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According to Lai et al., (2014), autism is a neurodevelopmental condition, which restricts an individual’s social communication, and causes them to show repetitive behaviour, and have limited interests, however Brain Resources and Information Network (BRAIN) (2009) states that if they do have an interest, they may show obsessive behaviour towards it. Many parents who have children who have been diagnosed with Autism, feel as though their children are being excluded and disconnected from the advantages of the education system, therefore believe that more needs to be done in order to enable the inclusion of children with an Additional Learning Need (ALN) (Lynch and Irvine, 2009). Therefore the aim of this essay is to discuss the advantages and disadvantages of early intervention for young children who have been diagnosed with Autism, and how current policies, procedures and processes help to promote the well-being and inclusion of these children, whilst also making relevant links to different models of disability.
Cigman (2007) states that for years, it was believed that children who were diagnosed with Autism benefitted from attending ‘special schools’, where they would be surrounded by children with other ALN, and practitioners who were educated and qualified in providing education for children with specific needs, in order to help the children thrive within education. However, in 1978, Margret Thatcher called upon Mary Warnock to review the provisions provided for children with disabilities in England, Wales and Scotland, in relation to their medical aspects, preparation for future employment and what resources are available to them; which inevitably changed the way that disabled children were taught in the United Kingdom (Cannell, 1990), by having ‘inclusion’ as the main aim of the Government’s Special Needs Committee’s system and the main subject of the Warnock Report, however also ensuring that the children who need extra support and guidance receive good quality help in order for them to be just as successful as those children without a disability (Cigman, 2007). The Warnock Report then lead to the implementation of the Education Act 1981, which set out Government aims to help the inclusion of children with disabilities into mainstream settings in England and Wales (Welton, 1983).  Cornwall and Graham-Matheson (2012) believe that by allowing children to attend mainstream school settings, it allows them to be a part of a group of people, which may decrease the chances of them feeling isolated and different because of their ALN, which they may end up experiencing if they went to a ‘special school’. Under the United Nations Convention on the Rights of Disabled Persons (2006), children should not be excluded from mainstream education because of their disability or ALN and they have the right to a free education which should be stimulating and supports their needs.
Although under Article twenty eight and twenty nine of the United Nations Convention on the Rights of the Child (1989), it states that all children should have a right to an education, and for that education to develop their personalities, talents and their abilities, by the Education Act 1981 allowing children who are diagnosed with Autism into mainstream settings, it can cause some difficulty and stress for the practitioners attempting to educate the children, as Lepkowska (2008) states that a new report has discovered that schools are becoming unable to teach autistic children, resulting in parents becoming frustrated. A report from the University of Birmingham’s Autism Centre for Education and Research (2008) suggests that teachers and teaching assistants are having great difficulty in dealing with children who are diagnosed with Autism, as they are not fully trained on the needs of Autistic children and how they should be teaching them effectively, and despite some parents wanting their children to go into more specialised education, where there are professionals who are fully trained in educating children with ALN, the children get sent to mainstream settings regardless. According to the Foundation Phase Framework: Revised (2015), all practitioners should understand the ways in which children develop, and plan the curriculum around the children’s needs, to provide them with the skills they need to become confident learners and for them to be able to grow as an individual; however, an article written by Garner (2014) states that many parents feel as though mainstream education is failing their children, with eighty one percent of parents saying that their child’s school is not helping their child reach their full potential, and sixty five percent saying that they believe their child receives a poorer education than those without any ALN, therefore they are not meeting the aims of the Foundation Phase.
Zwaigenbaum et al., (2009) states that because of the modern diagnostic tools and young children going through the screening processes, Autism can now be identified in children as young as two years of age, therefore allowing opportunities for early intervention. According to Wendy et al., (2006), in order to control the behaviours of children with Autism both in and out of education, early intervention should be done to children who are diagnosed with autism before they reach the age to start attending school, as it will teach the children about instructions and how they can learn new skills; it can improve their behaviour; it will allow parents/carers to gain further knowledge on Autism and allows them to learn ways of dealing with the additional learning needs (ALN). However, the individuals who are attempting the intervention with the children must be trained, qualified or have a certain amount of knowledge on how to deal with children with Autism, otherwise the intervention may not work effectively, and the children will enter mainstream education without having any effective intervention to help decrease the effects of Autism (Wendy et al., 2006).
There are many different intervention services available for children diagnosed with Autism in Wales, such as the ‘Behaviour Analysis Clinic Early Intervention Service’, which is a service that provides applied behaviour analytic therapy for children under the age of five, which is enjoyable, energetic, fun and uses the children’s environment, which involves an assessment of the child and identifying the key skills that they may need extra support with, in order to help them develop that skill further (University of South Wales, 2018). The University of South Wales (2018) then states that a curriculum and a programme will then be created for that specific child, depending on their needs; for example, if a child’s verbal communication is something that they are having difficulty with, they will be given a programme which helps to better their verbal communication, through using fun and enjoyable activities such as listening to sounds, and verbally responding with the correct name of the specific sound (Brignell et al., 2016). Similar to Vygotsky’s theory that children learn best when playing and using objects,  this closely relates to Pestalozzi’s theory, which believes that educational settings should be making use of children’s senses and their environments, by using objects such as stones, rocks, animals and other objects that they encounter on a daily basis within their environments, in order to learn about shapes, numbers and verbal communication (Ornstein et al., 2014). Pestalozzi believed that it was the role of society to help fully develop each and every child, regardless of their abilities, and work to empower each individual in order for them to become happy and fulfilled (Rivero and Cuenca, 2011).
Similarly, another resource that is in place in order to help both the children and the practitioners, is the Individual Education Plan (IEP). According to Andreasson and Wolff (2015) an IEP is a document which is different for every child, depending on their needs, and it is important that parents, practitioners and the child are fully involved in the first stages of the IEP, where the parents and practitioners give information on the child, such as the details of their ALN, and their behaviours in the classroom. The IEP will then help to create short term goals, long term goals and strategies for the teachers and teaching assistants for within the classroom. Although all maintained settings must have a Special Education Needs (SEN) policy, which every member of staff must be aware of, there must be a responsible individual who ensures that all members of staff abide by the policy; these were formally known as the SEN Co-ordinators (SENCo), however from 2018, they will be called ALN Co-ordinators (ALNCo), who are also responsible for working with the children to create an IEP (Dauncey, 2015). However, Burns (2015) states that although the Additional Learning Needs and Educational Tribunal (Wales) Act (2018) states that each maintained setting should provide an ALNCo, it does not take into consideration the invested time that the ALNCo will have to put into the role, as well as carrying on their role as teacher, head teacher, or deputy head teacher for example, making it stressful and time consuming, which may result in them not fulfilling their roles as they have too much of a work load. Hadders-Algra (2011) and Burns (2015) both state that it is unknown as to whether these changes are effective and able to reduce the signs of any developmental disorders, such as Autism, as they believe there is not enough knowledge on ALN and how to use this type of intervention effectively; therefore settings may have to find further funding in order to fully train and qualify professionals on ALN in order to provide children with the best quality care and support.
Dauncey (2016) also states that one in five children within education in Wales is considered to have a Special Education Need (SEN); however, according to figures from the National Autistic Society (2018), the majority of individuals with Autism do not get diagnosed until they are in secondary school or even later on in life, therefore many children are going into mainstream education without being diagnosed with Autism. Although, Webb et al., (2003) organised for children in mainstream schools in Cardiff to undergo the Autistic Spectrum Screening Questionnaire, to discover how many children in mainstream education are classed as having Autism. After completing the questionnaire, Webb et al., (2003) discovered that out of two hundred and thirty four children tested, seventeen children were found to have Autism, and all of which were male. Therefore this may suggest that there is a large percentage of children who attend mainstream schools that are on the autistic spectrum. According to Crosland and Dunlap (2012), ensuring that children who are diagnosed with autism are included within the structure of the classroom in mainstream schools can be a difficult challenge to many practitioners, however there are different strategies that can be used to ensure the inclusion of these children within education.
Pestalozzi sought to create schools that would focus on the holistic development of all children, and believed that all children learn gradually and at different stages to one another, therefore they should not be rushed within their education (Ornstein et al., 2014). According to Ornstein et al., (2014) Pestalozzi believed that modern education did not provide enough support for children with an ALN, therefore created settings which provided the children with nurturing and loving teachers, who would care for the children with ALN, and providing effective education for children with ALN which focused on their holistic development, whilst also providing a non-discriminative environment for the children. This closely relates to the Social Model of Disability, which suggests that disability has been created by society, and looks at different ways of removing the barriers that restrict certain individuals with ALN from doing normal day to day activities (Oliver et al., 2012); for example providing children who have been diagnosed with Autism, with stimulating and enjoyable objects which can help them to learn new sounds and words, and eventually be able to communicate with others. According to Watson et al., (2012), many children who are diagnosed with an ALN, such as Autism, feel as though they do not have the same access to education as those without an ALN, as many state they are being excluded from certain activities within school. Similarly, Tickle (2009) states that some children with an ALN are being excluded from going on school trips with the rest of their classmates, either because the school cannot provide the equipment needed if the child has a physical impairment, or that the teachers do not feel confident taking the children away for a day if the child is autistic for example, as they are not aware of how to handle the child when they are away from the school environment.
A study created by Kurniawati et al., (2014) focused on the teacher training that is available for teachers and teaching assistants in Great Britain, and how effective and useful they are when teaching children with ALN. The study focused on a number of training resources that are provided for teachers and teaching assistants, and analysed them the information and questions within the training resources, and concluded that the majority of the training resources would mainly focus on attitudes towards children with ALN, the knowledge that the teachers and teaching assistants have on different conditions, such as Autism, and the skills that they have and require in order to teach the children effectively; therefore because these training resources cover the majority of the issues that are arising from early years and primary school settings, such as lack of knowledge and skills, Kurniawati et al., (2014) concluded that the resources were effective and useful for any professionals working with children with ALN.
[bookmark: _GoBack]Even though there are Government legislations which have been created to stop the discrimination of young children with a disability or an ALN, the discrimination is still on-going in many settings across the country. The Equality Act (2010) is an Act of Parliament, which legally protects those individuals who have been diagnosed with a disability or an ALN in the United Kingdom. The Equality Act (2010) applies to all Early Years settings, such as pre-schools, primary schools and children’s centres, however primary schools are constituted by Section Six of the Equality Act (2010), which covers exclusion of children and any form of disadvantage (Stobbs, 2015). Under section six, the Equality Act (2010) states that the any school setting should not discriminate any child in relation to their education, and must not allow the child to be a subject of any other detriment, however Drifte (2013) suggests that because there are a variety of different types of disabilities and ALN, it is difficult for settings to prepare themselves for every possible child, and also difficult for teachers and teaching assistants to know how to effectively teach each and every child, therefore it can lead to children becoming excluded from certain tasks within the classroom, and also being at a disadvantage with their education.
However, the Welsh Government are working towards bettering the education system for children with ALN and their families in Wales, as in 2015/2016, the Welsh Government budgeted three hundred and sixty two million pounds which went towards helping the provision of ALN in Wales, and created three different stages of intervention for children with ALN, such as Autism; these were, the schools providing the children with additional support if required, the schools and outside agencies would work together to provide additional support for the children, and lastly, some children would be legally entitled to be given a support package (Dauncey, 2016). The Welsh Government is also working towards modernising the support provided for children with an ALN in Wales, as in the draft bill written in 2015 it states that its objectives are to create a united legislative framework which provides support for individuals aged naught to twenty five throughout their time at school and further education; using multi-agency collaboration when assessing, creating plans and monitoring children with an ALN and ensuring that the intervention is early and effective for that specific child; and also providing children and families with a system which is fair and easy to perceive, making it easier for parents to express any concerns they may have (Dauncey, 2016).
The Welsh Government (2018) states that the National Assembly for Wales passed ‘The Additional Learning Needs and Education Tribunal (Wales) Bill’ in December of 2017, which then received Royal Ascent in January 2018, making it an Act of Parliament. Instead of having multiple plans for children with an ALN, the Act will create one single plan, which is called the Individual Development Plan (IPD), which will ensure that there is more consistency when creating the plans, and will ensure that no matter how complex the child’s needs are, they will be supported (MENA Report, 2017).  Great Britain, Department for Children, Education, Lifelong Learning and Skills, (2018) also states that the act will ensure that the views and opinions of all children with an ALN will be taken into consideration when creating their plan, along with the views of their parents, to enable the children and families to feel as though the plan is being created with them, instead of to them.
Overall, the inclusion of children throughout Wales and Great Britain is improving, with one in five children in mainstream schools in Wales are diagnosed with having autism (Dauncey, 2016). The early years settings and mainstream schools are now working closely with other professionals in accordance with ‘The Additional Learning Needs and Education Tribunal (Wales) Bill (2018), to ensure early intervention for children who are diagnosed with having an ALN. According to Wendy et al., (2006), in order to control the behaviours of children with Autism both in and out of education, early intervention should be done to children who are diagnosed with autism before they reach the age to start attending school, however it is understood that many children do not receive the intervention before they start school, therefore they will need professional and effective support whilst they are at school. ‘The Additional Learning Needs and Education Tribunal (Wales) Bill (2018), has also created a new intervention plan, IPD, which is one plan that professionals such as teachers, health visitors, social workers can contribute to in order to ensure that all needs of the child are met and supported (MENA report, 2017).
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