gibbs-reflective-cycle. Available at: https://reflection.ed.ac.uk/reflectors-toolkit/reflecting-on-experience/gibbs-reflective-cycle (Accessed: 30 May 2025). 
Gulikers, J.T.M., Bastiaens, T.J. and Kirschner, P.A. (2004) ‘A five-dimensional framework for authentic assessment’, Educational Technology Research and Development, 52(3), pp. 67–86. doi:10.1007/BF02504676.
Nicol, D.J. and Macfarlane‐Dick, D. (2006) ‘Formative assessment and self‐regulated learning: A model and seven principles of good feedback practice’, Studies in Higher Education, 31(2), pp. 199–218. doi:10.1080/03075070600572090. 
QAA (2018) Subject Benchmark Statement: Business and Management. Gloucester: The Quality Assurance Agency for Higher Education.
Schultz, D.E. and Block, M.P. (2015) ‘Rethinking brand communication in a digital world’, Business Horizons, 58(1), pp. 43–50. doi:10.1016/j.bushor.2014.08.002.
UK Government Digital Strategy (ed.) (2022) UK digital strategy, GOV.UK. Available at: https://www.gov.uk/government/publications/uks-digital-strategy/uk-digital-strategy (Accessed: 30 May 2025). 
World Economic Forum (2023) World Economic Forum annual meeting 2023, Davos, World Economic Forum. Available at: https://www.weforum.org/meetings/world-economic-forum-annual-meeting-2023/ (Accessed: 30 May 2025). 
Zimmerman, B.J. (2002) ‘Becoming a self-regulated learner: An overview’, Theory into Practice, 41(2), pp. 64–70. doi:10.1207/s15430421tip4102_2.


Appendix 






Zujaja T Kharal_1919419_ECPT6007_A2_Draft		  pg. 2 
image2.emf
Peer review feedback  sheet 11.docx


Peer review feedback sheet 11.docx
Peer Review Feedback

Curriculum number: 11

A clear justification has been provided for the proposed curriculum with an appropriate target audience.

		 Yes, the "Financial Education" course described in this initiative is well-considered and comprehensive. It makes it very evident that adults, especially those living in underserved areas of South Wales, have a genuine and increasing need for financial literacy. The argument, which is supported by credible evidence, presents a compelling justification for why this kind of initiative is more important than ever. The course gains depth and importance from the links drawn between social inequity, mental health, and financial well-being. It's encouraging to see financial literacy presented as a means of boosting self-esteem and enhancing one's quality of life, rather than only as useful instruction.









The aims and objectives for the curriculum are appropriate for the topic and learning group

		The aims and objectives, and learning outcome have a clear link between what students will learn and how they can use the knowledge in real life. Aims provide knowledge, comparing different financial products, and raising awareness of support options. The outcomes describe the skills and abilities students will gain, like managing money well, making plans for the future, and analysing their own financial decisions. 









The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

		The curriculum is well structured, beginning with fundamental budgeting and progressing to more intricate subjects like investments and pensions. The lesson plans are interactive and useful, and the teaching strategies are made more interesting by the inclusion of digital resources like ‘Kahoot!’, group projects, and real-world scenarios.









Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.

		The curriculum is well related to professional standards. The assessment approach described aligns with the professional standards for education and training in Wales, particularly those set by organizations such as the Education Workforce Council (EWC). These standards emphasise the importance of creating fair, consistent, and transparent assessment practices that support learners’ development.



The use of formative assessments like quizzes and group projects aligns with standards that advocate for continuous assessment and feedback, helping learners understand their progress and areas for improvement. This supports standards relating to maintaining high expectations and ensuring assessment practices are valid, reliable, and inclusive.





Comments on the scheme of work that was designed.

		Dave Ramsey's "7 Baby Steps" was a great choice, because it had a familiar yet locally relevant framework. The scheme of work is well supported by detailed lesson plans, how the lesson will develop and assessment strategy. It is further supported by the provision of the essential and optional reading list.









Anything else that you would like to comment on?

		The curriculum shows a clear understanding of the topic and the students it aims to help. It is a great example of how community-based teaching should be done, as it combines social awareness, practical knowledge, and careful teaching methods. With some small changes to how it is shared and presented, it could make a big difference in people's lives. The person who created this course should be proud, as it has passion, purpose, and real-life usefulness.
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Peer Review Feedback

Curriculum number: 4

A clear justification has been provided for the proposed curriculum with an appropriate target audience.

		The reason for the curriculum is clearly explained and is based on recent laws and policy frameworks, such as the National Training Policy and the VAWDASV (2015) Act. Well-planned curriculum design is supported by the careful identification of the specific student group and consideration of their previous knowledge and professional background. 

Finally, in the rationale, some of the comparisons to educational theories could be included more smoothly into the curriculum, even though it is clearly based on current laws and guidelines. At times, the theoretical ideas seem a little separate from the main curriculum content.







The aims and objectives for the curriculum are appropriate for the topic and learning group

		The learning objectives are arranged using Bloom's Taxonomy, which provides students with a clear progression that moves smoothly from remembering information to applying their knowledge. 

However, although the learning outcomes have been identified, it would be helpful for the curriculum to include specific aims and objectives. This would make it easier to reflect on progress in a more organised way.







The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

		The amount of research and thought put into the design is impressive.  

One of the strengths of this project is its wide scope and clear structure.  

A particularly thoughtful aspect that shows the programme is designed to be inclusive is the decision to offer the course during the school year, considering students who have caring responsibilities.







Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.

		The commitment to making sure the curriculum meets the specific framework and Welsh education requirements is clear.  

The curriculum follows the Welsh Government (2023) professional standards for teachers in further education, work-based learning practitioners, and adult learning practitioners in Wales.  

Each important point in the standards is connected to the curriculum.







Comments on the scheme of work that was designed.

		The evaluation method is well thought out and matches the learning objectives.  

It is fair to include both formative and summative assessments and using "track changes" to give feedback is helpful and effective. However, it might be useful to consider how support will be provided for students who find digital formats difficult or who could benefit from spoken explanations.  



Adding more interactive activities could help improve learner engagement, even though lectures are a suitable way to deliver organised knowledge. While the curriculum includes small group tasks, these could be expanded or made more directly related to the learning goals and ongoing assessments.  

Because of the sensitive nature of the topic, using a wider range of teaching methods, such as role-playing, scenario-based learning, and case studies, could also be helpful.  







Anything else that you would like to comment on?

		A more detailed plan for differentiating teaching would be useful. There is little information on how different learners, experiences, or learning styles will be supported in practice, even though the target group is identified. Including adaptable techniques would make the course more accessible and ensure fair learning outcomes for all types of learners.
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Peer Review Feedback



Curriculum number: 16



A clear justification has been provided for the proposed curriculum with an appropriate target audience.

		Yes, the curriculum is well designed and clearly explained. It is impressive because it shifts the focus away from just the technical skills of service and instead highlights the important human and emotional factors that affect a visitor’s overall experience. The emphasis on behavioural intelligence, cultural awareness, and genuine guest interaction in today’s service industry is strongly supported by business opinions and research.  









The aims and objectives for the curriculum are appropriate for the topic and learning group

		Overall, the main aims are clear and relevant to learning outcomes. However, the curriculum could be improved by adding specific learning objectives to show how the aims will be achieved. The curriculum aims to encourage real hospitality in an industry that is often criticised for offering only transactional, robotic service.







The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

		The framework of the program is brief but significant. A complete learning cycle is made possible by providing three intense sessions that are centred on theories, operational practice, and reflective analysis. The programme is also accessible and flexible; its adaptable timetable and inclusion of participants who do not have formal educational backgrounds is remarkable.







Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.

		The curriculum is clearly aligned with QAA and UKPSF standards, the details provided in this section in clear and relevant, step by step linkage makes the curriculum effective and impressive 







Comments on the scheme of work that was designed.

		The planned scheme of work presents the material in professional situations, making it relevant and easy to use. The role-play scenarios are well-designed to reflect common challenges in hospitality settings, and feedback from facilitators and peers helps to reinforce important learning goals. The assessment method is also strong and focused on the learners.







Anything else that you would like to comment on?

		this curriculum proposal is timely, professionally written, and thoroughly researched. It shows a strong dedication to improving hospitality service by fostering the human aspects that are most important. 
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