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Introduction

Jones et al (2018) describes feedback as essential for students to experience positive engagement within Higher Education (HE), identifying that the method of verbal feedback was the specific format of receiving feedback that the students responded best to. Feedback is a classic problem within the development of students if not approached correctly, Murillo-Zamorano and Montanero (2017A) highlight this through their analysis on the impact improper application of peer and teacher feedback has on students. This document aims to inform the reader of the negatives and positives within the varied methods of feedback for post-16 students. Hoping to conclude on some of the better methods of feedback and justify the reasons to avoid the techniques that do not respond well to students based of their very own feedback. The aim will be to review up to date literature on the matter of feedback within HE, comparing and contrasting the different researched techniques and concluding on the most used method, information will also be gathered from other areas of learning such as medical or scientific, comparing their feedback methods with the ones currently used in teaching and seeing if any can be bled into, HE to help improve within areas such as; communication, understanding and honesty. In doing s0 refine the ways current lecturers share information that students will aim to use to improve for future endeavors. Secondary research will be used to assess current methods and research will be made into academic theories on the matter with their results being discussed and applied to possible future HE scenarios. Research will also be made not only into the feedback received by the lecturers, but as importantly the opportunities that students have to feedback to their lecturers. Determining the impacts of feedback and communication is important for the future of all educational establishment that wish to have students able to be mature enough to use their mistakes as a tool for intellectual self-development.
Methodology

This document will be dissected through the format of action research, this being one of the more common approaches when theorizing methodologies within education. Bryman (2008) summerises methodology as the theoretical practice of examining “methodic practice” to understand this further you must split the practice into two components’, one being insider research, this being the mixed method of finding information through sources such as articles or interviews that were led with mixed forms of research, they mainly take the form of primary and secondary research. The second component being qualitative led research through the use of findings within case studies or journals. Applying action research into the area of education isn’t something that is straight forward the content of the workflow is a factor whether it being a practical based course or a more theoretical. Jokela (2019) applies action research with arts-based learning and applied the term ABAR (art-based action research), this form of action research has a particular grasp on the concept of participatory action research as well as art-based educational research. This methodology, with the support of ABAR was developed to support the artist, teacher or researcher with set skills and professionally led methods to solve common and recognized problems whilst safeguarding and promoting the need for future actions. Another area where action research has a common use as a primary methodology is within the sciences. Eilks (2018) highlights the primary use for educational action research within science comes under the implementation of change, monitoring this change whilst researching its effects for further developments. He also includes the importance of the approach being done by or with teachers, this allows for the needs and problems within the practice to be discussed and allow for the focus to be on professional development. Banegas and Consoli (2019) don’t agree with the separate parameters of action research but instead divulge that action research is about the transformation of social practices. One vital aspect of all methodologies lies within the understanding and correct referencing being made towards the areas of epistemology and ontology. Berryman (2019) defines the differences between the two as the separation of philosophical stances and how they influence the method of establishing a research question and therefore the many methodologies that are in place to help answer the original thesis. Ontology defined as the undertaking of the philosophical study of ‘being’, otherwise known as what can actually be known. One example being the opposite philosophical positions of a vegetarian and an omnivore. Epistemology covers the ways of knowing such as; how we know, what we know and who is the knower.


Within this document secondary research will obtained and in doing so some limitations will be applied to the methodological action research structure, acknowledging these limitations will allow for more streamlined research project. It is deemed vital when using secondary research according to Cole and Trinh  (2020) to understand the possible pitfalls when investigating clinical questions, signifying the importance of the transparency of handling data and statistical techniques. Hoffmann et al (2008) agrees with the limitations on the use of secondary research clarifying their wariness of the use of secondary research especially when discussing any information to due with medical records, seeking internal validation of the information before use. With all this in mind the research conducted for the construction of this document will be extensive and only academically validated information will be used when forming this thesis. By doing this the secondary research-based approach will have less validation to be questioned by the reader. 


Literature Review/Discussion

Feedback is a constant essential dynamic within education, Smith and Higgins (2006) deem that interactive practice should always be encouraged and the best way to implement an open classroom interaction is through the focus on reaction to students’ responses when questioned instead of the actual questions themselves. Even now in the modern-day Miller and Staley (2021) agree with these original suggestions and through testing a variety of reflective methods such as videos, written and peer reflection. Through exposing the students to this interactive learning methods, they felt that they had the ability to be more honest in reflection and feedback to the students not only on an academic standpoint but a personal one, then in doing this it increases the possibility of both the student and teacher confronting the student’s weaknesses. This study also helped indicate the particular reflection preferences the students preferred. They were very honest in deciding what reflection method they would rather use, routing for written and video reflection over the peer format due to the pressure felt critiquing others work. Feedback as previously mentioned is essential to all forms of communitive life, the effectiveness of this feedback however, is crucial to the determined methods used by the practitioner. Brown and Harris (2018) have broken down methods of feedback into subsections these are labelled as: Statistical Analytic Methods, Quasi-Experimental Feedback, Nonexperimental Methods, Mixing Methods and Content Classification Methods. Through the understanding of these methods, they derived a theory that the one area of feedback that is lacking is the importance and influence of cultural context on the results. Alluding to the possibilities that individual groups may react differently to the individual methods of feedback, examples being; statistical methods more appealing for Asian students than western students and vice versa for the method of self-evaluation.

Research has also suggested that feedback in the health profession is less of a use than hoped to be, a study conducted by Molloy et al, (2019) investigated three myths; 1- feedback needs rules for balancing of praise and criticism, 2- feedback is a teacher skill. 3- feedback is an input only. These myths are known to be involved in feedback that were found to encourage unproductive rituals in the classroom.  Educational rituals are practiced consistently through the class room especially through the provision of ‘balanced’ feedback where this is highly represented in health professionals and health professional learners where it is furthers embedded in practice through models such as the “feedback sandwich” and the “Pendleton system”. When examining the “feedback sandwich”, it was found that both learners and educators were investing both their time and energy in wrong places which inhibited feedback progression to occur and this provides evidence that the ways feedback is recalled to learners needs to be updated in order for it to have a sufficient positive impact on their learning and future. In this research a vivid conclusion can be made, this is that health professions during education recieve feedback that is reliant on “myths” that cause more problems than solutions as feedback which doesn’t provide a learner in the health profession with helpful advice to utillise in their studies can contribute to them becoming disengaged and even hostile when faults are pointed out especially when the information is unsolicited. Therefore, if educational feedback rituals are combatted by examining the socially embedded nature of feedback and values rather than rules are followed a more sufficient feedback process can be obtained which will be very valuable to both the learner and educator.

Another research study founded by Moller et al (2021) focused on the transfer of communication skills from university to a clinical workplace and whether it effected their communications skills in their workplace especially when communicating with patient’s and this study explored if and how feedback skills from teachers plays a role in communication skills training in the clinical workplace. The study focused on two questions; 1) to what extent do trained communication skills teachers who teach in formal university settings apply their teaching skills formally and informally in the work place? ,2) what are the opportunities and barriers for transfer of communication skills teacher competencies in the clinical context? And these questions were investigated in Denmark where the study was conducted as in all Danish medical schools they provide a communication skills programs to ensure students can communicate with patients and in their workplace. The study used an exploratory sequential design with two valid phases: quantitative phase which involved a questionnaire which had the purpose of allowing the researchers to see whether teacher skills were used or not, as well as an insight into the opportunities for using teachers in the workplace this was then followed by a qualitive phase involving an interview, this phase had the purpose of providing an in-depth examination of findings from the quantitative data analysis. In this study it was concluded that even though there was a transfer of communicational teaching skills from university to clinical communication training and workplace however this was only to a limited extent, this was because opportunities for teaching were random and only prompted by the communication skills teacher and was not a request for hospital departments. Barriers were also very dominating when it came to the transfer of communication skills therefore opportunities for this training in the workplace was not used to the full potential and we can conclude that further research is needed to show how skills of communication skills teachers can be effective in clinical departments. 

With the inclusion of the Covid-19 pandemic teachers were plunged into a whirlwind of home schooling, then an adaption of teaching methods to cater for a form of delivery called ‘blended teaching’ whereby pupils are involved in both online and in-person learning. Deng (2018) acknowledges that feedback as an instructional design strategy is essential to improving a teacher’s effectiveness. Some of the issues highlighted within Den’s theory is the validity of feedback delivered within an online environment, mentioning the functions of feedback for both online and hybrid forms of learning. With interactions between students and lecturers more frequent within classroom sessions, the problem is the efficiency of these interactions is difficult to monitor and control. Paterson et al (2020), proclaims feedback as a fundamental factor within every student learning process, the problem being that feedback and education has a well-known rocky relationship with students, many of them reporting their current feedback systems is sub-optimum for a higher education standard. The systematic review that this report has created aims to identify the most important areas these being individual students’ needs and their preferences surrounding feedback specifically within their higher education experience. After the search was completed a total of 5884 articles were linked to the search criteria. Three individual themes occurred from these articles covering a wide range of academic disciplines these included: 1) emotional impact, 2) preferences for feedback and 3) multimodality feedback. The quality of the feedback received from these articles was balanced with a mix of constructive and positive comments, with the inclusion of direct feedback on the content of the lectures and the assessments, showing linguistic clarity as well as legibility; feeding forward and grade justification. Deeley et al (2019a) agrees with the idea that feedback is an essential part of any students’ academic experience and when feedback methods are applied incorrectly it can lead to student dissatisfaction, furthermore eluding that the student’s dissatisfaction with feedback and assessment is one of the biggest challenges for institutes of higher education within the UK according to a key national survey. Noting that the main cause of these dissatisfied students was through to many frequent misunderstandings or miscommunication between the staff and the students. The solution to fix the problem that students have with assessment and feedback is not a straightforward solution, with a good chance of a discord appearing when feedback isn’t detailed enough, with examples of low quality feedback such as just ticking work without any constructive comments or at times even negative comments. This form of depersonalised style of feedback has a known effect of student morale and lead to disengagement. Deeley (2019b) also covers the positives of feedback and its use as a learning tool, with regular feedback being highly appreciated and regular comments on drafts leading to an increase in student progression. Even with this positive method it has its own issues that being determined by the size of the class. If this does become an issue one possible solution would be to apply the method of peer review. Rosenthal, Sharpe and Haber (2020) believe the method of peer feedback is not given enough credit and is considered a method which requires low resources. In the world of medicine improving performance is a constant, the method of peer feedback to promote clinical excellence has been in use since the late 1950s, its main purpose being the tool to improve the individual accuracy of self-assessment. This is something that crosses over into the education sector with higher education demanding self-motivation and peer study becoming more frequent reliance on feedback from your classmates is more frequent than ever. Prilop, Weber and Kleinknecht (2020) investigated the possibilities’ of improving the system of feedback through the addition of a digital video-based format. Brining the method of feedback into a modern era and utilising visuals to help with student comprehension, with plenty of kinesthetic learners, this method would most likely appeal to quite a large range of students. The competences of the feedback were broken into six individual categories: specificity, suggestions, questions, assessment criteria, first person and positive/negative emphasis. Through this study it is clear that digital video-based learning environments have greater effects on the learner than the more traditional methods of a face-to-face settings, especially when paired with good ethically ran expert feedback. The study as a whole has illustrated the way that teacher feedback competence fomented within teaching practicums through the method of video-based feedback. Agricola, Prins and Sluijsmans (2019) allude to feedback as a direct influencer on students’ motivation, mainly identifying written feedback as the main cause for these motivational issues when students misunderstand the context or content. This being taken into consideration it was concluded that based off the experiment with the feedback written form vs the feedback mode of verbal feedback the results showed that students were more positively responsive to verbal feedback than written with less chances of misinterpretation taking place through the form of face-to-face conversation. It was clarified that more investigating was needed within the method of the feedback form, but for vernal feedback, it was clear that it had an impact on students’ motivation and perception of their individual development. The final study researched was conducted by Wang and Wang (2021) it looked into feedback received from 300 students in school and graduation, the feedback was gathered through the methods of interviewing and investigating the students mainly focusing on the possibilities of innovating teaching design and methods, whilst highlighting the students opinion on how they felt about the new curriculum reform due to the pandemic, this study also looked at the communication between teacher and learner and the differences in online and in person focusing on areas such as communication skills. The report suggests that within this modern society its essential for the teaching within higher education to include more compound talents that fit with the informative receiving methods of the modern-day students, if the teachers’ methods continue to just revolve around the use of textbooks, teachers’ words and handouts. The use of such a simple form of teaching and feedback especially when utilising these methods as a tool to impart knowledge it is inevitable that these methods will be unfavorable to the plethora of talents and variety of receivers. To figure out the better methods of feeding back information and guidance to the students, Wang suggests that the foundations of curriculum itself is an area of improvement, through the changing and reform of educational ideas, methods, thoughts and behaviors. The opportunity to reform the curriculum puts forward new challenges for the academic establishment and lecturer, but if successful the blending of feedback within the curriculum will lead to optimal delivery and reception of subject matter. This ideology was received well by the teachers and welcomed the corresponding adjustments to the curriculum. A survey was created with the purpose of testing the effect of curriculum reform and the fusion of frequent feedback, hoping to receive suggestions and opinion from the students and therefore better the knowledge of optimized student development. A table was created to visualize the current curriculum set-up highlighting the well-known student pain points and feedback based of the effectiveness of the teaching. 
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Survey was participated by eighty-nine students within marketing studies and twenty-three students within logistical management, the results of the questionnaire provided analytical results within a multitude of areas including; the role of ideological and political curriculum, the reasons for low level classroom participation, difficulties in learning the course, difficulties in homework but most importantly the feedback of the reformed teaching methods and their effectiveness. Through the imbedding of frequent feedback and positive/constructive reinforcement through lecture to student communication improved students’ innovation, practice, teamwork, thinking, learning, literacy, reverse thinking and professional ability. With a drastic improvement within the specific areas of thinking, practice and teamwork. 41.07% improved a lot, 58.04% improved a little and almost none of them didn’t improve at all. Another area od interest that showed improvement was the interest in participating in pier reviews especially when participating in cooperative learning with 40.18% saying their interest in feedback as a whole increased. Overall, according to the studies and data gathered through the survey the education reform as a whole was a successful implementation and something that could be utilized within all forms of education. With the obvious differences with traditional teaching methods especially within the areas of cooperative teaching and the student’s ability to influence their format of information intake, the increase of using theories and practice play within classrooms became an essential role within this reformed curriculum, with the advantages of this method being reflected in students' teaching feedback. Through the investigation and feedback of the evaluation system, overall, it is clear that the evaluation system after the reform can reflect rationality and fairness. 








Conclusion

Feedback is a tool of communication that has influenced education and other areas of intellectual crossover such as engineering and medicine, with the method being analyzed by many researchers it is clear that the use of feedback has positives as well as possible pitfalls. Feedback has it correlation as a way of motivating students, with this being a risky motivation tool as depending on the method chosen, it has a direct impact on the possibilities of misunderstandings and opens the possibility of negative student interpretation. This study has identified the way to avoid this is through utilising vocal feedback. This could include the methods of voice notes, in person feedback or the more appropriate to assist blended learners, digital video-based feedback. Medical specialists highlighted clearly that frequent feedback through converse or reports are the most efficient for the area of work. This also bleeds over the clinical workplace application, where within this area it is very common for feedback to be given as a frequent in person review either done weekly or monthly, with reports showing that this formal way of given feedback ended up adding more stress, whilst directly hurting workplace morale. Within education it is as responsible for the student to attend and apply effort to work completion as it is for lecturers to help guide their students and in doing so leave space for self-growth and motivation. This is where feedback becomes even trickier with too much leading to a possibility of handholding the students through their work. The other end being to little feedback and as stated previously causing direct harm to student morale and motivation. Feedback is still in the trail and error stage even though its been applied for decades its effeteness is still under scrutiny. One thing this report has clarified is that without open communication and trust between student and practitioner, then feedback will always come down to personal preference and will forever be walking on its own eggshell’s. 
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